
 

 

 

 

 

 

 

ABSTRACT 

 

The Unintended Impact of Inter-District Choice: The Narrative Case Study  

of One Unchosen School 

Jodie Maki, Ed.D. 

 

Mentor: Tony Talbert, Ed.D. 

 

 

The purpose of this study was to investigate an unchosen school and bring to light 

this unfortunate outcome of school choice policy. An unchosen school, as defined by the 

researcher, is one that is experiencing the loss of at least 15% of the school’s residentially 

zoned student population to surrounding institutions as a result of school choice. Inter-

district school choice was the focus for this study, as it is the type of choice most utilized 

in rural areas, an often overlooked area that is affected by choice. Literature and 

empirical data support the notion that advantaged students exercise choice, whereas 

disadvantaged students typically remain in the school that is being exited, sometimes this 

lack of choice is forced upon these at-risk students.  This narrative case study posed the 

research question: What are the influencing factors of Redville ISD becoming unchosen? 

A conceptual framework developed by the researcher prior to the study represented 

culminating factors of an unchosen school found in literature and was used as a constant 

comparison to Redville ISD, a rural Texas school district deemed as failing  and being 

taken over by Texas Education Agency (TEA) in the 2015-16 school year.  Evidence 

within the literature and this study reveal that surrounding schools filter transferring in 



students. Therefore, students with discipline problems, poor performance on standardized 

test or attendance issues are not likely not allowed to utilize inter-district choice. Results 

from this study demonstrate that these practices result in an unchosen school that 

encompasses detrimental influencing factors including: Advantaged students exiting, 

surrounding schools filtering transfers, lacking involved parents, the school housing less 

students overall that leads to a loss of funding, an increasing percentage of low income 

students, retaining less test passers-resulting in lower test passing percentage, a divided 

community, cultivating deficit thinking about remaining student population, and an 

increase in discipline problems and crime.  

Unchosen schools are an inadvertent result of school choice and are detrimental to 

education as a whole. Further investigations in this area are needed to bring to light this 

social injustice and seek better solutions for the students suffering from the consequences 

of choice policies.  
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CHAPTER ONE 

 

Introduction 

 

 

 Choosing their child’s school seems like a reasonable right for any parent living 

in the U.S.  Although the idea may seem simple and inalienable, it has not always been 

the way of American education, nor has it always been a basic right (Orfield & 

Frankenberg, 2013).   

The challenged act, effective September 1, 1926, requires every parent, guardian, 

or other person having control or charge or custody of a child between 8 and 16 

years to send him ‘to a public school for the period of time a public school shall 

be held during the current year’ in the district where the child resides; and failure 

so to do is declared a misdemeanor  (U.S. Supreme Court, 1925, para. 2). 

 

Today, in the era of school choice, parents are not required to send their children to the 

school district where the child resides.  Parents may choose education elsewhere, and in 

so doing may be creating unintended consequences for schools and U.S. education as a 

whole.  

The Challenged Act is just one of many that make education mandatory in our 

country, it is a crime not to educate one’s children.  As the 1926 Challenged Act 

demonstrates, children were once legally required to go where assigned, with the 

exception of private schools (Orfield & Frankenberg, 2013).  It is not surprising then, to 

consider that since the widespread implementation of choice for public schools that came 

with the No Child Left Behind Act (NCLB) of 2001, schools have been impacted in ways 

that have not yet been thoroughly studied.  The possible impacts of choice are worth 
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investigation and may force society to question if a parent choosing where their child 

attends school, rather than residential zoning, is working for all American students.   

Public schools were designed to serve communities, not individuals (Jennings, 

2010; Orfield & Frankenberg, 2013). School choice promotes the opposite. For the 

purposes of this study the focus will be on rural inter-district choice. Rural areas are of 

particular interest to this study because prior to choice a rural school represented the 

population of the town in which it existed.  If a town was diverse either economically or 

racially, so was the school. Choice, however, has changed that. In rural areas, where the 

school is typically the heart of the community, an exodus of some students may impact 

not only the school, but the town itself. 

 

Background/Overview of Choice 

A Nation at Risk: The Imperative for Educational Reform, a national report that 

identified the U.S. educational system as struggling, to say the least, revealed poor 

performance among American students compared to the world.  The report revealed: 

Our Nation is at risk.  Our once unchallenged preeminence in commerce, 

industry, science, and technological innovation is being overtaken by competitors 

throughout the world. . . .  The educational foundations of our society are 

presently being eroded by a rising tide of mediocrity that threatens our very future 

as a Nation and a people…. We must dedicate ourselves to the reform of our 

educational system for the benefit of all (National Commission on Excellence in 

Education, 1983, para. 1, 7).  

 

This document, published in 1983, was created by the National Commission on 

Excellence in Education, made up of a panel of predominant educational leaders in the 

U.S.  This commission was formed during the Sputnik era recognizing that the U.S. was 

not as globally competitive as other industrialized nations.  Additional international 

benchmarks such as the Progress in International Reading Literacy Study (PIRLS) and 
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the Program for International Student Assessment (PISA) since then have reiterated the 

findings of the 1983 report and continue to be a major point of educational concern for 

the aims and functions of schooling in the U.S. 

Worry among U.S. citizens about the nation’s ability to compete globally only 

increased when other groups supported the “battle cry raised by the commission” 

(Cookson, 1994, p. 18).  The Education Commission of the United States, Business 

Higher Education Forum, Carnegie Foundation for the Advancement of Teaching, 

Twentieth Century Fund, College Board, and National Governors Association, as well as 

many individual scholars agreed that American public schools were a wasteland 

(Cookson, 1994).  As a result, America’s educational system has been under attack for 

the last 30 years (Ravitch, 2010).  School reform has become a top priority in the U.S.  

One of the many responses to A Nation at Risk came 15 years later in the form of the 

legislation, No Child Left Behind (NCLB) Act of 2001 (2002).  Prior to NCLB most 

states required their students to attend the school district in which they were residentially 

zoned.  Typically, this was only changed if the parents had the means to place their child 

in private school or to pay the out-of-district fees required for transfer students.  Although 

choice policies were implemented in some states in the 1960s, they did not become 

widespread until after the nationwide NCLB policy was implemented (Betebenner, 

Eisenhart, & Howe, 2001).  School choice is one of the most aggressive school reforms 

that has been engrained in the U.S., and remains a current hot topic (Bell, 2008; Chaltain, 

2014; Ely & Teske, 2015; Feinberg & Lubienski, 2008; Heise, 2014; Reback, 2008).  

School choice, also referred to as educational choice or parental choice, refers to the 

ability of families to select a public school for their child other than the school assigned 
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based on the household’s residential location (Ely & Teske, 2015).  An advocate of 

school choice, The Friedman Foundation defines school choice as a common sense idea 

that gives all parents the power and freedom to choose their child’s education, while 

encouraging healthy competition among schools and other institutions to better serve 

students’ needs and priorities (Bell, 2008).  A definition that is often challenged typically 

on the idea that competition among schools may not prove to be healthy or produce 

outcomes that better serve students’ needs and priorities. 

 

Competition 

School choice is often viewed as a way to allow parents to be more involved in 

their children’s education.  Families get to choose which school is best for their students, 

and a competition among schools is created that seems like it can only enable the schools 

to improve.  However, opponents of choice do not agree.  

While many see such competitive forces as integral for getting schools to focus 

on the basic core academic functions, one potential problem is that such 

competition around a narrowly defined role: measurable academic achievement, 

largely negates the many other, less tangible responsibilities we place on schools 

(building social cohesion, teaching marketable or critical skills, environmentally 

conscious citizens, etc.).  (Abowitz, 2008, p. 83) 

 

Opponents of choice also claim that the competition produced by it, is reshaping 

U.S. public education by creating a high-stakes marketplace that hurts many schools and 

students within them (Brighouse, 2008; Chaltain, 2014; Corwin & Schneider, 2005; 

Ravitch, 2010).  In using school choice to incorporate competitive incentives, schools are 

forced to improve their performance or risk losing students and funding (or go out of 

business) as consumers choose higher performing alternatives, which in this case are 

students (Feinberg & Lubienski, 2008; Ravitch, 2010). 
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Other problems produced by competition through choice include segregation and 

leaving behind the neediest children (Fiske & Ladd, 2000).  Currently, in most areas, 

students can choose to leave a school or district and attend a neighboring one.  De-facto 

segregation where “members of the privileged groups will tend to place their children in 

schools that avoid the supposed liability of minority concentration, and thereby 

perpetuate inequality” is an effect that continues to worsen in this era of choice (Bankston 

& Caldas, 1996, p. 535).  This inequality can create high poverty, low performing schools 

encompassed in an area that will inevitably suffer from a failing school.  Segregation, an 

issue from decades past that seems to have made a reappearance in current education, is 

becoming such a norm in public schools now that school leaders in Austin, Texas are 

seeking ways to end it.  Taboada (2016) reported in the Austin American Statesman: 

“Trustees said the persisting segregation could possibly be addressed by placing high-

demand academic programs into schools with high percentages of students who are poor, 

Latino or Black, in hopes that more middle-class and White students will transfer into 

them” (para. 111).  A local school board member in Austin described the problem as 

being  

faced with the same educational challenges that we had in terms of educating kids 

of color and kids of lower economic status that we had 50, 60, 80, 100 years ago 

in Austin, Texas. . . .  To not take up this challenge condemns us to 50 more years 

of something which I know is morally unacceptable.  (Taboada, 2016, para. 4) 

 

Austin, an urban area, has the ability to look at ways to solve this problem and 

possibly re-populate the schools in a more acceptable way because of the amount of 

students that attend in the district.  Rural areas, however, typically only have enough 

students for one school per level.  This means when a student uses this type of choice in 

their area (typically inter-district choice for rural areas) they have left the district all 
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together.  Leaders do not have the option of trying to put students elsewhere within the 

district, because they are no longer students of that district.   

In Chapter Two, the researcher explores these issues created by competition, as 

well as the many types of choice, including home schooling, charter schools, magnet 

schools, private schools, intra-district choice, and inter-district choice. 

 

Statement of the Problem 

State standardized test scores for some districts are not meeting expectations and 

the Texas Education Agency (TEA) is deeming them failures.  A total of 467 campuses in 

Texas received an “improvement required” rating in 2016 (TEA, 2016, para. 5).  A 

decrease in enrollment can be found in several of these schools.  Specifically, middle 

class students are leaving their small town schools for neighboring ones (Abowitz, 2008; 

Ball, Bowe, & Gewirtz, 1995; Miron, Welner, Hinchey, & Mathis, 2012) that may only 

accept transfers who will increase their own scores (Holme & Richards, 2009; Jennings, 

2010; Walker, 2010).  These actions are creating schools full of lower performing 

students all housed in one school that was once the center of a small town.  The effects 

are grim for students, teachers, and the town and have created the problem worth 

investigating for this study.  In the Death and Life of the Great American School System, 

Ravitch (2010) argued if school systems continue on the present course, with big 

foundations, and the federal government investing heavily in choice schemes, the result is 

predictable.  Chosen schools will enroll the highest performing students and the 

motivated children of the poor, while the remaining public schools will become schools 

of last resort for those who never applied or were rejected (Ravitch, 2010).  The 

framework for this study is aligned with Ravitch’s claim.   
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School choice is to blame for a number of negative effects in schools across the 

nation, that when culminated creates an unchosen school, the focus of this study.  The 

next section is a full explanation of this problem, which results in a loss of involved 

parents and motivated students, divided communities, re-segregation, forced school 

closings, and even discrimination against students via enrollment.  The conceptual lens 

used to define the unchosen school includes many ideas, arguments, and rationales that 

describe the unchosen school and give the term meaning within society.  In the next 

section, the researcher funnels the information to reveal a more detailed definition of this 

phenomenon. The purpose of this chapter is to introduce the problem and its significance.  

A more thorough explanation of each of these factors, backed by more empirical 

evidence will be in Chapter Two, The Review of Literature. 

 

Defining the Unchosen School 

Studies on choice schools are well represented in the literature (Bell, 2008; 

Bukhari & Randall, 2009; Creed & Cowen, 2015; Goyette, 2008; Lubienski, 2008; 

McComb, 2002; K. J. Phillips, Hausman, & Larsen, 2012; Reback, 2008; Walker, 2010).  

Bounds (2015) reported enrollment has increased in schools of choice due to open 

enrollment, a term used to refer to inter-district choice.  Students who use vouchers 

demonstrate robust improvement in math scores compared to their public school 

counterparts that did not receive a voucher (Rouse, 1997).  There is also literature that 

divulges information about the negative effects of school choice, specifically segregation; 

this literature will be highlighted in Chapter Two.  However there is a lack of empirical 

literature that focuses on the sending schools.  Some researchers realize that the sending 

schools are hurting (Holme & Richards, 2009; K. J. Phillips et al., 2012; K. J. Phillips, 
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Larsen, & Hausman, 2015).  Holme and Richards (2009) refer to these schools as losers.  

Other studies may refer to them as left behind (Bifulco, Ladd, & Ross, 2008).  These 

schools are typically not the focus of the investigations; they are only mentioned or 

perhaps recognized as an issue. The current researcher believes these schools are the most 

inadvertent and dangerous result of choice, and should be identified.  

The expression, unchosen will be used by the researcher to refer to a school 

district that has 15% or more of the residentially zoned population of students 

transferring to neighboring districts.  Unchosen schools may also experience other 

consequences as a result; these unchosen schools will be discussed further in this chapter.  

Fifteen percent is the criteria selected to identify an unchosen school because it is 

significant enough to impact the state standardized test scores so much that ratings can 

change.  According to TEA (2013), under the Texas Assessment of Knowledge and Skills 

(TAKS) system, which rated Texas schools from 2003 to 2013, the first criteria to judge a 

school was the total percentage of students passing the state standardized test within a 

school or district.  A district was exemplary for a number of reasons, but the first 

requirement was that 90% of all students must have passed the state standardized exam.  

A drop in 15% of those students to 75% passing would bring a school down from 

exemplary to recognized status.  Another 15% drop down to at least 60% passing made a 

school academically acceptable.  Any school with a passing rate of under 60% was 

deemed academically unsuccessful.  This type of rating system prompted the researcher 

to use 15% of total students transferring out to consider a school unchosen.  This 15% 

formula is reasonable because literature supports the fact that the students who choose to 

leave are typically test passers, and therefore the decline in the number of students 
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passing is directly related to choice policy (Abowitz, 2008; Ball et al., 1995; Miron et al., 

2012).  Without any consideration for other factors, choice alone can cause a school to 

drop in rating.  The next section further explains test passers leaving.  Once the rating 

drops and many of the students are transferring out, the effect can snowball, and the 

percentage leaving may increase.  

This circumstance of being unchosen is the problem investigated in this narrative 

case study.  However, it is also an important term to add to the existing studies and 

literature that focus on school choice, as the information on what happens to schools that 

are left as a result of choice, is limited.  As mentioned previously, the term left behind 

(Bifulco & Ladd, 2007; Jennings, 2010) can be seen in the literature about choice, 

perceptibly as a response to the No Child Left Behind Act of 2001 (2002). The term, 

unchosen, can be more specifically used to refer to and discuss the consequences and 

effects that have occurred as result of the policy of school choice specifically, just one 

part of educational reform that was implemented with NCLB.  

As Chapter Two, the Review of Literature, will demonstrate, allowing students 

and parents to choose what school to attend results in an exodus of the most advantaged 

and highest achieving students (Fiske & Ladde, 2000; Goyettee, 2008; Ravitch, 2010).  

These students transfer out of a district and therefore the neediest and poorest performing 

students can be left in one school.  This unchosen school is then held to the same 

standards as all Texas public schools, including their neighbors that have gained their 

higher performing students from the unchosen district, and may be using unfair tactics to 

obtain the higher performing students, as explained in the following sections.  As a result, 
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a school may experience a number of influencing factors. These factors have been 

identified through the literature to help describe an unchosen school:  

1. The school may experience shifts in the student population/demographics to a 

high percentages of low socioeconomic students.  

2. The school will experience a drop in enrollment of advantaged students.  

3. Consequently, the school will lose a significant number of test passers (at least 

15%).  

4. The school will suffer from a loss in funding.   

5. The school will have difficulty recruiting and retaining teachers.  

6. The community surrounding the school will be divided and possibly encounter 

other problems.  

More detailed explanations of each of these factors follow.  A model of the 

conceptual framework representing these identifying factors of an unchosen school 

developed from the literature prior to this study is in Appendix A.  

 

Advantaged Students Leaving 

Some rural schools are losing their higher achieving, higher SES students to 

neighboring school districts (Abowitz, 2008; Ball et al., 1995; Miron et al., 2012).  This 

happening is creating unchosen schools, filled with the lowest performing, poorest 

students all in one place.  This study considers Godwin and Kemerer’s (2002) proposed 

question: Should a school choice program allow parents to choose the student population 

with which their children are to be educated, or should the state impose controls on the 

racial and economic makeup of the chosen schools?  Policy shows that the answer to the 

first part of this question is currently, “yes” in our society.  The idea that parents are 



 

11 

usually only worried with their own children, rather than the greater good (Abowitz, 

2008), contributes to this study’s conceptual framework.  One researcher points out that 

school choice policies and the rhetoric that supports them must be substantially modified 

to help the greater good, because a part of the common good may not coincide with the 

desire of individual parents to maximize the good for their own children (Abowitz, 2008).  

In other words, more affluent parents choose what they think is best for their kids, and the 

poorer students may suffer because of not being able to transfer themselves or not having 

involved parents that search for choice options (Mann, 2014), therefore they are left in 

the unchosen school.  

Some lower performing students may also try to leave, but the neighboring 

schools may not allow them in if they are a discipline problem, not successful on state 

exams, or if they have truancy problems (Butts, 2016c; Jennings, 2010; Walker, 2010).  

The unchosen schools are still held to the same state standards as all schools, although the 

SES population that remains has been proven to perform academically well below the 

state average, and therefore the percentage of passing state tests is also significantly 

lowered, the school will likely receive poor ratings as a result (Sirer, Marouis, Guimerà, 

Wilensky, & Amaral, 2015; Talley, 2014).  Sometimes overlooked as a consequence to 

choice, advantaged/ involved parents leaving can also result in a loss.  According to one 

study: 

School choice is a zero-sum game.  Peers who learn easily and parents who are 

most active and knowledgeable about education are important educational 

resources for their classmates and their schools.  Whatever one child gains by 

moving to a choice school, another child loses through the parting of the more 

educationally able student and her parents.  (Miron et al., 2012, p. 110) 
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NCLB (2002) has enabled offers of government assistance for parents to have a 

better selection of education for their children if the family is economically 

disadvantaged and cannot afford transportation to a choice public school.  If they are 

zoned in a district that is poor or struggling, this assistance further worsens the problem 

of an unchosen school.  This common practice allows the remaining of the higher 

performing and average students to transfer out of a struggling school.  “Any policy that 

encourages the relatively more advantaged children and more active parents to leave their 

neighborhood school reduces the opportunities of the most disadvantaged children in that 

neighborhood” (Godwin & Kemerer, 2002, p.18).  Without these students whose parents 

are generally more involved in education, what will that leave at the unchosen school?  A 

closer look at what remains after choice is needed.  The next section introduces the 

problem of population shifts, another factor of an unchosen school. 

 

Population/Demographic Shifts 

The era of school choice is creating both socioeconomic (SES) and racial 

segregation in U.S. public schools (Davis, 2012; Fiske & Ladd, 2002; Goyette, 2008).  

The framework of understanding for this study is also supported by the fact that SES 

segregation does not allow for improvement in schools.  As one study shows “the 

academic benefits of integration to Blacks stem not from the whiteness of classmates but 

from higher achievement and aspirations found among the children of the middle class” 

(Kahlenberg, 2004, p. 3).  Higher achievement typically comes from higher SES students, 

no matter their race, but when higher SES students are mostly removed by choice from 

one school, there are likely little to no academic benefits from integration with higher 
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achievement and aspirations found among children of the middle class (Kahlenberg, 

2004). 

The researcher realizes that the process of becoming an unchosen school may take 

years of diminishing enrollment, but the effects can result in a spike in the percentage of 

students who qualify for free or reduced lunch, as higher SES students continue to leave a 

declining school.  Parents are more likely to choose to leave a school that has a high 

percentage of disadvantaged students (Bankston & Caldas, 1996; Talley, 2014), and 

therefore the declining enrollment continues to increase over time. 

Currently, in the state of Texas, students are supposed to be allowed to go from 

district to district freely, unless the district does not accept any transfers, or filters their 

transfers.  As long as parents can afford to do it, students can enroll in any school they 

choose, no matter the status of their zoned district.  This idea alone encourages 

socioeconomic segregation.  The authors of School Choice Tradeoffs refer to “tiebout 

sorting” which is “the process by which people sort themselves into relatively 

homogeneous” groups (Godwin & Kemerer, 2002, p. 172).  Although this phenomenon is 

defended and presented as being equitable and efficient, the same authors, Godwin and 

Kemerer state, “policies that encourage sorting by either income or ethnicity deny low-

income students equality of opportunity” (2002, p. 190).  Some researchers have studied 

receiving schools, and have found these schools are typically more advantaged by income 

and test scores (Creed & Cowen, 2015; Goyette, 2008; Reback, 2008; Walker. 2010).  

The next section is a discussion of another influencing factor of an unchosen school—the 

loss of test passers. 
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Loss of Test Passers 

In addition to choice, with the implementation of NCLB (2002), schools must 

make adequate yearly progress (AYP) on state testing.  According to the U.S. Department 

of Education (2014), AYP is a measurement defined by the NCLB to determine how 

every public school and district in the country is performing academically according to 

standardized tests.  Each state is responsible for determining the methods for 

measurements.  Information above supports the notion that test passers are the students 

that are choosing to leave.  The problem then is achieving AYP when the percentage of 

test passers is declining in a school.  

Many questions arise from this factor that further enhances the significance of the 

current study: How can a school, which is already struggling, and loses a growing 

number of successful and high performing students every year and rarely gains new 

students make adequate yearly progress on state standardized tests when it is measured 

by the number of students that pass the test?  How can those same schools bounce back 

with even less funding?  What students are left in the school and what will their 

educational experience be?  Are they not literally being left behind in an unchosen 

school?  

The method used to evaluate student academic achievement and educational 

performance ratings for a school in the state of Texas (AYP) creates problems for 

unchosen schools.  This narrative case study will bring to light this phenomenon to reveal 

this social injustice of being judged by the percentage of students who pass the test, when 

choice policy allows and may even encourage test passers to leave a school.  The next 

http://www.brighthub.com/education/k-12/articles/3138.aspx
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section introduces the loss of funding theorized to be an influencing factor of an 

unchosen school. 

 

Loss of Funding 

According to the U.S. Department of Education (2004), the purpose of Title 1 

funding, “is to ensure that all children have a fair, equal, and significant opportunity to 

obtain a high quality education and reach, at minimum, proficiency on challenging state 

academic achievement standards and state academic assessments” (para. 2).  The current 

study is significant because it will show that the purpose of this funding is negated by 

choice, which creates unchosen schools.  These schools are filled with high percentages 

of low SES students that are less likely to be successful on state standardized exams, 

(Sirer et al., 2015; Talley, 2014) and therefore their funding is lost.  This loss of students 

not only encourages bad ratings because test passers have left, but it also can cause the  

unchosen schools to lose money, both as a result of poor performance and housing less 

students, which makes it harder to compete for more students (Reback, 2008). 

According to Smith (2012), a rural South Texas school district, Premont ISD, 

suffers from reduced enrollment.  They lost 25% of their student population from 2006-

2012.  In 2010 they only had 32% of their ninth graders pass the math TAKS test and 

have many facility problems including unusable mold infested science labs and 

abandoned elementary school buildings.  They also have a high percentage of students 

transferring out; interviews with community members about the many students that drive 

to neighboring schools led the researcher to presume that it has reached the 15% mark 

and is therefore, unchosen and can be used as an example of funding loss to support this 

paper. Supporter of Premont and Vice Chairman of the House Public Education 
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Committee found districts with the lowest accountability ratings received on average, 

$1000 less per student than those with the highest ratings.  Premont ISD ranked near the 

bottom of the state for amount of funding per student, yet it arguably needs more than 

schools with higher accountability ratings (Smith, 2012). 

State funding for public schools is based on attendance, so each new student 

typically generates $5,000 to $8000 per head (Simon, 2009).  Schools lose money when 

their residential students transfer out of their district (Reback, 2008).  Funding loss such 

as this contributes to the theoretical framework for this study because it adds to the 

problem of an unchosen school not being able to compete fairly with other neighboring 

schools.  These neighboring schools are further discussed in the following section. 

 

Neighboring Schools 

Supporters of choice believe competition among schools created by educational 

choice can only bring better education for all.  However, because of both economic and 

racial de facto segregation many negative effects have become apparent, including 

leaving behind the neediest students in the unchosen school.  These students may not 

have the parents and/or money at home to commute to another school.  Overburdened 

public school districts are faced with rivalry from schools that are merely duplicating 

conventional programs and competing for some students while ignoring others (Corwin 

& Schneider, 2005).  Aside from not being able to choose another school, sometimes the 

chosen school can deny the transfer student, which then initiates discrimination (Butts, 

2016c; Jennings, 2010), an occurrence that warrants further investigation.  

As mentioned, much of the literature refers to chosen schools, and why parents 

and students choose them (Bell, 2008; Bukhari & Randall, 2009; Lubienski, 2008; 
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McComb, 2002; K. J. Phillips et al., 2012).  There is also literature, however, that refers 

to schools that are enrolling the out-of-district transfers using recruitment and arguably 

unfair guidelines for enrollment.  This practice then frames the idea of the unchosen 

school, because not only are the students who do not utilize choice left in an unchosen 

school, but the ones who are denied choice are left there as well.  Students who might 

demand additional resources, such as special needs students, English language learners 

(ELL), or students with a history of behavior problems, are avoided through both overt 

and covert means (Bartlett & Le Grand 1993; Gillborn & Youdell 2000; Jennings, 2010).  

Perhaps because school choice has only been a hot topic in the U.S. for 20 years, 

American studies of school choice have primarily focused on the family, rather than the 

school, as the agent empowered with choice (Bast & Walberg 2004; Bifulco et al., 2007; 

Coleman, Schiller, & Schneider, 1993; Jennings, 2010).  Researchers examining choice 

outside of the United States, however, have considered the agency of the school.  These 

scholars agree school choice leads to competing in an educational marketplace where 

students are sought by schools that will enhance their test scores and reputations (Ball, 

1994; Ball et al., 1995; Jennings, 2010).  Thus, leaving some schools with the lowest 

performing, poorest students further substantiates the need for this study.  The next 

section refers to teachers and the relationship of teachers and an unchosen school. 

 

The Teachers 

Not only can the population of the students change in an unchosen school, but the 

teachers also may change.  

There are many public schools that have been officially branded as failures for 

years under No Child Left Behind and state standards.  They daily confront the 

personal and community consequences of concentrated poverty and often find it 
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very hard to attract and hold the qualified, experienced teachers these students 

badly need.  (Orfield & Frankenberg, 2013, p. 2) 

Teacher shortages disproportionately affect students in disadvantaged schools and 

are a major factor in the stratification of educational opportunity.  Unable to match the 

salaries, benefits and resources offered by more affluent schools, critics argue, high-

poverty school districts . . . have difficulty competing for the available supply of 

adequately trained teachers and, consequently, employ far larger proportions of 

underqualified teachers.  (Ingersoll, 2004, p. 2) 

Researchers, who led a study titled, “Race, Poverty, and Teacher Mobility,” 

indicated new teachers are more likely to leave schools with lower test scores, lower 

income, or higher proportions of minorities (Scafidi, Sjoquist & Stinebreickner, 2007).  

All three of these are characteristics of unchosen schools and provide further support that 

such schools will suffer from poor teacher retention and difficulty recruiting quality 

teachers.  Additionally, when a school and community decline, families may need to 

move for economic reasons, including teachers’ families.  Especially in rural areas, when 

jobs are sparse and large employers close down, people must leave to find work, an 

occurrence that will be obvious in this narrative case study. 

 

Dividing Community 

The community of an unchosen school is impacted in a number of ways.  Real 

estate prices either decline, or less real estate is sold, as people do not want to move into 

an area with a poor performing school (Ely & Teske, 2015).  In referencing Premont ISD, 

the rural failing South Texas school district, the local constable said “The school shuts 

down in this town, the town dies” (Cohen, 2012, para. 4). 
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Some parents also complain that choice destroys the neighborhood school and 

with it the opportunity for children to learn alongside neighbors.  It is possible that this 

may actually have the effect of reducing the collective influence of parents on their 

schools, and thereby reducing the coherence of neighborhoods (Feinberg & Lubienski, 

2008).  The problem lies in the schools that are left.  This idea of a broken neighborhood 

is easily recognized in a small town atmosphere and re-enforces the need for a case study 

on a rural school that is unchosen. 

For the purposes of this study, an understanding is also necessary that rural 

schools with small enrollments are at a constant risk of being the most affected by 

students transferring out of district (Simon, 2009).  By definition, school choice weakens 

the traditional linkage between residence and school (Ely & Teske, 2015).  Rural 

communities suffer as a whole when their local schools suffer from losing students, not 

just from weakening the bond between school and community but also in the real estate 

market (Ely & Teske, 2015).  In a rural area the current choice practices will not only 

hurt schools, but their communities will also suffer because it is divided (Ely & Teske, 

2015).  Some of the people that live there support the school and the others enroll their 

children elsewhere, yet reside in the community.  

The theory of the unchosen school is framed by supporting literature as further 

explained in Chapter Two.  This chapter thus far has introduced the problem of an 

unchosen school and influencing factors.  The case chosen for the current study is 

described in the following section. 
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The Selected School District 

This narrative case study will focus on one rural Texas school district, using the 

pseudonym−Redville ISD.  The researcher chose this district because it was facing 

closure by the Texas Education Agency (TEA) due to repeatedly low passing percentages 

on state standardized test scores at the time of the current study. 

Texas provides annual academic accountability ratings to its public school 

districts, charters, and magnet schools.  The ratings are based largely on 

performance on state standardized tests.  The ratings examine student 

achievement, student progress, efforts to close the achievement gap, and 

postsecondary readiness.  (TEA, 2015, para. 1) 

 

Not only does Redville ISD suffer from a low passing percentage of students, but 

the school district has also lost a large amount of its students to surrounding districts, and 

experienced a shift in population resulting in a growing number of low SES students.  

There are reportedly 300 zoned students who chose to transfer out of the district.  

Arguably, the test scores of those students would likely reverse their label of a failing 

school which the researcher will explain more thoroughly later in this chapter.  Redville’s 

situation is important because it helps to define a school that students choose to leave and 

offers an alternate reason for failing. 

The story of Redville ISD is important.  Like most failing schools, the district has 

experienced years of scrutiny, with stakeholders trying to place blame for the failing 

school on the teachers, administrators, finances, curriculum, or school board, but not until 

recently has choice been considered a factor.  Redville is a prime example of what can 

happen to a school that is unchosen in the era of school choice.  This study will be used to 

exemplify the effects of being unchosen, a concept that has been defined here and is an 

inadvertent result of the policy of school choice.  In addition to telling the story of a 

https://rptsvr1.tea.texas.gov/perfreport/account/
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failed rural Texas school facing closure, the study results will also help to bring to life the 

factors that identify an unchosen school in a real world setting.  The conceptual 

framework of an unchosen school is in Appendix A.  This framework provides a visual 

that represents the factors to be investigated that lead to an unchosen school.  

 

Purpose of the Study 

The present study contributes to the literature in the field of school choice, 

specifically rural inter-district choice in the state of Texas.  The researcher achieved this 

by considering the effects of choice on a rural school district where a large amount (25%) 

of residentially zoned students transferred out of district as a result of inter-district 

choice.  The purpose of this qualitative narrative case study was to describe a real world 

example of an unchosen school, and understand the many impacts created because of this 

inadvertent result of school choice policy, that can lead to and/or exacerbate a failing 

school.  Recognizing these traits, or influencing factors, may help to identify other 

unchosen schools with the hope that assistance may be provided for them to become 

successful for their population of students rather than labeled poor performing, and 

eventually closed, as their situation was likely caused by policy. 

 

Research Question 

The overarching research question which guided this study was: What are the 

influencing factors of Redville ISD becoming an unchosen school?  The researcher 

developed the conceptual framework, as shown in Appendix A, prior to data collection 

and utilized  the framework throughout the investigation as a constant comparison for the 

collected data.  
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Although only one research question drives this study, unchosen is a fairly new 

phenomenon, arguably identified by the researcher.  It was the goal of the researcher to 

confirm the theoretical framework; therefore the processes of becoming unchosen were 

also sought in comparing Redville ISD to the conceptual framework. 

 

Definition of Terms 

An understanding of the following terms is necessary to grasp the concept of the 

study.  

Filtering Student or Filtering Transfers–This is a practice that occurs when 

schools do not accept all transfers, but only the ones that meet their criteria, for this study 

that would be success on standardized tests, and little to no behavior and attendance 

problems. 

Inter-district Choice–Students are allowed to transfer in and out of school districts 

no matter their residential location. This is the most common type of choice in rural 

areas. 

Open Enrollment–A term used almost as a synonym for inter-district choice, that 

allows students from other residential areas to enroll in the school, although the word 

“open” is used, there are often stipulations to who can enroll. 

Socioeconomic status (SES)–SES is determined by students’ eligibility for free 

lunch based on the parents’ income. 

Economically Disadvantaged (ED)–Students identified as economically 

disadvantaged qualify for free or reduced lunch, also referred to as low socioeconomic or 

low SES. 
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Average Daily Attendance (ADA)–The student body size of a school is calculated 

by snapshots of attendance.  ADA formula is the number of students in attendance 

divided by the total number of students enrolled.  

Average Yearly Progress (AYP)–the number of students who test proficiently 

determines a school’s adequate yearly progress.  

Texas Education Agency (TEA)–The agency that creates policy and monitors 

schools in the state of Texas. 

Residentially Zoned Students–Students who live in the attendance zone of a 

school.  This zone was used to determine what students attend which schools prior to 

NCLB. 

Unchosen School–refers to a school or a school district that has a high percentage 

of residentially zoned students, 15% or more, that transfer out to neighboring schools or 

districts.  These unchosen schools may be dealing with the consequences of losing 

typically high performing and more advantaged students. 

 

Limitations and Delimitations 

Limitations are aspects of the study beyond the researcher’s control that limit the 

research (Castetter & Heisler, 1988).  They may be imposed by a study’s methodology, 

data, or analysis methods.  The limitations of the current study are: 

1. Participants provide only their perception of events and cannot be generalized 

beyond them. 

2. Participants may be biased to the school, as all of them have an established 

relationship with the school district.  
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3. SES is determined only by the parents who filled out the paperwork on the 

students who receive free lunch not by all parents. 

Delimitations are the boundaries set by the researcher to define the purpose and 

scope of the investigation (Castetter & Heisler, 1988).  This study’s delimitations are:  

1. The participants must all have an established relationship with Redville ISD 

of three years or more. 

2. This school was chosen because it is being closed by TEA. 

 

Significance of the Study 

This study is timely and necessary today because school choice has only become 

widely accepted for the last 15 years.  This length of time allows the culminating effects 

to be more easily identifiable compared to a policy that has been active for a shorter 

amount of time.  The school district that is the case for this study is on the verge of being 

closed and has 300 known students transferring out of the district (Butts, 2016c) and 

therefore a compelling case to be investigated.  

In addition to timing, the lack of research in this area of choice creates a need for 

this narrative case study.  Much of the research found on choice are performed on choice 

schools or the students who are choosing, rather than the students who do not choose and 

the school in which they remain (Mann, 2014).  Therefore a gap in the literature exists 

and a need for this study is evident and more fully explored in Chapter Two. 

