
  
 

 
 
 
 
 
 
 
 

ABSTRACT 
 

A New Genre of Educators: A Descriptive Case Study  
Examining Next-Career Professionals 

 
Amanda Bell Morgan, Ed.D. 

 
Mentor: Sandra Talbert, Ed.D. 

 

School districts across the country face teacher shortages. Moreover, these school 

districts have demonstrably low results when placing non-certified teachers directly into 

the classroom without any pedagogical training. This descriptive case study focused on a 

new genre of educators called “next-career professionals.” Next-career professionals are 

teachers who have had professional career experience outside of education for at least 

five years, obtained their alternative certification, and moved into teaching for a 

minimum of three years. 

The genre of next-career professionals was a new area of exploration in 

alternative certification research. This descriptive case-study explored the experiences of 

next-career professionals and their perception of preparedness teaching in a secondary 

setting. This study answered the following research questions: How do next-career 

professionals experience self-efficacy? What do next-career professionals draw from 

their past professional experiences to bring real-world experiences in the classroom? To 

answer these research questions, four purposely selected teachers who fit the criteria of a 

next-career professional participated in this descriptive case study.  



  
 

The purpose of this descriptive case study was to examine how next-career 

professionals’ experience self-efficacy through Bandura’s (1977) Self-Efficacy Theory. 

Additionally, just as experiential learning leverages the benefit of experience to 

strengthen the learning process, next-career professionals can also leverage the benefit of 

experience from Kolb’s (1984) Experiential Learning Theory to strengthen the learning 

process in the classroom. Furthermore, the lack of current research on next-career 

professionals supplied an avenue for me to gain perspective and insight into what these 

professionals bring to students (Creswell & Creswell, 2018). 

Next-career professionals were a new area of study. Nevertheless, to summarize, 

this study not only increased the awareness of next-career professionals, but it also 

brought attention to the impact next-career professionals have in the classroom. Thus, this 

case study shed light on the process of moving from a professional career to an 

educational career. In conclusion, this study allowed me to focus on the influences next-

career professionals brought from their past professional experiences to their students. 

 

Key terms: attrition, next-career professionals, self-efficacy, teacher self-efficacy, 

alternative certification, experiential learning theory 
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CHAPTER ONE 
 

Introduction to the Problem of Practice 
 

Introduction 

 
Providing a high-quality education to every young American is vital to the health 
of our nation’s democracy and the strength of our nation’s economy. In a 21st 
century world, education is no longer just a pathway to opportunity and success; it 
is a prerequisite. 

—President Barack Obama (2009) 

 
Next-career professionals, individuals who worked in a non-education 

professional career prior to beginning a career in education, offer a unique solution to the 

current teacher shortage crisis. Next-career professionals utilized unique skills garnered 

through their professional experiences to enrich learning once they transitioned into the 

classroom. However, there was little known about next-career professionals to date. 

Specifically, little was known about how and why next-career professionals transition 

from their previous careers, and how next-career professionals employ their professional 

skills within the classroom setting. 

Most next-career professionals who entered the classroom received their 

pedagogical training through alternative certification programs. The design of these 

programs is for individuals who already have a bachelor’s degree in a field outside of 

education. However, alternative certification teacher programs are like sandboxes; they 

have framing guidelines along the edges set at the state-wide level. Each state has their 

own pathway for individuals to gain an alternative teaching certificate, but all these 

programs offer accelerated pedagogical training. However, like sand within the sandbox, 
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many alternative certification programs lack clear form and design. Even though next-

career professionals received alternative certification training, this training differs across 

programs. One consistency among programs, however, was a failure to teach next-career 

professionals how to utilize their past professional training and skills as they developed 

pedagogical approaches and instructional strategies. Subsequently, the absence of formal 

structure within many alternative certification programs may have overlooked valuable 

skillsets that could help next-career professionals succeed in the classroom. 

Learning more about next-career professionals became increasingly necessary 

because of current teacher shortages. According to Garćia and Weiss (2019), by 2025, the 

estimated teacher shortage could reach 200,000 up from 110,000 in 2018. The teacher 

shortage was real and growing larger every year. Therefore, this descriptive case study 

was significant in providing educational leaders and stakeholders with useful information 

on how to best prepare a genre of individuals that could decrease the teacher shortage. 

The purpose of this study was to discover commonalities between next-career 

professionals’ feelings of preparedness in the classroom, and the usefulness of their 

previous professional experiences in their classrooms. By recognizing the missed 

opportunities that next-career professionals could offer students, this case study could 

help better equip alternative teacher certification programs. Even more, this study could 

provide next career professionals pathways to becoming higher quality educators because 

of their past professional experiences. By learning about the ways that next-career 

professional teachers access their past professional experiences in the classroom, this 

study could help inform how trained and certified individuals by the state, ultimately 

highlight a notable option for alternative certification programs. 



 

 
 

3 

Statement of the Problem 

Education is a popular choice for many people when choosing a second career. 

Subsequently, many professionals enter the classroom as teachers following other diverse 

careers where they garner important skills. These experiences and skillsets make next-

career professionals unique from traditional teachers holding initial degrees in education. 

According to recent research from Yin and Partelow (2020) an average of 17% of 

teachers currently enter the field of education through an alternative certification 

program. 

Alternative certification programs focus on teacher training but with little regard 

to the experiences and skills that these individuals bring with them. However, as next-

career professionals enter alternative certification programs, little is known about how 

they drew insight from their past experiences. By learning how next-career professionals 

draw on their previous insights, alternative certification programs could better tailor their 

training to help next-career professionals translate their previous experiences into the 

classroom setting. 

There is a current teacher shortage in the United States that stemmed from the 

related problem of teacher attrition. Abitabile (2020) wrote, “In the United States, eight 

percent of teachers leave the profession annually, and more than 50 percent quit teaching 

before reaching retirement” (p. 30). The teacher attrition rates in Louisiana (where this 

study occurred) mirrored the national problem. According to the Louisiana Department of 

Education, a third of new teachers (including alternative certification teachers) leave the 

profession within the first year (Guidry, 2019). Committee Chairman Gregorio Sablan 

noted that the turnover was not merely novices, but “Far too many of the most qualified 

teachers are leaving the profession” (Guidry, 2019, p. 1). Even though the teachers were 
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qualified, they still felt pushed out because they were underprepared (Louisiana 

Department of Education, 2014, p. 3). Speaking to this problem, John White, the 

Superintendent of Education in 2019 argued where to place the blame: 

In our state, we have come to think that if a teacher is ineffective at his job, it 
should not be, ‘Shame on him.’ It should be, ‘Shame on us.’ We owe it to teachers 
and to their students to prepare them in a professional manner and to declare them 
effective before they take a full-time job as a classroom teacher. (as cited in 
Guidry, 2019, p. 1) 
 

Ignoring Louisiana’s teacher turnover rate and current teacher shortage is a huge problem 

for the state. Acknowledging these problems necessitates recognizing the need for more 

effective educator training. Next-career professionals could help to fill the gap created by 

teacher attrition––especially in highly technical or specialized secondary courses with 

direct connections to their previous careers such as a chemist teaching high school 

chemistry or a chef teaching a culinary class. In addition, next-career professionals could 

offset attrition rates by providing an alternative to the teacher shortages. As teachers 

retire, there are not enough replacement educators waiting in the wings. Therefore, 

discovering the value that next-career professionals brought to the profession warrants 

further investigation. 

Next-career professionals is a phrase coined in this study to refer to a specific 

group of teachers who embarked on a career in education after gaining experience and 

valuable skillsets in a different field. Specific to the study’s participants, to qualify as a 

next-career professional, one must have five or more years’ experience in a field outside 

of education, at least three years’ teaching experience in the secondary setting, and have 

gained access to education through an alternative certification teacher preparation 

program. While many teachers may pursue careers in education following other jobs, 
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next-career professionals specifically consist of those who hold bachelor’s in non-

educational fields. 

According to the Department of Labor, the average person changes careers five to 

seven times in their working life (U.S. Bureau of Labor Statistics, 2019). Some of the 

fields next-career professionals come from include the department of juvenile services, 

nutrition and dietician services, professional counseling, as well as marketing and public 

relations. Each of the industries that next-career professionals leave equip them with real-

world experiences and rich knowledge ranging from legal studies to nutrition and mental 

health. Though next-career professionals differ from one another in their professional 

histories, they all reach education through alternative certification programs. 

Alternative certification is an important part of the criteria for distinguishing next-

career professionals from others who entered the teaching field. Next-career professionals 

participated in an alternative certification program; however, this does not mean that all 

alternative certification teachers are next-career professionals. Unlike traditional 

education programs which prepare teachers during their undergraduate education, 

alternative certification programs offer an accelerated path to teacher certification for 

individuals who already had undergraduate degrees in other fields. Traditional teacher 

education programs have the benefit of four years in which to educate and prepare pre-

service teachers for their individualized fields. An individual could complete an 

alternative certification program in a year. Completion depended on individual state 

requirements. The goals of alternative certification programs differ from the goals of 

traditional programs creating a problem of underprepared teachers. Carver-Thomas and 

Darling-Hammond (2017) noted that 50% of alternative certification teachers left the 
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profession after the first year of teaching due to lack of mentorship and pedagogical 

training, unlike their traditionally trained counterparts. One reason for the high attrition 

rates of alternative certification teachers was their placement in a classroom before 

sufficient pedagogical training (Carver-Thomas & Darling-Hammond, 2017). While 

next-career professionals have extensive training in their respective fields, this training 

differs from the pedagogical training required to prepare teachers to communicate with 

and assess students. 