Inter-district choice, sometimes referred to as inter-district open enrollment is the 

most widely used and most common type of choice implemented, yet it appears to be the 

least studied (Creed & Cowen, 2015; Finnigan & Scarbrough, 2013; Reback, 2008).  The 

researchers that have looked at inter-district choice typically look at who leaves and the 
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reasons behind their choice to leave (Bell, 2008; Bukhari & Randall, 2009; Mann, 2014; 

Talley, 2014), rather than who remains, as the researcher did.  

A rural school is significant for this narrative case study because the choice 

policies in urban and suburban school districts have been under scrutiny for some time 

and are well represented in the literature.  Choice in rural areas, however, has not been 

the focus of many studies despite the fact that 30% of America’s schools are considered 

rural according to the National Center of Educational Statistics (2012).  This lack of 

research and the causes and consequences of the unchosen rural schools and their 

students drive this study.  

Arguably, the most compelling need for this narrative case study is because there 

are likely to be several rural school districts like Redville ISD, who are being left as a 

result of inter-district choice.  These schools continue to decline with little help from new 

enrollment and acceptance policies of surrounding districts, neighborhood schools are 

being forced to close, and entire rural communities are suffering as a result (Butts, 2016c; 

Fiske & Ladd, 2000; Garnett, 2014).  It is a social injustice to ignore these schools being 

created by choice.  Unchosen schools should be identified so other assistance can be 

provided for the schools themselves and students within them before any more of them 

are left behind.  A study such as this cannot only provide a more nuanced understanding 

of what is happening to unchosen schools as an unintended result of choice, but it can 

also provide potential profile factors to identify an unchosen school. 

 

Significance for Methodology 

According to Yin (2010), a case study is an empirical inquiry that studies a 

contemporary phenomenon in depth and within its real-world context, especially when 
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the boundaries between phenomenon and context many not be clearly evident.  For this 

study the case, or the contemporary phenomenon, is the unchosen school.  Therefore, a 

narrative case study of one rural unchosen Texas public school that exemplifies all of the 

factors of the unchosen school as demonstrated on the conceptual framework (Appendix 

A) and described in this chapter and further described in Chapter Two, will be the method 

used to investigate and identify the ways in which a school and community are 

inadvertently impacted by inter-district choice.  Miron et al. (2012) claims “case studies 

hold the promise of providing a more nuanced understanding of how traditional public 

schools respond to competition” (p. 206), a goal of the current study. 

Just as the choice for a case study is significant, so is the choice for a narrative.  

“Narrative descriptions exhibit human activity as purposeful engagement in the world.  

Narrative is the type of discourse that draws together diverse events, happenings and 

actions of human lives” (Polkinghorne, 1995, p. 5).  It is the stakeholders’ experiences 

and lived stories that will fulfill this study’s purpose of describing the unchosen school.  

 

Researcher’s Perspective 

 The researcher is a teacher in a school that is seemingly unchosen, and can be 

compared to Redville five years prior to this study.  Born and raised in a rural Texas town 

she has watched the decline in some rural Texas schools while being disturbed by the 

injustice that it is causing for some students, teachers, schools, and communities.  It is the 

hope of the researcher that the findings from this study will be used to help identify 

assistance or a solution to the unchosen school that has been created by choice.  
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 The following chapter, the Review of Literature, presents the empirical evidence, 

research, and literature that further supports the idea of an unchosen school and 

contributed to the creation of the theoretical framework for this study. 
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CHAPTER TWO 

Review of Literature 

 

Introduction 

Recent research has focused on school choice in a number of areas. 

Characteristics of the parents who choose, why they utilize choice, how they make the 

decision, and where they go when they leave a school is well represented in the literature 

(Bell, 2008; Betebenner et al., 2008; Bounds, 2015; Bukhari & Randall, 2009; Carlson, 

2014; Creed & Cowen, 2015; Lubienski, 2008; Mann, 2014; K. J. Phillips et al., 2012; 

Prothero, 2015b; Rollefson, 2015; Talley, 2014).  A vast array of empirical research can 

be found about charter schools (Brighouse, 2003, 2008; Davis, 2012), magnet schools 

(Davis, 2012), vouchers (Brighouse, 2003, 2008; Heise, 2014; Howell & Peterson, 2002), 

private schools (Miron et al., 2012), and intra-district choice (Borland, Howsen & 

Trawick, 2006; Chisesi, 2015), all common forms of choice in urban areas.  Studies on 

the academic achievement of transferred students who exercised choice policies are also 

widely available (Borland et al., 2006; Corwin & Schneider, 2005; Feinberg & Lubienski, 

2008; Jeynes, 2014, McComb, 2002; Silverstein, 2001).  Additionally there are studies 

that acknowledge detriments of choice, but are more quantitative in nature and primarily 

focus on the negative effects of competition in general through measurable academic 

achievement, rather than an in depth look into what is left after choosers leave (Carlson, 

Lavery, & Witte, 2011; Fiske & Ladd, 2000; Sirer et al., 2015).  Therefore a gap exists in 

the literature that is worthy of investigation: the students who cannot or do not exercise 
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choice and the schools in which they remain, particularly in rural areas as a result of 

inter-district choice.  As mentioned in Chapter One, the term unchosen refers to this 

phenomenon throughout the study.  In this chapter, the researcher reviews the literature 

on school choice as it pertains to this narrative case study and presents the support from 

empirical evidence that helped to develop the conceptual framework of an unchosen 

school.  

 

School Choice 

There are forms of school choice that have existed for decades.  Both private 

schools and residential selection have been a form of choice for affluent families since 

the beginning of U.S. education.  Later, choice became a theme in civil rights policy in 

the 1960s as a means to desegregate schools (Orfield & Frankenberg, 2013).  Although 

the idea has been present, the actual choice movement has become more commonplace 

only since 2001 and continues to grow (Ely & Teske, 2015; Howe, 2008).  

The phrase ‘school choice’ covers a multitude of student assignment plans that 

vary significantly in their underlying assumptions and operational procedures.  

Their common denominator is that they encourage or require students and their 

families to become actively engaged in choosing schools.  Whereas previously, 

most American families simply sent their children to their neighborhood schools.  

The implementation of choice plans makes it possible for students to attend 

schools inside or outside their district, and sometimes even outside their city or 

town.  (Cookson, 1995, p. 15) 

 

The expansion of choice schemes can be attributed to years of low test scores, 

ranked internationally, which pushed the idea of education reform in the U.S. and has 

become a pertinent policy goal (Kaya, 2014; Ravitch, 2010).  Searching for reform for 

public schools has created a widespread acceptance and utilization of educational choice 

as a movement and has brought about many unintended effects of social and economic 
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injustice that are becoming more evident in today’s schools (Goyette, 2008; Howe, 2008, 

Peterson, 1998; K. J. Phillips et al., 2012, Ravitch, 2010, 2015; Rollefson, 2015; Scott, 

2008, Simon; 2009).  The unchosen school is one of these injustices that encompasses a 

number of ill effects caused by choice that will be further explained in this chapter.  

 

Forms of Choice 

The multiple forms of educational choice vary.  “Some choice plans partially 

restrict the educational choices families can make, while others have virtually no 

restrictions.  The former type of plan is often referred to as ‘controlled-choice’ and the 

latter as ‘open-enrollment’” (Cookson, 1995, p. 14).  As mentioned, residential location 

decision is the earliest form of choice, families have been able to choose where to live as 

long as they could afford it, and therefore they could select a neighborhood that was 

zoned for their chosen school.  Aside from residential location: private schools, vouchers, 

homeschooling, charter schools, magnet schools, intra-district, and inter-district choice 

will be identified in the next sections. 

 

Private Schools  

Private schools are a form of choice, usually more available to the affluent 

population, because they are more likely to be able to afford tuition.  According to the 

Council for American Private Education (2016), approximately 10% of U.S. students are 

currently enrolled in private schools.  Private schools are often considered more 

individualized for their students and perhaps able to align their education with families’ 

beliefs, rather than being “the mere creature of the state” (Gale Group, 2004, para. 3).  

Some philosophers believe that forcing children to attend state-run schools creates a 
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“tyranny of mind that hides behind the mask of supposed cultural neutrality,” while 

private schools provide some freedom (Cookson, 1995, p. 21).  The core belief of 

libertarians is every individual is responsible for his or her behavior and the state has no 

business controlling the minds of its citizens, whether they be young or old (Cookson, 

1995).  Private schools and the role of the government have long been debated.  Each 

state in the U.S. has different regulations, but despite the fact that they do receive some 

public funding, the general involvement is a hands off policy (Cookson, 1995).  Private 

schools are also an option to some financially struggling students if they are fortunate 

enough to receive a voucher, explained more fully in the following section.  Although 

private schools are a traditional type of school choice, they are not a main focus of this 

narrative case study because rural students are less likely to attend a private school, 

perhaps because of the lack of availability of private schools in rural areas.  Fan and Chen 

(1998) found “the percentages of students in public/private schools in rural areas were 

about 97% vs. 3%, while the corresponding percentages in urban areas were 

approximately 77% vs. 23%” (p. 10).  According to the National Center for Educational 

Statistics (NCES), about 6% of rural students were enrolled in private schools, compared 

to the national average at 11% in 2004 (Provasnik et al., 2007).  Although the number of 

rural students enrolled in private schools has risen, the majority of rural students exercise 

other forms of choice, explained in the following sections. 

 

Vouchers 

School vouchers, sometimes referred to as opportunity scholarships, are state-

funded scholarships that pay for students to attend a private school rather than a public 

school.  Private schools must meet minimum standards established by legislatures in 
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order to accept voucher recipients (National Home Education Research Institute, 2015).  

A voucher plan is any system of certificate or cash payments by the government that 

enables public school students to attend schools of their choice, public or private 

(Cookson, 1995).  Legislatures also set parameters for student eligibility that typically 

target subgroups of students.  These may be low-income students that meet a specified 

income threshold, students attending chronically low performing schools, students with 

disabilities, or students in military families or foster care (Ray, 2015).  Vouchers are 

often debated because although they have resulted in success for some low income 

students (Jeynes, 2014), they affect a very small percentage of students that are struggling 

to find a fair and equal education in the U.S.  According to the Ed Choice, formerly the 

Friedman Foundation for Educational Choice, as of June 2016, Texas provided no 

financial assistance (either in the form of vouchers or tax credits) to parents wishing to 

send their children to private schools instead of public schools. 

 

Homeschooling 

Homeschooling is also becoming more common in the U.S.  That is, “parent-led 

home-based education – an age-old traditional educational practice that a decade ago 

appeared to be cutting-edge and ‘alternative’ but is now bordering on ‘mainstream’ in the 

United States” (Ray, 2016, para. 1).  It has been considered the fastest-growing form of 

education domestically (Ray, 2016).  In the 2007-2008 school year an estimated 2% of all 

students were homeschooled (Kaya, 2014).  According to the U.S. Department of 

Education, this number increased to 3.4% in 2012 and it is estimated to grow by 2% to 

8% annually for the next decade (Ray, 2016).  Homeschooling may be chosen as a way 

for many Americans to instill their own beliefs and ideals upon their children.  
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Obviously, homeschooling may not be a viable option for parents who need to work 

outside of the home.  

In regards to this study, homeschooling may be the choice school for some 

students in rural areas, and therefore could increase the percentage of students who do not 

attend the residentially zoned school and exacerbate the unchosen school.  “Data from the 

NCES has consistently found that homeschool families are more likely than average to 

live in rural areas and less likely to live in towns or in urban or suburban areas” 

(Coalition for Responsible Home Education, 2015, para. 20).  Homeschooling is one of 

the few choice options in rural communities, other than inter-district choice.  According 

the NCES in 2011, 31% of homeschooled students in America were classified as rural, 

compared to 28% in the city (Coalition for Responsible Home Education, 2015). 

 

Charter Schools 

One of the most debated public school choice alternatives are charter schools 

(National Conference of State Legislatures, 2016).  Charter schools are independent 

public schools that are released from compliance with many local and state regulations, 

allowing them to experiment with innovative methods (Kaya, 2014).  Forty-two states 

and the District of Columbia have enacted legislation permitting charter schools, which 

operate outside the traditional school governance structure and exercise a high level of 

autonomy in exchange for more stringent accountability (National Conference of State 

Legislatures, 2015).  Charter schools enroll more than two million American students and 

are still gaining popularity.  There were 1,941 charter schools in 2000 and that number 

climbed to 4,936 in 2010 (Stern, Cloanan, Jafee & Lee, 2015).  This growth in charter 

schools parallels choice in general.  As with most forms of choice, there are two sides.  
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Charter school supporters claim the schools are created to educate the students fully 

without all of the policy demands of a public school.  Opponents of charter schools claim 

they promote inequality, similar to most forms of choice, by allowing the highest 

performing students to be skimmed from the top to enroll in them (Davis, 2012; Ravitch, 

2010).  Although charter schools have been the focus of much research, they are not 

typically in rural areas, as is the case for the current study.  According to the National 

Charter School Resource Center (NCSRC), as of 2010, rural charter schools enrolled only 

2% of rural students while their urban counterparts enrolled 6% of urban students (Safal 

Partners: Pandit, M., Ibtissam, E., 2016).. Although one third of U.S. public schools are 

rural, only 16% of the charter school sector is rural and 85% of those are located just 

outside a highly populated area (Pandit & Ezzeddine, 2016).  These statistics confirm that 

charter schools are not typically an option for rural students. 

 

Magnet Schools  

Magnet schools are specialized schools or classes in schools largely developed in 

response to desegregation efforts (Barrow & Rouse, 2008).  Magnet schools are typically 

housed on their own campus or part of a campus with specialized learning and instruction 

geared to one area, within a normal district.  These schools are often deliberately 

designed to attract students to otherwise unpopular areas or schools, further promoting 

racial balance (Cookson, 1995).  Like most forms of choice, some argue that magnet 

schools encourage the skimming of higher performing students from traditional public 

schools resulting in increased social stratification among schools. 

Magnet schools are more likely to be located in cities when compared to locations 

of other traditional public schools (Frankenberg & Siegel-Hawley, 2008), as is the 
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situation for the current study.  Therefore, they may not contribute to the problem of 

unchosen schools in rural areas, but could add to the problem of unchosen schools in 

other regions.  

 

Intra-District Choice 

Intra-district choice allows school options within a single school district that are 

free of charge but may require parent advocacy and transportation.  Intra-district choice 

may or may not have entry requirements (Kaya, 2014).  Magnet schools are a form of 

intra-district choice, but intra-district choice typically refers to parents being able to 

enroll their children in the school of their choice within their residentially zoned district.  

Some studies on intra-district choice reveal the same type of outcomes as inter-district 

choice, therefore empirical data from such studies was used in developing the theoretical 

framework for an unchosen school.  Specifically, community division and segregation of 

students have been found in studies of intra-district open enrollment (K. J. Phillips et al., 

2015; Sirer et al., 2015).  Intra-district choice otherwise is not considered for the current 

study, because rural areas have less people than urban areas, they do not typically have 

more than one school at each level from which to choose.  

 

Inter-District Choice 

Inter-district open enrollment, sometimes called inter-district choice, and also 

referred to as controlled choice (Creed, 2015), is the type of educational choice examined 

in the current study.  This type of choice is the most common type in rural areas because 

a smaller population does not support magnet schools, private schools, or multiple public 

schools within the same district.  Therefore this section is more detailed in description 
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and history for this form of choice.  Inter-district choice allows students to transfer 

between school districts (Boyd, Hare, & Nathan, 2002; Creed & Cowen, 2015).  

According to Cookson (1995), inter-district choice allows students to cross district lines 

to attend school and tuition funds from the state follow the student.  

Inter-district open enrollment laws were enacted by a number of states in the 

1990s as part of a growing movement to subject public schools to competitive 

market forces.  Between 1993 and 2000, the number of states enacting inter-

district choice legislation expanded from 14 to 44, with enrollment in these plans 

expanding from 208,000 to more than 487,000 over the same period.  By 2000, 

more students were enrolled in inter-district choice programs than in charter 

schools and voucher programs combined (National Center for Education Statistics 

[NCES], 2002).  (as cited in Moore & Richards, 2009, p. 151) 

 

NCLB (2002) introduced inter-district choice to the state of Texas.  Before 2001, 

Texas residents were required to pay a fee to enroll their children in a neighboring school 

district.  Prior to these policies, students attended the schools in which their residence was 

zoned (Betebenner et al., 2001; Orfield & Frankenberg, 2013).  Residential zoning was a 

policy that stood the test of time, as it was suggested first by Thomas Jefferson and then 

again by Horace Mann in the 1830s when it was accepted as a formal policy (Pulliam & 

Van Patten, 2013).  This history of zoning informs the reader that educational choice is 

not an American tradition as some may think.  Today, school choice combined with the 

rise of neoliberalism has all but eliminated residential zoning for schools.  Collins and 

Coleman (2008) argue the logic of school zones has been challenged and replaced by that 

of the marketplace.  

Rural areas may be more affected by inter-district choice than urban areas (Zhang 

& Cowen, 2009).  The lack of other schools within one rural district from which to 

choose might force students to look in neighboring districts.  The close proximity of the 

school districts in some rural areas compared to large districts within the cities that have 
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intra-district choice, may also make it easier for students to attend another district (Creed 

& Cowen, 2015; Walker, 2010; Zhang & Cowen, 2009). 

Of the studies that have looked into inter-district choice, the focus was primarily 

on the families opting out of their residential district (Creed & Cowen, 2015).  This 

research has found that receiving schools and districts were more likely to be advantaged, 

specifically in the areas of higher test scores, higher levels of resident income or housing 

value, and in lower levels of non-white minority students (Creed & Cowen, 2015; Holme 

& Richards, 2009; Reback, 2008; Walker, 2010).  Few studies investigated the sending 

schools (Walker, 2010) or losers (Holme & Richards, 2009) and determined that inter-

district school choice is exacerbating both district stratification and segregation.  Their 

studies substantiate the reasoning for investigating an unchosen school.  In the next sub-

section, the researcher reviews studies on inter-district choice that provide evidence of its 

negative effects.     

 

Challenging the Support for School Choice 

Ideas, practices, and forms of choice are controversial.  School choice is often 

referred to as one of the most debated educational reform movements of our time 

(Borland et al., 2006; Brighouse, 2008; Bukhari & Randall, 2009; Carlson, 2014; 

Chaltain, 2014; Miron et al., 2012).  Educational choice directly effects student 

assignments and consequently impacts the design of our American education.   

From the studies on choice and achievement alone, the results are mixed at best.  

The lack of clear evidence for the academic benefits of choice should be surprising, 

because up to now choice schemes have operated with the benefit of having educationally 

advantaged students take part.  Brighouse (2008) states: 
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Voluntary choosers are parents who decide to choose and who might be expected 

to be more concerned about education. Given this difference, we should expect 

students who move to choice schools to do significantly better than students who 

remain behind.  (p. 49) 

Some school choice policies and most of the media attention and public debate 

has focused on relatively weak cross-sectional studies, it appears policy decisions are 

being shaped by research that does not merit the emphasis it is receiving (Miron et al., 

2012).  The consensus among the opposition is that choice policies are not evidence 

based, and therefore need a re-examination (Abowitz, 2008; Feinberg, 2008; Miron et al., 

2012). 

According to the American Enterprise Institute (2014), 52% of people in the U.S. 

support some form of school choice.  The two sides of choice both have substantial 

arguments, and the divide is somewhat even.  It would be difficult and futile to review the 

literature on choice without referencing the reasons why choice is often supported.  

However, some literature offers counter evidence to demonstrate the negative impacts of 

school choice.  In the following sections the researcher will challenge the most common 

arguments on which proponents of school choice rely, the information presented aided in 

the development of the conceptual framework of an unchosen school.   

 

Competition 

Proponents of choice also boast that competition among schools resulting from 

choice is the answer, this is also a common theme revealed in the literature surrounding 

educational choice (Borland et al., 2006; EdChoice, 2016).  Although the idea behind 

competition is to boost productivity of schools, the problem remains that such 

competition is based solely on measurable academic achievement.  This achievement, 

measured on standardized test scores, largely negates the many other less tangible 
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responsibilities placed on schools.  “Building social cohesion, teaching marketable or 

critical skills, and developing environmentally conscious citizens to name a few” 

(Abowitz, 2008, p. 84). 

Research shows that although competition between schools is supposed to make 

schools better, “even after well over a decade . . . compelling evidence of significant 

achievement gains is lacking” (Abowitz, 2008, p. 87).  Fiske and Ladd (2000) wrote a 

book based on a quantitative and qualitative analysis of New Zealand’s competitive 

school choice programs and titled it, When Schools Compete: A Cautionary Tale.  As the 

title suggests, the authors provide thorough observation, analytical skills, and information 

that resulted in the knowledge that competition among schools produced unwanted 

results (Fiske & Ladd, 2000).  Among their chief concerns was the worsening of existing 

inequalities: 

The basic forces unleashed by parental choice – including the tendency to judge 

school quality by the mix of a school’s student body – are likely to push systems 

toward greater ethnic and socioeconomic polarization under almost any 

circumstances.  While state school systems cannot be expected to solve all social 

problems, they should at a minimum not exacerbate existing inequities.  Ideally, 

they should serve to offset them.  Thus organizing a state system of compulsory 

education in such a way that it reinforces existing tendencies toward polarization 

should be a matter of concern.  (Fiske & Ladd, 2000, p. 305) 

 

Furthermore, because competition has created a market like setting for education, 

a school may discourage a poor performing or difficult student from returning as a tool to 

improve performance for the school, just as a business works, the schools will eliminate 

poor investments (Scott, 2008).  The competitive climate created by school choice 

enables schools to select more affluent students, which can put some families at a 

disadvantage. (Feinberg, 2008), and create an unchosen school full of those 

disadvantaged students. 
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One study on American schools competitive behavior as a result of choice in New 

York City found that after 18 months of studying three competing schools, choice was 

not only being utilized by families, but also by the school.  It should be noted that the 

policies of the districts being studied did allow recruitment, or discrimination with their 

open enrolment policies: 

I found that the family should not be understood as the sole actor influencing the 

outcomes of school choice policies.  Two of the three schools in this study did not 

sit idly and wait for their students to be allocated to them.  Rather, they actively 

attempted to influence their student intakes.  Schools used multiple methods to 

enroll a higher achieving student population, including signaling to families 

during the recruitment process, using the city’s data management system to their 

advantage, creating alliances with junior high schools, and learning the ranking 

preferences of the students.  Once the school year began, one school in the study 

counseled out students and attempted to deflect some students.  These strategies 

are strikingly similar to those used by headmasters in the United Kingdom, as 

were the justifications used for these actions.  (Jennings, 2010, p. 244) 

 

A dissertation that focused on why parents chose to open enroll in a rural district 

describes competition in a way that reflects the current study’s situation and reveals 

another consequence of competition among schools: 

In some instances, school officials who historically worked with each other for 

the betterment of children end up in competition with each other in order to 

increase student enrollment.  One principal shared earlier in his tenure that 

neighboring school district leaders were comrades in a wonderfully designed 

collaborative effort focused on students.  Today, this same principal feels he must 

not communicate or share ideas because “we are competing with our neighboring 

schools like McDonald’s versus Burger King” (P. Christiansen, personal 

communication, May, 2013).  (Rollefson, 2015, p. 11) 

 

In reference to rural schools, Walker (2010) explains that school choice and the 

competition it creates may be forcing failure on schools that may not be failing in rural 

areas: 

Schools are accountable to the consumer and competition is increased between 

schools by allowing parents to indirectly choose the ‘‘good’’ schools and weed 
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out the ‘‘poor’’ ones.  Nevertheless, the rationale that competition enables the 

“good” schools to thrive and forces the “poor” schools to improve or be closed 

fails to take into account that in a rural context a school with falling pupil 

numbers may not necessarily be a school with falling standards.  (Walker, 2010, 

p. 714) 

 

Walker’s (2010) identification of these schools in rural settings in England is 

significant to the current study because it supports the concept of an unchosen school.  It 

is this result of competition from school choice that drives the current study, and fuels the 

intent of the researcher to shed light on these schools in rural areas who suffer the 

consequences of a failing school, but should actually be considered unchosen, because as 

Walker states, “a school with failing pupil numbers, may not necessarily be a school with 

failing standards” (Walker, 2010, p. 714). 

 

Closing the Achievement Gap 

The academic achievement gap refers to a consistent imbalance between minority 

and low-income students and their more privileged non-minority peers on measurable 

standardized test scores (Ladson-Billings, 2006; Mackey et al., 2015; Zhang & Cowen, 

2009).  School choice is seen as a reform movement by many−a fix-all solution.  School 

choice, unlike other education reforms, is self-contained, with its own rationale and 

justification (Chubb & Moe, 1990; Feinberg & Lubienski, 2008).  Some researchers and 

reformers believe choice alone could improve academic performance among all students 

and help to close the achievement gap (Jeynes, 2014).  NCLB made closing the 

achievement gap a national priority (Zhang & Cowen, 2009) and implemented school 

choice policy as a way to achieve this goal. 

Supporters of choice boast that the achievement gap is being lessened by choice.  

An examination of nationwide data sets suggests school choice programs that include 
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private schools could reduce the achievement gap by 25% (Jeynes, 2014).  However, this 

suggestion is based on research that demonstrates the achievement gap in faith-based 

schools is generally 25% narrower than found in public schools (Jeynes, 2014).  This 

example of empirically based evidence demonstrates a reduction of the achievement gap 

as a result of choice, but it is based on students who already attend choice schools.  Not 

just any choice schools, but private schools in this case.  Private schools are a form of 

choice only available to the most advantaged and/or lucky few who may receive a 

voucher, which are not offered in some states, including Texas (EdChoice, 2016).  

Although reducing the achievement gap in the U.S. is paramount, 10% of all U.S. 

PK-12 students attend private schools and of those, less than 1% received vouchers 

according to the Council for American Private Education (2016).  One can only assume 

that students who attend private schools are not disadvantaged financially since tuition is 

required, unless they are part of the 1% that receives a voucher.  When considering the 

socioeconomic achievement gap, the small percentage of the population recognized as 

being affected in Jeyne’s (2014) study can hardly be considered an effective way of 

reducing the achievement gap for all U.S. disadvantaged students.  For a study such as 

this to demonstrate the actual achievement gap is being reduced, all participants would 

have to be students who take part in school choice and have the equal opportunity of 

attending private schools, whether it be via voucher or not.  Currently, as aforementioned, 

90% of U.S. students are not enrolled in private schools, and may not have the advantage 

of doing so.  

Proponents of choice rely on the success of some charter schools to fuel their 

argument about reducing the achievement gap as well.  The Knowledge is Power 



 

43 

Program (KIPP) is the nation’s largest charter management organization (Angrist, 

Dynarski, Kane, Pathak, & Walters 2010).  KIPP charter schools work to close the 

achievement gap by targeting low income and minority students and are sometimes 

successful.  They implement a longer school day, extended school year, selective teacher 

hiring, strict behavior norms, and a focus on traditional reading and math skills (Angrist 

et al., 2010).  A study on KIPP LYNN in Lynn, Massachusetts found that it did decrease 

the achievement gap of their students by enrolling a majority of Limited English 

Proficient (LEP) learners and special education students.  Enrolling students such as this 

is “unusual for charter schools” according to the researchers (Angrist et al., 2010, p. 1).   

Where lies the problem or challenge to KIPP LYNN and other KIPP schools and 

charters alike?  KIPP LYNN, like most charter schools educate a very small portion of 

the students that need it.  In 2010, 300 students out of 13,000 in Lynn, Massachusetts’ 

public schools were lucky enough to win the lottery used for enrollment into KIPP 

LYNN.  The student population in Lynn public school is about 80% low socioeconomic, 

therefore it is not likely that those 300 students were not the only ones who were low 

performing, or needed extra help.  Not only do charter schools impact very few, but KIPP 

LYNN, like most charter schools, is funded primarily through tuition paid by the 

students’ sending districts (Angrist et al., 2010).  The argument against schools such as 

KIPP LYNN is this: the funding, the selected teachers, the interventions, the motivated 

peers, and parents entering the lottery, would not all of those aspects of KIPP LYNN 

better the traditional public schools, rather than the select few? 

The KIPP LYNN study did show success, it found that “lottery winners score 

about 0.4 standard deviations higher than losers [of the lottery] in math” (Angrist et al., 
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2010, p. 6).  It should be noted however, that critics of the KIPP program found weaker 

students may be encouraged to leave (Matthews, 2009) and this could result in evidence 

of success with achievement gap reduction. 

Records showed some KIPP schools were losing kids at a high rate. In the 2005-6 

school year, six of the nine KIPP schools in California saw decreases in entering 

fifth-grade cohorts from 20 to 59 percent.  The worst case was KIPP Bridge 

College Preparatory in Oakland, whose original fifth grade of 87 students was 

down to just 36 students by the time they reached eighth grade.  Grannan and 

Cambell were particularly disturbed by the number of African American boys in 

some KIPP schools dropped as their class moved from fifth grade to sixth grade    

. . .  from 35 to 23 at the KIPP Academy of Opportunity in Los Angeles, from 19 

to 10 at the KIPP Academy Fresno, from 24 to 12 at Bayview, and from 35 to 8 at 

KIPP Bridge.  These declines . . . made KIPP’s results look better than they ought 

to be.  The students who left were most likely low-performing students.  KIPP’s 

average eighth grade scores at those schools looked terrific compared to their 

average fifth-grade scores, but that might be because the lowest-scoring fifth 

graders had transferred . . .  leaving on the higher scorers.  (Matthews, 2009, p. 

275) 

 

Although it is commendable that KIPP and other similar charter schools seem to 

target low performing students, examples such as these are often found about charter 

schools skimming the most capable students and leaving the neediest behind.  This 

occurrence will be discussed more in the section on The Great Equalizer.  

Until charter schools can educate the entire public school population, they will be 

ridiculed, as they take away resources from the majority left in public schools.  For this 

example alone, we saw that they took funding, qualified teachers, and capable students 

from traditional public schools (TPS) in Lynn, Massachusetts.   

According to National Center for Educational Statistics (2012), Texas has less 

than 5% of its population being served by charter schools.  Furthermore, the success 

reported by the KIPP LYNN study is not always the case for charter schools.  In Texas 
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alone, 22 charter schools received an improvement required rating for the 2015-2016 

school year according to the Texas Education Agency (2016). 

Another piece of literature that challenges the claim that academic achievement 

among the disadvantaged is boosted by choice is a case study examining the racial 

achievement gap in public schools.  Williams (2003) investigated five years of 

quantitative data from students participating in an intra-district choice program and 

included qualitative data from the conclusion of the study.  The researcher found: 

Within the past five years there is no evidence that African American student 

standardized test scores on average have increased. This is not concluding that 

Schools of Choice have a negative effect on African American student 

achievement, but it is not showing any positive effects that can be related to 

student achievement. Additionally, stakeholders that were interviewed responded 

that they did not think that choice was working and did not see any connection to 

it raising African American student achievement, instead it placed the burden of 

diversity primarily on the backs of the African American community.  (William, 

2003, p. 1) 

 

Finally, the evidence that demonstrates success with choice, especially in the area 

of achievement gap seem to refer to choosers only: the miniscule amount who get 

vouchers, the few who are in charter schools, the most advantaged that can commute, and 

the ones who have parents involved enough to look for options.  This type of evidence 

substantiates and fuels the current study on the unchosen school, one that investigates the 

non-choosers, the students and schools that are left behind.  These examples pose the 

question: What impacts do the acts of the choosers have on the majority that do not get to 

choose? 

 

Increasing Parental Engagement 

Another supposedly positive outcome of school choice is that it will increase 

parental engagement (EdChoice, 2016; Heise, 2014; McGinn & Sigal (2013).  “Many 
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policy makers contend that by providing parents with more schooling options for their 

children, parents will become more involved in their children’s education, resulting in 

better and more equitable opportunities” (McGinn & Sigal, 2013, p. 172).  This section 

provides evidence that suggests otherwise. 

Much of the literature written about choice refers to the effects that it has on 

parents.  Complaints of choice being hard, time consuming, and stressful are common 

among parents (Prothero, 2015b; Ravitch, 2010).  However, educational choice has 

become such a common part of our society that entrepreneurs are capitalizing on the 

confusion among parents by incorporating educational consultants to guide families 

through the plethora of school choices (Prothero, 2015a). 

A known opponent of choice, Diane Ravitch (2010), feels parents should not be 

burdened with searching for a school, but be able to trust that their local school is more 

than sufficient for their children.  School choice does not always have a positive impact 

on parental engagement, and in some cases more choice may present more challenges to 

parents as they struggle to find accurate information, weigh a variety of problematic 

options and consider the impact of their personal decisions on their children, and on the 

overall well-being of the district (McGinn & Sigal, 2013).  Enabling parents to choose 

their child’s education does not always elicit positive effects. 

School choice policy, especially as embedded in No Child Left Behind, assumes 

that empowering parents with choice will improve education by holding schools 

accountable and will reenergize democratic participation in public education.  

While parents are seen as critical change agents, little research documents how 

engaging in school choice affects parents’ lived experiences as citizens engaged 

in the democratic process.  (Olson Beal & Hendry, 2012, p. 521) 

 

A one-year case study based on parent interviews and observations of choice 

participants in Baton Rouge, Louisiana, suggests “choice works in complex, 
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contradictory ways to both empower and disempower parents as participatory citizens in 

democratic change and that market-driven school choice situates parents as consumers 

and thus redefines education as a private rather than a public good” (Olson Beal & 

Hendry, 2012, p. 521). 

 Positive correlations between parental involvement/engagement and choice are 

not well represented in the literature.  However, it is widely accepted that advantaged 

students and their advantaged parents are typically the types of people who utilize choice 

(Bell, 2008; D. Phillips, 2015).  It is reasonable then to realize that a choice school may 

have more involved parents as advantaged parents continue to enroll their students.  The 

counterpart is also apparent, that schools being left by those involved parents may have a 

decreased amount of parental involvement.  Parents that are likely to utilize school choice 

are choosing for social reasons and relying on social networks resulting in unchosen 

schools left with little to no involved and engaged parents (Bell, 2008; K. J. Phillips et 

al., 2012).  “Since these social networks are most likely to contain people similar to the 

family, the incidence of choice follows strong racial group or neighborhood patterns.  

Socioeconomic status also plays a major role in shaping information networks” (K. J. 

Phillips et al., 2012, p. 268).  Further literature supports this theory, Godwin and Kemerer 

(2002) state: “Any policy that encourages the relatively more advantaged children and 

more active parents to leave their neighborhood school reduces the opportunities of the 

most disadvantaged children in that neighborhood” (p. 18). 

 

Helping Disadvantaged Students 

K. J. Phillips et al. (2012) suggest supporters of choice claim disadvantaged and 

at-risk students who come from low performing schools should specifically benefit from 
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choice as it is supposed to bring educational equity to all.  Unrestricted school choice is 

hypothesized to liberate students.  However, empirical evidence may suggest otherwise. 

The type of choice−liberation referenced at the beginning of this section is a 

mirage, and although it was the intent of choice, that has not been the outcome.  The 

previous section on closing the achievement gap referred to evidence that KIPP may not 

be serving the least advantaged students, but rather sending them back to public schools 

(Matthews, 2009).  Similarly, Harmony public schools that operates a network of 43 

public charter schools throughout Texas and serves over 28,000 students are notorious for 

discrimination in enrollment.  The U.S. Department of Education’s Office for Civil 

Rights (OCR) investigated and “confirmed that ELL students and students with 

disabilities were significantly underrepresented in Harmony’s charter schools compared 

to their enrollment in the public school districts in which the charters were located” 

according the U.S. Department of Education (2014, para. 4).  

OCR’s investigation further uncovered admissions and enrollment policies at 

Harmony Public Schools (HPS Charter Schools) that provide that HPS may 

exclude students with disciplinary problems and also require students to provide 

enrollment documentation that may chill or discourage the participation of 

students based on their or their parent’s or guardians’ citizenship or immigration 

status.  [Furthermore], not all HPS schools provided translation of admission 

materials or interpreter services at open house events for limited English 

proficient (LEP) parents.  (U.S. Department of Education, 2014, para. 5) 

 

Unfortunately, Harmony is not alone with these types of discrimination.  

Evidence of these social injustices appear throughout this paper not only with charters, 

but through other forms of choice as well.  Additionally, examples of success from 

charter schools, such as KIPP as aforementioned and others such as Harmony are 

promising and boast about helping disadvantaged students.  These examples, although 

nice to hear, are parallel to the example of vouchers.  They serve such few students that 
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the consequences they cause the majority of the students left in TPS may outweigh any 

successes shown.  Nonetheless, their tactics and visions may be useful one day in helping 

the other 95% of the population of Texas and the other 90% of the population of the 

nation. 

Other findings suggest that barriers to choice exist for less advantaged families.  

Availability of transportation to and from school, and information about school choice 

and options are just two forms of such barriers (K. J. Phillips et al., 2015).  When less 

advantaged families are able to exercise choice they are often drowned out by the more 

frequent choosers from advantaged families and therefore more likely to create 

“increased racial/ethnic and economic stratification in schools” (K. J. Phillips et al., 2015, 

Abstract).   

The stated purpose of the 2002 book, School Choice Tradeoffs, by Godwin and 

Kemerer is “to investigate firsthand the consequences of allowing parents to choose 

schools for their children” (p. xv).  It is evident that the authors’ also had a hidden 

purpose to bring to light “the evils of such a system that are felt most directly by low-

income students” (Godwin & Kemerer, 2002, p. 133).  “Whatever one child gains by 

moving to a choice school another child loses through the parting of the more 

educationally able student and her parents” (Godwin & Kemerer, 2002, p. 18).  The 

students who have lost something through the parting are the focus of this study.  

Education should be about leveling the playing field for America’s youth, not increasing 

the distance between the advantaged and the disadvantaged, however the policy of school 

choice that has created unchosen schools seems to do just that.  
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To reiterate the same point from the achievement gap section, all evidence that 

suggests disadvantaged students are being helped by choice is based on choosers.  

Choosers have parents that are involved enough to search for options, and they are 

advantaged enough to be able to commute.  Literature supports the notion that choosers 

are typically more advantaged and higher performing students and parents (Abowitz, 

2008; Ball et al., 1995; Miron et al., 2012).  Evidence such as this further substantiates 

the current case study, and those like it, that investigate the non-choosers, or the 

unchosen. 

 

The Great Equalizer 

The Friedman Foundation, a non-profit organization that prides itself on 

promoting all choice schemes for equality, defines school choice as a common sense idea 

that gives all parents the power and freedom to choose their child’s education, while 

encouraging healthy competition among schools and other institutions to better serve 

students’ needs and priorities (Bentsen & Odom, 2013).  Similarly, Horace Mann’s idea 

of the common school that was community based and residentially zoned was referred to 

as the great equalizer (Kahlenberg, 2004).  This poses the question, which of the two 

practices truly equalizes? 

Mann believed that to give everyone an equal chance for success, public schools 

had to educate disadvantaged and advantaged children under one roof (Godwin & 

Kemerer, 2002).  However, choice may not be allowing this to happen.  Mann’s ideas 

fuel the question: “Should a publicly funded school choice program allow parents to 

choose the student population with which their children are to be educated, or should the 

state impose controls on the racial and economic makeup of the chosen schools?” 
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(Godwin & Kemerer, 2002, p. 133).  This narrative case study provides evidence to 

support the latter.  Although the Friedman Foundation and other choice supporters feel 

that choice is an equalizer, it has actually extinguished Mann’s common school idea of 

giving all an equal chance of success (Reich, 2008; Sirer et al., 2015; Zhang & Cowen, 

2009).  Allowing parents to choose where their child attends school has created 

segregated schools that suffer from a number of consequences as revealed in the literature 

review. 

Opponents of choice attribute the choice movement for causing racial and 

economic segregation in our schools (Sirer et al., 2015).  American schools differ 

dramatically by family income (Reich, 2008).  For a school to be successful, economic 

integration is necessary, racial integration alone is not enough.  In one case from 1974, 

city centered busing plans helped promote White flight and in many cases integrated only 

poor White students with poor African-American students (Kahlenberg, 2004).  These 

integrated, but predominately poor schools, failed to raise achievement or improve life 

chances for their students because “the academic benefits of integration to Blacks stem 

not from the Whiteness of classmates but from higher achievement and aspirations found 

among the children of middle class” (Kahlenberg, 2004, p. 3).  This paper has already 

shown how the most advantaged students leave unchosen schools, and therefore create a 

school that is left with the poorest students.  However, evidence of racial segregation 

exists in the literature as well (Kahlenberg, 2004).  This study will show how a rural 

unchosen school increasingly gains in the percentage of disadvantaged students since the 

onset of inter-district choice in Texas, however other forms of choice have also helped to 

create segregation among America’s public schools. 
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A study on Arizona charter schools that used quantitative data to determine if 

charter schools were producing an increase in racial and economic stratification found: 

The general picture of Arizona’s charter schools is that they are significantly more 

segregated than the traditional public schools.  They not only contain a 

substantially greater proportion of White students, but when comparable nearby 

traditional public schools are used for comparison, the charters are typically 20 

percentage points higher in White enrollment than the other publics.  Moreover, 

the charters that have a majority of ethnic minority students enrolled in them tend 

to be either [vocational education] secondary schools that do not lead to college or 

schools of last resort for students being expelled from the traditional public 

schools system. . . .  A good deal of Arizona charter schools present scenarios that 

lend credence to references of charters as “creaming” or “skimming” agents.  

(Cobb & Glass, 1999, p. 1) 

 

Additionally, inter-district choice was investigated by Holme and Richards 

(2009).  Their research found that “districts that tend to ‘win’ under inter-district choice 

(i.e., are chosen by higher rates of transferring students) are those that serve relatively 

greater numbers of White and affluent students than districts that lose students under such 

policies” (Holme & Richards, 2009, p. 152).  The latter of the two is the primary focus of 

the current study, an unchosen school.  

An abundance of studies demonstrate that upper-and middle-class families are 

more likely to leave their residential district while low-income families are more likely to 

remain in their zoned schools (Ancess & Allen, 2006; D. Phillips, 2015; Walker, 2010).  

Further information supporting the theory that more advantaged families exercise choice 

in rural areas emerged from a study done in England in the mid-1990s.  Gewirtz, Ball, 

and Bowe (1995) found rural schools are dependent not only upon their ability to retain 

the support of parents from within the school catchment but also the ease with which 

parents from outside the catchment area can engage in the daily migration to a school 

other than their local one.  The parents with the ability to engage in this daily migration 



 

53 

are most likely to be those described by Gewirtz et al. (1995) as the skilled choosers, 

middle-class parents with the economic and cultural capital to enable them to optimize 

their choice of schools (Bourdieu, 1984; Walker, 2010).  The geographic location of the 

school therefore affects not only the school’s ability to attract consumers but also 

influences the type of consumer (Reay, 1996). 

Little has changed in this area since Edwards and Richardson (1981) conducted 

one of the earliest research studies on parental choice to determine why 1,927 students 

left the Montgomery County Public Schools in Maryland in order to enroll in private 

schools.  Results showed a number of reasons for leaving, including lack of discipline, 

curriculum content, too crowded, little religious values, and problems of racial integration 

as primary reasons for leaving (Bukhari & Randall, 2009).  Social rather than academic 

concerns top the list of reasons why parents are choosing (Bell, 2008; K. J. Philips et al., 

2012).  

In public school choice systems, the socioeconomic makeup and racial 

composition of the student body have been demonstrated to play a major role in 

choice decisions, even though parents do not generally cite them as specific 

motivators for choice.  However, it is not uncommon for the same parents who 

cite diversity as an educational interest to choose schools that are more racially 

and economically segregated than the school they were originally zoned to attend. 

. . .  As such, choice policies often allow for increased “flight” of middle and 

upper class, White families from public schools with large concentrations of 

disadvantaged and/or minority students.  (K. J. Philips et al., 2012, p. 269) 

 

Studies such as these reveal why socioeconomic segregation can occur as a result 

of school choice.  According to a study on school choice in Boulder, parents are more 

likely to choose a school for their child that is a reflection of themselves.  This case study 

of intra-district choice in Boulder Valley, Colorado, demonstrated a number of 

participant parents revealed they felt social pressure to place their children in the chosen 
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school (Betebenner, Eisenhart & Howe, 2001). “They might not have thought much 

about the merits of school choice or might even be opposed to it, but they are motivated 

to participate out of the fear that, if they don’t, their children will be the losers” 

(Betebenner et al., 2001).  Parents, choosing for social reasons, results in the segregation 

of U.S. schools leaving the poorest, lowest achieving students in unchosen schools.  

These occurrences make it more difficult for these schools to be considered successful 

and therefore face consequences, such as loss of funding, poor ratings, and eventually 

closure. 

 

Additional Problems Brought on by Choice 

 

Discrimination 

Discrimination is another disadvantage brought on by educational choice.  Some 

state policies on choice allow schools to refuse transfers.  The laws of some states are not 

explicit and therefore, discrimination to transferring in students may occur (Carlson, 

2014; Rollefson, 2015).  An example from Harmony Charter Schools was presented 

previously in the Great Equalizer section.  Additionally, other researchers have found 

that students who disproportionately demand additional resources, such as special needs 

students, English language learners, or students with attendance and behavior problems, 

are avoided as transfers through both “overt and covert” means (Barlett & Le Grand, 

1993; Gillborn & Youdell, 2000; Jennings, 2010; West & Hind; 2003).  More pertinent to 

this study, this situation creates a group of students that are not allowed in and therefore 

grouped together in a school that is likely unchosen (Carlson, 2014; Ledwith, 2010; 
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Rollefson, 2015; Walker, 2010).  The current narrative case study provides examples of 

this type of discrimination occurring for students via inter-district choice.   

Another qualitative study on inter-district choice performed by Finnigan and 

Scarbrough (2013) investigated the claim that inter-district choice policies promoted 

equality and worked against segregation.  Their analysis revealed discrimination practices 

in choice policies.  Data suggested a shift to “instrumental rationales limits systemic 

orientations toward regional inequity by narrowly defining diversity and, ultimately, 

denying access to many students of color who apply to cross district boundaries” 

(Finnigan & Scarbrough, 2013, abstract). 

A study of inter-district choice in Denver, Colorado, found that although the state 

required all districts to have open enrollment policies to achieve equality among choice, 

many of the districts found ways around them. “Districts are free to deny transfers if the 

district determines that it lacks space, or if students fail to meet established eligibility 

requirements for particular programs including age requirements, course prerequisites, 

and require levels of performance” (Holme & Richards, 2009, p. 154).  An example of 

discrimination to develop from such rules would be if students do not have the grades or 

state standardized test performance that the school would like−then enrollment is not 

open.  However, a high performing student would be more likely to meet those 

requirements and be able to take advantage of the open enrollment transfer policy. 

Jennings (2010) found two of the three schools studied for her investigation on 

choice actively tried to monitor their student intakes, both by recruiting and filtering 

transfers.  According to Jennings,  

schools used multiple methods to enroll a higher achieving student population, 

including signaling to families during the recruitment process, using the city’s 
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data management system to their advantage, creating alliances with junior high 

schools and learning the ranking preferences of the students.  (p. 266) 

“One school in the study counseled out students and attempted to deflect some students 

that didn’t fit the profile of an enrollee for which the school was searching” (Jennings, 

2010, p. 244).  Studies such as these provide concrete support for the idea of choice 

encouraging discrimination via enrollment. 

This section has presented multiple examples of empirical evidence confirming 

discrimination occurring in schools today because of choice policy.  The current study 

contributes to this body of knowledge of social injustice.  Unfortunately, discrimination is 

not the only problem stemming from choice in schools, another consequence of choice 

that assisted in the development of the theoretical framework of an unchosen school is 

financial consequences. 

 

Financial Consequences 

If a public school district’s student enrollment increases, state funding increases 

(Kahlenberg, 2004; Rollefson, 2015).  When a student transfers to a non-residential 

district, a school other than the one they are zoned to attend, (inter-district choice) the 

sending residential district experiences a financial loss equal to the non-compensatory aid 

per pupil that it receives from the state.  Conversely, the receiving district gains the non-

compensatory aid per student.  One study in Minnesota showed this equaled about $4,000 

per student, which usually exceeds the marginal cost of serving these additional students 

(Reback, 2008).  The resulting monetary decline from losing students makes unchosen 

schools even more undesirable, and less capable of competing for high quality teachers or 

high performing students.  Financial loss is difficult to overcome for any school, but 

coupled with the many other effects theorized to occur for an unchosen school creates 
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even more of a problem.  The knowledge of such issues aided in the development of the 

conceptual framework for the current study.  The following section presents yet another 

difficulty stemming from choice found in the literature. 

 

Community Problems 

 Walker (2010) studied the implications of school choice on community.  The 

researcher referred to a British campaign to resist a school closing in a rural area arguing 

the school is the heart of the rural community.  The platform of the argument was the 

school–community relationship is strengthened when schools draw pupils from the same 

geographic locality (Walker, 2010).  “This therefore raises issues for schools drawing 

pupils from outside the school catchment area with respect to the strength of their school–

community relations and in rural locales to their position at the heart of the rural 

community” (Walker, 2010, p. 716).  The implications from such realizations are that not 

only is the school affected by choice, but the community suffers when the school loses 

community members. 

 Walker’s (2010) study included interviews with parents to describe the 

community morale after some parents had taken their children out of the local school.  

The data revealed the obvious; some people do not look favorably on the school once 

some of the local parents have rejected it.  Walker then described how the problem of 

losing these students snowballed as the school began suffering from the reduced 

enrollment.  “Attracting the local children has been more problematic since the threat of 

closure” (p. 720).  One of the participants described the situation within the community.  

Walker’s description mirrors the case for the current study.  
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I know at least three children who would have come here but because the school 

is under threat they have gone elsewhere. . . .  We have people who left the school 

early on at the first sign of the threat . . . and I see them and talk to them.  They 

are not necessarily who you would choose to be friends but we’re still friendly, 

and they’ll start to have a dig at the school and why they left and I usually just 

don’t say anything.  Or they’ll say, ‘Well such-and-such a person said this about 

the school,’ and I’ll say, ‘And they have lots of experience in education, don’t 

they?’ (Parent Bridget, catchment).  (Walker, 2010, p. 720) 

 

Walker’s (2010) data implies that there is a division in the community.  The term 

“massive divide” (p. 720) is used to describe the lived experiences that she investigated.  

Results from Walker’s study assisted the current researcher in developing the theoretical 

framework of an unchosen school and prompted the inclusion of a divided community as 

an influencing factor. 

Walker’s (2010) study is somewhat exclusive because it investigates the lived 

experiences of community members to describe the effects of choice on a rural 

community.  However, Zhang and Cowen (2009) provided additional evidence of the 

strong relationship between neighborhood context and school achievement.  Public 

schools “are deeply embedded within their social context and political economy of 

society” (Zhang & Cowen, 2009, p. 251), therefore choosing not to attend a local school 

impacts the community in negative ways. 

A limited number of other studies also have implications on choice in both rural 

and non-rural communities worth mentioning.  The studies most well represented about 

choice and its effects on communities focus on the housing market (Brunner, Cho, & 

Reback, 2012; Chakrabarti & Roy, 2012, 2015; Chung, 2015; Ely & Teske, 2015; 

Reback, 2008).  These studies suggest school choice weakens the connection between 

home location and school location, which has implications on communities via the 

housing market, further investigated in the current study.  
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Other studies on the repercussions of choice’s effects on community are limited in 

the literature, especially for non-urban locations.  The empirical evidence found suggests 

choice in rural areas is “dividing and uniting school communities and local communities 

against their neighbors” (Walker, 2010, p. 724).  This occurrence is an important aspect 

to be used as an identifying factor for the current study on an unchosen school.  

Highlights of studies that are closely aligned with the current narrative case study on an 

unchosen school follows. 

 

Significant Studies 

Included in the examinations of inter-district choice there exists a simulation 

study on educational stratification.  It provides results that indicate, among other things, 

that Colorado’s inter-district open enrollment program results in statewide increases in 

socioeconomic stratification, as measured by free lunch eligibility (Carlson, 2014).  This 

pattern of results suggests non-poor racial and ethnic majority families may 

disproportionately use inter-district open enrollment programs (Carlson, 2014).  In other 

words, the least advantaged students are not as likely to utilize choice, or attend choice 

schools. 

Another investigation of inter-district open enrollment in New Jersey reports on 

the perceptions of 71 participating superintendents.  The results of the study showed the 

participating superintendents held overall positive perceptions of the impact of the New 

Jersey inter-district school choice program relative to equity (Zywicki, 2015).  Among 

the researcher’s recommendations were to:  

 make the choice program mandatory and statewide,  

 fund the choice program so supply meets demand,  

 eliminate seat caps in choice districts, 
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 coordination of choice districts,  

 internal data collection by choice districts, 

 choice districts should increase efforts to make stakeholders aware of the 

benefits of the choice programs, and 

 incentivize choice program participation.  (Zywicki, 2015, p. 102) 

 

The results of Zywicki’s (2015) study suggest the unchosen schools and students 

within them were not investigated.  The recommendations about choice programs and the 

participants and students within them focused on the choice schools.  It is also important 

to note the data collected for this study reflects the perception of the chosen school, and 

therefore does not represent the thoughts of the schools that lost higher achieving 

students.  This is evident in the description of participants, “this study was limited to an 

investigation of only the perception of superintendents from public school districts in 

New Jersey that participate in the permanent New Jersey inter-district school choice 

program (Zywicki, 2015, p. 51).  The current researcher is more interested in what the 

perceptions of the remaining superintendents in New Jersey would have been, the ones 

from schools that are losing their students, rather than gaining them.  

The bulk of the research available on inter-district choice is similar to the New 

Jersey study (Zywicki, 2015); the focus was on what is chosen.  For the purposes of the 

present narrative case study, the unchosen district will be the center of the research, rather 

than the chosen.  

Although there are a limited number of researchers that focus on what remains in 

schools after choice has taken many students and parents away, there is a study of 

particular interest that investigated “the effects of public school choice on those left 

behind” (Bifulco et al., 2009).  The findings from this study in Durham, North Carolina, 
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helped to develop the conceptual framework further of an unchosen school and echoed 

the lived experiences described in the current narrative case study.  The authors stated:  

Students who are assigned to poor performing schools and whose parents are 

unable or unwilling to take advantage of expanded school choice opportunities are 

an especially vulnerable population.  The results of our analysis suggest that any 

benefits of expanded school choice that accrue to those able to take advantage of 

it might come at the expense of poorer learning environments for those left 

behind.  (Bifulco et al., 2009, p. 148) 

 

The Durham study was based in an urban area, rather than rural and referred to 

many kinds of choice, not just inter-district.  However, its findings are significant to the 

development of the unchosen school’s theoretical concept.  The poorer learning 

environment quantitatively identified in the Durham study is what is referred to as an 

unchosen school for this study.   

Bifulco et al. (2009) found the changes in the peer environment of the schools left 

behind were substantial.  Among the peer population of the two schools most affected 

there was a college educated family decline from 35.7% to 8.7% and 25.5% to 12.5% 

respectively.  Additionally, the researchers found there was a reduction in the percentage 

of high achieving students by nearly half.  “It is widely agreed that schools characterized 

by a concentration of educationally disadvantaged students often have a detrimental 

effect on student achievement” (Bifulco et al., 2009, p. 147).  The Durham study 

identified these poor schools as being results of school choice.  This is an important 

finding because it supports the theory of an unchosen school by differentiating a low-

socioeconomic school from an unchosen school based on the causal factor of school 

choice.  “Any policies that result in more of those types of schools should cause concern 

among policy makers” (Bifulco et al., 2009, p. 148).  
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Although the Durham study gives merit to the theory of an unchosen school, it 

also reveals another apparent gap in the literature that substantiates the current research: 

the absence of such studies and literature on choice in rural areas, where typically the 

most common form of choice available is inter-district choice (Creed & Cowen, 2015; 

Holme & Richards, 2009). 

Ledwith (2010) studied the influence of open enrollment in Los Angeles, CA.  

She concluded open enrollment led to the reorganization of educationally disadvantaged 

rather than alleviation of segregation.  This researcher found an increase in academic 

achievement was only in the receiving schools, not in districts with net losses in 

enrollment.  Ledwith’s study is another one referring to the problem of what the current 

researcher calls an unchosen school, reinforcing the theoretical framework, and the focus 

of the current study.  The most compelling findings of Ledwith’s study was open 

enrollment forced those with fewer social and economic resources to be in schools with 

less to offer.  Schools with an outward flow of students due to open enrollment 

experienced less funding, fewer resources, and greater percentages of students in poverty, 

all of which are theorized to be influencing factors of an unchosen school.  

The limited number of dissertations found on inter-district choice also contributed 

to the literature used to frame this study.  Each dissertation reviewed investigated the 

effects of choice.  More specifically, narratives from student transfer participants (Ming, 

2015), competition between financially unequal schools (Jha, 2013), and how inter-

district school choice effects property tax rates (Chung, 2012) were all topics found.  

Few, if any, focused on the students who do not participate in choice, or the schools that 

are left, increasing the need for the current narrative case study.  Two dissertations are 
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worthy of mention and although unchosen was not their focus, they referenced what this 

study would consider an unchosen school.    

The first dissertation most closely aligned to the current study investigated inter-

district choice in the state of Massachusetts (Moore, 2007).  This researcher investigated 

how students sorted themselves and how that resorting affected test scores and other 

district characteristics (Moore, 2007).  This is significant because it is one of the few 

investigations, like the Durham study (Bifulco et al., 2009), suggesting the idea of the 

schools left behind from choice.  Moore (2007) also found the sorting of students via 

choice led to more economically segregated schools.  

Another dissertation aligned with the current study investigated inter-district open 

enrollment in Wisconsin (Rollefson, 2015).  Once again, within the researcher’s findings 

were that schools with a large, steady, decrease in student enrollment because of choice 

suffered many consequences.  These results, although not the focus of Rollefson’s study, 

further enhanced the conceptual framework and need for the current study.  Rollefson 

was concerned with why the families choose to leave and the intent was so that 

stakeholders could use the results for marketing and public relations for other schools in 

the same situation.  However, the results of the loss of families from the study 

demonstrated that the school, that parallels the unchosen school for the current study, had 

less funding, dramatic decreases in enrollment, poorer test scores, and higher 

concentrations of poverty (Rollefson, 2015).  The next section is the culmination of all 

the literature presented thus far in the form of the theoretical framework of an unchosen 

school.  
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Theoretical Framework 

As demonstrated in this review of literature, supporters of choice claim the effects 

of choice policies are beneficial to students (Finnigan & Scarbrough, 2013, Reich, 2008; 

Zywicki, 2015).  The ill effects of school choice, specifically inter-district choice, 

however, are also present and may be harmful to students, schools, and communities.  

There is also evidence that supports the idea of social injustice as a result of choice.  

Bringing to light such injustices is an intention of the current study and creates further 

need for this investigation (Goyette, 2008; Howe, 2008; Peterson, 1998; K. J. Phillips et 

al., 2015; Ravitch, 2010, 2015; Rollefson, 2015; Scott, 2008; Simon; 2009).  

The plethora of information and studies on choice presented in this chapter have 

revealed a common phenomenon that has gone unnamed, and only identified as a 

consequence, not yet being the focus of a study.  As previously mentioned, this 

phenomenon will be called unchosen for the purposes of the current study.  The name is 

meant to be used as a reciprocation of the policy of choice that caused it. 

The unchosen school, defined in Chapter One, is the center of this narrative case 

study.  Bringing to light this unfortunate outcome of school choice is the intention of this 

investigation.  An unchosen school refers to a school or a school district that has a high 

percentage of residentially zoned students, 15% or more, that transfer out to neighboring 

schools or districts.  These unchosen schools may be dealing with the consequences of 

losing high performing and more advantaged students (Holme & Richards, 2009; Phillips 

et al., 2012; Rollefson, 2015; Walker, 2010; Zhang & Cowen, 2009).  The results of such 

losses of the academically high performing students may result in consequences that were 

unintended effects of school choice such as segregation, difficulty recruiting and 
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retaining quality teachers, financial loss, and poor performance as a whole on 

standardized tests, eventually leading to even more serious problems, which could 

include closing (Kahlenberg, 2004; K. J. Phillips, 2012; Ravitch, 2010; Rollefson, 2015).  

The following overarching research question guided this study: What are the influencing 

factors of Redville ISD becoming an “unchosen school?” Figure 1 represents the 

literature based visual representation of the concept of an unchosen school that serves as 

a logic model developed prior to the study, also found in Appendix A. 

This model of the conceptual framework includes the theorized identifying factors 

of an unchosen school developed from the literature.  The purpose of this qualitative 

narrative case study was to describe a real world example of an unchosen school, and 

understand the many impacts created because of this inadvertent result of inter-district 

school choice policy.   

The researcher used the lived experiences of the participants in relation to their 

unchosen school to confirm the identifying factors represented in the theoretical 

framework model.  Recognizing these traits may help to identify other unchosen schools 

with the hope that assistance may be provided for them to become successful for their 

population of students rather than labeled poor performing, and eventually closing, as the 

situation was likely caused by policy. 

 

Why Redville? 

Inter-district transfer policies in a significant number of states explicitly permit 

districts to refuse transfers—both into and out of the district (Carlson, 2014). Redville 

ISD, the case for this research, faces closure due to failing test scores, and the 

superintendent blames students transferring out as part of the problem (Butts, 2016c).   
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Figure 1.  Conceptual framework of an unchosen school. 
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The administrators of the three main receiving districts, or choice schools for Redville’s 

out-of-district transfers, openly report that they do not allow transfer students who fail the 

state standardized test, or have discipline problems.  One of the neighboring 

administrators stated, “we make sure they’re going to be good, that they’re not going to 

be disruptive” (Butts, 2016c, para. 21).  Another of the receiving superintendents openly 

claimed “students must pass the STAAR exams and have good attendance records with 

few discipline referrals” (Butts, 2016c, para. 22).  The third admitted to recruiting 

students to transfer out of the unchosen school by offering free transportation if they 

could get enough students to send a bus.  The type of recruitment and selection allowed 

to be implemented by choice school enrollment policies claiming to be “open enrolment” 

leaves the lowest performing and most disadvantaged students in one school.  The 

literature presented in this chapter supports this notion that creates the unchosen school 

and siphons away the highest performing students.   

With these types of occurrences, it is not difficult to understand how one school 

has become unsuccessful on state standardized exams, the criteria used to judge a school 

in Texas.  When test passers leave, the percentages of passing tests drop and failed tests 

rise.  When a school becomes unchosen and enough students leave, the result will likely 

be poorer performance on exams.  The school is judged, not on how well students do, but 

on the percentage of students who pass and fail the test.  It is common sense to 

understand that when a school has lost 15% or more of their test passers, the ratio of 

passes to fails shifts significantly.  This narrative case study, focused on Redville ISD: 

one rural school facing closure by Texas Education Agency, is being held to the same 

criteria as neighboring schools that filtered transferring students to ensure that they only 
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gained the test passers and left struggling students in the unchosen school (Butts, 2016c).  

Redville’s situation makes it an ideal example of an unchosen school.  The participants’ 

lived experiences, in relation to Redville ISD, was used to compare it to the conceptual 

framework of an unchosen school.  Identifying factors were confirmed, denied, or 

extended according to the data.  

 

The Need for this Narrative Case Study 

This review of the literature and studies on inter-district choice, as well the 

consequences, substantiate the need for this investigation.  The current section will 

describe in detail the need for this particular study.  Because the issue is vast, six areas of 

need will be addressed.  Specifically, a) Studies are needed on “non-choosers;” b) inter-

district choice studies are needed; c) studies on rural choice are needed; d) qualitative 

research is needed on choice; e) investigations on failing schools are needed; and f) 

promoting social justice is always desired. 

 

Studies Needed on “Non-Choosers” 

This review of the literature has demonstrated that the results of studies from 

school choice are lacking in the area of unchosen schools.  Although a few studies refer 

to sending schools or losers, they are not the focus of the investigations.  The majority of 

the studies are not geared to investigate if school choice is working, instead they seek the 

ways to obtain the best academic outcomes for the students who choose (Kaya, 2014).  

Despite this research, there is still a disproportionate amount of literature on the chosen 

schools and the students who choose, compared to the students who do not or cannot 

exercise their right to choose and the schools in which they remain (Godwin & Kemerer, 
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2002).  This idea reinforces the notion that the unchosen schools are often neglected in 

the research.  The academic outcomes of the choosers are evaluated, but the ones who are 

denied choice are not a part of the literature and they remain in an unchosen school that is 

relatively unstudied, reinforcing a need for the present study.  In other words, the 

majority of the studies on choice investigate why choosers leave, who is choosing, and 

the success of the ones who choose.  The current investigation will add to the literature in 

the field of choice by joining the smaller pool of studies that focus on the non-choosers, 

and the schools in which they remain. 

 

Inter-district Choice Studies Needed 

Some choice experts are calling for inter-district choice investigations.  According 

to Creed and Cowen (2015), open enrollment as a form of choice, specifically inter-

district open enrollment, has been less subjected to research and studies relative to those 

of private and charter school programs, and even intra-district open enrollment.  The need 

for studies in the area of inter-district open enrollment is evident when researching school 

choice.  It is the nation’s largest and most widespread school choice program, but 

knowledge of such programs is limited (Lavery & Carlson, 2014).  Studies such as this 

one examine a more common and widely available type of choice, inter-district open 

enrollment, which includes a large number of students and schools in both urban and 

rural areas. 

Holme and Richards (2009) studied inter-district choice in Denver and found the 

lack of studies on the topic was due to the inadequacy of state data systems.  Until 

recently, state data systems did not include individual student identifier codes to track 

student choices, and depending on the state, may not have this still.  
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Rural Choice Studies Needed  

The literature is also lacking research on educational choice in non-urban 

communities.  There are no known investigations that have studied the possible 

detrimental effects of school choice on neighborhoods (Feinberg, 2008).  The bulk of 

studies done on choice refer to vouchers, charters, and magnet school, all of which are 

typically in non-rural areas.  Until recently, the most obvious utilizers of school choice 

were in cities (Creed & Cowen, 2015).  Populations are larger and thus effects of choice 

are visible more quickly so it makes sense that research and studies would be performed 

in cities; hence, the need for a rural inter-district open enrollment investigation. 

In Zhang and Cowen’s (2009) case study on rural areas, the researchers found 

only one fourth of students who requested to transfer out of a school did successfully 

transfer to alternative schools in rural areas.  According to the researchers, “this marked 

difference further highlights the disadvantageous situation of rural schools and districts in 

meeting the requirements of the NCLB public school choice program” (Zhang & Cowen, 

2009, p. 33).  

Walker (2010) found rural schools may be more negatively impacted by inter-

district choice compared to their urban peers.  Less choice options and more highly 

concentrated areas of disadvantaged populations rank among the highest reason for this.  

Additionally, Zhang and Cowen (2009) found that rural failing schools are in a 

disadvantaged position in terms of public school choice required by the NCLB 

legislation.  These two studies further substantiate the need for this rural investigation. 

Pertinent to the current study, a look into rural choice provided assistance in the 

development of the conceptual framework of an unchosen school shown in Appendix A.  
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Specifically Zhang and Cowen’s (2009) study on rural school choice revealed an 

achievement gap exists for rural students as compared to their urban and suburban 

counterparts.  According to the researchers, “it is noteworthy that many rural schools face 

unfavorable challenges in recruiting and keeping quality teachers, shortage of funding 

sources, and geographical isolation, all of which are detrimental to student achievement” 

(Zhang & Cowen, 2009, p. 26).  Zhang and Cowen further found in their study of South 

Carolina school choice that “twelve of the 55 failing elementary schools were located in 

urban areas, 21 in suburban areas, and 22 in rural areas” (p. 28).  Implications of these 

results demonstrate that rural schools are failing more so than their urban and suburban 

counterparts, increasing the need for studies on rural schools. 

 

The Need for Qualitative 

The editors of Exploring the School Choice Universe: Evidence and 

Recommendations call for case studies to demonstrate the effects that choice is having 

and has had on traditional public schools (Miron et al., 2012).  They suggest that while 

quantitative studies are suited to evaluate statistical links between choice competition and 

TPS (traditional public schools) achievement, thus far they have not provided much 

insight into how public school operations change in response to choice policies (Miron et 

al., 2012).  Arsen and Ni (2012), authors of the last chapter in the book, also suggest 

future qualitative case studies to provide the needed insight on school choice. 

According to Sherman and Webb (1988), “qualitative inquiry plays an important 

role in educational research by assisting us in raising new questions, by leading us to 

question assumptions, by cultivating an appreciation for complexity and finally by 

expanding our frames of references” (p. 2).  The researcher agrees that the complexities 
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in the issue of choice are in need of explanation and in depth interview approaches and 

analysis can provide a real world example of some of those complexities.  

The quantitative studies presented in this review provide the foundation for the 

theory of an unchosen school.  However, the in-depth analysis from rich description via 

qualitative research will provide a deeper understanding of such a phenomenon. 

 

Failing Schools−A Bigger Problem 

Identifying the problem is the first step to fixing it.  Problems for U.S. public 

schools continue to grow, in Texas the number of failing schools are on the rise.  

According to the TEA (2015), 456 schools were failing in 2012.  That number nearly 

doubled to 892 in 2013 and increased to 1,199 in 2014.  A list released in December of 

2015 revealed Texas now has 1,532 failing schools (TEA, 2015).  In just a three year 

period the number of failing schools in Texas grew by over 1,100 schools.  It is no 

coincidence that the increasing number of failing schools and the rising acceptance of 

choice are occurring simultaneously.  Choice is creating unchosen schools.  This 

narrative case study gives meaning to the concept of unchosen, and reveals this problem 

that has been overlooked as a factor for failing schools.  Being able to identify and 

anticipant an unchosen school will assist policy makers concerning failing schools and 

creates, perhaps, the most urgent need for this study. 

 

Promoting Social Justice 

The most compelling rationale for the need of this study falls under the concept of 

social justice.  Social justice can be achieved through education, but not until oppressive 

systems and practices such as those that lead to the unchosen school are challenged.  The 
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current paper will add to the growing number of such studies.  Cesar Chavez said: “We 

cannot seek achievement for ourselves and forget about progress and prosperity for our 

community. . . .  Our ambitions must be broad enough to include the aspirations and 

needs of others, for their sake and for our own” (Chavez, 2016, para. 1).  In other words, 

although school choice has demonstrated some success for those who choose, it may be 

at greater cost to those who cannot.   

In examining inter-district choice, Holme and Richard (2009) found that their 

“data reveal a complicated story of a choice policy that has contributed to existing 

regional inequality between districts.  The results of this study offer important lessons for 

those who seek to include inter-district choice” in future policy (p. 151).  The following 

explanation of the effects of choice to the U.S. educational system supports the most 

significant need for studies such as this, social injustice through segregation. The goals of 

American education are to prepare workers in a global economy, to prepare citizens in a 

democracy, and to forge national unity among diverse Americans.  U.S. public schools 

today are not promoting equal opportunity or social mobility, but tend to replicate and 

freeze a student’s economic position at the level of his or her parents and that racially and 

economically separate schools, undercut the goals of promoting citizenship and American 

unity (Kahlenberg, 2004). 