Next-career professionals offer a significant solution to the teacher shortage rates 

nationwide and in Louisiana specifically. Next-career professionals have the potential to 

alleviate the need for highly qualified teachers with unique expertise in disciplines central 

to secondary coursework. However, alternative certification training programs could be a 

factor in the high turnover rates. By learning how next-career professionals draw on past 

professional experiences to enrich their learning process, alternative certification 

programs could better tailor their training programs to prepare next-career professionals 

to translate past professional experiences into effective teaching. 

Purpose of the Study 

This case study explored how next-career professionals’ working experiences can 

inform and influence their profession as teachers. The theoretical lenses informing this 

study were Bandura’s (1977) Self-Efficacy Theory and Kolb’s (1984) Experiential 

Learning Theory which helped to explain how teacher expertise and past professional 

experiences connect to and impact the high school students they teach. Specifically, this 

study examined how next-career professionals drew upon past career experiences to 

enrich their teaching. By learning more about this process, this study helped solve two 
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issues in the secondary classroom. First, it helped to recognize the potential of a new 

genre of educators who could offer real-life experiences and disciplinary expertise from 

their past professions with the potential to enhance curriculum. Second, it highlighted 

how alternative certification programs needed to capitalize on this particular set of 

professionals by better tailoring the training this genre of educators received, thereby 

potentially lowering teacher attrition rates. 

This study utilized a descriptive case study approach to explore next-career 

professionals’ working experiences through the following lenses: Self-Efficacy Theory 

(Bandura, 1977) and Experiential Learning Theory (Kolb, 1983). The following research 

questions guided this study: How do next-career professionals experience self-efficacy? 

What do next-career professionals draw from their past professional experiences to bring 

real-world experiences in the classroom? While this study focused on next-career 

professionals, it did not include individuals who participated in programs such as Teach 

for America and Teaching Fellows because the teachers in those programs often begin 

their teacher training immediately following graduation from their undergraduate 

degrees. 

Conclusively, this research study analyzed the voices of next-career professionals’ 

transition into teaching, hurdles faced, and common themes and trends among the 

participants. With the knowledge gained from exploring next-career professionals’ self-

efficacy and discovering how they drew upon past professional experiences to enrich 

student learning this descriptive case study illuminated the shared experiences of four 

next-career professionals. By sharing their stories and hopefully inspiring others to 
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pursue teaching after a professional career, this study offered a narrative of the unique 

challenges these teachers faced.  

Theoretical Framework 

Two theories provided the framework for this study: Self-Efficacy Theory and 

Experiential Learning Theory. Bandura’s (1977) Self-Efficacy Theory was “based on the 

principal assumption that psychological procedures, whatever their form, serve as means 

of creating and strengthening expectations of personal efficacy” (Bandura, 1977, p. 193). 

Bowles and Pearlan (2017) explained, “Self-efficacy encompass an individual’s belief in 

her or his abilities to achieve a goal” (Bandura, 1977; 1997). This theory offered insight 

into how an individual’s expectations influence their experiences. Bandura (1977) 

concluded that an individual’s strength of conviction and effectiveness affected how the 

individual handled any given situation. More recently, Akerman (2020) found that self-

efficacy stemmed from self-worth; and without self-worth, the value of job performance 

declined. Specific to this study, Self-Efficacy Theory offered a lens for considering how 

previous professional experiences intersect with a next-career professional’s self-

perception in their role as an educator. 

In addition to Bandura’s Self-Efficacy Theory, the study utilized Kolb’s 

Experiential Learning Theory. Created by Kolb (1984), the Experiential Learning Theory 

supplied research-based evidence highlighting the connection between experience and 

learning. Kolb found that experiences transform to contribute to the creation of 

knowledge. Experiential Learning Theory was valuable to this study because it showed 

the benefit of past professional experiences when next-career professionals embarked on 

their pedagogical learning. Experiential Learning Theory confirmed that the best way to 
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learn was through experiences, underscoring the importance of experiential learning in 

the classroom.  

Research Design 

Yin (2018) provided the definition of a descriptive case study as an investigation 

of a real-life phenomenon, especially to analyze situations faced by people. Recognizing 

its specific purpose, descriptive case study best suited this research study as it helped me 

to understand the relevancy of next-career professionals. Yin (2018) wrote that the 

descriptive case study’s essential characteristics were to define and describe people and 

their actions to focus on an “encountered situation or one not normally accessible to 

researchers” (p. 264). Since next-career professionals is a new genre of educators, a 

descriptive case study was the most appropriate research design as it offered me both the 

opportunity to distinctly define this category of teachers and offer narrative descriptions 

of their experiences. The research design enabled me to obtain the voices of teachers with 

past professional experiences to discover their real-life issues in how they viewed 

themselves as teachers. 

Additionally, I found this descriptive research design appealing because it offered 

more flexibility than other research designs. According to Dul and Hak (2008), “case 

study research has consistently been one of the most powerful methods in operations 

management, particularly in the building of new theory” (p. 1). Recognizing this benefit, 

descriptive case study proved apropos because it provided a powerful research design 

capable of developing next-career professionals as a new genre of educators that were 

heretofore an unfamiliar territory. 
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Yin (1994) described the case study as a way to explore circumstances that have 

no clear set of outcomes. The paths next-career professionals take once beginning their 

careers as educators were all unique––thus without a predictable outcome. The focus of 

case study is not on finding identical transferable patterns, but on understanding the 

unique qualities of a particular bounded case. In case study research, participants 

typically give “why, what, and how answers with a relatively full understanding of the 

nature and complexity of the complete phenomenon” (Ebneyamini et al., 2018, p. 3). 

Additionally, case study research takes place in the natural setting, which made it a good 

fit for this study. 

The natural settings, in the case of this study, were Terrebonne High School and 

H.L. Bourgeois High School located in Houma, Louisiana. I selected this site because of 

a personal connection to the location. Because next-career professionals are secondary 

teachers, it was necessary to limit the pool of participants to those teachers working at the 

high school level. Teachers at these two schools received a questionnaire to determine 

qualifications for the study, and I selected four qualifying participants based on the data 

collected through the questionnaire.  

The primary qualifications for participants followed four criteria: five years in a 

professional career, a minimum of three years teaching in a secondary setting, teaching 

the profession in which they transferred from, and alternatively certified. Data collection 

procedures included the following: a questionnaire for criteria (Appendix A), a 

questionnaire on self-efficacy (Appendix B) , and semi-structured interviews (Appendix 

C) to determine feelings of preparedness in the classroom, and how the next career 

professionals brought their previous professional experiences into the classroom. Due to 
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COVID-19 conditions, the participants and I used online communication and Zoom 

interviews. The data analysis spiral (Creswell & Poth, 2018), discussed in Chapter Three, 

helped guide the assessment protocols of the study. 

Definition of Terms  

Alternative certification: All post-baccalaureate teachers who enter an individual state 

alternative certification teaching program align by individual state with little to no 

experience in the classroom or pedagogical training (Feistritzer, 2006). 

Attrition: Attrition is the loss of teachers from their teaching positions, including teachers 

moving from one school or district to another and teachers who may choose to leave 

the profession (MacDonald, 1999). 

Experiential Learning Theory: Experiential learning theory is “the process whereby 

knowledge is created through the transformation of experience. Knowledge results 

from the combination of grasping and transforming experience” (Kolb, 1984, p. 41).  

Next-career professionals: Next-career professionals are teachers who have at least five 

years of professional career experience outside of education and three years of 

classroom experience with acceptance or completion of an alternative certification 

program. 

Self-Efficacy: Self-efficacy “refers to an individual’s belief in his or her capacity to 

execute behaviors necessary to produce specific performance attainments” (Bandura, 

1982). 

Teacher Self-Efficacy: Teacher efficacy is “when a teacher believes in the ability to guide 

their students to success” (Chestnut & Burley, 2015). 
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Conclusion 

In conclusion, discovering the personal insights of next-career professionals offers 

a multifaceted understanding of these teachers’ effectiveness in the classroom. 

Documenting these experiences provides useful information which alternative 

certification programs can use to tailor recruitment and certification programs in order to 

merge experience with pedagogical training. This case study documents the gifts next-

career professionals deliver to 21st-century students. Chapter Two provides a detailed 

literature review exploring the theoretical framework guiding the study—Self-Efficacy 

Theory and Experiential Learning Theory, defining the path for next-career professionals, 

reviewing historical trends in teacher shortages. Chapter Two also identifies the gaps in 

studying next-career professionals’ experiences and provided the need for this study.  
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CHAPTER TWO 
 

Literature Review 
 

Introduction 
 

As explained in the previous chapter, next-career professionals are a subcategory of 

alternative certification candidates that bring unique past professional experiences into the 

classroom. World War II General Omar Bradley once said, “Teachers are the true soldiers of 

democracy. Others can defend it, but only teachers can create it” (cited by Paige, 2004, p. v). 