Schools are a reflection of society, and therefore can influence societal change, an 

issue pertinent to this study.  Under the circumstances, it is not surprising that our school 

system is designed to sort children out and leave many uneducated.  To legitimize the 

way our society is organized, its schools teach competitive behavior and social inequality 

as if they were fundamental laws of nature (Kohn, 1999).  Revealing injustices at schools 
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through research can encourage change in schools that can lead to change in society.  

Equitable choice policies are an example of change that could result from studies such as 

this. 

The idea of schools being agents of change for society comes with substantial 

supporters from the history of education.  Thomas Jefferson believed in schools leading 

social change.  According to Jefferson, freedom and republican government rest on two 

basic principles: “the diffusion of knowledge among the people” and the idea that “a little 

rebellion now and then is a good thing” (Singer & Pezone, 2003, para. 6).  Jefferson 

supported the right to rebel because he recognized that the world was constantly changing 

(Singer & Pezone, 2003).  The crucial question was not whether it would change, but the 

direction of change.  Education was essential so that ordinary citizens could participate in 

this process, defending and enhancing their liberties (Pezone & Singer, 1997).    

Like Jefferson, Paulo Freire also believed that schools had the power to encourage 

social change for the better (Shor, 1987).  His belief that education provides possibility 

and hope for the future of society substantiates the need for this narrative case study 

focused on one unchosen school.  Redville ISD likely represents many schools that have 

become full of the least advantaged students through economic segregation as a result of 

society’s beliefs and practices.  Bringing to light such schools promotes social justice, 

and creates the most pertinent need for this study.   

 

Conclusion 

The purpose of this essential qualitative narrative case study was to describe a real 

world example of an unchosen school, and understand the many impacts created because 

of this inadvertent result of school choice policy that can lead to a failing school.  This 
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purpose was fulfilled by comparing an actual unchosen school to the theoretical 

framework of an unchosen school as shown in Appendix A.  The data was used to 

confirm, deny, or expand the influencing factors found on the framework and identified 

from the literature.  Redville ISD was selected as a primary example of an unchosen 

school.  Being guided by the research question: What are the influencing factors of 

Redville ISD becoming an unchosen school?  Data analysis will reinforce the conceptual 

framework developed from the literature. 

 As this literature review demonstrated, there are several compelling reasons to 

explore an unchosen school.  There are schools filled with students who are less 

advantaged than their peers who have transferred out.  These students might have tried to 

leave, but were denied acceptance into neighboring schools because they have had 

discipline, truancy, or test passing problems.  There also might be students who have not 

left because they do not have the means to do so.  These students are all isolated in one 

school district that has a significant amount of students transferring out-of-district.  

Redville ISD, the case investigated for this study, has 25% of their residentially zoned 

students currently attending neighboring schools.  Unchosen schools like Redville are 

being judged on the same standards as choice schools, and some are facing closure.  

Defining and identifying unchosen schools is an important intention of this research.  The 

researcher compared the literature based theoretical framework of an unchosen school to 

the lived experiences of the participants in an unchosen school.  Bringing to light this 

social injustice will: 
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1.  Encourage more equity based forms of choice. 

2. Relieve the pressure and blame currently being placed on teachers and 

administrators in an unchosen school for decreased standardized test passing 

rates. 

3. Encourage interventions and assistance for the students who remain in an 

unchosen school. 

4. Add to the literature in the field of school choice by providing an example of 

what is left when choosers leave. 

5. Encourage schools or education agencies to keep data of transferring out 

students to anticipate becoming unchosen. 

6. Act as a voice to promote social justice and re-equalize the opportunities for 

disadvantaged and advantaged populations in the U.S. educational system. 

In Chapter Three, the researcher will further explain the methodology used for 

this narrative case study.  The methods are followed by Chapter Four which provides the 

data from the study and Chapter Five that includes discussion and implications of the 

results.   
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CHAPTER THREE 

Methodology 

 

Research Design and Rationale 

With this narrative case study, the researcher examined a failing school district in 

a rural area.  This school was chosen because its problems could be related to the loss of 

a significant amount of residentially zoned students, and it exemplified an unchosen 

school as defined by the researcher.  In the previous two chapters, the researcher fully 

explained why this growing phenomenon is worth investigating. 

Appendix A represents the theoretical framework of an unchosen school based on 

the literature developed prior to this study.  Specifically, the perceptions of the people 

that have been involved with the unchosen school are of interest and will be the units of 

analysis for this study.  The purpose of this qualitative narrative case study was to 

describe a real world example of an unchosen school, and understand the many impacts 

created because of this inadvertent result of school choice policy, including a failing 

school.  Recognizing these traits may help to identify other unchosen schools with the 

hope that assistance may be provided for them to become successful for their population 

of students rather than labeled poor performing, and eventually closed, as their situation 

was likely caused by policy. 

Qualitative research is a tool to discover insights into real-life events as 

experienced by the participants.  It “attempts not only to understand the world, but also 

understand it through the eyes of participants whose world it is” (Wilson & While, 1998, 
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p. 79).  Quantitative data alone is used to identify failing schools, only test scores and 

percentages of students who pass and fail are considered.  According to the Kober, 

Chudowsky, & Rentner (2004), a school is failing when it does not meet adequate yearly 

progress (AYP) for three years in a row.  AYP is met by achieving the following: 

1. Ensure that a state-determined percentage of students in every major 

subgroup—including major racial and ethnic minority groups as well as low 

income, disabled, and limited English proficient students—scores at the 

“proficient” level on state achievement tests in reading and mathematics 

(Kober et al., 2004, p. 1). 

2. Meet at least one other state-determined academic indicator—graduation rates 

for high schools and attendance rates or another indicator for elementary and 

middle schools (Kober et al., 2004, p. 2). 

3. Test at least 95% of each subgroup and overall (Kober et al., 2004, p. 1). 

Although this information is valuable, it is all quantitative data, these numbers do 

not tell the whole story, yet they are the data used to determine if a school is failing or 

not, as is the case with the school district to be studied.  Qualitative research uses a 

naturalistic approach that seeks to understand phenomena such as this in context-specific 

settings, such as “real world settings [where] the researcher does not attempt to 

manipulate the phenomenon of interest” (Patton, 2002, p. 39).  Specifically, a case study 

is needed in this area, to “retain a holistic and real-world perspective” (Yin, 2014, p. 4) of 

an unchosen school and how it relates to the school’s performance, which has been 

deemed failing.  This real world perspective was compared to the theoretical framework 

to confirm the influencing factors of an unchosen school. 
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In a case study, the researcher investigates a contemporary phenomenon in its 

real-world context, especially when the boundaries between phenomenon and context 

may not be plainly evident (Yin, 2014).  The researcher recognized that the phenomenon 

of failing schools may be connected to the policy of school choice, as it creates unchosen 

schools, but this is not clearly evident.  Research utilizing case study methodology 

“excels at bringing us to an understanding of a complex issue or object and can extend 

experience or add strength to what is already known through previous research” (Soy, 

1997, para. 1).  In the current case study, the  researcher will use the previous research on 

school choice to add weight to what happens to schools that are unchosen. 

Several goals were at the forefront of this qualitative study.  The researcher first 

had the intent of providing empirical evidence to support the theoretical framework of an 

unchosen school and to assist in the formation of a new logic model.  It was also an 

intention to reveal a connection between failing schools and unchosen schools: schools 

that have 15% or more of its residentially zoned students transferring out as a result of 

school choice, specifically, for this case, inter-district open enrollment.  The researcher 

also hoped to gain an insight into the experiences or processes that occur during the 

development of an unchosen school so that they can be utilized as indicators or red flags, 

for other schools.  It was also a goal of the researcher that the findings allow for the 

unchosen school to be accepted as an analytic generalization to be used in the field of 

school choice research.  Finally, bringing to light the social injustice of unchosen schools 

ranks among the top reasons for this narrative case study. 

Redville ISD, the chosen case for this study, has lost approximately 25% of its 

students to surrounding schools that openly admit that they do not allow students with 
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behavior problems, attendance problems, or academic problems.  Twenty-five percent of 

residentially zoned students leaving a school district exceeds the criteria of 15% to be an 

unchosen school, therefore it is an optimal district to be investigated for the purpose of 

this study. 

A narrative case study was the methodology of choice for this study, therefore 

both case study and narrative research were utilized in the investigation.  According to 

Yin (2014), the unique need for a case study comes from the desire to understand 

complex social phenomena because it allows investigators to retain the holistic and 

meaningful characteristics of real-life events.  “Narrative descriptions exhibit human 

activity as purposeful engagement in the world. Narrative is the type of discourse that 

draws together diverse events, happenings and actions of human lives” (Polkinghorne, 

1995, p. 5).  People live stories, and in the telling of these stories, reaffirm them, modify 

them, and create new ones.  Stories lived and told educate self and others, including the 

young and those such as researchers who are new to their communities (Clandinin & 

Connelly, 2004).  The primary purpose of this study was to tell the story of an unchosen 

school.  The subsequent section reveals the research question. 

 

Research Question 

The following overarching research question guided this study: What are the 

influencing factors of Redville ISD becoming an unchosen school?  The conceptual 

framework, shown in Appendix A, was developed prior to data collection and utilized 

throughout the investigation as a constant comparison for the collected data.  
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Participants and Site 

 

The Selected Site 

School choice, often presented as a reform movement to improve American 

education, is associated with choosing, and thus results in someone being unchosen.  The 

case selected for this study is Redville ISD, an unchosen school district identified by the 

researcher.  As mentioned above, approximately 25% of Redville’s residentially zoned 

students (K-12) attend schools in neighboring districts.  This percentage qualifies the 

district as an unchosen school because it surpasses the criteria of 15% of residentially 

zoned students choosing neighboring schools.  Redville ISD is a rural Texas school 

district currently under scrutiny by the state and is facing closure. 

The town of Redville had a population of 5,738 in 2014, which was a significant 

drop from the reported 6,628 residents in 2000.  This drop in population could be related 

to school choice and the unchosen school.  Approximately 33.3% of Redville residents 

live in poverty, but according to TEA, the school district’s population contains 90% 

living in poverty.  This data demonstrates the fact that a large portion of the community 

does not attend the local school, possibly another sign that the school is unchosen. 

In September 2015 TEA decided the district would be closed the following June, 

but the district was granted a one year extension in November 2015.  Criteria for the state 

was not met again and in September 2016, TEA announced they would be taking over 

Redville ISD.  The case is compelling because approximately 300 students that are zoned 

to attend school in that district transferred to surrounding schools, and the surrounding 

schools have admitted that they have criteria that must be met to be accepted as a 
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transfer, this criteria includes success on standardized tests, a track record of good 

behavior, and no truancy problems. 

According to the researcher’s experience and Dr. Smith’s (pseudonym), the 

superintendent of Redville ISD, there is no public data kept on out-of-district transfer 

numbers for Texas public schools.  However, each school district does have data on who 

transfers in.  Dr. Smith felt this information was important to his district and therefore 

had his staff contact each of the surrounding school districts to get the number of students 

they received from Redville ISD.  It is important to realize that the schools shown in 

Table 1 are the only schools that were contacted, a much larger town is just 30 minutes 

away, and has many schools from which to choose, but they were not contacted, therefore 

there could be more out of district transfers that are not known.  Additionally as described 

in Chapter One, home-schooling is another option for rural students; the number of 

students choosing to be home-schooled in Redville could also increase the percentage of 

residentially zoned students not attending the local school.  Although an unchosen school 

has many characteristics, the number of residentially zoned students who transfer out of 

district is what makes it unchosen.  The fact that this data are not publicly kept or 

recorded further enhances the idea that this phenomenon of an unchosen school is 

underdeveloped, and not often considered as a factor in failing schools.  The information 

on out-of-district transfers is in Table 1. 

At least 296 students that are residentially zoned to attend Redville ISD do not, 

and 889 students remain (Butts, 2016c).  That is at least 24.97% of the student population 

that transferred out of district, making it an unchosen school. 
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Table 1 

Number of Students Transferring to Neighboring ISDs 

School Year 

Neighboring ISDs 

1 2 3 4 5 

# of Students 

2014-2015 49 ** 17 51 36 

2015-2016 18 ** 17 5 37 

Total: 67 66 34 56 73 

Note.  ** denotes that the total number for the two years was all that district had to offer. 

 

If inter-district open enrollment were not a policy, like the years prior to NCLB, 

those students’ would be attending Redville.  One can assume the 296 students that attend 

neighboring schools will pass their state tests, because according to administrators of the 

surrounding districts, they filter the transfers (Butts, 2016c), and because the review of 

literature found students who leave are typically higher performing, in other words, they 

are likely test passers.  Therefore these students—residentially zoned to attend Redville 

ISD—would most likely raise the school district to a passing level, as school ratings are 

by the number of students who pass the test, and they would not be facing closure.  

According to Yin (2014), a case should be chosen for two reasons: a) the 

researcher has access to the data including documents, records, field observations, and 

people to interview and b) it will most likely illuminate the research questions.  Redville 

ISD was selected as the case for this study because the superintendent gave access to the 

researcher prior to the proposal.  Two criteria are necessary to illuminate the research 

question that seeks to reveal the identifying factors of an unchosen school.  Redville ISD 

is: a) deemed a failing school by TEA and b) suffers from a high percentage of students 
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leaving the district.  For the purposes of the current study, Redville is unchosen.  In this 

case, the researcher will tell the story of Redville ISD and demonstrate how the policy of 

school choice, specifically inter-district open enrollment, has created unchosen schools 

such as Redville, and will describe the influencing factors of being unchosen. 

 

The Selected Participants 

Purposive sampling is a type of non-probability sampling technique, which 

focuses on sampling techniques where the units investigated are based on the judgment of 

the researcher.  More simply stated, it is when a researcher chooses specific people with 

the population to use for a particular study (Patton, 2002).  According to Creswell (2013) 

“this means that the inquirer selects individuals and sites for study because they can 

purposefully inform an understanding of the research problem and central phenomenon in 

the study” (p. 156).  Additionally, the researcher utilized the strategy of maximum 

variation sampling.  This approach consists of determining in advance some criteria that 

differentiate the participants (Creswell, 2013).  The researcher chose this technique 

because it increased the likelihood that the findings would reflect different perspectives 

of the same phenomenon, “an ideal in qualitative research” (Creswell, 2013, p. 157).  

Specifically for this case, maximum variation sampling elicited the following 

differentiated criteria for participants: current student/former student, employee/former 

employee, parent/former parent, current/former school board member, parent/former 

parent who enrolled children elsewhere, and current community member.  Although the 

criteria for participants were differentiated, they had the common criteria of an 

established relationship of at least three years with the district. 
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After permission was granted to investigate Redville, the researcher asked the 

superintendent of the district to share the names of long time employees.  Each of the 

employees whose names were given were contacted by the researcher via email with an 

explanation of the study along with a request to.  Email responses prompted meetings 

with two participants and from there the participants suggested others who fit the criteria 

and might be interested in participating in the study.  This type of sampling strategy, 

called snowball or chain, was utilized to “identify cases of interest from people who 

know people who know what cases are information rich” (Miles & Huberman, 1994, p. 

28).  The researcher contacted the first two suggested participants and the number of 

subjects snowballed into nine total.  Table 2, also presented in Chapter Four, represents 

the nine participants chosen as ideal agents of the categories required and matched the 

criteria needed for this study.  The lived experiences of the participants describe the 

unchosen school from multiple perspectives and, therefore, elicit the identifying factors 

of such. Individual profiles of each participant and specific reasoning for selection are 

described in Chapter Four. 

 

Data Collection 

Before the formal proposal or beginning data collection, the researcher sought and 

obtained approval to conduct the study from the case study school district Redville ISD’s 

superintendent, Dr. Smith (pseudonym). Approval was also obtained from the Baylor 

University IRB.  Both approvals are in Appendix B. 

Yin (2014) recommends the researcher rely on multiple sources of evidence for 

data.  For this study, the researcher utilized interviews, and archival records, which 
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included data from TEA and local newspaper articles, to achieve cross validation through 

data convergence and triangulation. 

 

Table 2 

Participants 

Psedonym Part. # 

Current 

Community 

Member 

Current / 

Former 

Employee 

Current 

Student/ 

Former 

Student 

Current 

Parent/ 

Former 

Parent  

Current/ 

Former 

School 

Board 

Member 

Zoned 

Parent who 

enrolled 

children 

elsewhere 

Mary 1   x    

Stephanie 2   x    

Tim 3 x x  x   

Morris 4 x x x x   

Lily 5 x x x    

Sandy 6 x  x x  x 

Don 7 x    x x 

Kelly 8  x     

Drew 9 x  x    

Note.  Part. = Participant 

 

Once data collection began, the researcher used semi-structured, open-ended, 

guided interviews to acquire opinions from all participants.  The environment of a small 

rural school provided a personal venue for interviewing participating staff.  Community 

members were interviewed in their real world setting in order to feel more comfortable in 

discussing their perceptions of the school district to an outsider.  Interviews are an 

essential aspect of the qualitative research process.  Interviews are one of the most 
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important sources of case study evidence and they should resemble guided conversations 

rather than structured queries (Yin, 2014).  The goal of the semi-structured interviews 

was to use the experiences and words of the participants to construct as complete a 

picture as possible of the aspects and effects of an unchosen school.  Participants were 

asked in multiple 30 to 60 minute individual semi-structured interviews to describe their 

perception of what has occurred within the school and community over the years.  They 

were probed to include their opinions on choice, the decline in enrollment, and in 

population.  The first interview was used as an introductory meeting where the researcher 

explained the purpose and discussed the guiding questions.  Follow-up interviews and 

questions were used when needed to further investigate and confirm participants’ 

thoughts and experiences.  Seven of the nine interviews were audio recorded with the 

participants’ knowledge and permission and transcribed later.  One was performed via 

email and the last one relied on note taking.  An interview protocol was developed prior 

to the interviews and utilized during the process.  The questions from the interview 

protocol were provided for the participant prior to the interviews that were set up in 

advance.  The interview protocol is in Appendix C. 

 In addition to semi-structured interviews, emailed questions that elicited essay 

type answers and archival records were explored as a means of data collection for this 

case study.  Archival data such as newspaper articles, state standardized test results, 

demographics of Redville ISD, and Redville census data over the 15 year time period of 

choice and beyond were evaluated to provide information that creates a better 

understanding of the unchosen school, how it became that way, and what effects and 

aspects were apparent of the phenomenon.  “For case study research, the most important 
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use of documents is to corroborate and augment evidence from other sources” (Yin, 

2014, p. 107).  Documents and archival data were used accordingly for this case study. 

 

Data Analysis 

 According to Merriam (1998), data collection and data analysis occur 

simultaneously. One does not know whom to interview, what to ask, or where to look 

next without analyzing data as they are collected (Merriam, 1998).  The researcher began 

data analysis by manipulating the data in a number of ways.  Yin (2014) suggests a 

“helpful starting point is to play with your data” (p. 135).  He recommends juxtaposing 

the data from two different interviewees, putting information into different arrays, 

making a matrix of categories and placing the evidence within such categories, creating 

data displays like flowcharts or other graphics to examine the data, tabulating the 

frequency of different events, or putting the information in chronological order (Yin, 

2014).  Manipulation of the data such as this helped the researcher to identify a proper 

analytic strategy.  

Relying on the theoretical propositions that led the researcher to this case study is 

one suggestion by Yin (2014) that proved to be useful to the researcher.  Specifically 

theoretical propositions are the theory that: 

 the highest performing students leave a school,  

 funding is lost when students leave,  

 it is difficult to recruit/retain quality teachers in a declining school,  

 the problem of unchosen escalates over time, and  

 improvement or reversal of the unchosen situation is not likely with few, if any, 

ways of gaining higher achieving students back.  
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These theoretical propositions have shaped the researchers description of an 

unchosen school as well as helped to form the guiding research question, and therefore 

will have “yielded analytic priorities” (Yin, 2014, p. 136).  The purpose of this strategy is 

to link the case study data to some concepts of interest that will provide a sense of 

direction in analyzing the data (Yin, 2014).  Within the strategy of relying on the 

theoretical propositions that led the researcher to the case study, analytic techniques 

suggested by Kvale (1996) and Yin (2014) emerged as the forms of analysis that were 

utilized for this study.  These are further explained below. 

Yin’s (2014) analytical techniques were especially intended to deal with the 

problems of developing internal validity and external validity.  Specifically, the 

techniques recommended by Yin that the researcher implemented were pattern matching, 

and the use of logic models as an analytic technique, both are further explained in the 

following sections. 

 

Pattern Matching 

 Pattern matching compares an empirically based pattern; one based on the 

findings from your case study with a predicted one made before you collected your data 

(Yin, 2014).  If the empirical and predicted patterns appear to be similar, the results can 

help a case study to strengthen its internal validity (Yin, 2014).  

Pattern matching was achieved by using the conceptual framework that was 

developed prior to data collection and utilized throughout the investigation as a constant 

comparison for the data.  “The process of taking information from data collection and 

comparing it to emerging categories is called the constant comparative method of data 

analysis” (Creswell, 2013, p. 86). 
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Logic Models 

 The logic model specifies a complex chain of occurrences or events over an 

extended period of time.  The events are staged in repeated cause-effect-cause-effect 

patterns, where a dependent variable (event) at an earlier stage becomes the independent 

variable (causal event) for the next stage (Yin, 2014).  A “well-constructed logic model 

represents a string of if-then relationships” (Riemer & Bickman, 2011, p.14), that, if 

proved to be true, results in success (Riemer & Bickman, 2011; Yin, 2014). 

“As an analytic technique, the use of logic models consists of matching 

empirically observed events of theoretically predicted events” (Yin, 2014, p. 155).  

Therefore, it is often considered another form of pattern matching, but deserves to be 

distinguished as a separate analytic technique because of the sequential stages  (Yin, 

2014). 

 Joseph Wholey (1979) was at the forefront in developing logic models as an 

analytic technique (Yin, 2014).  He first used it in the same way the current researcher 

intends.  He promoted the idea of a program logic model, tracing events when a public 

program intervention was intended to produce a certain outcome or sequence of outcomes 

(Yin, 2014).  The intervention (for the present case: inter-district school choice) could 

initially produce activities with their own immediate outcome (for the present case: 

parents choose a school other than their residentially zoned school); these immediate 

outcomes could in turn produce some intermediate outcomes (for the present case: the 

need for increased rigor to compete for students); and in turn, the intermediate outcomes 

were supposed to produce final or ultimate outcomes (for the present case: better schools 

for all).  
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 The researcher will go beyond Wholey’s (1979) approach, as suggested by Yin 

(2014), by implementing the strategy of plausible rival explanations, an analysis that 

could entertain rival chains of events to demonstrate the unchosen school.  A logic model 

of the unchosen school will demonstrate the intended results of school choice have not 

occurred, but the less desired result of unchosen schools are in the end of the cause effect 

chain.  The logic model for this study will also serve the purpose of the new conceptual 

framework.  It includes substantiated data from the literature and from collected 

interviews to represent a more completed representation of an unchosen school.  It was 

developed after the analysis.  The terms logic model and new or resulting conceptual 

framework will be used interchangeably. 

 

Kvale’s Interview Analysis 

 In combination with pattern matching and logic models, the researcher applied the 

six steps of interview analysis recommended by Kvale (1996).  First, when subjects 

describe their lived world during the interview, they tell their story: what they 

experienced and felt over the several years in Redville ISD during its decline, specifically 

in relation to students leaving.  Next, some participants discovered new relationships 

during the interviews, this was done with confirmation of said statements and prompting 

by the interviewer about information by other participants and information about other 

schools that might be experiencing similar situations.  “The interviewees themselves start 

to see new connections in their life worlds on the basis of their spontaneous descriptions, 

free of interpretation by the interviewer” (Kvale, 1996, p. 189).  A third step utilized in 

this process was the condensation and interpretation of the meaning of what the interview 

describes by the researcher who then sent the meaning back to the interviewee for the 
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purpose of confirmation or clarification during the interview process.  A fourth step is 

transcribing the interview while being interpreted by the interviewer, this step involves 

clarification of the transcribed data and developing meanings of the interviews.  The fifth 

step involves follow up interviews.  These interviews were used to give the interpretation 

back to the subjects.  The subjects also had the opportunity to comment on the 

interviewer’s interpretations as well as to elaborate on their own original statements 

(Kvale, 1996).  The sixth and final step would be to  

extend the continuum of description and interpretation to include action, in that 

subjects begin to act from new insights they have gained during their interviews    

. . . these changes can also be brought about by actions in a larger social setting.  

(Kvale, 1996, p. 190) 

 

 

Researcher’s Perspective 

 The researcher for this case study is a high school teacher in a similarly unchosen 

school district, with both a passion for education as well as for helping others in need.  

She was previously a field supervisor for a local university’s educational interns and 

residents and therefore visited 30+ rural schools over a five year time period on a weekly 

basis.  This experience, coupled with her teaching experience in rural public schools, has 

enabled the researcher to observe the flight of students from some rural schools to others 

as a result of inter-district choice.  These observed schools were once residentially zoned 

districts that enrolled students who were required to attend them.  Through her 

experiences as an educator, as a community member, and as a parent, she began seeing 

specific groups of students leaving and witnessed discrimination occurring with transfer 

policies.  Additionally, the researcher observed the scrutiny of schools, teachers, 

administrators, curriculum, and finally the students who are left at the unchosen schools 
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and has seen that they are often blamed when a school or a district declines, and 

sometimes eventually fails.  The researcher believes that although each of these can 

contribute to problems within a school district, prior to school choice the problems would 

have been addressed by the people within a community.  Particularly the parents would 

work with the schools to improve any problems within the district.  She believes that 

when school choice became widely utilized accompanied by the era of entitlement, those 

parents began leaving the schools for what they deemed better, rather than working to 

make what they had better, which resulted in a divided community, and often, an 

unchosen school.  Common sense and mathematics can pinpoint the problem that higher 

achieving students and their parents leaving can create.  Fortunately for the researcher, 

the literature supports that assumption.  The researcher hopes the findings of this case 

study will result in a description of one unchosen school, to reveal that the blame should 

be shifted to choice and the mass exodus of higher achieving students leaving a school in 

a state of rapid decline because of the large shift in population of the students.  The 

investigator desired for it to be told so the scrutiny of the people who stay and try to fix 

their school situation, as was intended with all community driven schools, are no longer 

blamed but instead helped or provided assistance by policy makers, as the situation was 

caused by policy.  The findings of this narrative case study will be in Chapter Four. 

 

Conclusion 

In this chapter, the research design of a narrative case study, the research 

question, participants, site, methods of inquiry and data collection, data analysis, and the 

researcher’s perspective were described and explained.  The following two chapters will 

overview the cases and offer the results, findings, and implications of the study.    
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CHAPTER FOUR 

 

Results 

 

Introduction 

Upon arrival in the town of Redville, the initial impression from the main 

thoroughfare is in stark contrast to that of the town itself.  Along the highway preceding 

Redville exists many chain stores and restaurants including Wal-Mart, McDonalds, and 

the like.  In comparison, the roads that lead to the town of Redville present dilapidated 

buildings, boarded up homes, and streets in disrepair.  The appearance of the town 

combined with the lack of commercial or industrial entities quickly reflected the 

socioeconomic and cultural impact of its residents.  Despite the efforts of some to 

reinvigorate the community, there are very few renovated buildings and even fewer new 

structures.  

The high school seemed over-sized for such a small town.  Smiling faces greeted 

the investigator in the front office on her first visit to Redville ISD.  An observation 

revealed the secretary caringly rushing a tardy student to class before directing the 

researcher to the vocational building to meet the first interviewee.  It was noticeable 

when the bell rang that the halls were not jam packed with students as the researcher’s 

own school or any high school for that matter.  The building’s size did not seem to match 

the student population. 

The investigation was to be conducted by considering the effects of inter-district 

choice on a school that has been left by a number of residentially zoned students 
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transferring out of district via inter-district choice.  Because the investigator had 

experienced this first hand, an overwhelming sense of concern to be sensitive to the 

participants’ views was palpable.  The following research question guided this study: 

What are the influencing factors of Redville ISD becoming an unchosen school?  The 

term, unchosen, in itself, could be construed as offensive to some, especially employees 

of the school.  Therefore, it became pertinent to establish a relationship of familiarity and 

understanding with each participant before moving forward and explaining the study.  

Although the concept of an unchosen school is in the literature, unchosen was an 

identifier developed by the researcher; a need to explain that it was not an attack on the 

school or the teachers was evident.  The initial four participants that were interviewed 

that day became more willing to participate openly after they realized that the researcher 

was also from an unchosen school and although she was an outsider, she cared for their 

situation and her intentions were altruistic in nature.  

The researcher found each participant was happy to suggest the few employees 

that had a long time relationship with Redville ISD.  It quickly became apparent, 

however, that there were not many long term employees to visit, and some were reluctant 

to be interviewed.  This hesitancy is understandable when considering the scrutiny that 

the teachers have often encountered about their job at a school that has been deemed 

failing by the state.  

The interviews at the high school were followed by a short drive to the local 

library.  The researcher intended to peruse local newspapers in order to corroborate some 

of the events mentioned in the interviews and to investigate what had been published over 

the years about the school.  The trip through town revealed many vacant buildings and 
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homes on small unkempt streets that led to a beautiful, new, state of the art library.  The 

library’s beauty and cleanliness stood out in the community and was fenced on both sides 

by several large vacant buildings, one of which was an old school, no longer in use.   

Two former students of Redville, who had graduated decades earlier, and had also 

been involved parents for their now adult children when they attended Redville ISD, 

immediately assisted the researcher.  They willingly told their own stories and described 

their relationships with the school.  As the researcher read newspapers on the microfilm 

machine, the two former students quietly came in and out with names and numbers of 

retired teachers and community members who might be willing to be interviewed.  One 

of the ladies even made a copy of a few pages in a book that was a dedication to a former 

teacher in Redville.   

After speaking with several participants, utilizing audio recordings and 

transcribing the data of nine interviews, the researcher used data from Texas Education 

Agency and newspaper articles from both internet sources and in microfiche form  to 

triangulate data obtained.  The researcher was able to confirm Redville ISD did emulate 

the conceptual framework of an unchosen school and adjusted the framework to create a 

different logic model that better represented the new empirical data combined with the 

literature as will be shone in Chapter Five.   

What follows is a description of the site, the participants of this study as a group, 

including individual profiles of each participant with which the researcher met in multiple 

visits to Redville.  Portions of the conversations transcribed are provided as well as 

individual interview analysis within each participant section.  Cross case analysis will 

follow the individual participant profiles. 
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Redville 

A more complete description of the site selected, Redville ISD, appears in 

Chapter Three.  For the purposes of clarity, a brief description follows.  Redville ISD is a 

rural Texas school district under scrutiny by the state because of its failing test scores.  In 

September 2015, it was decided by TEA that the district would be closed the following 

June, but the district was granted a one year extension in November 2015 (Butts, 2016c).  

In 2016, once again the school district did not meet standards.  TEA announced in 

September of 2016 that they would be taking over the school.  The case is compelling 

because approximately 300 students zoned to attend school in that district transferred to 

surrounding schools.  Specifically, 296 students residentially zoned to attend Redville do 

not, and 889 students remain (Butts, 2016c).  That is 24.97% of the student population 

that transferred out-of-district, making it an unchosen school.  An unchosen school, as 

defined by the researcher in Chapter One, is one that has 15% or more of the residentially 

zoned students choosing to attend another school.  Table 3, also shown in Chapter Three, 

demonstrates the known zoned students who do not attend Redville: 

 

Table 3 

Number of Students Transferring to Neighboring ISDs 

School Year 

Neighboring ISDs 

1 2 3 4 5 

# of Students 

2014-2015 49 ** 17 51 36 

2015-2016 18 ** 17 5 37 

Total: 67 66 34 56 73 

Note.  ** denotes that the total number for the two years was all that district had to offer. 
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Perhaps a more captivating fact about this unchosen district is that administrators 

from the five surrounding schools that house many of Redville’s students have admitted 

that they have criteria that must be met to be accepted as a transfer.  This practice is fully 

discussed in Chapters One and Two, however the admitted criteria for acceptance into 

their schools include: success on standardized tests, a record of good behavior, and no 

truancy problems.  This further promotes the idea of an unchosen school, not only a 

school left by a large percentage of their highest performing students, but also containing 

students who may wish to leave, but do not have the option to do so because of arguable 

discriminatory transfer practices allowed by school choice policy.  This practice creates 

one school that houses the most struggling students under one roof, yet it is judged with 

the same criteria as neighboring schools that siphon transfers to only allow the higher 

performing students to enroll. 

 

The Participants  

A thorough description of how the participants were chosen and the types of 

sampling utilized appears in the participants section of Chapter Three in this document.   

This narrative case study focused on participants that have an established relationship 

with Redville ISD.  Not only did each participant need to have an established relationship 

with the school, but it was also the intention of the researcher to interview different 

categories of people, specifically: a) current community member, b) current/former 

employee, c) current/former student, d) current parent/former parent, e) current/former 

school board member, and f) residentially zoned parent who enrolled children elsewhere  

Some of the categories overlapped; the participant profiles represented in the 

Table 4 were also presented in Chapter Three. 
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Table 4 

Participants 

Psedonym Part. # 

Current 

Community 

Member 

Current / 

Former 

Employee 

Current 

Student/ 

Former 

Student 

Current 

Parent/ 

Former 

Parent  

Current/ 

Former 

School 

Board 

Member 

Zoned 

Parent who 

enrolled 

children 

elsewhere 

Mary 1   x    

Stephanie 2   x    

Tim 3 x x  x   

Morris 4 x x x x   

Lily 5 x x x    

Sandy 6 x  x x  x 

Don 7 x    x x 

Kelly 8  x     

Drew 9 x  x    

Note.  Part. = Participant 

 

Individual Profiles 

 The following sections will provide a description of each participant, reasoning 

for selection, and individual interview analysis. 

 

Mary 

 Mary, born and raised in Redville, provided a unique perspective for this study.  

Her experience as a former student of Redville ISD and as an educator in a neighboring 

school district for 20 years provided a rich example of someone who has both an insider 

and outsider view of Redville.  Additionally, her experience in rural public schools 



 

100 

enhanced her understanding of the study and further convinced the researcher that she 

was an appropriate participant to reflect information about Redville ISD and inter-district 

school choice.   

Both of Mary’s parents were involved community members in Redville and 

teachers in the district throughout her 13 years of schooling there.  However, she has 

been removed from the town and school since her graduation in 1978.   

In talking with Mary, her sense of community with both the school and town of 

Redville was evident as she described her lived experiences.  Redville was her home, and 

she spoke about the 18 years that she spent there nostalgically.  Her concern for the 

current condition of the town and community was also apparent.  

My whole life, that’s all I knew. . . .  I had a great school experience with 

wonderful teachers.  School was awesome when I was there.  What’s been so sad 

is to see the town literally deteriorate.  I went back home about eight months ago 

because our old neighbor was sick that lived across the street from us.  My brother 

and I drove down one day to see her and we were shocked at the streets.  There 

were huge potholes everywhere, literally multiple houses with windows boarded 

up and nailed shut.  Now it was depressing that was our home.  

 

When continuing her description of lived experiences about Redville, Mary was 

able to provide some historical data because of the time period that she was enrolled in 

the school.  The following section refers to living through the desegregation of schools 

and the resistance of it in the rural Texas town. 

There was a Black school and a White school, when I was in fourth grade we 

went to the Black school, which was about 1964.  [Redville] started something 

that was called freedom of choice.  Any child could go to any school no matter 

where they lived in the town, but nobody moved, everyone stayed where they 

were in the same schools they were already in.  So that didn’t work, so they 

started something new, there was only one bus, if you were a student, the bus 

picked you up at the first stop it got to.  If you got to the Black school and you 

were on the bus you got off at the Black school.  If you were on the bus and went 

to the White school, you got off and that’s where you went.  That’s what they 
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changed it to.  Your bus route determined your school.  So . . . Kids just quit 

riding the bus, that way they could stay at their school. 

 

 Mary recalled that Redville had to force school integration finally in 1964.  She 

commented on the diversity of the town, and reminisced about the initial culture shock 

caused by integration and the rapid adaption to normalcy.  After discussing Mary’s 

relationship with Redville, the interview protocol was continued and she was asked what 

she believed caused the current problems in the district.  The focus of the blame for the 

downfall of Redville quickly fell upon the local economy. 

I asked my mom what was the downfall of [Redville] in her opinion.  She said it 

wasn’t her opinion: it was fact.  We had a huge VA hospital and we had the [name 

omitted] fountain too.  People came from all over to take mineral baths at a hotel 

called [name omitted].  Some people would stop and fill jars with mineral water 

to drink it.  They came from everywhere, [Redville] was kind of famous for so 

long, but you live there, you think nothing of it.  It was well known for that and 

the VA hospital.  They came in and totally re-did the whole hospital, uptown, 

state-of-the-art hospital, all new stuff.  Then, like a year later they shut it down.  

When they shut it down it was a huge deal.  It employed so many people not just 

from [Redville], but surrounding towns too.  When that closed it affected so 

much, like the local rest home too.  We don’t know why it was closed.  A lot of 

the young families were moving away because of the closing of the VA.  Then 

they cut back at the regular hospital and it was no longer a regular great big 

hospital.  That’s when a lot of the families started moving and a lot of the families 

starting needing government assistance that stayed.  Now what is in [Redville] is 

your retired people and your low income people and there’s no tax base. 

 

Mary’s response reflects lived experiences in Redville and provides a concrete 

example of how the beginning of a rural unchosen school might stem from the local 

economy.  Her words confirm the beginning stages of an unchosen school as 

demonstrated on the conceptual framework: advantaged students leaving (Godwin & 

Kemerer, 2008; Goyette, 2008; K. J. Phillips et al., 2015).  Mary’s example implies that 

families who worked at the places that closed down (presumably middle class) had to 

leave for jobs.  This data also presents a way to extend the framework.  Appendix A 
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shows that the conceptual framework of an unchosen school includes a decline in the 

economy that will occur after advantaged students leave (Ely & Teske, 2015; Feinberg, 

2008), but Mary’s response suggested that it occurs simultaneously, or perhaps before. 

As mentioned above, Mary is currently a teacher in a different district with 20 

years of experience in education.  She is familiar with inter-district school choice and 

believes that it has had an effect on Redville ISD.  When questioned about the 296 known 

students that reside in Redville, but do not attend school there, her response was 

supportive of the conceptual framework that guides this study: 

To gain back the 300 students [that are transferring out of Redville] could only 

help scores, not hurt them.  If you’ve got the parents that think they’re taking a 

job outside of Redville to find a better education, then you have your really 

concerned parents.  I’m not saying that all of the kids that are there don’t have 

concerned parents, but parental involvement is huge and that’s what I think went 

with those 300 students transferring out.  You just don’t have the parental 

involvement and you’ve got to have it.  I don’t know how you would turn that 

around, how they can undo this? 

One of the teachers told my mom when I was a child, after seeing the 

books in my house, she said to my mother: that’s the difference between children 

in a normal home and children in poverty.  Exposure to things and experiences 

when they come home . . . “let me check your homework, let me see what you did 

at school today, etc.”  Kids from a low SES home often don’t have that kind of 

interaction at home. 

 

This response from Mary confirms the conceptual framework for an unchosen 

school in a number of ways.  First, she mentioned that the people leaving are “concerned 

parents.”  The first row of the conceptual framework is based on literature and studies 

that suggest the loss of involved parents is a result of choice, and leaves a school without 

the advantages of these parents (Abowitz, 2008; Godwin & Kemerer, 2002; Goyettte, 

2008; Mann, 2014; K. J. Phillips et al., 2015).  Although the schools gaining the involved 

parents will benefit, the school left without them loses advantages that would have been 
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provided from these parents if it were not for inter-district school choice (Godwin & 

Kemerer, 2002). 

Additionally, this response aided in the development of the third row of the 

conceptual framework that refers to a shift in the population creating a higher percentage 

of low SES students and the problems that come with that (Creed & Cowen, 2015; 

Goyette, 2008, Orfield & Frankenberg, 2013, Reback, 2008, Reich, 2008, Sirer et al., 

2015).  Mary’s reflection suggested that less advantaged students do not perform 

academically as well as their advantaged peers.  This is also evident in the literature used 

to create the conceptual framework.  “It is widely agreed that schools characterized by a 

concentration of educationally disadvantaged students often have a detrimental effect on 

student achievement” (Bifulco et al., 2009, p. 148).  Mary further confirmed her thoughts 

on disadvantaged students in Redville: 

The kids in Redville all come from poverty, so the middle class parents utilize 

school choice so that their kids don’t go to school with them.  Maybe because 

they are poor and act different than middle class kids, or maybe because after so 

many years of having so many poor kids, test scores and school ratings have 

declined so that the middle class parents think that the school is bad. 

 

 This response is significant, not only because it reinforced the third row of the 

framework referring to the low SES population, but it also provided a concrete example 

of how the problem of an unchosen school continues to worsen over time.  Appendix A 

demonstrates the ongoing problem of the unchosen school with color gradient to 

represent how the situation worsens over time.  Mary’s statement reinforces this because 

it suggested that middle class families in Redville might have left for a number of reasons 

at first, but the culminating effects of losing advantaged students has led to low test 
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scores and school ratings, and has now made it even more difficult to recruit middle class 

families. 

In Mary’s follow up interview, the researcher first clarified some data, such as 

graduation year, and years of experience in education.  Next, Mary was asked why she 

felt middle class parents used school choice so their kids could avoid going to school 

with low socioeconomic students, and how this information can help lead to identifying 

factors of an unchosen school.  Mary responded: 

When a school is full of nothing but poor kids, many have a way of acting out and 

behaving that is different from middle class.  I think middle class parents are 

either scared their children may learn to act that way, or believe that this type of 

acting out may be dangerous in a school setting.  The crime rate has increased in 

[Redville].  As a matter of fact my daughter who lives in [Fremont] (pseudonym) 

goes to [Redville] to get groceries, just 16 miles away.  But the [Redville] HEB is 

so dangerous . . .  people are robbing people in broad daylight in the parking lot.  

That was home, I have strong feelings for [Redville] and it hurts me and my pride 

that my town has turned into that.  I was a [Redville Panther], but it’s to the point 

that I told my daughter to stop going to [Redville] HEB, “just buy your groceries 

somewhere else. . . .  It’s worth it for your safety if you need to go to Walmart, 

drive the extra 30 minutes.” It’s just that crime is out of control there. 

 

This response further confirms Mary’s belief that middle class families now 

utilize inter-district school choice in Redville ISD, at least partly because of the lower 

socioeconomic population that remains in the school.  Her following statement mirrors 

the literature, and the conceptual framework: “I think middle class parents are either 

scared that their children may learn to act that way, or believe that this type of acting out 

may be dangerous in a school setting.”  This comment substantiates multiple studies that 

demonstrate that upper-and middle-class families are more likely to leave their residential 

district while low-income families are more likely to remain in their zoned schools, and 

that schools with a high poverty population are more likely to be left by choosers (Ancess 

& Allen, 2006; Bifulco et al., 2009; D. Phillips, 2015).  These studies were utilized to 
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construct the conceptual framework of an unchosen school.  This response from Mary 

also suggested the Redville area has increased in crime, and that outsiders hold a negative 

perception of the community, both possible extensions of the conceptual framework. 

This section has provided lived experiences to demonstrate Mary’s relationship 

with Redville.  Her responses revealed four main themes.  

1. The lack of a stable economy in Redville and how students were lost because 

of it. 

2. Losing students has affected the school. 

3. Fear of the increase in crime and the population in Redville. 

4. The overall change in Redville from then to now, including a negative 

perception.  

Mary indicated she believed that inter-district school choice did impact Redville 

ISD.  The interview data supported the conceptual framework in the areas of advantaged 

students leaving, parents choosing to leave for social reasons (in this case middle class 

students not wanting to attend school with low SES students), and the shifting in 

population to lower SES students.  Mary’s responses also provided evidence that supports 

the idea that the unchosen school worsens over time.  Because Mary is no longer a 

resident of Redville her responses did not add to the framework in the area of a divided 

community, although she did provide some historical data that enhanced the history and 

description of the community.  Finally, Mary’s interviews provided some areas to extend 

the framework, specifically in the areas of economy and crime.  The following section is 

a description of the next participant, Stephanie, and an analysis of her responses.  
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Stephanie 

 In addition to Mary, the researcher interviewed another former student that has 

been removed from Redville since her graduation in 2000.  Currently she works as a 

paraprofessional in a different school district, therefore her knowledge of the public 

educational system in Texas will also be utilized.  Stephanie agreed to be interviewed 

because although she is no longer in Redville, she has a sense of belonging to the school 

and wants to do anything she can to help it.  Stephanie’s experiences contribute to this 

study because, like Mary, she is both an insider and outsider, but from a different period 

of time in Redville ISD.  She too, was born and raised in Redville and attended 13 years 

of school there.  

When Stephanie was asked to describe her relationship and lived experiences with 

the school and town she responded with positive memories.  

I graduated from there in 2000, I went to school there from kindergarten on.  It 

was a normal experience.  I enjoyed it.  It was pretty much a small town, of course 

there were no issues when I was growing up, more people were there, the schools 

were not in trouble at the time.  My dad still stays there now, my mom was there 

until she passed in 2013.  

 

 Stephanie’s following response to questions about change in the town and school 

reveal that being removed from the Redville area during the time of decline does not 

allow her to describe what happened.  At first she feels she cannot comment on what 

caused the problems in Redville, but as she continues talking about her niece and nephew 

in Redville she refers to behavior issues escalating in Redville ISD and possibly being 

allowed in the school.  

It may have been a couple years after I left before it really started going downhill.  

I can say that I probably started seeing changes maybe around 2006.  After I 

graduated, I went off to school for a year and then I came back home, but I didn’t 

stay long.  I can’t really say what changed it since I wasn’t there.   
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My niece graduated from there last year, she felt the same way: that the schools 

were not good.  But her mom moved around a lot so she was just glad that she got 

to stay in one spot for a while.  Now my nephew goes there and he’s doing pretty 

well, he was here (in the district Stephanie resides now) for a while.  I asked him 

why he wanted to go back to [Redville].  I think he went back because of friends 

and [Redville] is more of a smaller community than [here], he can do more things.  

I think not behaving honestly.  I don’t think they’re getting a good education there 

at [Redville] and there are lots of discipline issues in the school.  I hate to say that 

because my heart is there and I do know some of the teachers there because they 

are graduates from [Redville], but I honestly don’t think so. 

 

Moving forward, Stephanie alluded that she did not believe behavior problems 

were the sole cause of the decline in Redville when prompted.  She also mentioned that 

“there have been a lot of students leaving.”  Stephanie connected the loss of students to 

the local economy when asked why: 

Just going back there and seeing the town itself is sad.  I see nothing in the town 

itself, there is nothing, a lot of stores are gone.  A lot of the eating places are gone.  

When I was there we had TYC and we had the VA hospital so a lot of those 

things are gone now. 

I don’t know much about the VA hospital, but I guess the closing of the 

VA hospital and other businesses may be one of the reasons why people left 

because that would be a lot of jobs. 

 

Stephanie’s statements are significant to this study because they further confirm 

some areas of the theoretical framework of an unchosen school.  First, she blamed 

students leaving for the decline in the school.  The conceptual framework begins with 

students leaving and leads into the school housing less students (Orfield & Frankenberg, 

2013, Reback, 2008).  The repercussions of housing less students found in the literature 

range from less funding for the school to lower passing percentages on standardized 

exams (Orfield & Frankenberg, 2013, Reback, 2008). 

Stephanie’s responses also refer to the decline in the community itself, helping to 

develop that area of the framework further.  She used the word “sad” to refer to the town 

itself and the lack of business establishments compared to what was there in the past.  
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Literature used to develop the conceptual framework reveals that school choice and a 

decline in the local economy can be correlated.  This decline is represented in the 

literature mainly through the weakening in the connection between home location and 

school location (Chung, 2012; Ely & Teske, 2015; Feinberg, 2008).  Stephanie also 

blamed the lag in the local economy for the loss of some students.  When referring to her 

nephew she mentioned that she believed Redville had discipline problems in the school, a 

possible extension to the conceptual framework. 

Stephanie’s first interview came to an end after discussing inter-district choice.  

She was questioned about the topic and asked her opinion on the 296 known students 

residing in the district that do not attend school there and what effect she thinks that has 

had on the school. 

I can bet you those 300 students are probably the better students and so those 

parents want better for their children.  So yes, I think that those students who will 

probably score better on state tests would make a difference in Redville.  Their 

scores would not be as low as they are and they wouldn’t be in this much trouble 

with the state.  

 

This statement supports the notion of the more educationally advantaged students 

leaving, which leads to lower passing percentages on standardized test scores, both are 

represented on the conceptual framework of an unchosen school.  Realizations such as 

this from the interviewees offer an authentic example of what the literature provided to 

construct the framework.  When advantaged students choose to leave (Godwin & 

Kemerer, 2002; Goyette, 2008; K. J. Phillips et al., 2015), a shift in the 

population/demographics can occur which can result in lower test scores (Creed & 

Cowen, 2015, Goyette, 2008; Orfield & Frankenberg, 2013; Reback, 2008; Reich, 2008, 

Sirer et al., 2015).   
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The researcher found three main themes from Stephanie’s responses:  

1. A lag in the economy of Redville. 

2. Discipline issues within the school.  

3. The students allowed to utilize inter-district choice would benefit the school.  

A follow-up interview was conducted to confirm the data and interpretation of 

Stephanie’s words were correct.  The researcher also showed the conceptual framework 

again to the participant who had more of an understanding of the purpose of the study 

after some time, and agreed that Redville did seem to exemplify the model.  Because 

Stephanie’s was not the only interview that discussed behavior problems within Redville, 

the researcher asked if she thought it should be included in the new model.  Stephanie 

agreed with the researcher that discipline problems might need to be added to the 

conceptual framework.  Although Stephanie’s interview data did not contribute to every 

aspect of the theoretical framework of an unchosen school, it did confirm that she 

believed the loss of advantaged students has created a negative effect on the district, 

specifically in the area of test scores.  Her interviews supported the development of the 

conceptual framework of an unchosen school.  The following section includes a 

description of the next participant, Tim, as well as provides an individual analysis of his 

interview responses.  

 

Tim 

 Tim was the first interview that took place in Redville High School.  He was 

contacted via email earlier that month as suggested by the superintendent because he was 

a long time employee of the district.  He was selected as a participant because he is an 

active community member and had been working at Redville for 30 years.  Tim’s 
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multiple positions in the district over his 30 year tenure varied.  His titles included: high 

school teacher, elementary school principal, director of community programs, high 

school principal, and vocational director.  His perspective is unique for his numerous 

positions and although he has worked there longer than any other participant, he was not 

born and raised in the town.  He was never a student, unlike seven of the other 

participants.  He moved to Redville shortly after college and raised his family there.  In 

following the interview protocol and Kvale’s (1996) first step in interview analysis, the 

researcher asked him to discuss his relationship with Redville.  His response, as well as 

his description of some of the changes in Redville were: 

I came in the fall of 1973 as an Ag teacher and did that for a while.  When I came, 

there were five teachers here (in the vocational school that is part of Redville 

High School).  This vocational school had students from other schools too [school 

names omitted].  At that time we had auto mechanics, cosmetology, and 

construction trades.  This high school was built in 1973.  We had 800+ kids at the 

high school, now we have less than 229, and I think that’s pushing it.  

We had something called community education programs.  We were one 

of the first 10 schools in the state that had community education programs, I did 

that for 10 years.  That was us offering programs for the community to come up to 

the school and learn in the evenings.  Might be Spanish class, it might be a cake 

decorating class, it might be college classes, bridge, sports.  This was in the 70s 

through the early 80s.  We had volleyball and softball leagues.  With softball, we 

had about 13 men teams and eight women teams.  There would be 1,000 people at 

the city park playing softball, it was a different world then.  All of the classes 

were at night, but I did them mainly.  It was kind of interesting to really know a 

lot of people in the community.  

After that I became assistant elementary principal and then principal of the 

elementary school.  That was probably the best job I ever had.  As elementary 

principal you have parents coming up to say “I want to see the principal!” because 

their kid was in trouble.  They’d say “[Tim], are you principal?”  But because of 

the softball league, and community programs, the community relations for me and 

situations like this were very easy.  When I left and stopped being the elementary 

principal, the following 10 years brought in nine different principals. 

I moved to the high school in 1994 or 1995 for a couple years that time.  

High school had some academic problems, but we got our scores back up, I stayed 

for a while, and we got another superintendent.  1996-97 was the last year I was 

high school principal. 
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Then I became vocational director.  Test scores dropped at the high school 

again and they asked me to be the high school principal. . . .  Again. I told him I 

would do it for two years, if I could come back to vocational director.  We got the 

scores up again.  

 

Tim’s vast history with Redville added to this study by providing a rich 

understanding of how the community of Redville was unified with the school just 30 

years ago.  It also suggested that turnover for teachers and administrators became a 

problem in the last 20 years at Redville ISD.  This prompted the researcher to realize that 

although the theoretical framework includes “difficulty recruiting quality teachers,” it 

does not specifically address teacher turnover rate, a possible extension needed for the 

framework.  Aside from what he had already discussed, Tim was asked to describe how 

the district had changed over time.  He first elaborated on losing students in the 1970s, 

and further discussed some turnover issues.   

So this is not exactly on topic, but a lot of what happened with those programs is 

TEA went a different direction . . .  more emphasis on classroom and technology 

and all this other stuff that was required and now the vocational stuff is coming 

back.  This building was built as an area vocational school, it was kind of funded 

through [name omitted] County.  Oil and gas leases helped to build this, plus 

some state and federal funds.  We lost some students when the vocational 

programs went away.  

We have a high minority population, we did back then too . . . majority 

Black, very few Hispanic.  At the elementary school, to keep everyone pacified I 

allowed the parents to choose their teacher, it wasn’t ever about race.  I did that 

the whole time I was there.  I think it kept everybody happy and they stayed here.  

After I left, the next principal said; “we are going to stop that, no choice for 

parents.”  Actually, we had parents start leaving the community because of that.  

 

Tim followed up when prompted about how many parents were requesting when he was 

principal. He added: 

It was a small thing to do, maybe half the parents were requesting.  Another thing 

I did, when I divided the classes at that time I tried to keep people happy.  If their 

parent asked for them to be with friends, or I knew of kids that were friends, I let 

them be together.  There were so few Hispanic girls, maybe five in first grade.  

Rather than divide them - 10 Black, 10 White and one Hispanic, I made sure that 
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they always had friends in the classroom and that kept everybody happy and 

people here. 

 

 These responses suggest that keeping parents happy, kept them in the district.  

Turnover, and less choice for parents resulted in some of the losses of families for 

Redville.  These words are aligned with the literature used to develop the conceptual 

framework and confirm the first row of the framework that refers to losing involved 

parents and retaining less involved parents.  Parents who are more involved in their 

children’s education are the ones who leave (Abowitz, 2008; Mann, 2014; Godwin & 

Kemerer, 2012).  Tim provided concrete examples in his statements to demonstrate what 

is represented in the literature. He also suggested that perhaps parents “want a say” in 

their child’s education, and taking that away might result in dissatisfaction with the 

school, something to consider adding to the nuanced understanding of an unchosen 

school. 

Referencing the interview protocol, the interview focus switched to what could 

have caused the change in the school.  Tim had already discussed some of the students 

leaving and why, in his opinion, but he elaborated on other issues he has witnessed within 

Redville ISD through his lived experiences. 

Some of our changes have been, not just from losing students, but from losing 

teachers too.  There has been so much turnover over the years.  Teacher turnover, 

Administration too. . . .  We’ve had a number of Superintendents.  Stupid things 

that we’ve done in the last couple of years with a high teacher turnover.  Rather 

you want to stay or not, you wait until March or April for contracts, even May.  If 

they wanted to stay there’s no guarantee that there will be a job, so teachers start 

looking and leave. 

The problems snowballed.  The VA hospital closed, I don’t remember 

what year, but then we also had several industrial places that also left.  When jobs 

leave that naturally plays a factor in the schools and did. 
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Tim also referred to the local businesses closing, as a possible cause for some of 

the families leaving.  This reinforced the fifth row of the conceptual framework referring 

to a decline in the local economy.  It also gives merit to the occurrence of advantaged 

students leaving.  In other words, parents who worked and had an income might have 

been forced to leave when their jobs were lost due to the closing of businesses.  Some 

parents who did not seek, or at least find work, stayed.  This resulted in an increased 

population of students that have parents without jobs and reinforces row three of the 

framework, referring to a shift in the population and resulting in a high concentration of 

low SES students.  The literature mirrors this occurrence, that choice allows increased 

racial/ethnic and economic stratification in schools (Goyette, 2008; K. J. Phillips et al., 

2015).  Once the population of disadvantaged students in the school began increasing 

because of the local economy, then choice worsened the problem because advantaged 

students were allowed to choose to go to school elsewhere.  This resulted in even more 

increased isolation of low SES students grouped and segregated into one school.  

Empirical evidence demonstrates that parents are more likely to choose a school for their 

child that is a reflection of themselves, social class ranks at the top of the list of parent 

preferences for school choice (Bell, 2008).  Tim referred to the current status of the 

community-school relationship next. 

It was almost like Mayberry around here in the past, we had lots of racial 

integration and it wasn’t a problem.  Everyone got along, it was good, it was a 

great place.  With the decline in the school, also went the infrastructure of this 

local economy . . . losing jobs, people, even the infrastructure of the town.  Our 

streets, our water system, it’s pathetic.  We have a dysfunctional City Council, 

you probably heard that on Facebook.  City Council just screams at each other.  

You can’t have a good community without a good school and you can’t have a 

good school without a good community.  
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Here Tim reinforced the community problems that occur in a rural area because of 

choice.  There are few studies on the effects of choice on a rural community, but one 

refers to the school as being the heart of a rural community and therefore when it declines 

so does the community (Walker, 2010).  The implications from choice according to 

Walker, is that not only is the school affected by choice, but the community suffers when 

the school suffers from loss of students.  Tim provided a tangible example that further 

developed the new model of an unchosen school and mirrors Walker’s (2010) study on a 

rural area in England.  Additionally, Tim included information about the school board. 

School board seems fine.  Some of them don’t know what they’re doing.  They let 

the superintendent do their job like they should, but we’ve had so many 

superintendents, it’s hard.  They [the school board] might be looking through 

some rose colored glasses.  We’ve had TEA here for five years . . .  they don’t 

have a solution.  If they could fix it, they would have.  The only thing I think 

they’ve done is compounded the problem by making people that could, pack up 

and leave.  

 

This statement enhances the current study, not by confirming, discrediting, or 

extending the theoretical framework, but by reinforcing the intent of the researcher.  

Redville has had the Texas Education Agency in the district for five years and they 

cannot fix the problem.  Choice is the problem.  It has created an unchosen school, a 

problem that although has been noticed in some research (Bifulco et al., 2008; Walker, 

2010), but as a whole has gone unrecognized.  “Any policies that result in more of those 

types of schools should cause concern among policy makers” (Bifulco et al., 2008, p. 30). 

When prompted, Tim discussed his thoughts on school choice and the 296 known 

students that are residentially zoned in Redville ISD, but have chosen to attend school in 

a neighboring district. 

Some of these students transferred out and some of them lived in the district and 

never started here.  If those 296 students, and I believe it’s more than that, were 
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still required to go to school here like before 2001 we wouldn’t be having this 

conversation.  TEA, in their wisdom with the scores, created a snowball problem.  

First, you have to notify the parents that they can leave if they want to and they 

do.  The ones that leave are the ones (the parents) that are a little more involved in 

their kids’ education.  Typically they are your better students, and you’re left with 

those that can’t afford to leave.  Not that we don’t have some fantastic students, 

we have some that go to college and are successful. 

 

The fourth row of the theoretical framework refers to the school retaining less test 

passers.  Tim’s statement provides a real world example and further confirms the 

conceptual framework.  The school is judged on the percentage of students who pass the 

state standardized test.  When advantaged students leave, the school retains less students 

that pass, resulting in poor ratings (Creed & Cowen, 2015; Goyette, 2008; Kahlenberg, 

2015; Reback, 2008).  Tim’s statement also justifies the use of the color gradient on the 

conceptual framework.  This darkening of color from one side of the framework to the 

other was included to demonstrate how the problem of an unchosen school worsens over 

time.  The participant used the term “snowball” to refer to this issue.  

Interview questions such as “Why have you stayed?” and “Are there any positives 

things happening in the district?” elicited some optimistic responses from Tim: 

There are still great people here, my kids were raised here. When I got here I 

thought I would stay one year.  My kids would live here now if there were jobs 

for them.  Thirty years later . . . I’m still here, but right now there are so many 

vacant houses that are dilapidated because of lack of code enforcement, the city is 

broke. 

At this point, I don’t have an answer, that’s probably why I’ve stayed 

because I don’t want to leave it like it is.  If I can contribute, I want to.   

We are instilling new teacher pay for next year [2016-17] . . . $50,000 for 

beginning teachers that maxes out at $60,000.  We probably have the surplus for 

next year.  I kind of agree with doing it because if it doesn’t work this year what 

do you need the money for anyway, if we are closed.  It has created quite a bit of 

interest so far. 

Our teachers work harder than anybody in the area.  If you want good 

teachers you have to pay them. 

Everyone in their County competes for the “Go Texan” scholarship.  A 

sizable $18,000, for the last three years Redville kids have beat out [surrounding 
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schools] so I know we’re still doing a good job for the kids that apply themselves 

and have the support of their parents.  We have a lot of big-city issues . . . we 

have a lot of single parents’ kids that live with their grandparents.  Kids, they get 

home and there’s nobody home. 

 

Students from Redville receiving scholarships based on merit suggest the teachers 

and the school are providing a proper education.  Additionally, Tim even says the 

teachers in Redville work harder than others.  But only the kids who apply themselves 

with supportive parents seem to benefit.  The large population of other kids mentioned 

with big-city issues and no parental support might outweigh the successful ones and 

further enhances a poor perception of the school.  This statement also brings to light that 

the school/teachers may not know how to make those students, with the big city issues, 

successful; the ones who need it the most.  Perhaps the school that had a “normal” 

population just 10 years ago has had difficulty altering instruction for a new population of 

students.  

Tim’s follow-up interview was performed via email.  This resulted in well 

thought-out responses to two areas in which the researcher needed both clarification and 

confirmation.  Specifically, the researcher asked Tim: “Do you think that the community 

supports the school currently and over the past 10 or 15 years?”  His response: “I think 

the business community definitely supports the schools.  Naturally the families that send 

their kids to other districts is another matter, obviously they are not supportive.”  Tim’s 

response was significant because he distinguished between business and non-business 

community when referring to support.  The conceptual framework of an unchosen school 

included a lack of community support, but interview transcripts revealed that 

characteristic did not seem to be in line with Redville, although it was supported by the 

literature.  Tim pinpointed the issue in his response to this follow-up interview question.  
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A large portion of the community does not support the schools, obviously because they 

do not enroll their children there, they do not go to sporting events, participate on school 

boards, PTA and the like, or buy fundraisers.  However, the local businesses do support 

the school, therefore, community support or the lack there of needs to be defined for the 

new framework. 

The next follow-up question for Tim referred to surrounding schools.  This was 

another area of the conceptual framework that had not fully been discussed in the initial 

interview: “What is your opinion on the surrounding schools?”  “Do they add to the 

problem of reduced enrollment in Redville or does that fall on the family’s choice only?  

His response: “I definitely think the surrounding districts add to the problem, because 

they are selective in the students they take.  Family choice was an issue even before the 

current academic situation.”  

First, Tim confirms part of the conceptual framework, that surrounding schools 

filter transfers (Carlson, 2014; Jennings, 2010; Rollefson, 2015).  This practice of 

filtering students borderlines discrimination.  It has left the most disadvantaged students 

in one school.  The second part of the response may be even more interesting.  With 

clarification requested, the researcher found that Tim was referring to families who chose 

not to send their students to Redville before the school began suffering from declining 

passing percentages on test scores.  This mentioning of family choice prior to academic 

decline is a reference to the beginning processes of the unchosen school.  It is a physical 

example of two theories that helped to develop the conceptual framework:  

1. Families leaving for social reasons such as racism, or wanting to put their 

children in schools with children that are “like” them.  



 

118 

2. The problem of inter-district choice begins small, and then snowballs and 

grows over time to eventually create an unchosen school (perhaps indicators 

or red flags for schools at this point could help to prevent the process going 

further).   

Both of these theories are represented in the literature and displayed on the conceptual 

framework.  

The data from Tim’s interviews enhanced the theoretical framework of an 

unchosen school by confirming it and extending it.  Six pertinent themes were derived 

from Tim’s responses that are significant to the study.  

1. Teacher and administrator turnover has been an issue in Redville.  

2. There is a difference between community support and a community divided.  

3. The drastic change in the community/school in the last 30 years  

4. Educating some students successfully, but not all.  

5. The surrounding schools filtering transfers. 

6. The failing economy and infrastructure of the community. 

His description of people leaving is a reflection of the model of the unchosen school in 

every way.  Tim discussed people leaving the district for a number of reasons.  

Specifically, when parents were no longer allowed to choose teachers, when leadership 

changed, when vocational programs were taken away, when TEA moved into the 

campuses, when the schools had to send home letters explaining to parents that they 

could leave, and finally before there were even academic problems.  Although he was not 

asked “why” people leave, it was an important aspect of his lived experiences and 

relevant to his perception of what had occurred in Redville.  His responses made it 
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evident that he believed when the school is already “in trouble,” if given a reason or 

excuse to leave, people will do so, perhaps more quickly than under normal circumstance, 

and then the situation worsens.  Additionally, Tim’s mention of turnover among staff at 

all levels provided an important aspect of an unchosen school that was used to extend the 

original model.  Turnover was brought up three times during his interview.  This too 

could be referring to people leaving, but goes a step beyond because it also represents an 

instability in the faculty and leadership in the school.  Overall, this section has provided 

both transcripts and analysis that demonstrate the participant’s lived experiences and how 

they resembled the conceptual framework of an unchosen school in a number of ways.  

The following section introduces and analyzes the responses from the next participant, 

Morris.  

 

Morris 

 Within the walls of the Redville High School gym the fourth semi-structured 

interview for this narrative case study was conducted.  Morris, the selected participant, 

offered a unique perspective because he was the only participant that currently resides in 

Redville, is a school employee, a former student, and a current parent of Redville ISD 

students.  After signing the consent form (Appendix D), he described the lived 

experiences that make up his relationship with Redville ISD. 

I graduated in the early 1990s from [Redville], like I say I’m alumni.  I didn’t 

grow up in [Redville], but I grew up in a small community outside of it, about 8 

miles outside to be exact.  After my dad passed away [when I was] in seventh 

grade, I actually came and stayed with my brother.  I’ve stayed here because this 

was a dream come true to me, I left for two years and I came back.  I came in 

1999 and worked here for five years, then moved to San Angelo, worked for two 

years.  I always wanted to make a difference in my hometown with the kids that I 

have known.  That was a childhood dream for me so I came back again to make a 
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difference here in [Redville], that’s why I’m still here.  I don’t have to be, but I 

want to see change. 

 

Morris, like every participant thus far, demonstrates a desire to help his hometown.  He 

was asked next about change within the district, specifically: How had it changed and 

what had caused the change? 

The enrollment has dropped off since [I’ve been here], when I went to school here 

we had 700 kids in the high school maybe.  When I started working here we went 

down to about 600 . . . the big drop off came after 2005, now we have about 230 

kids in the school. 

My opinion . . . I think it’s [the decline in the school district] from the fact 

that some of the parents are afraid of the school system, so we are losing our kids 

to the surrounding areas [school district names omitted].  Just like I said, back 

then I grew up 8 miles outside of [Redville], I was closer to [another school] but 

buses used to go out to get people like me and they all came here, and now they 

don’t. 

 

 Morris’s response supported the conceptual framework of an unchosen school in a 

few ways.  First, he mentions the drastic reduction in enrollment that has only occurred 

over the last 10 years.  This is significant because it demonstrates the speed in which 

problems can multiply once students are allowed to choose a different school, 

exacerbating the culminating effect: an unchosen school.  The accelerated decline of a 

school resulting from a mass exodus of students creates many obstacles simultaneously 

and therefore the chances of overcoming them all are slim.  Each of these difficulties are 

represented on the conceptual framework.  This realization enhanced the need for these 

unchosen schools to be identified.  

Morris’s statement also confirmed the section of the framework that refers to 

housing less students and the problems that occur because of this.  Less students mean 

less funding (Orfield & Frankenberg, 2013; Reback, 2008).  Because studies confirm that 

advantaged students leave (K. J. Phillips et al., 2015; Godwin & Kemerer, 2008; Goyette, 
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2008), less students also means lower passing percentages on standardized tests, 

confirming more of the theoretical framework guiding this study.  

A second significant point derived from Morris’s response is the reference he 

made about parents being afraid of the school system.  This supports the first row of the 

framework and mirrors findings from another study on choice.  Walker’s (2010) study 

involved interviews with parents to describe the community morale after some parents 

have taken their children out of the local school.  The data revealed the obvious, that 

some people do not look favorably on the schools once some of the local parents have 

rejected it.  The next set of questions for Morris involved school choice, the 296 students 

that chose to attend neighboring schools, and the surrounding districts themselves.  His 

response follows: 

If [Redville] had those 300 students back we would not be in this situation grade 

wise.  State testing wise, I think it would be a different story.  Most of our kids 

that are leaving are the ones that pass the test.  Whereas the kids that are here 

struggle on the test so if we had the 300 kids back, we would have a big 

difference.  The younger kids are the ones that leave.  I wish they could make it to 

where if you live in the school district you have to go here. 

 

Morris’s words once again gave merit to the theoretical framework of an 

unchosen school.  Most of the students who have left the school are test passers, perhaps 

all of them.  This occurrence is essentially what caused the school to become unchosen 

and resulted in many disadvantages.  Empirical evidence has demonstrated that 

advantaged students are the ones leaving.  Other parents follow because they leave for 

social reasons as demonstrated in the literature, in other words, parents are less likely to 

send their kids to a school with kids that are different from their own (Abowitz, 2008, 

Godwin & Kemerer, 2002, Mann, 2014, Walker, 2010).  Morris provided a concrete 

example of this occurrence when he said “parents are scared of the school.”  Although 
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those were his words, one can infer that he meant that parents are scared of the 

population that remains within the school.  As their teacher, he would not likely feel 

comfortable saying that other parents are scared of our students.  When asked to discuss 

the community and its relation to the school, Morris responded with the following: 

A good school makes a good community and a good community makes a good 

school.  I think it could be either way, we just need some stuff to happen in the 

city jobs. 

We lost businesses about 10 years ago.  We lost a lot of people, we lost the 

VA hospital, we lost the onion ring factory . . . they were good paying jobs.  It 

took a lot of the people that could get out of [Redville] and make something of 

themselves because they had to follow a job.  Most of the ones that are here now 

are the ones that got on welfare, that type of deal.  It’s about socioeconomic 

status.  I see teachers work here but their kids don’t go to school here . . .  mine 

do. 

 

The theoretical framework includes a section that refers to the local economy 

declining when the school does (Ely & Teske, 2015; Feinberg, 2008).  However, Morris’s 

response suggested the economy decline might have been one of the initial occurrences at 

the beginning of the school’s decline, which lends a suggestion for a possible adjustment 

of the framework, to be further discussed in the cross case analysis and Chapter Five.  

Morris also confirmed the section of the framework that refers to a shift in the population.  