Though little is known currently about next-career professionals, scholarship does exist on 

alternative certification programs and the teachers who matriculate through them. The 

literature reviewed in this chapter engages this research to illustrate not only the key 

differences between traditionally and alternatively trained teachers, but also to highlight the 

important past-professional experiences next-career professionals bring with them to the 

classroom that help them connect student learning to the real world.  

This literature review shows how next-career professionals contribute to education in 

four sections. First, this review dives into the theoretical frameworks and the significance 

they conveyed to the study. Bandura’s (1977) Self-Efficacy Theory provided a way of 

considering next-career professionals’ sense of maturity and knowledge. Additionally, 

Kolb’s (1984) Experiential Learning Theory offered perspective on the importance next-

career professionals’ past experiences may have in the classroom. Second, this review 

examines literature related to alternative certification programs and the more traditional 

teacher certification path. Within this section, I also review the current history of teacher 

shortages and the crisis this problem created nationally and in Louisiana. This section 
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documents the challenges next-career professionals face when entering the classroom. The 

literature review concludes with a section related to the appeal of the teaching profession to 

those seeking a second career and the benefits and challenges that come with a mature 

entrance into the teaching field. Collectively, this review underscores the argument that next-

career professionals offer a valuable solution to current problems in education and echoes the 

need to learn more about them. 

Theoretical Frameworks 

 In light of both the need for alternative certification teachers and the particular 

challenges they face, it is important to examine the numerous factors that contribute to 

teacher success. One way of approaching this task is through the lens of the following 

two theoretical frameworks: Bandura’s (1977) Self-Efficacy Theory and Kolb’s (1984) 

Experiential Learning Theory. The two theoretical frameworks help frame the study and 

answer the two primary research questions: How do next-career professionals experience 

self-efficacy? What do next-career professionals draw from their past professional 

experiences to bring real-world experiences in the classroom? These two theoretical 

frameworks help to clarify how participants experience self-efficacy through the 

completion of the long form (Appendix B) of the Teacher Self-Efficacy Scale 

(Tschannen-Moran & Hoy, 2001). Furthermore, next-career professionals capture how 

they connect their past professional experiences within their classroom, and how they 

impact their high school students through the Experiential Learning Theory. Specifically, 

this study examines how next-career professionals draw upon past career experiences to 

enrich their teaching. Finally, this study allows education policymakers, alternative 

certification preparation programs, and administrators to learn how next-career 
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professionals apply these two theoretical frameworks in their transition from one career 

to another. 

Self-Efficacy Theory 

Bandura’s (1977) Self-Efficacy Theory offers this study a useful way of exploring 

the essential components that contribute to person’s sense of ability to face different 

challenges. The literature on next-career professionals focuses on understanding the 

motivation behind changing careers and the struggles faced during the transition to 

teaching. The father of self-efficacy, Bandura defined self-efficacy as “a collective set of 

beliefs of a group about its ability, with combined forces, to organize a task, carry it out 

and reach a certain level of achievement” (1994, p. 73). These sets of beliefs concern the 

confidence that teachers hold as an individual and as a professional. Vadahi and Lesha 

(2015) investigated the theoretical analysis of how to improve teacher self-efficacy and 

provided readers with recommendations on improving teacher’s pedagogical thinking and 

skills. This analysis examined various theories concerning teacher self-efficacy and 

offered an overview of what kinds of initiatives enhance teacher self-efficacy. An 

example of the Self-Efficacy Theory determining efficacy judgments is shown in Figure 

2.1. 

Developed from Bandura’s work, the Teacher Self-Efficacy Scale (Tschannen-

Moran & Hoy, 2001) applies this understanding of self-efficacy to the teaching 

profession. Tschannen-Moran et al. (1998) defined teacher self-efficacy through Berman 

et al. (1976) as “the extent at which teachers believe he or she has the capacity to affect 

students’ performance (p. 173). Similarly, Guskey and Passaro (1994) described teacher 

self-efficacy as a “teachers” belief or conviction that they can influence how well 
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students learn, even those who may be difficult or unmotivated” (p. 4). Tschannen-Moran 

et al. (1998) concluded that teachers’ belief systems are a catalyst to student performance.  

 

 
 
Figure 2.1. Determining efficacy judgements. Reprinted from Kolb’s Learning Styles and 
Experiential Learning Cycle (n.p.), by S. A. McLeod, 2017, Mackerlin Press. Copyright 
2017 by Simply Psychology. Reprinted with permission. 

 

This case study utilizes the long form (Appendix B) of Tschannen-Moran and 

Hoy’s (2001) Teacher Self-Efficacy Scale. The long and short form of the scale came 

after their 1998 study on the measurement of teacher self-efficacy. Tschannen-Moran et 

al. (1998) focused their study on the measurement of teacher self-efficacy, the 

examination of the “conceptual underpinnings” of teacher efficacy, and the tools that 

measure it. One takeaway from this study that is important to note is that this study 

explored teachers’ beliefs “in terms of the roles, expectations, and social relations that are 

important in the construction of those teacher beliefs” (p. 203). Tschannen-Moran et al. 
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(1998) concluded their study by noting that lower teacher efficacy led to lower student 

achievement and thusly, lower academic achievement. They also reported that a teacher’s 

self-efficacy is contagious among teachers and staff and can be the catalyst for a cycle of 

failure. However, when teacher self-efficacy improved, academic achievement improved 

no matter the socioeconomic status of the students. 

Particularly important to this study, Tschannen-Moran et al. (1998) noted the 

essential place vicarious experiences hold in determining a teacher’s self-efficacy. These 

vicarious experiences came from observing other students and talking to teachers in the 

lounge, but also expanded to outside the classroom. Next-career professionals have rich 

experiences outside the classroom that can not only improve their own self-efficacy but 

can potentially affect student achievement. 

Hoy and Spero (2005) proposed that teachers’ self-beliefs determine teachers’ 

behaviors, promoting student learning. Hoy and Spero’s straight-forward analysis of 

teacher self-efficacy is powerful because it shows the direct connection between teacher 

beliefs and student success. Similarly, Vadahi and Lesha (2015), wrote “greater efficacy 

leads to greater effort and persistence, which leads to better performance, which in turn 

leads to greater efficacy” (p. 83). To put it differently, teachers’ ability to objectively 

evaluate themselves, focus on their values, and receive feedback on their successes in 

order to solidify the self-efficacy to encourage apprenticeship and training. 

These studies addressing teacher self-efficacy show how important it is for 

teachers to make sense of their beliefs and their experiences. In the science of education, 

researchers like Ravitch recommend that educators look to the past to either correct what 

has not worked or revisit the so-called “Golden Era” of education, which Ravitch 
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identifies as the 1920s–1960s (Ravitch, 2000). A historical observer might study how 

educators consistently work to enhance the discrepancies from the past. Ravitch (2000) 

argues that no matter the time, school reform continually evolves and changes to facilitate 

the needs of children during any era. Ravitch (2000) wrote, “As most of the twentieth 

century, Americans have argued about their public schools, some claiming that they are 

not as good as they used to be, others that are not as good as they ought to be” (p. 13). 

Ravitch continued explaining: 

Each generation supposes that its complaints are unprecedented. Critics of the 
schools in the 1980s looked back to the 1950s as a halcyon era; critics in the 
1950s looked back on their Depression-era schooling as a high-watermark. But 
those who seek the “good old days” will be disappointed, for there never was a 
Golden Age. It is impossible to find a period in the twentieth century in which 
education reformers, parents, and the citizenry were satisfied with the schools. (p. 
13) 
 

Ravitch (2000) challenged the reader to understand that American education reproduces 

the same acrimonious debate: quality, methods, and purpose. Therefore, it is not a stretch 

to connect Ravitch and Bandura as both having the same accountability system of teacher 

self-efficacy. Brouwer (2018) wrote that “accountability policies and corresponding 

accountability measures have led to negative consequences for principals and teachers, 

including decreased job satisfaction and stress” (p. 16). For this reason, teacher self-

efficacy draws on the belief of the confidence teachers have in their practices and how 

they project and fulfill their outcome expectations. Moreover, the teacher becomes an 

example and influence for students and becomes a strong influence over students’ 

behavior and belief in the teacher’s capabilities as individuals both inside and outside the 

educational setting (Fackler & Malmberg, 2016). 
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Research on teacher self-efficacy shows that making actionable improvements 

early on in a teacher’s career can progress throughout their lives (Vadahi & Lesha, 2015). 

In short, students may not receive significant learning experiences without teachers’ self-

efficacy being the driving force of valuable learning. Job satisfaction, motivation, coping 

skills, and learning to manage class management stress are fundamental for students to 

receive meaningful learning. Teacher self-efficacy drives students to value academic 

tools, which in turn leads to academic success. Overall, when teachers are not creating 

positive learning experiences, students cannot appreciate and take away valuable learning 

experiences which can potentially affect or even change the course of their lives. For 

next-career professionals, discovering their self-worth from their previous career 

experiences is a catalyst for improving relationships with students, which in turns 

enhances learning in the classroom. 

Experiential Learning Theory 

In addition to the Self-Efficacy Theory, this study also utilized the Experiential 

Learning Theory (Kolb, 1984). Described by Kolb (1984) as “a particular form of 

learning from life experience, often with lecture and classroom learning” (p. 138). This 

theory offers insight into how next-career professionals can change their pedagogical 

success by connecting their current role as teacher to their previous work experiences. 

The following discussion explores two topics: the experiential learning framework and its 

validity.  

The Experiential Learning Theory responded to John Dewey’s demand for an 

opportunity to direct creativity in education. This theory is a synthesis of the work of 

those great “experiential learning fundamental scholars” (Kolb & Kolb, 2017, p. 10) who 
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recognized the significant role experience plays in social learning and development 

theories (e.g., William James, John Dewey, Kurt Lewin, Jean Piaget, Lev Vygotsky, Carl 

Jung, Mary Parker Follett, Carl Rogers, and Paulo Freire). 

Looking across the scholarship regarding experiential learning, most researchers 

divide it into two categories. First, experiential learning involves “a direct encounter with 

the phenomena being studied rather than merely thinking about the encounter, or only 

considering the possibility of doing something about it” (Borzak, 1981, p. 9). This 

learning involves experiencing one’s field of study in its natural environment. The second 

type of experiential learning is “education that occurs as a direct participation in the 

events of life” (Houle, 1980, p. 221). This means that learning occurs during the 

participation of life. For this descriptive case study, next-career professionals experience 

both types of learning. Next-career professionals have a direct encounter with the 

phenomena through their education careers; they also have their own life experiences as 

professionals to bring back to the classroom. Both are equally important. 

Supporting this review of experiential learning, Kolb’s (1984) work offers 

educators the Experiential Learning Cycle “a four-stage cycle involving four adaptive 

learning modes—concrete experience, reflective observation, abstract conceptualization, 

and active experimentation” (p. 30). The cycle aids educational leaders and course 

designers to understand the methods needed to ensure that they and their team members 

continue to evolve their skills and progress productively and successfully as professionals 

over time.  

Kolb’s (1984) primary investigation of the Experiential Learning Theory cycle 

presented learning as an interconnected process in which each stage is mutually 
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supportive; successful learning only happens when a learner implements the model in all 

four stages. The learner may enter the cycle at any stage and follow it through its logical 

sequence. Therefore, for effective learning to occur, the phases cannot happen in 

isolation. Building on Kolb’s (1984) earlier work, Kolb and Kolb (2017) updated the 

original stages of the Experiential Learning Cycle into the following four stages: 

experience, reflection, thinking, and acting. In the first stage of the cycle, the learner 

experiences a new encounter. Second, the learner uses reflective observation between 

knowledge and understanding. Third, for further investigation, the learner uses thinking 

rather than feelings. Last, acting tests to confirm the learner’s beliefs in the material 

learned. In short, Kolb and Kolb’s (2017) learning model (see Figure 2.2) and theory 

bridge how past experiences influence how people perceive and handle the present. 

 

 

Figure 2.2. Kolb and Kolb’s (2017) Experiential Learning Cycle. 

 
Kolb (1984) believed life experiences and the demands “of different 

environments” (p. 35) allowed individual learning styles to emerge due to genetics. Kolb 

(1984) also suggested that learning styles are second nature, and sometimes people do not 

know how to handle problem-solving. Therefore, the Experiential Learning Cycle 
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engages the learner naturally and organically without the learner even realizing it (Kolb 

& Kolb, 2017).  

Next-career professionals bring past professional experiences into the classroom, 

and this literature review recognizes the efficacy of experiential learning through 

researchers like Dewey, Lewin, and Piaget. These previous researchers brought the value 

of knowledge and researched evidence that experiential learning works. Nevertheless, the 

literature gap shows researchers do not have studies exploring how next-career 

professionals use their past professional experiences to enrich their classroom instruction. 

As shown in Figure 2.2, the Experiential Learning Theory is the closest studied theory to 

give current educators a panoramic view of how next-career professionals can awaken 

students to new and different possibilities. 

Defining the Path for Next-Career Professionals  

 Considering Bandura’s Self-Efficacy Theory and Kolb’s Experiential Learning 

Theory, this section examines the paths next career professionals take to arrive at the 

classroom and explores how feelings of preparedness (Self-Efficacy Theory) and past 

professional experiences (Experiential Learning Theory) influence next-career 

professionals’ classroom experiences. This exploration begins with a comparison of 

traditional and alternative teacher certification programs and a discussion of the common 

issues associated with alternative certification program success. Second, this section 

addresses the central problem of inconsistency between alternative certification programs 

and the subsequent challenges rooted in these inconsistencies. Next, I offer a brief 

examination of the historical problem of teacher shortages which contributes to the 

creation of alternative certification programs. I also review the problems of the current 
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teacher shortage problem in Louisiana and the high rate of attrition that feeds it. Finally, 

this section concludes with a discussion of research relating to professional career 

changes and the appeal of the teacher profession to individuals seeking a second or third 

career. 

The Single Path to Traditional Teacher Certification 

While teachers may be equally certified to teach their courses, the paths they took 

to reach certification can vary drastically. The traditional path to becoming a classroom 

teacher begins at an accredited four-year college or university through the pursuit of a 

bachelor’s degree. According to the Louisiana State University (LSU) Department of 

Education (2020), students in Louisiana must meet several basic requirements to enter the 

teacher education program. Some of the qualifications include a minimum grade point 

average of 2.5, a minimum ACT composite score of 22, or a minimum SAT score of 

1100. Acceptance into the teacher education program at LSU requires satisfactory 

completion of an approved program of study as determined by the faculty of the college 

in which the student’s major or concentration resides. Additionally, to obtain a teaching 

certificate in the state of Louisiana, the candidate must pass all parts of the praxis exam 

including the student’s area of concentration, graduate from an accredited college or 

institution, and maintain a “C” or higher in course work set by the Louisiana State Board 

of Elementary and Secondary Education ([BESE]; LSU, 2020). 

The schedule of courses an education student takes depends on the student’s 

concentration, whether it be elementary, secondary, and special education; however, a 

core set of courses remains consistent across all concentrations. Some of the coursework 

students take after acceptance into the teacher education program at LSU include the 
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following: educational technology, pedagogy, instructional strategies, arts integration, 

bullying prevention, teen female mental health, and homeless youth. After students 

complete all coursework, traditionally trained teachers must complete one year of student 

teaching according to the requirements set by the board and LSU. The LSU Department 

of Education facilitates the student teaching experience while the student is completing 

their coursework. After students successfully complete the student teaching experience 

and pass all Praxis exams in the state of Louisiana, they are eligible for graduation and 

teacher certification (LSU, 2020). 

The Many Paths to Alternative Teacher Certification & the Problems that Follow 

There is perhaps no single issue that creates a more heated debate in education 

than the credibility of alternative certification programs. This debate centers on the fact 

that many participants in alternative certification programs enter the classroom as 

teachers before receiving pedagogical training. The argument against alternative 

certification programs is that it shortchanges both teacher candidates and their students 

because the programs inadequately prepare candidates, particularly about pedagogy when 

candidates enter the classroom before sufficient training has occurred (Darling-

Hammond, 2006). Even though alternative certification programs vary widely, the 

unifying debate around these programs is that they do not create comparable results to 

traditional teacher education programs. Lynch (2016) validated the differences between 

the two paths, illuminating the alternative certification process next-career professionals 

must complete. 

Alternative teacher certification programs offer a path to teacher certification for 

individuals who hope to become teachers after having received a bachelor’s degree in a 
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different field. These programs make it possible to obtain the state-licensure needed to 

teach without having to obtain an additional degree. Alternative certification programs 

come in many different forms, including university programs, fast-track programs, and 

online programs. To become accepted into an alternative certification training program, 

one must hold a four-year bachelor’s degree from an accredited institution and pass all 

content area exams. Additionally, alternative certification candidates in the state of 

Louisiana must complete their training within three years if already teaching in the 

classroom. There are programs that combine an alternative teaching certificate with a 

Master of Education degree. However, in that case, the college or university manages and 

defines all coursework (Louisiana Department of Education, 2020). For example, the 

coursework at LSU for individuals seeking an alternative certification includes the 

following: 80 contact hours in the classroom, 12 hours of the learner/learning 

environment, and six hours in methodology, curriculum, and instruction. 

One significant difference between alternatively and traditionally trained teachers 

was the guided mentor classroom experience. Traditionally trained educators received a 

recommended mentor and in-depth training in classroom management skills, pedagogical 

practices, and preparation on research-based instructional strategies before they begin 

their teaching careers. With the help of mentors and in-depth preparation, traditionally 

trained teachers graduated as certified teachers ready to seamlessly enter the classroom 

teaching in their specific content area. As Segun Eubanks, director for Teacher Quality at 

the National Education Association, explained, “high-quality mentors and competitive 

salaries make a difference in keeping teachers” (quoted in Fensterwald, 2015, p. 2). 

Unfortunately, mentors are not always a part of alternative certification programs, and 
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during times of teacher shortage some programs even allow alternative certification 

teachers to immediately begin teaching in the classroom before any pedagogical training 

took place (Kee, 2010). 

According to Darling-Hamond (2006) the building block for any alternative 

certification program begins with a strong a pedagogical base. However, many teachers 

who pursue the alternative certification path begin teaching in an emergency hire 

situation. For teachers in these circumstances, their teaching careers and teacher training 

begin simultaneously—they enter the classroom as educator as they enter the classroom 

as student of education. While these teachers are filling important positions, without 

sufficient time spent developing a strong pedagogical base, they lack necessary 

curriculum awareness, leadership training, and classroom management. Therefore, when 

teachers, including next-career professionals, enter the classroom before alternative 

certification begins, it creates a strain upon the education system. 