An unchosen school’s low SES student population increases, just as he described.  Morris 

also had some positive things to say about Redville when prompted. 

I can tell you that this solar plant that they are bringing in April is going to make a 

difference.  That can help a whole lot, we need something that can turn the city 

around. 

The bonus for the teachers is going to help next year just to retain some 

and to get some new teachers.  I hope that they’re not just coming for the money, 

but it will create a bigger pool to choose from.  The last five or six years we get 

the bottom of the barrel, applying last-minute.  The first year teachers won’t have 

the experience that we need now. 
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 This statement is significant because it addresses the issue of quality teacher 

recruitment.  The theoretical framework reflects the literature and includes “More 

difficult to recruit quality teachers” (Orfield & Frankenberg, 2013; Reback, 2008).  When 

a school has low test scores, the likelihood of gaining successful, experienced teachers is 

slim; another factor of an unchosen school confirmed in Redville.  Some may think that 

good teachers look for a challenge and want to make a difference so they may be more 

willing to tackle a school like Redville.  However, that would come at great risk for the 

teacher.  The new evaluation system for teachers in the state of Texas, the Texas Teacher 

Evaluation and Support System, or T-TESS can use student STAAR (State of Texas 

Assessments of Academic Readiness) scores to rate the teacher, among other criteria 

(TEA, 2016).  According to the Association of Texas Professional Educators (2015):  

Districts have the option to utilize one or more of the following four student 

growth measures: Student learning objectives, Student portfolios, pre- and post-

test results on district-level assessment results, or value-added data based on 

student state assessment results.  The fourth option, value-added measurement 

(VAM), where students’ scores on state standardized tests are used to measure a 

teacher’s performance, has been a controversial topic.  (para. 3) 

 

The T-TESS system was first implemented across the state July 1, 2016, however, some 

sample schools began using it earlier (TEA, 2016).  The repercussions of using student 

scores to judge teacher performance will likely make it more difficult for unchosen 

schools to recruit quality educators.  

Morris’s interview confirmed the conceptual framework in many ways, moreover 

the researcher found several apparent themes in the data:  

1. Community pride/loyalty. 

2. The acceleration of the decline in enrollment.  

3. Outsiders’ fear/perception of the school.  
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4. Difficulty recruiting quality teachers. 

5. Hope for change.  

Morris not only wanted to stay in his hometown, but called it “a dream come true” 

to be able to give back to the students of his own community.  His mannerisms and 

abruptness when mentioning the teachers who live and teach in Redville, but put their 

kids in other schools suggested he might be put off by that lack of support from other 

residents, a possible consequence of the divide within the community.  Morris’s 

description of his lived experiences is reflected in the conceptual framework.  

Specifically: housing less students, lower test scores from loss of students, shift in 

demographics, and difficulty recruiting quality teachers.  The following segment 

describes Lily and offers analysis of her interviews. 

 

Lily 

 Lily, a former student and current employee of the district, was chosen as a 

participant because of the number of years she has been affiliated with the school and her 

involvement with the community in efforts to try and improve the school.  A high school 

librarian and outspoken person, she was more than willing to be interviewed, but was not 

comfortable being recorded.  Through note taking, the researcher felt that some of her 

contributions to the topic were too compelling to omit, although most of the following 

description does not include her exact words.  

Lily said it was the 1960s when she graduated from Redville.  She explained her 

time in Redville ISD as “the ideal school experience.”  She had a lot of friends and was 

successful in college after she left high school.  She recalled an instance in college 

“where everyone was talking about a great athlete from my hometown, and I was 
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shocked to realize that I didn’t know him.  He was a different race, and we didn’t 

socialize back then, something that has changed and become better in our school now.”  

When questioned about the changes in the school and cause of such, Lily stated 

that [Redville] “has not just a school problem, but a community and job problem.”  She 

believes Redville started declining as a community and lost some of the population 

because the town lost jobs.  “There is so much welfare, you don’t have to work now, 

people don’t work; we have a huge population that just does not work.  That’s not good 

for the community or school.”  Lily’s response confirmed part of the conceptual 

framework of an unchosen school by referencing the economically disadvantaged 

population.  Advantaged students exiting a school and leaving behind a condensed 

population of low socioeconomic students is widely represented in the literature (Bifulco 

et al., 2008; Creed & Cowen, 2015; Godwin & Kemerer, 2008; Goyette, 2008; Orfield & 

Frankenberg, 2013; K. J. Phillips et al., 2015; Reich, 2008). 

She went on to say that Redville needs jobs, “our parents need support in learning 

how to teach their children the way to act in school . . . and in the job market.”  Lily 

believed a lot of the local parents do not know, so they need support to see how to do that 

themselves.   

PTA was large when I was growing up here.  Now we have parents when we give 

parents night and report cards, because we have food.  Then they bring everyone 

in the family.  But when there’s a band concert not even all the band parents 

come.  Same with National Honor Society induction, not all the parents come. 

 

This response lends support to another section of the conceptual framework guiding this 

study: Losing involved parents is detrimental to a school (Abowitz, 2008; Godwin & 

Kemerer, 2002; Goyette, 2008; Mann, 2014; K. J. Phillips et al., 2015). 
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When referring to the decline in the district, Lily’s comments focused on the 

population.  She said “we have generational poverty here,” students do not have an actual 

concept of what it takes to live in the world because unfortunately for them “everything is 

given to them because they fall into this category or that category.”  Lily also stated every 

child in this district gets free breakfast and free lunch and anything else they may need 

including pencils and paper.  She said “there is no excuse for not learning here.”  In 

continuing with the population of students, Lily stated:  

We have lots of teenage pregnancy . . . looking for someone to take care of their 

baby and that’s what they’re taught.  Unfortunately for them some parents don’t 

want them to get any farther.  They don’t want them to leave the nest or make 

something of themselves. 

 

She went on to explain that many people blame these problems on race, but that is not her 

view.  

It’s not race, if people could just drop two words from their vocabulary: if they 

were to drop Black and White, things would be easier.  I used to say that we’d 

have to wait for them to die but that’s not true because they’re teaching their 

beliefs to their kids.  Some of the poorest people in [Redville] are not Black 

children. 

 

The experiences described here reflect Lily’s views, provide a tangible example 

of occurrences in an unchosen school and also add merit to the idea of socioeconomic 

segregation created by choice.  The conceptual framework of an unchosen school 

represents this idea as it is supported by empirical evidence (Bifulco et al., 2008; Creed & 

Cowen, 2015; Godwin & Kemerer, 2002; Goyette, 2008; Orfield & Frankenberg, 2013; 

K. J. Phillips et al., 2015; Reich, 2008).  

Lily’s response also brings to light another issue worthy of mention.  She exhibits 

deficit thinking, specifically when she indicated that the students do not know how to 

manage in the world and blames that on their circumstances resulting from poverty.  “In 
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education, deficit thinking is the practice of holding lower expectations for students with 

demographics that do not fit the traditional context of the school system” (Simone, 2012, 

ii).  According to Valencia (2010), deficit thinking is deeply rooted in educational 

thought and practice and it is common in schools that serve children from low-income 

homes and children of color.  Deficit thinking is damaging to any population of students. 

Lily’s interview suggested that it might be a result of an unchosen school, if so, it will be 

combined with many other factors, making the situation difficult to overcome. 

Furthermore, Lily protested that to her the school’s issues are not about race, but 

about SES (socioeconomic status).  However, she alludes that the community and others 

do feel that is about race when she said “if people would just drop two words, Black and 

White.”  These statements provided another concrete example of people leaving for 

“social reasons” as shown on the conceptual framework, in this case, race.   

Lily further explained problems in the district such as discipline issues.  She said 

that “some students work hard and become successful, but on top of that is a lack of 

discipline in the schools because when a teacher writes a student up and there’s nothing 

done in the office, teachers quit.”  Discipline issues were not part of the conceptual 

framework developed prior to this study but Lily was not the only participant to mention 

them.  This prompted the researcher to review the literature and possibly extend the 

framework.  This is further discussed in the cross case analysis section to follow.  

Lily’s most positive responses were about the local community. “HEB, Walmart, 

and local businesses do support us as far as buying ads and donating items.  One person 

gave us thousands of dollars so we could take every student to Barnes & Noble and buy a 

book.  So the community does show support financially.”  She explained how Redville 
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loves its football.  “We have an athletic booster club.  It is very good about raising 

money, selling T-shirts for everything we do.”  Additionally she stated that people 

support the FFA and projects.  “I still think the community supports us, there are lots of 

good things about Redville, this place is going to grow whether people believe it or not.”  

These lived experiences do not represent the conceptual framework that reads “the 

community does not support the school,” this needed adjustment to the framework has 

been mentioned previously and will be adjusted in the resulting logic model.  

The apparent themes derived from Lily’s responses are:   

1. Deficit thinking towards population of students.  

2. Discipline issues in the schools.  

3. Racial issues in the community.  

4. Supportive community. 

5. The lack of jobs in the community.   

Additionally she confirmed the framework by referencing the segregated population. 

The thoughts of the participant are that the actions of the students and perhaps 

their way of life add to or create the problems in the school.  She believes that appropriate 

school behaviors must be learned and therefore must be taught, but the population of low 

SES students that remain in Redville often do not have these behaviors taught at home.  

Lily believes that most of the problems within the district stem from this theme.  The 

following section presents another participant, Sandy, and provides analysis of her 

interview data. 
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Sandy 

 The sixth strategic, semi-structured interview to be included in this chapter came 

from Sandy.  She was chosen as a participant in this narrative case study because of her 

unique perspective as a former student and long-time community member that does not 

work for the school.  She once supported the school by enrolling her children, but has 

since changed her view.  She is still a community member, but would not put her children 

in Redville ISD now, and supports her daughter who also lives in Redville but has 

enrolled her children in a different district.  Her view is that “if you care about your 

children, you don’t put them in school here.”  She does fully support the teachers at the 

school, and does not blame them. 

 She briefly discussed the different time period of school from which she had 

graduated, and did not feel that it was even relevant to the current situation because it was 

so different then.  Her elicited response to her relationship with the school since her 

student years was brief.  “Our daughter attended Redville and graduated in 1990. 

Everything was good, test scores were fine.  Since then it has gone downhill.” 

When Sandy was asked about change in the schools she stated, “What surprised 

me one year, was on the news the salutatorian had an 88 for a GPA.  That’s been more 

than a couple years ago, sometime after 95.”  Her reasoning for the change in the district 

was immediately directed at the local economy.  “The economy made people start 

leaving, businesses started to close, there wasn’t a whole lot to draw the ones that 

graduated back then.  When jobs decline, your town declines.”  Sandy’s response 

indicates that the economy and school decline go hand in hand.  This confirms part of the 

conceptual framework.  The local economy suffers (Ely & Teske, 2015; Feinberg, 2008). 
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When questioned on what has caused the downfall of Redville ISD, Sandy’s 

responses all pinpoint one aspect of the community.  

The parents, they care about their students that are still here yes . . . there’s a lot of 

participation.  But the ratio between the caring and the non-involved parents is 

high.  There’s a huge difference. [Redville] has done a lot of projects to help those 

kids. 

What the government does . . . I don’t care what the state is you have to 

have the home environment, if you don’t have that . . . you’re not be able to do 

anything with what’s left. 

I don’t blame the teachers.  I’m on the teachers’ side.  It’s our years of 

causing a group of people to be totally dependent on the government.  Socialism 

does not work.  I’m all for helping them . . . for helping people.  But you have to 

do something for yourself!  Even back in the Bible, whenever they gleaned the 

fields it was required that they left the edges for the poor, but they didn’t give it to 

the poor they had to come and get it.  There has to be a job there. 

 

These responses from Sandy demonstrate two points.  First, that she displays 

deficit thinking, a possible result of becoming unchosen.  She does not think that the 

students that come from poverty are able to be successful in school because of their way 

of life.  She also confirmed that there is a high population of low socioeconomic students 

in Redville.  This reflects the literature and the conceptual framework of an unchosen 

school, further confirming the phenomenon.  When asked about school choice and the 

296 students that live in Redville, but do not attend school in Redville, Sandy responded: 

Well first of all the people that live here and care about their kids, they would 

leave the city before they put their students in the school.  They care enough for 

their kids that they would take them to another school.  My daughter’s kids are 

part of that, she used to run a private school here in Redville when they were 

younger.  Now my grandkids go to another school [school name omitted]. 

 

This statement is significant because it represents a parent’s perception, or in this 

case a grandparent’s view of the school after the mass exodus of advantaged students.  

Lily could not even consider the effects on Redville from gaining the 296 students back 

because her perception of the school is so negative.  Instead, she said those people would 
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just move.  Her perception is represented in the top row of the conceptual framework, 

parents leave for social reasons (Abowitz, 2008; Godwin & Kemerer, 2002; Goyette, 

2008; Mann, 2014; K. J. Phillips et al., 2015).  Ms. Lily stated that she did not blame the 

teachers or the schools, just the population that remains in the school, confirming that the 

lack of support she shows stems from social reasons, in this case that she would not want 

her children to attend school with the lower socioeconomic students that attend Redville, 

not because of the teachers or the education they provide. 

As far as positives for the district, Sandy felt the teacher pay raise might bring in 

some fresh teachers right out of college to help pay off student loans, but she did not 

think the school could be turned around.  She also thought that closing the school may 

help.  Themes from Sandy’s interview include:  

1. Deficit thinking towards the student population.  

2. Negative perception of the school.  

3. Drastic change in the school over the years. 

 

Ron 

 A local business owner in Redville who is both a former student and a former 

school board member for the district agreed to participate in this study.  His perception is 

unique because he enrolled his children in a neighboring school.  On a Saturday morning 

in between customers at his place of business he shared his thoughts and views on 

Redville schools.  He began with his association to the schools.  

I’m 54 years old.  I moved here when I was two, so basically I have a 50+ year 

relationship with [Redville].  I was born and raised here and attended the schools 

here.  I also served two terms on the school board, well actually 2 ½ terms, I 

finished another guy’s term of one year, so seven years total. 



 

132 

I’m a positive person, but I’m also a realist I guess.  I’m from here and I 

have a business here, but my wife is not from here.  Our kids did not go to school 

here.  I want to make our schools better so I could encourage my kids to go to 

school here but we decided they would not.  They both have graduated from 

school and college they are 26 and 24 now.  We started private school before 

[Redville] was in its current state because we saw some problems before others 

did.  It was the education they would receive when they started in 1985.  Our kids, 

along with some other kids in town, who could afford to send our kids to private 

school did. 

 

Although Ron expressed a desire to improve the schools in [Redville] so that they were 

good enough for his kids, he was unsuccessful.  He continued trying for his community 

even after his kids were out of public school.  

The problems of [Redville] have been going on for many years not just 10 years.  

We considered moving out of town so we would not have to pay the out of district 

fees years ago.  [Redville] had a private school that went until fourth grade, they 

had a little homeschool deal here that was fifth, sixth, and seventh grades, so both 

of our kids K-4 were at a small private, Episcopal Church school here in 

[Redville].  After that, our kids went to “live” in [a neighboring town].  I had to 

buy a house there to gain residency to get them over there.  My wife even worked 

over there to get them in the school.  They attended junior high and high school 

[there].  When we went, we were the black sheep.  We could afford to send our 

kids someplace else for the betterment of their education, but we were never 

accepted over there. . . .  Our kids were not accepted because they were 

cheerleaders and athletes and they were treated as outsiders because they came 

over and took some local spot.  They lost out because of us having to ship them 

somewhere else.  They’ve not gone to a homecoming and they do not have any 

high school friends.  I wish that [Redville] had been the place for them so they 

would have been accepted and have the tradition that so many people from small 

towns have.  

 

Ron’s statement provides backing for the idea that advantaged students leave a school.  

He also added a unique perspective when referring to being considered an outsider to the 

neighboring school.   

I was encouraged to run for the school board here in 86 and I didn’t because I was 

sending my kids to another school.  I didn’t get on the school board until my kids 

got out of high school.  We went over there because of the education they 

received.  A good example, my son was a good football player.  His senior year 

[Redville] tried to recruit him to come over here.  If he would’ve transferred over 

here with his 99 average he would’ve been the valedictorian by eight points, and 
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we didn’t think that was fair.  We thought about it, but we felt that he would have 

lost a year because the education wasn’t as good. 

 

When prompted, Ron discussed how he and his wife had judged the school and education 

it provided, and what made him chose not to enroll his children in Redville. 

Now we know because of test scores.  But back then I judged more so the 

discipline.  I knew not to send my kids to [Redville] because I have dealings with 

the school and I would deliver [item omitted] and I would walk down the hallway 

and the general perception was not okay.  Also, if your smartest student has a 90.1 

average, that’s a sign.  Now [the neighboring school district that his kids attended] 

is just as bad, and it’s based on test scores.   

A lot of people in this town don’t care what’s best for their kids.  This is 

the place to take them to get babysat.  For me, it was more about the discipline; 

the lack of control in the schools than it was the education aspect.  Both my kids 

graduated from [neighboring school] high school.  In their first year at Baylor, 

even though they had the dual college credit classes with 35 hours under their belt 

they lost a year in college because they were so far behind, even though they 

started as sophomores.  They couldn’t academically compete with the kids 

coming from Dallas and even the Waco area. 

 

Ron’s experiences here demonstrate that it was not so much the education that 

kept him from enrolling his kids in Redville, it was the behavior of the student 

population.  It is also interesting to point out that the school that he chose did not provide 

the education that he wanted for his children, although that was why he chose that school.  

Ron’s words above also reflected his opinion of the parenting skills of some of the local 

parents in Redville and the lack of control that the school had on the bad behavior of their 

children was the main reason that he did not choose to send his children to school in 

Redville.  The conversation with Ron shifted towards inter-district school choice and the 

local population that does not attend Redville.  Ron and his family utilized the original 

form of choice (residential location) because they were advantaged enough to buy a 

house in a different district even though they did not actually move there.  He 

remembered that his daughter’s senior year was the first time that they were not required 
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to live in the district.  In the following excerpt from the interview he explains the effect 

he thinks school choice has had on the schools. 

If everyone were required to stay here, yes the schools would be better.  I had a 

friend tell me one time that I was the problem for putting my kids in another 

school.  What’s happening is all the kids that have the means or the home 

training, those good kids want to get better.  If all the good kids, some 300 kids 

now going to [other schools], those kids are the cream of the crop.  They would 

make the school systems better, yes, but you can’t tell me where to send my kids.  

Kids do this for sports too, I know some who go to [Fremont] for football. . . .  I 

had some friends of mine from a neighboring town saying “why you sending your 

kids over here every year?” and I was like “you’re lucky those are our good kids.” 

 

This information from Ron adds to the theory that a community is divided.  

Although he knows that students living in Redville would help the school if they attended 

it, he says “you can’t tell me where to send my kids” and he had a friend tell him that he 

was the problem.  Hence the division, some people support the school and some do not.  

He also called the kids who left “the cream of the crop” further supporting that 

advantaged students are the ones leaving.  Ron provided information on interventions and 

steps that were taken to try and improve the schools, as well as his opinion on the tactics.  

Some he observed and he took part in while he was a school board trustee and as a local 

business owner.  

TEA can’t do anything, they had to have a fall guy.  So now they are releasing the 

school board.  When I was on the school board I was a puppet.  You do what the 

conservator tells you to do.  The conservator was responsible for everything that 

the superintendent did for four years, and he did exactly what he was told, but no 

improvement resulted.  Changing the school board makes zero difference they 

already do what TEA tells them to do anyway. 

We were told to do things that I thought were stupid.  A prime example      

. . .  so we get back in executive session with these two conservators and they say 

we need to get this this and that and I was the only person who would say 

anything against this.  But it’s what TEA told us to do, so we did it. 

Two conservators were sent here by TEA after being academically 

unacceptable for two years.  They are supposed to help guide us.  So then when 

we question the monitors TEA didn’t support our superintendent they just took 

him away, just do what our ladies tell you and we will let you stay open. 
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Now, what she [the conservator] told us to do in the past, it’s completely 

opposite from what she has been telling the current school board to do.  They are 

milking us for money, it’s that simple, and they each get $85 an hour from us.  

They are high school teachers and principals that can’t get a job doing anything 

else, so now they are TEA monitors and conservators. 

One guy came in . . . one superintendent . . . and got rid of the football 

coach.  He tried to make it all academic based.  Once again that’s what TEA said 

to do.  What they didn’t understand was in a town like this, what else do you 

have?  They took away the good coaches and stressed nothing but academics as 

long as the team was winning it encouraged the kids . . . you’ve got to have good 

grades to stay on the team, it was motivating.  If I want to play football I got to go 

to class and it got taken away.  You gotta give them something to look forward to.  

These kids aren’t going to college without athletics.  The students here don’t want 

to act smarter cause then you’re the black sheep. . . .  Once again, behavior is 

taught at home. 

 

Ron’s discussion on interventions and tactics that have been tried and failed 

display a sense of hopelessness.  It seems that nothing will work, and he shifted his focus 

to the behavior of the students who remain in Redville and on their parents for not 

teaching them the proper way to behave.  When asked about a solution Ron provided the 

following statements. 

Until they teach the kid at two or three, which should happen at home . . . until 

they stop babysitting and force kids to act right there won’t be improvement.  The 

parents . . . they get more money for the more kids they have at home.  It’s the 

school’s fault for not teaching, but it’s not the schools responsibility to teach 

certain things.  It’s what home should be teaching them.  It’s not going to get 

better until parents of these kids intervene and do something about it.  I don’t 

think all the teachers are bad, my wife and I wouldn’t send our kids here because 

it was so disruptive that teachers can’t teach if they wanted to and no support 

from the principal because other parents say “she can’t touch my baby.” You can 

only send some kids to special ed or wherever they need to be.  Home training, 

home training, home training.  The surrounding schools don’t want our kids, I 

don’t know what they’re going to do with them if they have to disperse them.  

Other schools want the cream of the crop. 

I’m not a prejudice person when I went to high school in 1980 we had 

Black prom and White prom and like problems here and there was some racial 

issues.  I hung out with . . . you know . . .all the athletes.  This problem is the 

economic status of the people, but that’s what TEA does not understand, they 

want us to perform the same as the kids at Highland Park. 

Is there a solution?  Yeah but it’s not gonna happen.  We need to force 

these kids to learn how to act and do a home training at school.  I wish there were 
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something else that forced these kids to learn, smaller classes?  Kids come to 

school that hadn’t eaten breakfast, mom partied all night, no food to eat at home.  

How can the school fix that? 

 

Ron has strong feelings about disruptive behavior in schools and places the blame 

solely on the parents of the population of the students that remain in Redville.  He brings 

up race, suggesting that some may blame the problems on it, but then displays some 

deficit thinking when comparing Redville to Highland Park and refers to the 

socioeconomic status of the population and blames their low academic performance on 

their circumstances.  Next Ron reflects on the importance of a school to a small town. 

I care about the town and in order for the town to survive you gotta have the 

school and if you don’t have the school, you don’t have a town.  I think the 

community supports the school right now.  They don’t support them on Friday 

night, there’s nobody at football games the stands are empty nobody goes to the 

games anymore, but the businesses do what they can to support. 

 

This statement exemplifies the desperation felt by a community trying to save a 

school from being closed because they know the adverse effects of it will destroy this 

town.  This idea substantiates the reason why inter-district choice is harmful in rural areas 

and gives merit to adjusting the conceptual framework in the area of community. 

 Four major themes were identified in the data from Ron’s interviews.  

1. Discipline problems and unacceptable behavior of students in a school is the 

cause of the problems.  

2. Deficit thinking towards the population of students.  

3. The parents of the children are not doing a good job “home training” their 

children.   

4. Years of interventions can’t fix the problem.  
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Additionally, Ron’s lived experiences supported the conceptual framework through 

referencing advantaged students leaving, segregation, and the high population of low SES 

students.  

 

Kelly 

Kelly, a current principal in a district other than Redville, was more than willing 

to take part in this study.  She has almost 30 years of experience as an educator in rural 

Texas schools and believes all students can learn.  Her positon at the time of the 

interview was leading a school that had been deemed academically unacceptable for 

seven years and after being there for two, had just been deemed acceptable by meeting 

standards in 2016.  She is a former administrator and teacher in Redville ISD and was 

happy to share her story.  

I was hired by [Redville] ISD in the Fall of 2011.  I worked for them for three 

years.  The first year I was an instructional specialist at the middle school and the 

high school in the content area of mathematics.  The second and third year I was 

an assistant principal at the elementary school. 

The first year- it’s hard to put into words my feelings at the time.  Well, I 

was really surprised at how welcoming they were at [Redville] because, you 

know, I was an outsider.  I had no ties there whatsoever and I left a district that I 

had been with for 24 years, so my heart was already aching.  I thought that I could 

never love anyone like I loved [her former district].  But I got down there and 

they were wonderful and had lots of really great people.  

I left in the summer of 2014 because I got the opportunity to come here, 

but there was not another reason.  It was hard to leave there.  I felt like we had it 

rolling in the right direction, but right after I left, maybe a month later, that 

superintendent left and they hired this new guy and he has wrecked everything we 

started.  I think if they get rid of the superintendent it will help.  The school board 

made a knee-jerk choice when they hired that man and then he came in and 

immediately targeted anybody who had been in the position of power before he 

came, so they’re all gone except for one.  He got rid of most of the administrators 

including the principal I worked under that was so good. 
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When asked about witnessing problems or issues and their causes Kelly provided 

a few examples.  She included some interventions in which she took part from her lived 

experiences in Redville ISD. 

You know, there were lots of broken systems - really broken systems.  Especially 

when I made the move to the elementary school.  I was amazed at how broken, 

and then you know we started to unravel what had happened.  How did the school 

get like this?  They had just had so many changes in leadership and when that 

happens year after year after year there is a great opportunity for people to move 

in that maybe don’t have the best intentions and perhaps shouldn’t be working at a 

school.  That much change sometimes attracts the wrong element.  So we did have 

some people that were there that shouldn’t be around children.  

Just as far as the physical state of the building- it had become very - I call 

it constipated.  Because there had been no cleansing of this building in years and 

years.  Fortunately the principal was driven, he had great vision.  So at the 

beginning he and I started door to door- just cleaning.  I worked physically harder 

than I’ve ever worked in my life, I lost 10 pounds that year.  Then we started 

cleansing the building of those people that didn’t need to be there.  I lost track of 

how many people I escorted to the parking lot and took the keys.  But he was not 

going to tolerate children being mistreated.  What that did was enable the people 

that were there for the right reasons to start to blossom.  We started to see things 

changing after that heavy crowd was gone.  He brought in a program, it gets the 

elementary school kids connected with a university or college, and so each class 

adopted a university.  They wrote letters and they learned the traditions of the 

college.  Every Friday we had a pep rally where they came in with their college 

signs and all that and they each had a chant.  They tried to get the kids to see 

another way first.  When he introduced us to that I thought ‘that’s crazy these kids 

don’t have a clue what they want to be when they grow up,” but he said “you 

know this is the perfect time for them to start building their dream.  All doors are 

opened for an elementary child, by the time they get to the high school some of 

them have made choices that have closed doors.”  So we went a long way with 

that program, the kids set goals about what they wanted to be when they grew up.  

We were moving in the right direction. 

Teacher turnover was obviously a problem and the town itself has a weak 

infrastructure.  Things that you and I take for granted here.  When we turn on the 

water faucet, water comes out, and it’s the right color.  They don’t have that there 

so the city needs to do some work - so the school is a reflection of the city and 

those are the two main reasons in my opinion that the school is failing.  

 

Kelly’s responses brought up a number of significant points.  First, she mentioned 

the changes in leadership, as did some of the other participants.  Turnover is something 

that will be added to the framework, but Kelly’s mentioning of it also lends merit to the 
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idea of leadership in general and is something that will be discussed in the following 

chapter as an addition to the current framework as well.  

Next, Kelly mentioned ineffective teachers.  Unchosen schools are made up of 

mainly poor students and in the case of Redville, it has a high population of minority 

students.  Research shows that schools with large proportions of underprepared teachers 

serve mostly children of color and frequently experience a parade of short-term 

ineffective instructors throughout their school careers (Darling-Hammond, 2004).  

Additionally these schools do not often have many applicants and so a “warm body” is 

used to fill the position.  Because “as teacher effectiveness increases, lower students are 

the first to benefit” (Sanders & Rivers, 1996, p. 1), these type of hires are often more 

detrimental to the school than having an open position.  When questioned how the 

teachers were replaced ,Kelly responded: 

We hired better people.  We looked harder and longer.  Most of them drove in 

from [a neighboring city].  They were a few [Redville] people and they were 

excited about the changes.  The second year that I was the AP they were able to 

expand and get a second AP that was a [Redville] girl and wonderful person.  She 

and I were able to work well together because she knew all the people so 

whatever the situation we would have, they may not trust me because I was an 

outsider but they knew her, we were the Cagney and Lacey team. 

 

Kelly also talked about the building itself.  Research shows “a very close 

relationship between the built environment and how well students and teachers perform 

in that environment” (Earthman & Lemasters, 1996).  Some participants mentioned the 

state of the town, roads, and building within the town, but not the school itself.  For 

Kelly, the building condition was not good, a possible circumstance of being unchosen. 

Kelly also referred to the town of Redville as part of the problem with the school.  

She said that the school is a reflection of the town.  As the town declines the school does 
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so simultaneously.  Her words provide support for the conceptual framework of an 

unchosen school in the area of community. 

Next Kelly continued her story from her time in Redville with a real world 

example that demonstrates some effects of the revolving door that exists for teachers and 

administrators in an unchosen school.  

There was one incident that was really sad, but also a positive.  It was my second 

year when that principal and I came back at the end of the first year - actually the 

kids would come up to us and say, “Who’s going to be our principal next year?”  

Because they’d never had the same people twice and we said “we’re coming 

back!” and they were like, “no, we get a new principal every year.”  So when we 

did come back they were surprised. 

 

Further conversation from Kelly demonstrated more problems that she witnessed 

while working for Redville ISD, and how she tried to fix them. 

We had to work on community support because for a while they [parents] were 

not welcome at school.  The community was not welcome, the parents were not 

welcome - it was closed.  I would assume it was the administrators’ choice from 

before, but when we got there we started having parent night.  We cooked more 

hotdogs than I’ve ever seen in my life and I came home from work many a times 

in a layer of it.  If you feed them they’ll come.  We did a program every six weeks 

for music to get people in the door and then while they were there we would teach 

them something else.  We had different sessions, mostly taught by teachers, they 

could choose to go to.  One would be a cooking class, like how to cook healthy 

meals in crockpot.  Another one might be: how to help your kid with math.  We 

called it the parent university and if the parents came to five of the six out of the 

year we had a graduation for the parent. 

We had a good number graduating, more than before for sure.  Had it 

continued it would have grown and become even more successful, but anything 

that had happened during our time - this new superintendent hated and got rid of 

it. 

 

This response of Kelly’s and some of her prior ones have revealed ineffective 

practices that were occurring in Redville schools.  Kelly discussed the ways she and 

others battled these issues, but once again, a turnover in administration changed it all, 

providing a real world example of the effects of one aspect of an unchosen school.  
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Prompted to discuss school choice and the residentially zoned students that do not 

attend Redville, Kelly simply stated “they would really help the scores.”  She elaborated 

when referring to neighboring districts.  “Very few of the White kids attend school in 

[Redville].  The last year that I was there they would go out to this hotel on the edge of 

town and get on a bus, I would pass that bus every day taking our kids to their schools.”  

Her statement reinforces the notion that schools persuade the advantaged students to 

transfer, in this case by picking up a group of kids at a hotel on the outskirts of town. 

There are good people there and you can’t blame a kid for the gaps in instruction 

over the years.  The kid didn’t choose that.  I think they can improve if they 

would maintain good positive changes.  You can’t re-create the wheel every year 

at some point you have to go with something you have started and see it through, 

I honestly believe it was headed the right direction when I left.  We had some 

great teachers once we got the kooks out.  There was one, she was an amazing 

teacher.  She would have a kid that had so many issues.  This one little boy would 

be under the desk she would teach him under that desk and make sure he learned. 

It’s really sad to see what’s happened to them.  I see a lot of schools that 

are in similar situations to [Redville], but [Redville] is different because those 

other schools, including this one [her current school] still has hope and there is no 

hope left in [Redville] ISD. 

 

Data from Kelly’s interview resulted in three overarching themes.  

1. Broken systems within the district.  

2. Turnover.   

3. The failure to follow through with interventions.  

Kelly’s responses differed from other participants in the way of analysis.  She was 

an outsider, and therefore her view is not quite as personal.  She was one of the two 

participants that did not discuss the population of the students as being part the problem. 
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Drew 

Drew is the final participant included in this narrative case study of an unchosen 

school.  He is an 18-year old senior at [Redville] High School.  He was thrilled to take 

part in the study and wanted time to think about the questions so that his answers were 

appropriate and well thought out. His lived experiences follow.  

I have attended Redville since I was the age of three so that makes my attendance 

of Redville at 15 years.  I started out in head start and I am currently a senior.  

Recently, a couple weeks ago, I rode with my sister to pick up her kids, whom go 

to [another school] and the amount of buses and kids that got off those buses 

surprised and hurt me.  I knew that there were students being bussed from 

Redville to other schools but I never realized that there were so many.  I feel that 

if we had those students back then the test scores would rise.  There would be 

more students thus there would be more competition throughout the school and 

also more sources of peer tutoring.  I understand that [Redville} isn’t the best 

school in Texas, but as a die-hard [Panther] I wouldn’t ask to go to any other 

school.  At [Redville] there is a sense of pride that infests every student walking 

the halls.  We praise even the smallest accomplishments and reward those who do 

good.  I feel that [Redville’s] size has helped shape myself in a respectful and 

passive way.  With the student body size of about 300, and around 25 teachers, 

everyone knows everybody’s name and that results in more respect and overall a 

family-like atmosphere.  Personally I never wanted to transfer out but my parents 

have tried to talk to me about switching.  However, I told them that I wanted to 

prove something of [Redville] and graduate to become a successful [Redville] 

alumni.  

 

Drew’s comments demonstrate a concrete example of the feelings that develop 

from being in unchosen school when your neighbors deem your school as unworthy.  He 

used the word “hurt” to describe his feelings when he saw the amount of Redville 

students transferring to another school.  It is also important to note that although he 

knows the school’s situation, he and his peers still feel a sense of pride.  His loyalty may 

be a positive effect of being in an unchosen school, a trait that has been evident in a few 

of the interviews and to be further discussed in the cross case analysis.  Thoughts from 

Drew on the state of his school: 
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I feel that there are some opportunities that come along to students who go to 

other schools.  Firstly, we don’t have that many electives such as graphic design, 

debate, etc., also we don’t compete in U.I.L. academically.  I also feel that there is 

a sense of unworthiness when community organizations and even surrounding 

businesses give out scholarships and rewards.  
 

I have some friends that have transferred schools and I sometimes ask them why 

they move and they usually answer to be more known.  Since [Redville] is such a 

poor performing district, there are hardly any scouts, college recruiters, etc., that 

personally take their time and come out to [Redville].  I keep telling them to come 

back because with such a small school, there always seems to be a missing piece. 

 

Drew’s response is noteworthy because it is first-hand knowledge of the feelings a 

student who has been left behind by inter-district choice experiences.  He knows that 

more students at his school would not only help it with scores and reputation but that it 

would help his school experience personally.  “A missing piece” could be referring to the 

culminating effect of losing so many peers to neighboring schools.  “A sense of 

unworthiness” was used to describe what it felt like competing with other schools for 

rewards.  Although these responses did not help to confirm the framework of an 

unchosen school, it allowed the researcher to provide a real example of what choice does 

to a student in such a school.  Drew comments on the possible closing of his school next.  