Another problem plaguing alternative certification programs is attrition rates. 

Sutcher et al. (2016) concluded that “a teacher shortage has profound consequences, and 

a lack of qualified teachers threatens students’ ability to learn” (pp. 2–3). Building on this 

work, Sutcher et al. (2019) later examined the magnitude of teacher shortages. The 

following example, Figure 2.3, indicates the gap between the supply and demand for 

teachers available to enter the classroom each year. The study concluded that teacher 

attrition in 2019 resulted in disadvantages for students, teachers, and ultimately the 

greater society. 
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Figure 2.3. Projected teacher supply and demand for new teachers, 2003–2004 through 
2024–2025, by Sutcher et al., 2019, Mackerlin Press, Education Policy Institute. 
Reprinted with permission. 
 

Inconsistency with Alternative Certification Programs 

The problems with alternative certification programs identified above (lack of 

mentorship, insufficient pedagogical training, attrition) are rooted in a larger problem—

that of inconsistency. At the time of this study, there were over 130 pathways to 

alternative certification, which leaves policymakers with the impossible solution of 

setting criteria for this route to teaching (Bowling & Ball, 2018). Bowling and Ball 

(2018) found that the greatest problems with alternative certification programs were the 

duration and the required coursework to become certified. These problems lead 

researchers to believe that short-cuts to alternative certification creates subpar teachers. 

According to Humphrey and Weschler (2006)  

opponents see alternative certification as a threat to teacher professionalism by 
allowing unprepared individuals into the classrooms of the hardest- to-staff 
schools. They claim that it offers teachers a lower-quality preparation and, 
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ultimately, is a disservice to the neediest students, who end up with the least-
prepared teachers. (p. 1) 
 

The takeaway from understanding the problem with alternative certification programs is a 

lack of coherence among programs’ requirements, coursework, and duration. The nation 

cannot afford to alleviate the teacher shortage crisis with subpar teachers. Standards for 

learning have never been higher, and quality educators are crucial to students’ learning 

and success. Recognizing the potential place alternative certification teachers hold in 

education, it becomes necessary to learn more about the connections between alternative 

certification programs and educational success.  

To avoid the strain and the damage that comes from underprepared teachers, 

policy makers need to set consistent requirements for minimum expectations of 

alternative certification programs and simplify the pathway to alternative certification 

(Walsh & Jacobs, 2007). Simplifying the pathways for next-career professionals allows 

for them to obtain their certification more efficiently, which in turns takes the strain off 

their transition into the classroom. Because of their previous career experiences, a 

different pedagogical approach to alternative certification can be a way to intertwine their 

career experiences into their alternative pathway to certification. 

Walsh and Jacobs (2007) identified the following four components as quality 

indicators for alternative certification programs: academic sensitivity, strong subject-

matter knowledge, streamlined and practice sequence, and intensive new teacher support. 

Similarly, Humphrey and Wechsler (2008) revealed that a teacher candidate’s success is 

based on combination of a teacher education programs, school support, and individual 

candidate characteristics, all working together. Both Sutcher et al. (2019) and Humphrey 

and Wechsler’s (2008) studies surmised that effective alternative certification programs 
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build pedagogical training, which enhances teacher efficacy. These studies highlight the 

direct impact of adequate pedagogical training on alternatively certified teacher success. 

According to Louisiana’s Alternative Certification Program the U.S. Department 

of Education’s (2018) study 50% of Louisiana’s alternative certification teachers leave 

the profession within the first five years of teaching. While alternative certification is a 

vital extension of education, understanding why disparities exist between alternative 

certification teachers and traditional teachers is also important. Three common themes 

appear in the literature: lack of pedagogical training, lack of support, and lack of 

mentorship. For alternative certification teachers to be successful, these variables need 

addressing to avoid further compounding the historical pattern of attrition associated with 

the teaching profession. 

The Historical Trend of Teacher Shortages 

The connection between alternative teacher certification programs and teacher 

shortages is nothing new. Alternative certification programs arose from teacher shortages 

during the Great Recession, which began in the late 2000’s through the early 2010’s 

(Tyler, 2019). However, scholarly studies written on the difficulties of staffing schools 

begin as early as the 1930s due to the challenges of the Great Depression (Sherratt, 

2016). Schools have struggled to keep math and science teachers since the 1950s 

(Ingersoll & Pereda, 2010; U.S. Department of Education, 2017). The seminal 1983 

report, A Nation at Risk, noted that “severe shortages of certain kinds of teachers exist: in 

the fields of mathematics, science, and foreign languages; and among specialists in 

education for gifted and talented, language minority, and handicapped students [sic]” 
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(Gardner, 1983, p. 3). Gardner’s statement reflects the breadth of the American teacher 

shortage and its tie to specialized classes. 

As it stands now, if the teacher shortage continues at the same rate, by 2025, the 

United States would be up to 200,000 open teaching positions (U.S. Department of 

Education, 2019, p. 84). Statistics like these urge teachers, professional institutions, and 

other school personnel to tackle teacher certification challenges by promoting fast-track 

certification programs which allow professionals to become certified. These programs 

tailor towards recruiting math, science, and English teachers. An adequate supply of 

teachers is paramount for schools to fill their classrooms. Nevertheless, the number of 

teachers completing an alternative certification program decreased from 518 to 366 

nationwide over one year in the alternative certification program (Nobles, 2018). 

Alternative certification teacher programs exist because of the lack of qualified 

teachers in the classroom and the need for nontraditional paths to the classroom. The 

epidemic of teacher shortages in the United States increases every year, and in Louisiana, 

the research paints a depressing picture (Louisiana Department of Education, 2014). 

Sentill (2018) wrote that “one in three teachers at F-rated public schools in Louisiana are 

uncertified or teaching outside their field of expertise” (p. 1). Speaking to the impact this 

problem has on Louisiana’s students, Governor Bel Edwards explained, “Thirty-five 

percent of our students are in classrooms right now where teachers are not certified, or 

they are not certified to teach what they are teaching” (Sentill, 2018, p. 2). 

Questions remain about how state officials plan to increase the number of 

qualified teachers and decrease the number of uncertified teachers. By understanding 

Louisiana’s attrition rates, policymakers and administrators historically have made 
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decisions based on data released by the state Department of Education. However, this 

data does not tell the whole story. As Sentill (2018) explained, the data released by the 

state Department of Education, “does not compile the number of students led by 

uncertified or out-of-field teachers” (Sentill, 2018, para 7). These statistics allow 

policymakers and administrators to make decisions based on incomplete data. 

To summarize, an investment in next-career professional teachers inevitably may 

play a significant role in education by opening the door for a new genre of educators to 

enter the field. Given the need for teachers, investing in next-career professionals offers 

an avenue to alleviate the teacher shortage. The knowledge I gain from this section of the 

literature review proves why next-career professionals not only choose to become 

teachers but why they stay in education. Furthermore, I discover why next-career 

professionals move into teaching and can offer why next-career professionals are a 

prominent area of study. 

The Popularity of Teaching as a Second Career and Perspectives on Mature Age 

Alternative certification teacher programs began because of the lack of qualified 

teachers in the classroom; however, the appeal of teaching as a second career also 

contributes significantly to the popularity of these programs. In 1995 Synder et al. 

reported that the number of adults enter the teaching profession after an earlier career had 

increased. This trend continued to grow as baby boomers reached middle age. In 2011, 

The New York Times published an article about the popularity of teaching as a second or 

even a third career. The report asserted that baby boomers were enrolling in community 

colleges, state-approved universities, or private programs to convert their professional 

skills into a classroom setting (Olson, 2011). One of the more interesting statistics from 
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Olson’s (2011) article comes from the nonprofit National Center for Education 

Information’s Profile of Teachers in the U.S., which found that “54,000 of new teacher 

hires, or about one-third, in the 2007–2008 school year were delayed entrants” (p. 2). 

While these studies followed the trend of mature professionals entering the teaching 

profession, they also noted that more data is need concerning how this transition occurs. 

Olson (2011) wrote that there is no official tracking of educators over the age of 50.  

When a person is changing careers as a mid-life professional, it is a vastly unique 

experience. While individuals starting their first career as teachers bring passion and 

energy to the classroom, individuals entering the teaching profession after years in other 

careers bring a sense of realism. Baily (2017) wrote that changing careers has different 

meanings depending upon a persons’ stage in life. She noted that when an individual is at 

the beginning of their professional life, the decisions, time, and subjects of a career 

change offer new professionals the opportunity to try different educational experiences to 

find the best fit. People going through a career change later in life are often looking for an 

opportunity to give back and share what they have learned from time and experience. 

Even though next-career professionals bring rich experiences from their past 

professions into the classroom because little is known about how they transition into 

teaching careers, they often face discrimination because of their age. Because next-career 

professionals matriculate through alternative certification programs, their vast 

professional experiences oftentimes counter deficiencies in pedagogical training and lack 

of mentorship. Unlike other second-career teachers, next-career professionals teach a 

subject directly connected to their past experiences. They offer a unique perspective and 

real-world connection not by traditionally certified teachers or other alternative 



 

 
 

33 

certification teachers who teach subjects unrelated to their previous careers. Recognizing 

this distinction, mature age is valuable as an essential part of what makes next-career 

professionals suited for the classes they teach. 