I feel they are making a big mistake [when referring to the school being shut 

down/ taken over by TEA] and we should have more time with the new methods 

and staff being in place.  Once I heard that they were for sure taking over as of 

November 1st, I couldn’t believe it.  I feel that there is also other schools that are 

performing at lower levels but since this school has a high level of minority and 

also has a history of doing bad so the negativity towards [Redville] comes easy. 
 

It is evident that Drew feels that his school is disadvantaged because of the 

reputation it has and because of the high population of minorities in his school.  When 

questioned about the community of Redville, Drew had this to say: 

I feel that they [the community] hardly show any support for [Redville] schools.  

There have been constant complaints about the performance of the band, football 

team, and overall test scores but they don’t act to fix the problem. . . .  In the past 
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year it has become more clear as a senior looking down upon the lower classmen 

that there is severe lack of support from community. 
 

 There were four overarching themes found in Drew’s answers.  

1. Loyalty to Redville.  

2. Feelings of unworthiness as a result of his school’s situation.  

3. A lack of opportunity due to his school’s situation.  

4. Not being supported by the community.  

Drew provided an insight to the feelings and occurrences that take place for students who 

are being left in unchosen schools, as a result of choice.  He has had to deal with being 

enrolled in a failing school and additionally, he has had to deal with being enrolled in a 

school that his neighbors have deemed unworthy.   Further research on student 

perceptions would be compelling. The conclusion of the individual analysis follows. 

 

Conclusion of Individual Analysis 

Each of the nine participants individually confirmed and/or extended the 

conceptual framework of an unchosen school in different ways.  The prior sections 

described lived experiences of the participants that exemplify the conceptual framework.  

Specifically the data showed:  

1. Advantaged students left Redville.  

2. There was a loss of involved parents in the district.  

3. The district houses less students than before.  

4. There has been a shift in the population.  

5. Redville retains less test passers than before.  

6. Problems in the community could be associated with the schools.  
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7. Retaining/recruiting quality has become difficult in Redville.   

8. Redville’s test scores are poor and have fallen over the last 15 years.  

These were all aspects represented on the theoretical framework of an unchosen 

school that were addressed through individual analysis and helped to answer the research 

question: What are the influencing factors of Redville ISD becoming an unchosen 

school?  Additionally, the individual analysis revealed some possible extensions to the 

framework including: discipline problems, more crime in the community,  teacher/ 

administrator turnover, outward perceptions of the school, deficit thinking/stereotyping of 

remaining population, and a desire to help/sense of loyalty to school.  The following 

section provides cross case analysis for the responses of the nine participants and the 

comparison of such to the conceptual framework. 

 

Cross Case Analysis 

Cross case analysis for this study will be provided in the following sections 

organized by theme.  Each theme is a portion of the conceptual framework.  For 

description of analysis purposes, each row of the conceptual framework will be divided 

and discussed.  Data will be provided for each section that either confirms, rejects, or 

requires that portion of the theoretical framework to be altered.  Finally, overarching 

themes found in the data among all participants that did not fall under the framework 

analysis will be presented following the comparison to the conceptual framework.  

Each box in the framework is theorized to be a result of the first box: Advantaged 

Students Choose to Leave a School & Neighboring Schools Recruit/Filter Students.  The 

framework utilized boxes, color gradient, and arrows as an explanation for how the 
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problem worsens over time.  Interview transcripts and archival data were used to validate 

and alter this conceptual framework.  

Specifically, the archival data used for this study was that of TEA data.  Through 

TEA reports the researcher found enrollment numbers for Redville over many years to 

confirm the decline. The shift in student population was also supported by data from 

TEA. The researcher found that students who qualified for free or reduced lunch 

increased from 76.3% to 99% in a 2 year time period.  Teacher turnover rates were also 

confirmed through TEA data and compared to the time frame of choice and the decline of 

Redville. These data were used to confirm the problems in an unchosen school. Chapter 

five will include more description of this archival data. 

 

Advantaged Students Leaving & Neighboring Schools Recruit/Filter Transfers 

The first box in the conceptual framework refers to the beginning of a school 

becoming unchosen (see Appendix A for the entire conceptual framework).  The box 

reads:  

 Advantaged students choose to leave a school (Godwin & Kermerer, 2002; 

Goyette, 2008) and neighboring schools recruit/filter transfers (Butts, 2016c, 

Carlson, 2014; Jennings, 2010; Rollefson, 2015). 

The interviewees for this study freely discussed advantaged students leaving, and 

a few discussed the recruitment of students by other districts.  Tim commented, “I 

definitely think the surrounding districts add to the problem, because they are selective in 

the students they take.”  Recruiting was confirmed through Lily’s interview only in the 

way of “sending buses to pick up our kids” and “open enrollment being advertised in the 
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papers.”  Lily was asked to elaborate in a follow up interview on the topic.  Her words 

follow: 

If they recruit, I don’t know how they do it.  The buses they send to transport the 

students are pretty good advertisements.  Students attending surrounding districts 

does not help our district as a whole in my opinion, but it may help individual 

students if they are providing classes/programs that we don’t offer.  To me the 

whole thing is divisive to the community.  Not attending school together 

interferes with bonding experiences which could lead to more cooperative 

working relationships in the future, especially as it pertains to working together 

on community boards/councils/projects.  I believe that it weakens us academically 

by removing some of our top performers from our classrooms and state testing.   

 

Drew, Kelly, and Lily told stories of seeing the buses with Redville students going to 

neighboring schools.  The image was powerful enough for all three of them to mention it.  

Neighboring school districts filtering students, the second part of the first box, 

was mentioned by the participants that were also school employees.  Morris stated, “they 

don’t let everyone in, and then those most struggling students, or students with behavior 

issues are stuck here.”  A local newspaper article also confirmed the filtering/ 

discrimination of the student transfers.  The article contained interviews with 

administrators from three of Redvilles’s neighboring schools.  Each of the administrators 

confirmed that they do indeed filter the transfers and not allow students to attend their 

schools if they have discipline problems, truancy problems, or lack of success on 

standardized tests (Butts, 2016c).  On recruitment, Sandy, a current community member 

and former student of Redville commented: 

I know at least some of the surrounding districts have recruited.  Also some will 

only take students who have passed the STAAR test and do not have discipline 

issues.  Not sure of any assistance from the schools.  I know they are concerned 

about being forced to take students should the state close [Redville].  My thoughts 

on that are that, it will not happen.  Worst case scenario is another district might 

take over, but the school in [Redville] would remain open and may change name 

wise. 
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Advantaged students leaving, the first part of the first box−theorized to be the 

beginning of an unchosen school, was also confirmed by the participants and 

demographic data for Redville ISD.  Both demonstrated that the socioeconomic status of 

the population of the students has shifted significantly over the last 11 years.  A reported 

76.3% of the students in Redville were economically disadvantaged for the 2003-04 

school year according to TEA.  This percentage rose to 87.7% in 2008.  For the 2014-

2015 school year, that number is reported as 99% (TEA, 2016).  These data increase the 

validity of the conceptual framework by confirming the first box of the conceptual 

framework, advantaged students leave in conjunction with neighboring schools filtering 

transfers. 

In addition to demographic quantitative data, seven of the nine interviewees also 

mentioned the low socioeconomic status of the current students in some form.  This 

further validates the first box of the conceptual framework “advantaged students leave.”  

Ron provided the example of his own children being a part of this group that did not 

attend Redville because they were financially able.  Sandy also mentioned her 

grandchildren that do not attend Redville.  Although many of the participants defended a 

few of the remaining families and students enrolled in the school as being successful 

despite their circumstances, there was an overwhelming response about the remaining 

population being disadvantaged without success.  

The dominant population remaining in the school is made up of disadvantaged 

students, therefore the conceptual framework suggestion that advantaged students choose 

to leave a school is confirmed for this case.  Not only did interviews and demographics 

support the conceptual framework, but Chapter Two  the Review of Literature also 
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demonstrated that allowing students and parents to choose what school to attend results in 

an exodus of the most advantaged and highest achieving students (Fiske & Ladde, 2000; 

Goyette, 2008; Ravitch, 2010).  These students transfer out of district and therefore the 

neediest and poorest performing students can be left in one school.  This unchosen school 

is then held to the same standards as all Texas public schools, including their neighbors 

that have gained their higher performing students from the unchosen district.  

 

Involved Parents 

The next portion of the conceptual framework is focused on parents.  The 

following lines describe this portion of the framework that represents influencing factors 

of an unchosen school:  

 The loss of involved parents and retaining less involved parents 

 Parents choosing for social reasons (following the crowd) 

 Students and teachers lose benefits involved parents bring (Abowitz, 2008; 

Godwin & Kemerer, 2002; Mann, 2014; K. J. Phillips et al., 2015). 

Interview transcripts revealed the conceptual framework and literature were in-

line with the participants’ lived experiences in reference to what happens with parents 

when a school continues to lose advantage students and neighboring schools filter 

transfers.  Specifically, the predominant problem discussed by the participants was the 

population of the students and parents who are left in the school.  PTA was mentioned as 

being “huge” 20 and 30 years ago in Redville by Lily, and now there is not one at all.  

Tim said that almost 10% (approx. 20 students) of the high school students have parents 

that are incarcerated.  Mary stated “If you’ve got the parents that think they’re taking a 

job outside of Redville to find a better education, then you have your really concerned 
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parents.”  As mentioned above, Sandy stated that “if you care about your kids, you don’t 

put them in this school district,” implying that parents who care are not part of the 

district.  

The argument and reasoning for this theory and corresponding data is simply this: 

Parents involved in their children’s schooling are an asset to schools, without them, the 

school suffers . “Peers who learn easily and parents who are most active and 

knowledgeable about education are important educational resources for their classmates 

and their schools.  Whatever one child gains by moving to a choice school, another child 

loses through the parting of the more educationally able student and her parents” (Miron 

et al., 2012, p. 110).  The case of Redville provided a real world example of Miron et al.’s 

statement.  

Although the literature and data about parents confirm the conceptual framework, 

the new logic model will still be altered because parents leaving for social reasons (the 

middle box in the row) did not prove to be the only reasons parents were leaving.  These 

social reasons could be to follow middle class peers, or have racial connotations, meaning 

that parents choose schools that have a population that looks like their own children.  

Through interviews, the researcher found that parents left for a number of reasons, 

including social, and the problem worsens as more and more parents leave.  The idea in 

the conceptual framework was to demonstrate that once some advantaged parents leave, 

others follow, however, sometimes they leave because test scores may have already 

started declining or for this case because of the local economy and/or discipline problems 

within the school.  
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Housing Less Students/Losing Funding 

The next description of analysis will refer to the second row of the conceptual 

framework of an unchosen school supported by (Orfield & Frankenberg, 2013; Reback, 

2008).  This row focuses on:  

 Housing less students, resulting in a  

 Loss of ADA (Average Daily Attendance) funding and therefore making it  

 More difficult to recruit quality teachers.   

“State records show [Redville ISD’s] enrollment has declined steadily for the past 

five years, starting at 1,035 in the 2010-11 school year and dropping by 158 to 877” in 

2015 (Butts, 2016c, para. 12).  Through archival data and interviews, the researcher 

found that much of the ADA funding has indeed been lost to surrounding schools because 

of the plummet in student population.  Morris and Tim specifically discussed numbers of 

students when describing the loss of population.  A local newspaper reported that 

[Redville ISD] “receives an average of $7700 per student, per year from the state.  The 

transfers of 226 students in the 2014-2015 school year cost the district $1,740,200 in state 

revenue” (Butts, 2016c, para. 24). 

It was also evident through teacher turnover rates and interview responses that 

obtaining and retaining quality teachers has become a struggle in Redville.  TEA reports 

teacher turnover rates for [Redville] ISD ranging from 18.5% to 31.3% from 2003 to 

2012 and then increasingly higher in 2013 to 39.7% and 52.8% in 2014 (Texas Education 

Agency, 2007-2016).  According to Lily, there have been seven principals in nine years.  

Tim said that following his tenure as elementary principal, there were nine principals in 

10 years.  Kelly said that part of her job in Redville was to cleanse the school of the many 
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employees who should not be around children.  A local newspaper quoted the Redville 

superintendent saying, “We’re in a situation right now that if somebody comes to 

[Redville] and will stay in [Redville], you keep them regardless of student outcomes” 

(Butts, 2016a, para. 1).  This statement represents the dire need for teachers in an 

unchosen school, but also alludes to why there may be problems going unfixed in the 

district.  Low performing students need quality teachers even more so than their higher 

performing peers. 

Although all three of the influencing factors represented on this row of the 

conceptual framework: housing less students, less funding, and difficulty 

recruiting/retaining quality teachers have all been established in this example of an 

unchosen school, they may not directly be related to one another.  In other words, the 

difficulty of retaining teachers may not be related to the lack of funding alone, as 

represented in the first logic model/conceptual framework.  As the literature and 

conceptual framework demonstrate, this school does lose funding and teachers, but 

participants blame the student population, discipline problems, and commuting by 

teachers who find jobs closer to home as the reasoning behind low teacher retention 

(Butts, 2016a).  Furthermore, as an attempt to better the school, Redville ISD offered a 

substantial raise to current teachers and new teachers for the 2016-17 school year.  They 

offered $50,000 per year for first year teachers and an increasing pay scale for experience 

with a cap of $60,000.  The minimum salary for a first year teacher in the state of Texas 

is $27,320 and $44,270 for 20 years of experience or more (Texas Education Agency, 

2007-2016).  Obviously this hail Mary attempt at massive school improvement was 

meant to save the school district that had been granted a one year extension to show 
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improvement to TEA.  It also demonstrated that the lack of funding from ADA money 

does not necessarily correspond with teacher salary, and therefore the new conceptual 

framework model will reflect this.  According to Tim, a 30-year employee of Redville, 

the funding for the raise came from the surplus for the district, something that needed to 

be used, especially if the district will be closed the following year. 

 

Population/Demographics Shift 

 The third row of influencing factors represented on the conceptual framework 

used for pattern matching/logic model analysis refers to a shift in the population and 

demographics of the student population.  Specifically the boxes read:  

 Causes a shift in population/demographics (leading to) 

 A higher % of low SES students (leading to) 

 Lower test scores (Creed & Cowen, 2015; Goyette, 2008; Orfield & Frankenberg, 

2013; Reich, 2008; Sirer et al., 2015). 

This influencing factor of an unchosen school can be viewed in a number of ways, 

but for the purposes of this case study, the shifts being scrutinized are that of 

socioeconomic status and a decrease in overall enrollment.  As shown in the data 

presented in other parts of this chapter, Redville ISD does follow this pattern of 

increasing to a higher percentage of low socioeconomic students and less students 

overall.  This also leads to lower test scores and less students left to pass the tests.  

According to TEA, the population of Redville ISD in 2004 was 1,424 students and 

dropped to a population of 943 students just 10 years later (Texas Education Agency, 

2007-2015).    
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Furthermore, interviewees refer to the student population as poor.  This does not 

mean that low socioeconomic students are intellectually challenged or cannot learn, this 

simply means that this is an example of a school that has shifted to a very high level of 

poor students in a relatively short time period, and the literature shows that schools with a 

high percentage of poor students struggle the most (Creed & Cowen, 2015; Goyette, 

2008; Orfield & Frankenberg, 2013; Reback, 2008).  The remaining population also 

seemed to cause some participants to exhibit deficit thinking about the students.  Deficit 

thinking will be further investigated in the section about additional themes found in the 

data.   

The low performance of schools made up of economically disadvantaged students 

is for a number of reasons.  In general poorer students do not have the support at home 

that makes success easier, as for students that do have support at home (Creed & Cowen, 

2015; Goyette, 2008; Orfield & Frankenberg, 2013; Reback, 2008).  Perhaps there are not 

two parents, or parents are not home to help because they are working, education may not 

be a priority in the household with guardians who did not rely on education.  Regardless 

of the reasoning, statistics show low SES students are not as successful in schools as 

middle class or higher.  Therefore, when the number of low income students increases, 

schools suffer from having less involved parents, difficulty recruiting quality teachers, 

lower test scores, and decreases in enrollment than high SES schools do (Creed & 

Cowen, 2015; Goyette, 2008; Orfield & Frankenberg, 2013; Reback, 2008).  Unlike other 

“poor” schools, an unchosen school has shifted into a school with a majority population 

of disadvantaged students relatively quickly.  This sudden shift is combined with other 

factors of being unchosen, therefore the school has not yet battled the adversity of low 
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socioeconomic majority.  An unchosen school might still be battling other factors such as 

a decline in enrollment, loss of ADA funding, turnover, or the loss of involved parents.  

The intent of this study is to show an authentic example of an unchosen school, not of a 

poor school.  Poverty among students is only one of the influencing factors of being 

unchosen. 

 

Less Test Passers 

The fourth row of the conceptual framework states: 

 The school will retain less test passers (and therefore)  

 Demonstrate a lower passing percentage on standardized test scores (Creed & 

Cowen, 2015; Goyette, 2008; Kahlenberg, 2015; Reback, 2008). 

This aspect of the conceptual framework is important because once again, it may 

be fairly new to the unchosen school.  The school did have test passers not long ago, in 

2010 the school district was deemed “acceptable” and met standards for TEA, but 

because advantaged students chose to leave, the number of test passers has fallen fairly 

quickly and the results have been irreversible.  

Interview transcripts and test scores, both revealed Redville ISD has lost a 

substantial amount of students, and those students were likely the test passers.  This is 

evident for a number of reasons.  First, the literature states students who are likely to be 

successful on exams are the ones who are leaving (Godwin & Kemerer, 2002; Goyette, 

2008; K. J. Phillips et al., 2015).  It is also evident that the surrounding schools are not 

allowing students in that do not pass the test, which pools them all in one unchosen 

school (Butts, 2016c; Carlson, 2014; Jennings, 2010; Rollefson, 2015).  A local 

newspaper reported the superintendent of Redville saying “It affects test scores because, I 
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promise you, the ones they’re taking are the children who pass the test.  Imagine what 

would happen if you had 200 or 300 passing test scores back.  We probably wouldn’t be 

having this conversation” (Butts, 2016c, para 4).  

Data from this study that described lived experiences revealed the participants 

also believe it is the test passers who are leaving.  When asked to discuss the 296 known 

students who live in Redville but attend neighboring school districts the responses varied.  

It was evident, however, that the participants felt the students leaving were the higher 

performing students, and all nine of them agreed the school would not be in trouble, test 

score wise, if they had those students back. 

 

Community 

The fifth and final row of the conceptual framework/original logic model 

references the community.  The row appears as follows  

 A community is divided 

 The school becomes less supported by the community  

 New community members don’t enroll & less people move into the district 

 Real estate market goes down, local economy suffers (Ely & Teske, 2015; 

Feinberg, 2008). 

The data collected to verify and validate this framework was scrutinized and 

double-checked with participants for clarification, because the lived experiences did not 

corroborate the idea of a lack of support from the community.  Some evidence supported 

that the community may become divided when large amounts of the population leave 

(Ely & Teske, 2015; Feinberg, 2008) and participants confirmed this to be true in 

Redville.  The researcher felt that this would also have resulted in a lack of support from 
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the community as an influencing factor for an unchosen school, and therefore included it 

on the original conceptual framework.  However, transcripts from interviewees revealed 

something different.  People who enroll their children in the school and those who do not 

divided the community; however, the business community of Redville supports the 

school through fundraisers, booster clubs, and sponsorships.  The differentiation between 

the two types of community support will be displayed on the resulting new conceptual 

framework/logic model of an unchosen school. 

Of the nine participants included in this study, only Ron said that he felt like the 

community did not support the school.  Lily stated that she believed the community and 

school relationship is stronger now than it has been in 20 years.  Local newspaper articles 

have also reflected a large support system within the community of Redville: “The 

district doesn’t track the number of volunteers from year to year, but [Redville] Primary 

Academy Principal, [name omitted] said she’s seen a slight uptick this year as the town 

rallies to reverse the academic standing of the school district” (Butts, 2016b, para. 2).  

The third and fourth boxes in this row will remain in the new model.  The case of 

the lived experiences within Redville ISD does reflect the idea that many middle class 

community members do not enroll their students in the schools; this has been shown 

numerous times in this chapter.  The idea that the real estate market suffers in the 

community of an unchosen school is harder to support.  “Since school choice programs 

weaken the link between residential location and schooling options, they have the 

potential to affect both property values and residential location choices . . . but there is 

limited empirical evidence concerning whether they actually occur” (Brunner et al., 2012, 

p. 604).  Aside from the rundown houses and dilapidated buildings that Tim, Mary, 



 

158 

Stephanie, Ron, and Kelly mentioned, evidence was hard to find.  In speaking with a 

realtor about the number of houses sold and average price of homes for sale over the 

years in Redville, the researcher learned that rural communities such as Redville do not 

have an MLS (Multiple Listing Service) which is a database that keeps those kinds of 

records for real estate.  However, data from city-data.com has access to permits used to 

build new single family home structures in Redville.  In 1997 Redville had permits 

submitted for eight new homes to be built, nine in 1999, and 11 in 2003.  From 1997-

2005 there were not less than eight permits approved to build new homes in Redville.  

However, in 2006 that number fell to three and has stayed low since then, with an 

average of only three new houses per year.  The year 2007 yielded just one permit for a 

new single family home structure and 2008 had none.  This data serves as support for the 

decline in real estate by the way of housing development. 

All participants but Ron mentioned the local economy as suffering and the loss of 

jobs in the town.  Specifically, they mentioned the closing of many large employers 

creating a lack of jobs that either caused people to have no income or to move away. 

It is important to point out that in no way is this study or the framework 

demonstrating that the school is causing this decline; it is simply an influencing factor.  A 

community and a school go hand in hand.  

 

Framework Eventualities 

The final portion of the conceptual framework explains where the influencing 

factors will eventually lead.  
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 More difficult to recruit/retain quality teachers 

 Poor state rating 

 Increases in enrollment are not likely. 

Redville ISD exemplifies each of these.  The students, the teachers, and the 

community of an unchosen school are theorized to suffer from these consequences.  

Archival data and interview transcripts further support the idea that an unchosen school 

will have difficulty recruiting quality teachers, the superintendent said that they hire 

whoever they can get, regardless of student outcomes.  The lack of teacher retention was 

represented by a high turnover rate: 52.8% in 2014 and 48.9% in 2015, whereas the state 

average was just 15.3% and 16.6% for the same years (Texas Education Agency, 2007-

2016).  All of the influencing factors discussed do indeed seem to result in lower test 

scores that result in a poor academic rating, which enhances the already struggling 

reputation, and therefore increases in enrollment are not likely as a means of 

improvement. 

 

Themes Found That Were Not Represented on the Conceptual Framework 

 Revealed through the data and considered themes by the researcher were two 

other concepts.  These concepts were not previously included on the conceptual 

framework but were apparent enough to include in the findings and resulted in an 

adjustment of the new logic model of an unchosen school. Appendix E shows the new 

logical model. 
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Deficit Thinking 

There was an overwhelming response from the participants about the current 

student population of Redville ISD.  The perception of the student population is indeed 

made up of the least advantaged, neediest students grouped together in one school, likely 

caused by advanced students leaving.  The descriptions given by the participants and the 

demographic data of Redville ISD in earlier days demonstrated the school district was 

once more diverse in social class and less segregated both racially and economically.   

However, because of the current population, most of the participants blamed the 

school’s failure on the culture of the students and the parents who raise them.  This type 

of deficit thinking is further explained by Simone (2012): 

Deficit thinking is the practice of holding lower expectations for students with 

demographics that do not fit the traditional context of the school system. . . .  In 

essence, deficit thinking posits there is little the school can do to “fix” these 

students so it reverts to providing them with interventions to help them fit the 

context of the dominant school culture.  The literature indicates that trying to 

“fix” students only further alienates them from the contemporary school setting 

by perpetuating deficit attitudes and practices toward students who are 

marginalized.  (p. ii) 

 

 Deficit thinking was not included on the original conceptual framework of an 

unchosen school, but was demonstrated by Mary, Tim, Morris, Lily, Sandy, and Ron for 

this study.  One can allude that the practice of such thinking occurs as a result of a school 

being unchosen, and further damages the already troubled educational atmosphere.  More 

discussion of deficit thinking will be included in Chapter Five.  

Deficit thinking also replaces hope for change, a trait that was unique to Morris 

and Lily in the study.  Deficit thinking allows the thinker to believe that students cannot 

improve because of their circumstances, so hope for change is not likely to be felt by 

stakeholders.  Ron alluded to this notion when he said, “I wish there was something to 
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make these kids learn, but it’s all about home training.”  Although other participants want 

change and want to help, they seemed to have more of an attitude of “there’s nothing we 

can do” or “it’s a shame.”  As compared to Morris thinking that things are getting better 

and Lily who felt that things will get better.  Kelly’s last statement, “I see a lot of schools 

that are in similar situations to [Redville], but [Redville] is different because those other 

schools, including this one [her current school] still has hope and there is no hope left in 

[Redville] ISD.” This lack of hope is evident in seven of the nine participants.  They 

discuss the situation like it is over, no hope, as a result of deficit thinking, an outcome of 

being unchosen.  

 

Discipline Problems/Crime 

Several of the participants referred to discipline problems within the school and 

crime within the community.  Both of these issues seemed to be a development that has 

been getting worse over time.  Mary shared that she encouraged her adult daughter not to 

shop in Redville because of crime, although it has the closest grocery store to her 

daughter’s home.  Both Tim and Lily mentioned discipline problems within the school 

had worsened because it was solely up to the teacher and the administration did not back 

them up.  Stephanie mentioned that her nephew went back to Redville because he was not 

made to behave in school there.  Furthermore, Ron said teachers could not teach because 

of the amount of discipline problems in the classroom.  Empirical evidence supports the 

interview data.  Over the last three decades low income and minority students (that make 

up 100% of Redville students) disproportionately get in trouble at school which can lead 

to trouble in society.  
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Children of poverty and those with academic problems are also overrepresented in 

such discipline consequences [as office referrals, suspensions, and expulsions].  

Sadly, a direct link between these exclusionary discipline consequences and 

entrance to prison has been documented and termed the school-to-prison pipeline 

for these most vulnerable students.  (Fenning & Rose, 2007, p. 536) 

 

 TEA data on discipline referrals in Redville was studied to corroborate lived 

experiences.  Specifically, Ron, Stephanie, Sandy, and Mary referred to a) discipline 

problems in the schools being an issue. Tim and Lily alluded to the idea that b) teachers 

had little support from the administration in helping with discipline problems.  Ron said 

c) the school board was encouraged by TEA to keep the kids in class and they should not 

be sent out of the classroom for discipline problems and were patted on the back for 

making this happen.  Additionally, this data was utilized to see if in fact discipline 

referrals in this high poverty unchosen school were more prevalent than that of the state 

average as the literature suggested.  The data from TEA only goes back as far as the 

2006-2007 school year, but it seems that it does exemplify the lived experiences in more 

than one way as shown in Table 5.   

 A few generalizations can be derived from the data in Table 5.  First, Redville has 

a higher proportion of discipline referrals than the state average, so complaints of too 

many discipline problems and literature that supports that high poverty schools have 

more discipline problems are both in line with Redville’s discipline statistics.  Next, the 

data supports Ron’s statement that the TEA conservator had instructed the school board 

to enforce students staying in the classroom and not being sent to the office for discipline 

referrals. This is demonstrated in the significant drop in discipline referrals.  They had 

held steady for the previous seven years with an average of 33% and made a significant 

drop to 18% in 2012, and they have stayed low since then.   
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Table 5 

Discipline Referrals 

School Year for 

Redville ISD 

#of students with 

discipline referrals/total 

enrollment 

% of student body with 

discipline referrals 

% of state average of 

students with 

discipline referrals in 

public schools 

2005-2006 463/1416 32.6 ** 

2006-2007 506/1358 37.2 ** 

2007-2008 365/1292 28.2 16.6 

2008-2009 468/1301 35.9 15.9 

2009-2010 397/1250 31.8 15.4 

2010-2011 386/1206 32.1 14.4 

2011-2012 396/1183 33.4 13.9 

2012-2013 199/1098 18.0 12.9 

2013-2014 220/1062 20.7 12.3 

2014-2015 198/1020 19.4 11.5 

Note.  **Data Not Available 

 

 

This evidence suggests that Ron’s story is correct: the teachers were told not to 

refer students for disciplinary actions.  It also supports Lily’s and Tim’s stories who both 

complained that lately the teachers have had little support or backing when they have 

discipline problems in the classroom.  Although discipline problems and crime were not 

represented on the conceptual framework developed prior to the study, it seems to be an 

influencing factor of becoming unchosen and will be represented on the resulting 

conceptual framework/logic model.  

 



 

164 

Summary 

In this chapter, findings from data analysis were introduced.  First, individual 

participant profiles were described with embedded analysis.  Pattern matching, 

specifically, the use of a logic model as an analytical technique was described for the 

cross case analysis.  This analysis included the use of constant comparison techniques.  

The conceptual framework of an unchosen school was confirmed with modifications 

needed to represent empirical data.  A new logic model representing the conceptual 

framework of an unchosen school resulted from the analysis and is in Appendix E.  Table 

6 shows the themes found in the data and how they affected the conceptual framework. 

 

Table 6 

Themes –Effect on the Conceptual Framework 

Advantaged Students Leave/Transfers 

to Other Schools are Filtered 

Confirmed by Interviews and Archival Data 

Loss of Involved Parents Supported by interviews 

School Houses Less Students Supported by interviews and TEA data 

Shift in Population to Lower SES and 

Minorities 

Supported by interviews and TEA data 

School Retains Less Test Passers Supported by interviews and TEA data 

School Loses Funding from ADA Supported by interviews and archival data 

(newspapers). Will remain on conceptual 

framework 

Community is Divided Will be re-worded on new framework to 

differentiate between business and family 

support 

Deficit Thinking To be added to the conceptual framework 

Lack of Hope/Feelings of Inadequacy To be added to the conceptual framework 

Discipline Problems/Crime Increases To be added to the conceptual framework 
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As suggested by Creswell (2013), the researcher developed “naturalistic 

generalizations from analyzing the data, generalizations that people can learn from the 

case either for themselves or to apply to a population of cases” (p. 200).  Discussion and 

implications of these findings will be the focus of the following chapter. 
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CHAPTER FIVE 

 

Discussion and Implications 

 

 

Introduction 

Created by policy and in need of assistance, unchosen schools are a phenomenon 

growing in number and should be identified.  The occurrence of such schools may cause 

negative change and decline within a rural school and community.  In this narrative case 

study, the researcher investigated one rural unchosen school.  The intentions were to both 

tell the story of such a school and to confirm or revise the theoretical framework 

representing the influencing factors of an unchosen school developed prior to the 

research.  The study consisted of nine participants identified by the following 

pseudonyms: Mary, Stephanie, Tim, Morris, Lily, Sandy, Ron, Kelly, and Drew.  Each 

participant’s narrative was treated as an individual case, analyzed, and then compared 

with each other to produce cross case analysis.  In this chapter, an interpretation of the 

data from the current study, a discussion of significant findings, and the implications of 

these findings are shared.  Additionally, reflections and thoughts from the investigator are 

presented.  Finally, the research limitations and possibilities for future studies are 

illuminated.   

The research question for this study was: “What are the influencing factors of 

Redville ISD becoming an unchosen school?”  First, the researcher developed a priori 

conceptual framework from the literature to identify theoretical influencing factors.  The 

framework is in Appendix A.  These factors included: 
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1. Advantaged Students Choose to Leave a School and Take with Them the 

Benefits They Provide (Godwin & Kemerer, 2002; Goyette, 2008; K. J. 

Phillips et al., 2015) and Neighboring Schools Recruit/Filter Transfers (Butts, 

2016c; Carlson, 2014; Jennings, 2010; Rollefson, 2015). Which leads to: 

2. Loss of Involved Parents/Retain Less Involved Parents Taking with Them 

Benefits They Provide (Abowitz, 2008; Godwin & Kemerer, 2002; Goyette, 

2008; Mann, 2014; K. J. Phillips et al., 2015). 

3. The School Houses Less Students Resulting in Less Funding and More 

Difficulty Recruiting Quality Teachers (Orfield & Frankenberg, 2013; 

Reback, 2008). 

4.  Shift in Population/Demographics (Creed & Cowen, 2015; Goyette, 2008; 

Orfield & Frankenberg, 2013; Reback, 2008, Reich, 2008; Sirer et al., 2015) 

5. The School Will Retain Less Test Passers (Creed & Cowen, 2015; Goyette, 

2008; Kahlenberg, 2015; Reback, 2008). 

6. The Community is Divided (Ely & Teske, 2015; Feinberg, 2008). 

One rural school district, Redville ISD, was purposively selected as an unchosen 

school because it had approximately 25% of its known residentially zoned students 

attending schools elsewhere.  In Chapter One, an unchosen school is defined as one that 

has 15% or more of its residentially zoned students choosing to leave.  The participants in 

the study were selected because of their established relationship with Redville ISD.  They 

each told their lived experiences.  These narratives were analyzed using constant 

comparison to the theoretical framework and a posterior analysis was used to determine if 
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the example unchosen school, Redville, demonstrated the influencing factors listed 

previously and found on the theoretical framework (Appendix A).   

 

Summary of Findings 

 The influencing factors of Redville ISD becoming an unchosen school were 

identified by the participants.  The researcher found the theorized conceptual framework, 

developed prior to data collection and based on the literature, was accurate in a number of 

ways, but would still need adjustments to reflect some of the empirical data.  The 

findings from each portion of the framework and two additional themes found in the data 

follow. 

 

Advantaged Students Choose to Leave and Neighboring Schools Filter/Recruit Transfers  

The findings after deductive analysis suggested the genesis of an unchosen school 

represented in the conceptual framework was confirmed.  Advantaged students choose to 

leave and neighboring schools filter/recruit transfers, which results in the neediest and 

most struggling students being left in one unchosen school.  However, the word “recruit” 

was changed in the resulting logic model to reflect a less aggressive practice.  None of 

the participants could confirm students were actively being recruited away from Redville.  

Examples of recruiting mentioned by the participants were sending buses to pick up 

Redville students and advertising open enrollment in the paper.  One newspaper 

interview of a neighboring superintendent stated that after a mother called him to ask 

about busses, he told her to encourage at least 15 more students to transfer and he would 

send a bus to Redville (Butts, 2016c).  The researcher believes these are soft examples of 

recruiting compared to what some of the literature reflected (Fiske & Ladd, 2000; 
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Jennings, 2010; Reback, 2008).  No participant could confirm that any students had 

specifically been approached by another school to transfer.  Therefore, the word recruit 

will subsequently be changed to encourage on the new model to reflect the lived 

experiences within the case of Redville ISD.  

The filtering of students by neighboring schools however, was something that 

participants did describe in their lived experiences.  Each of the school employees and 

two of the community members spoke about the other districts not letting all students into 

their schools, specifically those who did not pass the state standardized test.  

Additionally, a newspaper reporter interviewed three of the surrounding superintendents 

who each admitted to not allowing in students who fail the STAAR, have attendance 

issues, or discipline problems (Butts, 2016c).  The researcher believes this practice is 

more than filtering, but borderlines discrimination in public education, and could perhaps 

be the most compelling data gained from this study.  Multiple studies support the 

empirical data that described experiences of neighboring schools filtering and denying 

transfers (Fiske & Ladd, 2000: Orfield & Frankenberg, 2013; K. J. Phillips et al., 2015).  

This study and the literature have demonstrated that school choice has allowed for 

filtering of students.  Receiving schools are not required to let everyone in that applies.  

This can result in the lowest performing students being left in one school. 

 

Losing Involved Parents 

The conceptual framework included the loss of involved parents as one of the 

influencing factors of an unchosen school.  The data from the current study supported this 

theoretical assumption.  As demonstrated in Chapter Four, eight of the nine participants 

confirmed their perception was that Redville parents were not involved in their child’s 
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schooling.  This was evident when participants discussed: the current PTA, parents that 

do not attend events, the suggestion that the school must provide food to get parents to 

the school, and the general statements “if you care about your kids, you don’t put them in 

Redville schools” and “parents here just use our school as a babysitter, they don’t care if 

it’s good or not.” 