Writing about the challenges that come from being of a mature age when entering 

the teaching profession Tigchelaar et al (2009) highlighted the fact that there is “a great 

heterogeneity in the experiences that second-career teachers (alternative certification 

teachers) bring to teaching” (p. 177). This study also revealed the flexibility of accepting 

a new profession with realistic expectations. While this study focused on second-career 

teachers rather than next-career professionals, it echoed the call that more research is 

needed concerning the place, age, and conceptual differences career changes have on 

teachers. It also suggested the possibility of a connection between age discrimination and 

attrition rates. This is an important connection to consider in a state like Louisiana where 

according to the Schools and Staffing Survey (2012), approximately, 30.3% of teachers 

in Louisiana are over the age of 50. 

Conclusion 

This literature review contributes many important perspectives that pertain to the 

identification and success of next-career professionals. While next-career professionals 

offer a potential solution to the teacher shortage, particularly in courses requiring specific 

certifications, they face many problems. Alarming rates of teacher shortages and 

inconsistency among alternative certification programs lead to situations where next-

career professionals begin teaching before they have a strong pedagogical base. 

Additionally, alternative certification programs do not distinguish between teachers with 

no past professional experiences and those who bring unique and useful past-professional 
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experiences. It should serve as a benefit that the teaching profession appeals to 

experienced professionals looking for a second career. Our schools and students need the 

real word experience and perspectives that next-career professionals offer, but without 

sufficient training in how to draw upon these experiences in the classroom, next-career 

professionals to face problems related to age discrimination. Instead of being valued for 

their experience, these teachers risk leaving the profession and further compounding the 

teacher shortage crisis. 

By learning more about the experiences of next-career professionals, alternative 

certification programs can work to better prepare this valuable genre of educators for 

success in the teaching field. There is much to be learned about the problems next-career 

professionals face in the classroom and the struggles they meet when moving into 

education from an earlier professional career. In the next chapter, I review how this study 

will use the Self-Efficacy Theory and Experiential Learning Theory to examine the 

experiences of a group of next-career professionals as they reflect on their transition into 

the classroom. 
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CHAPTER THREE 
 

Methodology  
 

Introduction 

The lack of research on next-career professionals, the discrepancies between 

traditional and alternative certification teacher programs, and the untapped potential in 

next-career professionals’ past experiences described in the previous chapters revealed 

the purpose of this descriptive case study. I designed the current study to address the 

issues surrounding next-career professionals, the experiences they bring to their students, 

and the feelings of preparedness these teachers hold. The purpose of the study was 

twofold: to determine how next-career professionals experience self-efficacy and to 

understand what next-career professionals draw from their past professional experiences 

to bring in the classroom? To answer these questions, I selected four teachers who fit the 

criteria of a next-career professional to serve as participants in my research study. By 

choosing a descriptive case study approach, I took an in-depth look into real world 

situations facing next-career professionals and how they addressed them (Yin, 2018). The 

descriptive case study research design made it possible to glean insight into the impact 

next-career professionals brought into the classroom after transitioning from their past 

professional experiences into their current role as teachers in the secondary setting. 

The current Problem of Practice not only increased awareness about next-career 

professionals, but it also brought attention to the impact next-career professionals have in 

the classroom. Additionally, this case study shed light on the process of moving from a 

professional career to an educational career. Moreover, it allowed me to focus on the 
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influences next-career professionals brought from their past professional experiences to 

their students. This descriptive case study offered me first-hand knowledge of how next-

career professionals draw upon past professional experiences and how it affected their 

transition from one job to another (Creswell & Creswell, 2018). Using the Self-Efficacy 

Theory and Experiential Learning Theory helped me to understand how next-career 

professionals’ transition into teaching.  

In the following sections, I offered my researcher perspective and positionality 

and then detailed the research design and rationale as well as a discussion of the 

applicability of using the descriptive case study approach revealing my constructivist 

worldview. Finally, I reviewed the setting, study participants, data collection and analysis 

procedures, reliability, and validity considerations for the study, as well as ethical 

concerns. 

Researcher Perspective and Positionality 

One of the main differences in qualitative versus quantitative research is 

researcher perspective and positionality. As a qualitative researcher, my positionality 

articulated, identified, and influenced the study. Therefore, it was necessary for me to 

explore and acknowledge the ways my perspective and positionality shaped the course of 

my study (Gary & Holmes, 2020). 

My initial interest in this research study came from a conversation with a 

physician about his plans upon retirement. I engaged the physician as he spoke about 

becoming a biology teacher after he retired from medicine. I assumed from the 

conversation that inevitably spurred my study that many retirees could offer exceptional 

previous experiences. The assumption I made was that many people, especially after 
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retiring from a professional career, could offer students their expertise on a subject which 

included past professional real-world experiences. The conversation with the physician 

helped me to identify a potential phenomenon of professionals transitioning into teaching 

which I labeled as “next-career professionals.” 

I am not a next-career professional, nor do I identify as an outsider. I am an 

alternative certification secondary English teacher who entered the classroom directly out 

of college and began graduate school in education. When I first entered education directly 

out of college, I taught middle school English and reading for 10 years at a private school 

in New Orleans, Louisiana. The strengths I brought to this study were the first-hand 

experiences of teaching in a classroom with no pedagogical training. I began teaching 

directly after completing an undergraduate degree in English. I enrolled in a dual program 

that combined an alternative certification degree alongside a Master of Education in 

curriculum and instruction. As an alternative certification teacher who began teaching 

with no pedagogical experience, I shared some of the same experiences as next-career 

professionals. 

After teaching in a private school, I was an instructor at Nicholls State University, 

overseeing alternative certification teachers in the classroom. I observed alternative 

certification teachers six times over the course of the school year. Circumstances allowed 

me to have a commonality with the study’s participants as I had not only shared the same 

experiences as an alternative certification teacher, but I also examined and mentored 

alternatively certified teachers in the classroom. 

Working as an alternative certification instructor for three years at a local 

university gave me an insider’s view of the challenge’s teachers faced when placed in a 



 

 
 

38 

classroom with minimal pedagogical training. To change directions from instructor to 

researcher, I examined the “why” a next-career professional chose to transfer to 

education from a constructivist point of view. Because I was alternatively certified and 

taught alternative certification teachers, I made a conscious decision to avoid bringing an 

insider bias from working so closely with alternative certification teachers. 

Highlighting the limitations of entering the teaching field with no professional 

experience limited the potential for insider bias. Chavez (2008) wrote how insider bias 

“can be overly positive or negligent for those who share a common knowledge or 

experience with participants manifesting as a rose-colored observational lens or blindness 

to the ordinary” (p. 475). For me, the weakness that prevailed in the study was the lack of 

professional experience outside of education. Therefore, I could not provide firsthand 

experiences to the research of next-career professionals that related to a previous career. 

To avoid bias, I first excluded any former students as potential candidates for my 

study. Second, I intentionally created interview questions to avoid triggering an 

automatic response from participants. For example, I avoided phrases such as “inquiry-

based,” “real-world,” or “project-based,” as these terms take many teachers down a 

predictable path as alternative certification students. Additionally, I worked to ensure that 

I did not allow my own experiences as an alternative certification educator to affect 

participants’ answers during interviews. I made a choice not to include my own 

experiences as a classroom teacher. 

My perspective and positionality may have reflected bias, which could have, over 

time, affected the development of my research study. Additionally, I considered the 

influences that affected my study. Moreover, the influences I experienced may 
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unknowingly have manipulated my positionality because oftentimes perspective may 

change over time (Andrew & Holmes, 2020). 

Theoretical Framework 

As previously mentioned, this descriptive case study used two theoretical 

frameworks, Bandura’s (1977) Self-Efficacy Theory and Kolb’s (1984) Experiential 

Learning Theory, as a foundation to address the research questions, research design, data 

collection, and data analysis. To frame and align this descriptive case study with the 

methodology, I used an a priori design to analyze the lived experiences of next-career 

professionals and discover if participants shared any similarities in their personal values, 

capabilities, and experiences in the classroom. 

Self-Efficacy Theory and Experiential Learning Theory offered both structure and 

framework for this study on a new genre of educators, next-career professionals, which is 

why this was a compelling study. These two frameworks provided me a way to examine 

next-career professionals’ experiences and learn their performance outcomes as they 

transition from a different professional career into a career in education. The research 

questions guiding this descriptive case study were: How do next-career professionals 

experience self-efficacy? What do next-career professionals draw from their past 

professional experiences to bring real-world experiences in the classroom? I examined 

the primary research questions through both the Self-Efficacy Theory and Experiential 

Learning Theory frameworks to ensure validity and maintain congruency to the study. 

The Self-Efficacy Theory and Experiential Learning Theory guided the problem, 

purpose, and planning, of the implementation of the research methodology. To align the 

research design to the well-documented theoretical frameworks, I confirmed that 
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qualitative research, and specifically a descriptive case study, provided the best design for 

this project. Qualitative research is an approach Creswell (2014) noted “for exploring and 

understanding the meaning individuals or groups ascribe to a social or human problem” 

(p. 4). Qualitative research was the best fit for this study because a descriptive case study 

allowed for a more personal approach with which to align the research design to the 

theoretical frameworks. Bandura (1994) defined self-efficacy as “people’s beliefs about 

their capabilities to produce levels of performance that exercise influence over events that 

affect their lives” (p. 2). Kolb suggested that “experiential learning involves learning 

from experience” (p. 42). Experiences and beliefs are both topics of study that fit well 

with the descriptive case study research design. The descriptive case study offered 

flexibility in exploration of next-career professionals (Yin, 2018) as it allowed me to 

gather perceptions about teacher preparedness and how professional experiences 

transferred to teaching in the classroom. 

To establish rigor and ensure congruency, participants described their experiences 

through questionnaires and interviews. Interviews established the participants’ 

experiences applying their previous professional career to their educational career which 

kept the study in alignment with Kolb’s (1984) Experiential Learning Theory. To 

measure teacher confidence, the best method to align the data collection with the 

Bandura’s Self-Efficacy Theory was to use the Self-Efficacy Questionnaire (Tschannen-

Moran and Hoy, 2001). The questionnaire measured how participants viewed their 

confidence in the classroom. Both frameworks allowed participants to self-reflect, 

process feelings, and perceive behaviors. The research paradigm shown in Figure 3.1 for 
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this descriptive case study provided sustenance for the reader to visualize and support the 

conformity of the study.  

 

 
 

Figure 3.1. Research paradigm for this descriptive case study. 

 
Participants described their experiences through completing interviews and answering 

questionnaires utilizing both theoretical frameworks, the Self-Efficacy Theory and 

Experiential Learning Theory. To measure self-efficacy, interviews of participants 

proved as the best method for evaluating teacher confidence at the time of this study. 

Self-efficacy revealed how next-career professionals view their confidence in the 

classroom. The connection of previous experiences to classroom instruction revealed the 

power of experience learning as described by Kolb (1984). Both frameworks allowed 

participants to self-reflect, process feelings, and perceive behaviors. 

The descriptive case study design allowed for the data collection from next-career 

professionals to reveal lived experiences in the classroom (Kolb, 1984) and reflections of 

teacher preparedness (Bandura, 1977; Tschannen-Moran & Hoy, 2001). According to 

Hattie (2012), effective teachers were two to three times more likely to positively affect 
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student performance than any other school factor. Personal belief in oneself was one 

indicator identified as significant to how teachers influence their teaching environment. 

Therefore, it was necessary for me to learn and understand what shaped a next-career 

professionals’ confidence in the classroom. Studying teacher confidence also allowed me 

to discover how next-career professionals’ earlier career experience influenced their 

confidence in the classroom (RAND, 2020). In summary, both theoretical frameworks 

provided me with ways to examine participants’ self-reflection and connection of past 

experiences to current classroom experiences. 

Self-Efficacy Theory and Kolb’s Experiential Learning Theory also served as a 

lens for data analysis. The purpose of using the Self-Efficacy Theory and Experiential 

Learning Theory was to analyze the data for participants’ level of confidence in teaching 

and examine participants by interviewing them to discover how past professional 

experiences transition into the classroom. These theories contributed useful insight on 

how experiences and perspective impact one another. Specifically, this guided analysis 

on how next-career professionals not only perceive themselves but how their past 

experiences reflect their current experiences.  

Obtaining earlier lived experiences from next-career professionals through a 

constructivist perspective while using Bandura and Kolb’s theoretical frameworks, I 

tailored questions with a specified focus. Constructivism is a learning theory based on the 

idea that people actively construct their own knowledge. Creswell and Poth (2018) 

described constructivism as a way in which “individuals seek understanding of the world 

in which they live and work” (p. 24). To build upon Bandura’s (1977) Self-Efficacy 

Theory and Kolb’s Experiential Learning Theory theoretical frameworks, Vygotsky’s 
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(1978) constructivism approach allowed me to obtain a clear and coherent vision of next-

career professionals. To ensure that this study remained congruent with my own world 

view, it was important to ensure that the philosophical approach centered on how earlier 

experiences affected self-efficacy and quality instruction in the high school classroom 

(Phillips, 1978). Important to this study was the understanding that prior knowledge 

influenced next-career professionals’ new knowledge constructed from new learning 

experiences. 

Research Design and Rationale 

With the lack of research on next-career professionals, a multiple descriptive case 

study supplied the best research design. Qualitative researchers study things in their 

natural settings, trying to make sense of, or interpret, phenomena in terms of the 

meanings people bring to them” (Creswell & Poth, 2018, p. 3). Qualitative research was 

the best fit for answering the primary research questions, which described the experiences 

of next-career professionals’ feelings of preparedness and how they transfer past 

professional experiences to the classroom. Denzin and Lincoln (2011) described the case 

study research design as “an interpretive, naturalistic approach to the world. Therefore, a 

case study design provided me with an “in-depth understanding of the cases or a 

comparison of several cases” (Creswell & Poth, 2018, p. 100). Because the descriptive 

case study tells a “story about real world situations facing people or groups and how they 

addressed it” (Yin, 2009, p. 8), this design was the best choice for this study. 

Additionally, the descriptive case study approach offered readers the appropriateness for 

examining experiences of next-career professionals (Hatch, 2012).  
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The rationale for using the descriptive case study design focused on “what” and 

“how” questions of next-career professionals (Yin, 2018). The “what” questions focused 

on the commonalities between next-career professional participants. The “how” questions 

addressed next-career professionals’ feelings of preparedness in the classroom. Overall, a 

qualitative descriptive case study was the ideal research design for understanding the 

phenomenon of next-career professionals. 

One reason the descriptive case study best fit this study was because Yin (2003) 

defined it as “an empirical inquiry that investigates a contemporary phenomenon within 

its real-life context, especially when the boundaries between the object of study and 

context are not clearly evident” (p. 13). Educational researchers have not studied next-

career professionals. Therefore, next-career professionals were a new genre of educators 

based on the parameters set by me. Additionally, this approach allowed for next-career 

professionals to provide personal thoughts on their feelings of preparedness as classroom 

teachers after transitioning from a professional career.  

It is necessary to report that this investigation was conducted as a multiple 

descriptive case study. I interviewed multiple participants in my study. Yin (2009) noted 

that a multiple descriptive case study offered researchers with an in-depth look into the 

similarities and differences between cases. Moreover, Yin discussed how a researcher can 

use the multiple descriptive case study to investigate data within the case analysis, 

between the case analyses, and a cross-case analysis. Therefore, I used Yin’s approach to 

examine the multiple cases to analyze next-career professionals.  

While there are many stakeholders invested in a case study, as explained by 

Farquhar (2012), the essential stakeholder was me. The outcome of the analysis depended 
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solely on my relationship with the research. Farquhar (2012) described each stakeholder 

in a case study and their importance in their research. Figure 3.2 portrays the stakeholders 

in addition to me. 

 

 
 

Figure 3.2. Stakeholders in case study research. 
 
 

The research and the design were a marriage—for, without a proper strategy, a case study 

cannot produce the insight that I need for completion. The case study’s framework was 

“worked” and “reworked” to discover connectivity. Without reinterpretation of the case 

study, it could never come to fruition, and without understanding bias, the findings would 

not be multifaceted. Overall, a case study allowed for understanding the journeys of next-

career professionals through questionnaires and interviews. 

Site Selection and Participant Sampling 

This multiple descriptive case study took place at Terrebonne High School and 

H.L. Bourgeois High School in Houma, Louisiana. I sent high school teachers the criteria 

questionnaire through a Google Doc form via email. I recruited participants using 
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purposive criterion sampling which was the most appropriate choice for identifying 

participants who met a predetermined criterion set by me (Creswell & Poth, 2018). As 

explained in Chapter One, I set four criteria for selecting participants (see Appendix A) 

who fit the description of a next-career professional: five years in a professional career, a 

minimum of three years in a secondary setting, teaching the profession in which they had 

previous professional experience, and were alternative certification. The connection 

between previous professional experience and the participant’s current teaching role was 

particularly important. An example of an ideal participant was an individual who majored 

in culinary arts and practiced as a chef for at least five years before becoming 

alternatively certified and teaching culinary arts in a school setting for at least three year 

(Yin, 2014). Table 3.1 identifies the participants of the study. 

 
Table 3.1 

 
List of Participants 

 

Participant Previous Professional Career Current Teaching 
Position 

P1 Probation Officer Legal Studies 

P2 
Mass communications and public 
relations for the New Orleans’s 
Pelicans National Basketball Team 

English 

P3 Hospital Administration Online Learning 
Facilitator 

P4 Cable News Network (CNN) 
Career Specialist and 
Certified Business 
Teacher 

 
 

From the questionnaires, I identified four next-career professional participants 

who agreed to take part in this study. The selected participants completed a questionnaire 

to confirm eligibility. The four participants that met the criteria for next-career 
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professionals worked in various fields but offered amazing experience to students. For 

example, an English teacher who worked as a marketing director and oversaw the writing 

on social media for the Pelicans’ National Basketball league offered students a project on 

how to market something that interested them. Because many students love the Pelicans, 

it was easy for this participant to motivate students for this activity. Another example I 

found both intriguing and impactful was the legal studies teacher who worked for the 

Department of Juvenile Justice in Terrebonne Parish. This participant went into great 

depth about how she loves her students and wants to help them in any way possible. 