Parents leave for social reasons, another theorized factor of an unchosen school, 

was adjusted on the resulting logic model following data analysis.  The resulting logic 

model is in Appendix E.  The literature (Abowitz, 2008; Godwin & Kemerer, 2002; 

Goyette, 2008; Mann, 2014; K. J. Phillips et al., 2015), empirical data, and the experience 

of the researcher confirm that parents do often leave for social reasons, including race 

and SES.  However, the transcribed interviews also revealed that is not the only reason 

they leave.  Thus more motives for transferring should be represented on the framework.  

Declining test scores, and high turnover rate in the district, as well as struggling to find 

work due to a downturn in the local economy were all reasons given in the present study 

for people leaving.  The following wording was added to the new framework representing 

the influencing factors of an unchosen school: “and/or because of a declining district, or 

economic reasons.”  The remaining theorized factors about parents will go unchanged as 

each was confirmed through the literature, the empirical evidence, and the archival data.  

Students and teachers do lose benefits from involved parents.  

 

Housing Less Students 

The conceptual framework included another influencing factor of the unchosen 

school: housing less students and losing funding due to this.  Once again, this identifying 

factor of an unchosen school was supported with practical data collected for this study.  
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Redville enrollment has reduced significantly, “State records show [Redville ISD’s] 

enrollment has declined steadily for the past five years, starting at 1,035 in the 2010-11 

school year and dropping by 158 to 877” in 2015 (Butts, 2016c, para. 12).  Transcripts 

from interviews reflect the same information in regards to enrollment.  A local newspaper 

reported that [Redville ISD] “receives an average of $7700 per student, per year from the 

state. The transfers of 226 students in the 2014-2015 school year cost the district 

$1,740,200 in state revenue” (Butts, 2016c, para. 24).  These figures found by a local 

reporter confirm Redville has lost funding as a result of inter-district choice, further 

supporting the conceptual framework. 

The framework suggested the school will have difficulty recruiting teachers 

because of this loss of funding.  The participants and archival data both demonstrated that 

this assumption is not correct in the case of Redville ISD.  The school district does 

struggle with recruiting and retaining quality teachers, but it does not seem to be related 

to the lack of ADA funding.  In fact, Redville offered a substantial raise for teachers to 

stay or be recruited for the 2016-17 school year.  Therefore that influencing factor will be 

placed in the framework elsewhere, as a result of an unchosen school in general, rather 

than as a result of lack of funding from housing less students.  The final portion of the 

influencing factors involving parents will remain the same, test scores do decline because 

of housing less students, as the data and literature demonstrated that the students who 

leave are likely the test passers (Abowitz, 2008; Ball et al., 1995; Miron et al., 2012). 

 

Shift in Population/Demographics 

The next influencing factor in the framework referred to the shift in population 

/demographics.  For the purposes of this study, the research focused mainly on 



 

172 

socioeconomic status (SES).  There is likely a common occurrence of racial shifting in an 

unchosen school, just as demonstrated in the current study.  Redville is predominately 

comprised of minorities.  In researching and reading about many other schools that the 

researcher believes to be unchosen around the U.S., it was apparent that the racial 

makeup of an unchosen school depends on the location of the school district.  For 

example, an unchosen school in southern California may be made up of almost 100% 

Hispanic students, whereas Redville has a substantial population of African American 

students.  Although both of these subgroups are minorities, according to the National 

Center for Children in Poverty (NCCP, 2016), “contrary to some common stereotypes 

about America’s poor, at least one-third of the thirteen million children living in poverty 

are white” (para. 1).  NCCP, established by Columbia University, further explains that by 

race, White children make up the biggest percentage of America’s poor.  It is likely 

therefore, that there are some schools in the U.S. that may become or already are 

unchosen as a result of choice and consist of a majority of low SES White students.  

Consequently, to be truly considered an identifying factor of an unchosen school for this 

case study, SES was separated from race.  Further research involving racial segregation 

due to choice, however, would be intriguing.  

In the case of Redville ISD, the population has shifted from a school district with 

76.3% of economically disadvantaged students in 2004 to a school district with 99% of 

economically disadvantaged students in 2014-15 (Texas Education Agency, 2007-2015). 

Personal interview transcripts revealed that number has grown to 100% of low 

socioeconomic students within the district for the 2015-16 school year.  The occurrence 

of a school shifting from some to all poor students in a relatively short period of time can 
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lead to declining test performance by the district as a whole with no other factors 

hindering the scores.  Although there are exceptions, as demonstrated in Chapter Two, 

schools made up of majority low socioeconomic students generally do worse than their 

advantaged counterparts academically.  This shift in SES population is significant to this 

case because an unchosen school is not just poor, that is only one of their recent 

problems, and so they are likely to be less equipped to overcome the already difficult 

situation of poverty, compared to a school district that has been battling it for decades.  

For example, an urban school comprised of all disadvantaged students for 30 years or 

more has likely adapted teaching skills and programs to produce successful results from 

their population of students.  Whereas an unchosen school, such as Redville, accustomed 

to educating a static population is likely to have difficulty compensating for the dynamic 

shift that is associated with becoming unchosen.  Stakeholders might find that what they 

had done for decades is no longer effective.  Tim’s interview revealed that some students 

in Redville were still academically successful, but most were not, implying that teachers 

are still teaching.  They are doing their job, however it is not producing the same results 

as before.  This suggests the new population requires an alternate way of teaching, not yet 

known by the remaining educators.  Additionally, unchosen schools are not only battling 

this adversity, they are also trying to tackle the many other influencing factors of an 

unchosen school- making it a difficult situation to overcome. 

 

Less Test Passers 

The fourth row of the conceptual framework suggests the school will retain less 

test passers and therefore scores will decline.  This theory holds true, it is supported by 

the literature (Godwin & Kemerer, 2002; Goyette, 2008; K. J. Phillips, 2015), the 
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interview transcripts from this narrative case study, and the archival data.  The nine 

participants referred to the students leaving as being the “test passers” and the newspaper 

evidence suggested the surrounding districts only allow the test passers to transfer which 

further confirmed the theory.  The researcher specifically prompted each participant 

about the known 296 transferring out students and what effect they would have on 

Redville if they were to return.  The response was immediate from each of the subjects, in 

general they agreed the school would not be in the situation that it is in because the ones 

that leave are the ones that pass the test. 

 

Community 

The final row of influencing factors represented in the conceptual framework 

referred to the community.  Empirical evidence resulting from this study points to a 

weakened link between the school and the community of Redville.  This data is aligned 

with the literature on inter-district choice and the conceptual framework.   

There are potential downsides to weakening the link between residence and 

school assignment.  Some question the potential loss of neighborhood based 

social networks as children scatter across the broader community for choice 

schools, which has implications for both children and parents.  (Ely & Teske, 

2015, p. 183) 

 

Redville’s community does not support the school when referring to enrolling 

their children. 33.3% of Redville residents live in poverty (Texas Demographics, 2015), 

compared to 99% disadvantaged population of Redville ISD students (TEA).  This data 

demonstrated that Redville’s middle class community members are not enrolling their 

children in the local school.  These middle class citizens that typically become the school 

board members and PTA officers are less concerned about their local school because 

their children are not enrolled in Redville.  Ryan and Heise (2002) confirm this practice 
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as well, “The competitive forces introduced by public school choice may actually be 

eroded if ‘local residents’ become less concerned about monitoring local school quality” 

(p. 213).  In other words, the intent of choice was to increase competition between 

schools to better them for all.  Paradoxically, when a school has lost its tools, such as 

involved parents and parental support from the community, competition is no longer 

successful as an unchosen school does not have the means to compete. 

Although some data confirmed the theoretical framework for this study, other 

evidence prompted an adjustment to it.  The first box initially read: The community is 

divided, followed by a box that read: the school becomes less supported by the 

community.  The case of Redville ISD does not support this theorized factor.  The 

literature however does.  In order to accommodate both, the first box will be changed to 

“A community is divided by parents who enroll their students in the district and those 

that do not” and the second box will be deleted.  This deletion is the result of interviews.  

Several participants claimed the business community does support the school financially 

through scholarships, boosters, and fundraising.  Subsequently, it is important to 

differentiate between the support or lack thereof by the community.  

The third and fourth boxes in the community factors will remain; the case 

confirmed new middle class community members do not enroll their children in Redville 

and the real estate market has declined.  According to Danielsen, Fairbanks, and Zhao 

(2015),  

Many researchers have examined the relation between public school quality and 

residential home prices.  They consistently find strong evidence that school 

quality is an important determinant of local housing prices, and families are 

willing to pay a significant premium for properties in superior school districts.  (p. 

207) 
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The opposite is true in Redville and evident by the number of abandoned houses and 

homes for sale.  According to citydata.com the median house value is significantly below 

the state average.  It is important to note that in Redville’s case, the community has 

suffered from much economic loss that could coincide with the housing market and 

unchosen school, this idea is further discussed later in this chapter. 

 

Deficit Thinking 

Deficit thinking, “an endogenous theory, blames the victim for school failure 

rather than examining how schools are structured to prevent poor students and students of 

color from learning” (Valencia, 2010, xvi).  This type of thinking perpetuates social 

reproduction, a term first proposed by Karl Marx.  It refers to the “emphasis on the 

structures and activities that transmit social inequality from one generation to the next” 

(Doob, 2015, p. 10).  The findings of the study showed seven of the nine participants 

directly exhibited deficit thinking by ultimately blaming the culture of the low 

socioeconomic status of the students as the cause of the school’s failure.  The remaining 

two participants indirectly demonstrated it by referring to the inability of the parents to be 

involved in their children’s schooling.  Deficit thinking, therefore, seems to be a 

culminating effect of an unchosen school.  When the teachers, community, and even the 

students blame the ways of the population for the failing school, it is damaging to the 

students, the community as a whole, and the school.  This factor of an unchosen school 

will be represented in the final box of the new logic model/conceptual framework. 

Research has shown the leadership in a school is the most efficient way to 

eliminate deficit thinking and promote success. “In other words, the principal’s 

leadership is paramount in creating the conditions for success in schools that serve 
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children predominately from low income homes (Riester, Pursch, & Skrla, 2002, p. 283).  

An unchosen school is one that has shifted to a primarily low income population in a 

relatively short amount of time.  Therefore the need for this type of leader may not yet 

have been addressed for this new population and the deficit thinking that accompanies it..  

Were data kept to show the number of students transferring out of a school, a possible 

intervention could be to begin training or seeking leaders with this quality. 

 

Discipline Problems/Crime 

The final theme found in the data was the rise in discipline problems within the 

school and crime in the community.  “Youths who live in rural low-income communities 

have risk profiles that are similar to those of youths in inner cities.  In addition, youths 

from minority backgrounds tend to have [a high] number of referrals for school discipline 

problems” (Farmer, Goforth, Clemmer, & Thompson, 2004, p. 318).  In an attempt to 

improve Redville, TEA suggested to keep the kids in the classroom no matter how 

disruptive, according to Ron.  Although this practice may be effective at some point, the 

teacher must know how to handle it or the environment becomes non-conducive to 

learning.  Chapter Four included information that supported Ron’s claim and showed that 

Redville’s referrals were higher than the state average.  Discipline issues seem to be 

another effect of being unchosen and will be added to the final box of the new conceptual 

framework. 

 

Implications of This Study 

Currently, school districts in Texas are not required to keep data on residentially 

zoned students that transfer out-of-district, only transferring in students.  This 
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information is crucial to recognizing that a school is becoming unchosen.  The ability to 

see a trend in transfer increases could help a school district to implement preventative 

measures or interventions before the problem snowballs into an unchosen school.  At the 

time of this study, in order to obtain the number of residentially zoned students that 

attend schools elsewhere, the surrounding schools had to be contacted.  It was difficult to 

get an exact number.  This task becomes exponentially more difficult when the number of 

neighboring schools increases.  Furthermore, the receiving schools are not required to 

provide that number.  Studies, such as this one, demonstrate the significance of such data 

and encourage all school districts to begin keeping track of transferring students.  After 

the completion of this study the researcher found that TEA had recently published 

“transferring out” students for each district in Texas on their website.  The data they 

provide goes back to 2012, however, this was not found by the researcher or the 

administration of any schools that had been contacted for this study over a three year 

period.  This new information will be helpful to all districts if it is known and utilized. It 

is still important for the districts to be required to keep such data. 

The reasons why people choose to leave a school seem to be well-represented in 

the literature.  Social reasons were the most widely accepted and proved to be sufficient 

for this theoretical framework.  “Social reasons” refer to people wanting to enroll with 

peers that look and act like themselves as well as those who are economically similar.  

Although it was not the intent of the researcher to investigate why middle class students 

began leaving, these causal factors were discussed by most of the participants, chief 

among them was the decline in the local economy; the loss of work for the residents may 

have caused them to leave the school.  The researcher originally speculated that the 
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community was a reflection of the decline of the school.  However, the transcripts 

revealed that the two could have weakened simultaneously or the opposite.  The 

community could have begun the decline and the school followed.  Revealing this 

connection is significant, suggesting there may be more to investigate in such 

relationships, especially in rural areas. 

Filtering of students should not be allowed in public education, if one gets to 

choose to transfer, then all should get to choose.  The realization of the phenomenon of 

unchosen schools should prevent this type of “filtering” by school districts because in 

doing so, schools with the neediest and most struggling students are created.  “Equally 

alarming is the ability of school choice programs to disguise their direct causal 

connection to the academic segregation and isolation of disadvantaged [students]” 

(Morris, 2011, para 8).  Unfortunately, the occurrence is happening more often than not.  

Evidence of such practices has been presented by the literature in Chapter Two and in the 

findings from this case study.  The researcher has also personally witnessed first-hand 

this filtering of transfers that borderlines discrimination in a recent school board meeting.  

A student and the student’s record were presented to the board.  Too many discipline 

problems and not high enough scores on state exams prevented this student from being 

accepted, while others were admitted in the same meeting, because their records were 

deemed more appropriate.  This type of “open enrollment” policy for students should be 

further investigated to promote equity and fairness in education.  American students are 

not getting the education they deserve, or provided the opportunity to better themselves, 

either by being individually denied, or by being “left behind” in an unchosen school 

created by choice. 
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The state of Texas has recently changed its teacher appraisal system to the T-

TESS (Association of Texas Professional Educators, 2015).  Under this appraisal system, 

teachers will be judged on a number of criteria, one of which is standardized test scores 

of their students.  The current study has demonstrated how choice creates an unfair 

playing field for unchosen schools in the area of test passers.  With the risk of bad 

evaluations that could lead to job loss, not many teachers that have a choice would take 

on teaching in an unchosen school for any reason.  This practice will further enhance the 

problems of such schools.  This study, and others like it, should be considered when 

determining how a teacher is judged, and a reference for the reversal of such criteria.  

Incentives, rather than risks, should be used to encourage quality teachers to take on 

challenging schools. 

Some solutions to problems from choice have been presented in the literature.  

Existing literature varies on solutions to the problems with choice, including some that 

could help an unchosen school.  Ravitch (2015) suggests abandoning the delusion of the 

last several decades that separate but equal schools are possible at scale, instead actively 

promote and incentivize schools that are racially and economically integrated.  Should a 

practice of incentives and promotions be implemented?  Perhaps this would be a better 

way to even the playing field rather than hold unchosen schools to the same standards as 

all schools even though they are equipped with less advantaged students and parents, 

higher teacher turnover, less quality teachers, less funding, and a continued decline in 

enrollment, as a result of choice. 

The lived experiences of the participants also prompted the investigator to further 

research turnover to see where it will fit in the new logic model.  Although “difficulty 
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recruiting quality teachers” was already represented on the framework, the idea of 

extending it was cultivated by a repeated reference to turnover in Redville schools. 

“Difficulty retaining quality teachers” and “Increased percentage of turnover” will both 

be represented in the new logic model of an unchosen school. 

 

Limitations of the Research 

The most obvious limitation of the research is that this study focused on only one 

example of an unchosen school and cannot be generalized.  The power of a single 

example is often underestimated however (Merriam, 1998).  Therefore, it is the hope of 

the researcher that this single example can trigger more research in the area of unchosen 

schools. 

 Researcher bias is also a limitation of this study.  The case confirmed some of the 

preconceived notions of the researcher.  However, according to Merriam (1998), there is 

no greater bias in case study toward confirming preconceived notions than in other forms 

of research.  The researcher also attempted to erase all bias while conducting the study. 

 

Recommendations for Future Research 

The idea of unchosen schools being created by the policy of inter-district choice is 

a new concept.  In the state of Texas, inter-district choice has only been officially a policy 

since the implementation of NCLB in 2001.  Blame for failing schools has been placed 

elsewhere for a number of years.  As mentioned in Chapter Two, the number of failing 

schools has multiplied over the past several years in Texas.  One could derive from this 

that the effects of choice are in full force: as the number of failing schools increase, so 

does the number of unchosen schools that are deemed as failing.  Future research 
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confirming unchosen schools would be beneficial to the field of school choice.  

Comparing this case to others like it would further confirm the phenomenon and bring to 

the forefront a subject that has not often been visited.  Discovering if other schools with 

15% or more of the population utilizing inter-district choice to transfer have the same or 

similar influencing factors of Redville would be compelling research.  A replication of 

this study in other unchosen schools would solidify the influencing factors and validate 

the resulting model of the framework of an unchosen school.  Appendix E is the new 

model of framework for an unchosen school. 

Additionally, studying surrounding choice schools would add to this field of 

research.  Specifically the idea of filtering and encouraging transferring in students from 

surrounding districts should be further investigated.  The occurrence of such 

discrimination is not acceptable and revealing that it occurs may eventually lead to the 

prevention of such a harmful practice in public education.  Investigations on transfer 

denials and uncovering acceptance policies for open enrollment choice for U.S. public 

schools is highly encouraged. 

The economic decline in the city of Redville was a much discussed topic during 

the interview process.  Seven of the nine participants mentioned the closing of the VA 

hospital, and other factories and plants that were large employers in the town.  All of 

these businesses closed within an approximate 15 year time period resulting in many job 

losses across the community.  This led the researcher to wonder if all unchosen schools 

begin with an economic decline as Redville did.  Economic decline is not currently 

viewed as a beginning cause of an unchosen school, further investigation might make the 

relationship more clear.  
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Research on what is going to help these unchosen schools would be beneficial to 

all.  Interventions and/or practices that stop the decline or reverse it would be 

advantageous.  Redville has had TEA intervening in the school district for five years, and 

not much has improved according to Tim, Lily, Sandy, and Ron.  Additionally, 

improvement has not been reflected by the academic performance of the students on state 

standardized tests.  Other interventions that occur in unchosen schools should be 

investigated in search of a solution.  Redville implemented a substantial pay raise for 

effective teachers and to recruit new quality educators.  Investigations of the results of 

such practices and other interventions that might be implemented are good examples of 

further research for unchosen schools and an area worth investigating. 

 In searching for other solutions, a study on increased funding sounds helpful.  

However, according to one author, giving great amounts of money to high poverty 

schools has not been successful (Kahlenberg, 2004).  Funding can improve educational 

achievement, but parents and teachers trump money.  Research shows that extra funding 

does not make significant improvements to schools that have large numbers of students 

with involved parents leaving and the best teachers often transfer out as quickly as 

possible (Kahlenberg, 2004).  Instead, Manchester, Connecticut uses a modified system 

of controlled choice to integrate its students economically.  This forced economic 

integration also called “middle class majority” has shown success, and still allows parents 

to have some choice (Kahlenberg, 2004).  Implementation and further investigation of 

this practice would also benefit this field of choice and is recommended by the 

researcher.  



 

184 

Studies on the implementations of any possible solutions to an unchosen school 

are recommended as an extension of this study.  Particularly, the search for interventions 

for individual influencing factors found to be results of an unchosen school is 

encouraged.  Harmful factors such as deficit thinking and a community division are two 

examples that could be repaired within an unchosen school, therefore further research on 

these subjects are suggested. 

 

Reflections 

 This study is, without a doubt, an advocacy piece, brought on by personal 

experiences of the researcher that prompted investigation.  Because the investigator’s 

hometown and teaching experience have been situated in what she believed to be a school 

that is unchosen, she saw the massive exodus occurring.  For approximately 12 years the 

researcher has watched the higher socioeconomic population leave her school district.  

She has counted the test passers walk out the doors and take their high scores elsewhere.  

Her own children and many of her students have lost friend after friend to surrounding 

schools as the problem has worsened.  She has encouraged staying and fighting to make 

the school better instead of leaving it behind, but the homeowners remain in the town and 

the majority of them drive their kids elsewhere.  Scrutiny has occurred for hard working 

teachers, and the economic segregation of schools is apparent.  The investigator has 

witnessed relationships of community members, parents, and students fall apart because 

of the division among the people in a small town.  Frustration is shared among the few 

concerned citizens that remain in the unchosen district, they call themselves “true 

defenders.”  The researcher’s school district is currently over 90% low SES and was less 
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than 70% just 10 years ago.  The district is struggling with test scores and parental 

support.  

 It is obvious that the personal experiences of the researcher drove her to this 

study.  As reported in Chapter Two, the literature supported her lived experiences.  

Research demonstrated that students who choose to leave a district are typically more 

advantaged than their peers (Godwin & Kemerer, 2008; Goyette, 2008; K. J. Phillips et 

al., 2015).  Not only did the literature confirm the more advantaged students leave, but it 

also revealed that the disadvantaged students are sometimes prevented from leaving 

because of their own circumstances and because surrounding schools do not allow them 

in if they have attendance, academic, or discipline problems (Carlson, 2014; Jennings, 

2010; Rollefson, 2015).  

The researcher’s assumptions were also confirmed when it was found that 

advantaged parents leaving caused a number of problems, and the help they bring to a 

school would further enhance the choice school they selected (Abowitz, 2008, Godwin & 

Kemerer, 2002; Goyette, 2008; Mann, 2014; K. J. Phillips et al., 2015).  The literature 

also revealed that housing less students resulted in less funding for the schools and more 

funding for the choice schools that are gaining the students (Orfield & Frankenberg, 

2013; Reback, 2008).  The shift in population at the researcher’s school was evident, but 

a look into the literature showed it was occurring in other schools as a result of choice.  

Tiebout sorting, re-segregation, and economic stratification were terms in the literature to 

describe what was happening in her school and others like it (Creed & Cowen, 2015, 

Goyette, 2008, Kahlenberg, 2015, Reback, 2008).  
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The number of students passing the state standardized test in her district declined 

dramatically in a few years’ time.  It was not that less students were passing than years 

before, it was the ones who did pass were leaving.  This resulted in a much higher 

percentage of non-passing students.  This percentage is a very important number for a 

district.  It is the number by which the state judges the entire district and the number the 

district receives a rating on.  As a teacher, and a mother of students in the school the 

researcher was concerned, but found teachers were not teaching poorly.  Her children, 

niece, and nephews in the district performed superiorly year after year on the state exams, 

yet the districts passing percentage and number of students continued to decline.  

Researching this matter led the investigator to see once again, that her school was not 

alone.  Choice has allowed many districts to lose a large number of test passers, but still 

judge them by the amount of students that pass the test (Creed & Cowen, 2015; Goyette, 

2008; Kahlenberg, 2015, Reback, 2008).  

In experiencing the loss of so many students from both prominent and longtime 

local families, the feeling for the researcher was that her community was dividing.  When 

searching in the literature it was confirmed that this was occurring elsewhere and had 

produced some negative effects on other communities.  Some studies on choice and 

community investigated the real estate market—now that residential location is not the 

determining factor of school attendance  (Brunner et al., 2012; Danielsen et al., 2015).  

The researcher was looking for other effects as well, specifically, a division among 

community and school.  This was not as represented in the literature, perhaps because a) 

unchosen schools have not been identified until now and b) rural areas are typically not 

the focus of studies on choice, therefore a town has not been a concern.  Of the few 
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studies found, it was evident that the link between community and school was once 

important and perhaps bonded inhabitants, however, inter-district choice no longer allows 

that bond (Ely & Teske, 2015; Feinberg, 2008).    

Further research confirmed that each of these consequences, or factors of having a 

large number of residentially zoned students transferring out of district, led to even worse 

problems.   As with the researcher’s own school, the literature showed a decline in test 

scores, difficulty recruiting and retaining quality teachers, and continued decline in 

enrollment were the results.  Too many years of these results would lead any school to 

fail and eventually closed by the state.   

 The researcher felt compelled to investigate this phenomenon further.  Ideally, she 

would have liked to have found several schools experiencing the same issues and 

compare them to validate her theory further, which is still a possibility for future 

research. However, solid confirmation from literature led her to develop the conceptual 

framework of this phenomenon that was named unchosen.  Initially, the researcher 

planned on using her own school as the case, but being too familiar and having biased 

opinions on every aspect of it would have proven difficult for the process of discovery.  

Investigating the phenomenon led the researcher to other Texas schools that were 

experiencing similar issues, one of which had just been put on the list to be closed by the 

state, Redville ISD.  After finding the number of residentially zoned students that were 

transferring out of that district, the researcher felt that it would serve as a prime example 

of an unchosen school and further develop the conceptual framework.  Redville ISD 

would be the first identified unchosen school.   
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The researcher wanted to hear that these participants from Redville had the same 

lived experiences as she did, but that was not what was provided.  She wanted to hear 

how the participants fought for the population they were losing to get them back, and 

how they battled the discrimination occurring at the neighboring schools that left the 

most struggling students huddled together in that declining school.  She wanted to hear 

the “true defenders” of Redville’s story.  Instead, she heard the stories of the times before 

the school was unchosen and then the stories of what it had become.  The processes were 

not discussed as she would have liked for them to have been.  Where her current school 

sits was not on the mind of the participants.  That time of hope for an increase of the 

population of the schools by townspeople or other middle class students had long gone 

from the minds of the participants in this study.  Blatant examples of deficit thinking 

clouded the minds of all stakeholders.  She prompted the participants by asking “when 

did people start leaving?” and “what would it take to get people back?” “Would you put 

your kids in the school district now?” but what she found was that defeat had been 

accepted.  Not that the school itself had been defeated, but the ideas of turning the school 

around with the remaining students or of integrating middle class townspeople back in 

the school did not seem to even be considered.  The perception among the participants 

was: “if you care about your kids, you don’t put them in school here, but you do try to 

help the schools and the students that are in them.”  Most active community members 

who would have worked to make a school better for their children and their town -send 

their kids to surrounding schools.  Therefore, in Redville, closing the school seemed 

inevitable to the participants.  
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 Although one of the aims of this study was to determine the processes of 

becoming unchosen so that they could have been used as red flags for other schools in 

danger of decline, these processes were not clearly revealed.  The researcher did gain, 

however, the confirmation of the conceptual framework of an unchosen school.  These 

schools are left with the students who cannot leave either because they are not accepted 

as transfers, their parents are not involved enough to try, or perhaps because they do not 

have the means to commute elsewhere.  

The theoretical framework developed prior to the study served as a logic model to 

compare to Redville.  As predicted, Redville ISD did exemplify the identifying factors of 

an unchosen school, however, the data gained from interviews and archival data led to 

some adjustments to the model.  The new model of identifying factors of an unchosen 

school that reflects both the literature and posteriori analysis of the empirical data gained 

from this study is in Appendix E.   

Unchosen schools and the people who remain in them face scrutiny and struggle 

because of their academic rating.  It is difficult to have pride in oneself or one’s school 

when many people leave it in search of something they believe to be superior.  Drew, the 

only recent student interviewed stated there was a sense of “unworthiness” when 

competing with other schools for awards and scholarships.  Although this effect of choice 

is grim, the researcher does not predict that school choice is going away.  However, it is 

the hope of the researcher that studies such as this make the process of choice more just 

and heighten the early recognition of the factors that produce an unchosen school.  

Identifying an unchosen school illuminates an inadvertent effect of choice.  By 

recognizing it, further studies can be performed that may result in assistance or 
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prevention of the unchosen.  More importantly, recognizing policies that encourage 

segregation, social stratification, and discrimination that lead to an unchosen school could 

prompt a reevaluation of them.  Redville graciously allowed the researcher to use their 

schools as the sample of an unchosen school, and in doing so may help others like them.  

Their willingness to help is a selfless example of altruism that permeates the field of 

education as a whole. 

This nation was built on the notion of universal public education.  The school was 

the center point of the community; it was the one building in the neighborhood 

that belonged to everyone, no matter their race, their creed, or their gender.  We 

all had a place there.  We all had a stake there.  And that common stake.  That 

sense of place, enabled a collection of farmers and factory workers to raise 

children that became scientists and poets and world-changers.  The public school 

gave us hope.  It inspired people to look past the troubled places, to believe that 

there was a reason to believe.  (McMurray, 2016, para. 14) 

 

This study has shown that school choice has the power to destroy the fabric of 

community schools.  If choice policies were reviewed and rewritten to promote equity 

and community rather than division and discrimination, public schools could recover. 
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APPENDIX A 

Model of the Conceptual Framework 

 

Figure A.1.  Conceptual framework.



193 

 

 

 

 

APPENDIX B 

Study Site Approval to Conduct Study 

Baylor University IRB Approval 
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APPENDIX C 

 

Interview Protocol 

Time of the interview: 

Date: 

Place: 

Interviewer: 

Interviewee: 

 

Interview Questions Conceptual Framework Reasoning 

Describe your relationship with <Redville> ISD.  

How has Redville ISD changed over the years?  

What do you think is the cause of the change?  

What do you know about School Choice?  

What do you think about Redville’s neighboring 

schools? 

 

How do you feel about Redville’s residentially 

zoned students who do not attend Redville? 

 

What do you think has been the cause of the 

struggles in the district? 

 

What positives can you share with me that are 

currently happening in the district? 

 

Describe the relationship between the community 

of Redville and the schools? How has that 

relationship changed or remained the same over 

the years? 

 

Look at the conceptual framework, do you agree 

or disagree that Redville falls under the category 

of an “Unchosen” school. 

 

Why have you stayed?  Why do you think the 

others that are here have stayed? 

 

Is there anything else that you would like to add 

to the interview transcript that follows this 

conversation? 
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APPENDIX D 

Consent Form for Research 

 

PROTOCOL TITLE:  The Unintended Impact of Choice: A Narrative 

Case Study of One   Unchosen School 

PRINCIPAL INVESTIGATOR:  Jodie Maki 

SUPPORTED BY:    Baylor University 

PURPOSE 

Please read this form carefully.  The purpose of this form is to provide you with 

important information about taking part in a research study.  If any of the statements or 

words in this form are unclear, please let us know. We would be happy to answer any 

questions. You have the right to discuss this study with another person who is not part of 

the research team before making your decision whether or not to be in the study.  Taking 

part in this research study is up to you.  If you decide to take part in this research study 

we will ask you to sign this form.  We will give you a copy of the form. The person in 

charge of this study is Ms. Jodie Maki, with Dr. Tony Talbert as her Faculty Advisor.  

We will refer to Jodie Maki as the “researcher” throughout this form.  

 

WHY IS THIS STUDY BEING DONE? 

The present study will contribute to the literature in the field of school choice. This will 

be achieved by considering the effects of choice on the schools that have been left by a 

number of residentially zoned students transferring out of district as a result of inter 

district choice.  The purpose of this qualitative narrative case study will be to describe a 

real world example of an unchosen school, and understand the many impacts that are 

created because of this inadvertent result of school choice policy, that can lead to a failing 

school. We are asking you to take part in this study because you have a long affiliation 

with Redville ISD (pseudonym). Approximately 6 subjects will take part in this research 

study at Baylor University.  

 

HOW LONG WILL TAKE PART IN THIS STUDY? 

 

We expect that you will be in this research study for 3-6 months.  During this time, we 

will visit you at an agreed location and agreed day and time. You will be interviewed at 

least once, and participate in follow up interviews as needed.  
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WHAT WILL HAPPEN IF I TAKE PARTY OF THIS STUDY? 

 

Each interview will be 30-60 minutes long. The interviews will be recorded and 

transcribed at a later date. A pseudonym will be used for your name in all printed and 

published materials.  If you agree to take part in this study, we will ask you to sign the 

consent form before we do any study procedures. Prior to the first visit, you will be 

provided with some guiding questions that will be discussed in the interview.  Interviews 

will only be focused on your experiences with Redville ISD. 

 

AUDIO RECORDING 

We would like make an audio recording of you during this study.  If you are recorded it 

will be possible to identify you by voice recognition on the recording.    We will label 

these recordings with a code instead of your name.  The key to the code connects your 

name to the recording.  The researcher will keep the key to the code in a password-

protected computer/locked file.  The recordings will be destroyed following the 

completion of the study. Audio recording is required for this study.  If you do not want to 

be recorded, you should not be in this study.   

 

RISKS FROM THIS RESEARCH STUDY 

There are no foreseeable risks in taking part in this study. You may feel emotional or 

upset when answering some of the questions.  Tell the interviewer at any time if you want 

to take a break or stop the interview. 

 

BENEFITS FROM THIS RESEARCH STUDY  

You may or may not benefit from taking part in this study.  Possible benefits include 

contribution to better understanding of school improvement research.  Others schools 

may benefit in the future from the information that is learned in this study, as it may help 

to find solutions for schools with similar problems. 

 

STORING STUDY INFORMATION  

We would like to store your study information for future research related to school 

choice. We will label all your study information with a code instead of your name.  The 

key to the code connects your name to your study information.  The researcher will keep 

the code in a password-protected computer/locked file. Future use of study information is 

optional for this study. If you do not want your information to be used for future research, 

you can still be in the study. You will indicate your decision at the end of this form. 

 

HOW WILL YOU KEEP MY STUDY RECORDS CONFIDENTIAL? 

  

We will keep the records of this study confidential by password protected filing system.  

We will make every effort to keep your records confidential.  However, there are times 

when federal or state law requires the disclosure of your records. Only the Researcher 

and authorized members of Baylor University who may need to see your information, 

such as administrative staff members from the Office of the Vice Provost for Research 

and members of the Institutional Review Board (a committee which is responsible for the 

ethical oversight of the study) may review your study records for purposes such as quality 
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control or safety. The results of this study may also be used for teaching, publications, or 

presentations at professional meetings. If your individual results are discussed, your 

identity will be protected by using a code number or pseudonym rather than your name or 

other identifying information. 

 

STUDY PARTICIPATION 

 

Taking part in this study is your choice.  You are free not to take part or to withdraw at 

any time for any reason.  No matter what you decide, there will be no penalty or loss of 

benefit.  If you decide to withdraw from this study, the information that you have already 

provided will be kept confidential. You cannot withdraw information collected prior to 

your withdrawal. The researcher may take you out of this study without your permission.  

This may happen if the researcher thinks it is in your best interest, you can’t make the 

required study visits or other administrative reasons. 

 

WILL I GET PAID FOR PARTICPATING? 
You will not be paid for taking part in this study and there are no costs to you for taking 

part in this research study. 

 

WHAT IF I HAVE QUESTIONS OR CONCERNS ABOUT THE STUDY? 

 

You can call us with any concerns or questions about the research. Our telephone 

numbers are listed below:   

Principal investigator, Jodie Maki 903-388-9799 or 

Faculty Advisor, Tony L. Talbert 254-710-3113 

 

 If you want to speak with someone not directly involved in this research study, 

you may contact the Baylor University IRB through the Office of the Vice Provost for 

Research at 254-710-1438. You can talk to them about: Your rights as a research subject, 

Your concerns about the research or a complaint about the research 

 We may like to use your data in the future for further research. Will you allow us 

to use your data from this study in the future? 

 

______YES   ______NO  _______INITIALS 

 

 

 



199 

 

 

 

 

APPENDIX E 

New Model of the Conceptual Framework 

 

Figure E.1.  New model of conceptual framework. 
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