Unfortunately, many of her students she knew previously from her professional career; 

however, she never holds that against them. She always wants to provide them with 

training about the law. Because of the trust she has built with her students, they do not 

fear asking her personal or complicated questions about the law.  

Data Collection Procedures 

As a qualitative researcher, it was imperative for me to utilize multiple sources of 

data to have a robust collection of data. For this study, utilizing different forms of 

evidence supplied triangulation of the research. Yin (2018) described triangulation for a 

descriptive case study as the justification for gathering data from multiple sources. I 

collected data using three different methods, criteria questionnaire, Self-Efficacy Scale 

questionnaire (Tschannen-Moran & Hoy, 2001), and semi-structured interviews. Yin 

emphasized that using multiple sources of evidence strengthens the case study to achieve 

validity. Yin also emphasized that multiple sources provided multiple evidence of the 

same phenomenon, and these data sources became necessary to accomplish triangulation. 
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To obtain triangulation, I employed three forms of data collection: questionnaires 

and interviews. The criteria questionnaire allowed me to select participants and get a 

broad picture of their professional and teaching experiences. I followed the 

questionnaires by conducting interviews to obtain enough data to create descriptive cases 

and having each participant to complete the long form of the Teacher Self-Efficacy 

Questionnaire. 

The data collection cycle shown in Figure 3.3, adapted from Creswell (2014), 

guided me through the process of collecting data from participants: 

 

 
 

Figure 3.3. Data collection cycle. 
 
 

 Upon completion of the design phase of the study, I obtained permission from the 

Institutional Board Review (IRB) at Baylor University to begin the data collection 



 

 
 

49 

process. After identifying Terrebonne and H.L. Bourgeois High School as ideal settings, I 

contacted the teachers via email to discover if any fit the criteria of a next-career 

principal. I sent the criteria questionnaire to the pre-selected teachers at the school, along 

with informed consent documents for teachers who qualified for the study. I gained 

access to the four participants who met the criteria during the sampling process and 

contacted them via email to begin to develop a rapport with each of them. The first 

questionnaire I used was a questionnaire with five questions determining if they qualified 

for the study. Following this, I used the long form of the Teacher Self-Efficacy Scale 

(Tschannen-Moran & Hoy, 200) questionnaire to discover the next-career professionals’ 

feelings of preparedness. Lastly, I conducted semi-structure interviews through Zoom 

give participants the freedom and openness to respond to and clarify their answers. It also 

gave me the opportunity to make personal notes on my end by coming back to questions 

needing further explanation. After each interview it was essential for me to validate that I 

accurately conveyed the participants intended ideas through member checking by 

transcribing and verifying my notes with the participants’ interviews.  

Interviews in this descriptive case study were the foundation of understanding the 

self-efficacy and past learning experiences of next-career professionals and offered an 

insight into how and why these professionals chose to become teachers. For this study, I 

chose to interview participants using a semi-structured interviewing method, (Yin 2018), 

found in Appendix C, where both the interviewer and interview questions were the 

instruments used. Yin (2018) wrote, “case study interviews will resemble guided 

conversations rather than structured queries” (p. 118). Adding to this, Yin (2018) 

described case study interviews as “unstructured, intensive, or in-depth” (p. 207). During 
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the interviews, I took notes and made notations with regards to added or follow-up 

questions. By using semi-structured interviews, the participants were asked open-ended 

questions as opposed to one word “yes or no” questions. I transcribed interviews and 

examined the recordings by taking more notes and writing down any unresolved 

questions. 

 When collecting data, respecting the participants’ wishes was imperative. Privacy 

protection was an extensive component of dependability and credibility. I stored all 

collected data using the most appropriate safety and security measures. I recorded all data 

and administered the procedures set by Creswell and Creswell (2018). I sent out the long 

form (Appendix B) of the Teacher Self-Efficacy Questionnaire (Tschannen-Moran & 

Hoy, 2001) through a secured web browser in Google Docs that was password protected. 

I kept all interviews and documents protected by using a password-protected Google 

Drive folder. I stored the criteria questionnaire, the Teacher Self-Efficacy Scale 

Questionnaire (Tschannen-Moran & Hoy, 2001) and interview notes in one central 

location. To ensure participants’ identities were kept private, I assigned pseudonyms in 

place of participants’ real names for this study.  

Data Analysis Procedures 

According to Creswell and Creswell (2018) the purpose of data analysis is to 

make sense out of text and image data, taking it apart and essentially putting it back 

together. Broadly, this process involved preparing and organizing the data, reducing the 

data into themes through coding, and representing the data in figures, tables, or 

discussions (Creswell, 2014). To help guide the analysis of data, I used the frameworks 

of Bandura’s (1977) Self-Efficacy Theory and Kolb’s (1984) Experiential Learning 
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Theory, to determine the codes which aided in discovering how next-career professionals 

use their previous professional experiences in their classrooms and their feelings of 

preparedness in the classroom. 

I conducted the data analysis using Creswell and Poth’s (2018) data analysis 

spiral to provide supporting evidence for the research questions. Creswell and Poth’s data 

analysis spiral provided the following five steps for data collection: Step one was to 

manage and organize the data for analysis. Step two was to read and memo emergent 

ideas, and step three was to describe and classify codes into themes. Step four was to 

develop and assess interpretations of the data. Last, step five was to represent and 

visualize the data. During the data analysis procedure, I reviewed questionnaires and 

identified themes to investigate in the semi-structured interviews.  

The goal of the qualitative data analysis for this research study was to understand 

and examine in-depth the personal lived experiences and stories of next-career 

professionals. During the first step of data analysis, I examined all the transcribed data I 

gathered in an unbiased and honest nature and organized it into files using a password-

protected Google Drive folder to ensure the safety of the data. Additionally, I was able to 

organize, sort, and search the text and images more efficiently because of the digital 

storage (Creswell, 2014).  

The second step of data analysis was to read and memo text for emergent ideas. 

This step was the beginning of the coding process. Saldaña (2016) defined coding as “a 

method that enables you to organize and group similarly coded data into categories or 

‘families’ because they share some characteristic” (p. 8). While the overarching process 

of this qualitative study was inductive as it was a researcher-heavy interpretation, the 
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coding process began with the initial, or a priori, codes developed through the theoretical 

framework of Bandura’s Self-Efficacy Theory and Kolb’s Experiential Learning Theory 

to provide a big picture analysis. This approach continued as I noted emergent ideas by 

reading the participant interview transcripts. By rotating, reflecting, and posing questions 

in the transcript margins, novel ideas appeared in the data. 

I used the two theoretical frameworks previously discussed to flesh out the codes 

and emerging themes from the collected data. After a priori coding, I moved into axial 

coding looking for central ideas and relationships between the codes. All the labels coded 

by me allowed for gained insight into experiences of next-career professionals’ transition 

into teaching. Bandura’s Self-Efficacy Theory provided the following themes based from 

Tschannen-Moran and Hoy’s (2001) long form of the Teacher Self-Efficacy Scale: 

efficacy in student engagement, instructional strategies, and classroom management. 

Additionally, Kolb and Kolb’s (2017) Experiential Learning Cycle supplied the following 

four themes based on the four experiential learning stages: experience, reflection, 

thinking, and acting. Discovering emerging themes through coding from several sources 

helped me to find information, even surprising new information of next-career 

professionals which emerged during Creswell and Poth’s (2018) next step, cross-case 

thematic analysis. 

To reduce non-essential information, Creswell and Poth (2018) advised that I 

needed to discover “small, manageable sets of themes to write into a final narrative” (p. 

193). This process served as step three of the data analysis, describing and classifying 

codes into themes. With these themes, I sought to make sense of the data through Pattern 

Matching (Creswell, 2014) to understand how the Self-Efficacy Theory and Experiential 
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Learning Theory related to each participant’s thoughts and ideas (see Figure 3.4). To seek 

knowledge and themes of next career professionals, I categorized information, seeking 

evidence of patterns. The two theoretical frameworks, Self-Efficacy Theory and 

Experiential Learning Theory, directed the cross-case thematic analysis and helped to 

answer the study’s primary research questions. The themes from Bandura’s Self-Efficacy 

Theory which emerged from the four cases were feelings of preparedness and 

effectiveness. Additionally, I discovered storytelling and past experiences applied to 

teaching from Kolb’s Experiential Learning Theory as themes to identify how next-career 

professionals utilized their past experiences into their classrooms. Examining the data this 

way ensured that I was consistent and followed patterns and themes from one next-career 

professional to another. 

Step four was to develop and assess interpretations. It was imperative that I 

remembered that the coding and data analysis occur simultaneously. Therefore, 

interpreting the codes and themes and developing interpretations of next-career 

professionals through the topic, categories, and patterns aided in the interpretations of the 

data. Creswell (2014) wrote that describing interpretations of the data involved the 

“rendering of information about people, places, or events in a setting” (p. 199). 

Therefore, to classify and interpret the data, I broke it down the data into small units. I 

determined the importance of these units by putting pertinent units together in a general 

interpretive form. 

The last step of my data analysis was to represent and visualize the data. I drew 

from next-career professionals’ voices, memos, and the research literature to not only 

provide visual representation of the data, but to write up the data based on the voices and 
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stories of the next-career professional participants. Going into a sixth step of the 

qualitative data analysis spiral which involved accounting the findings of next-career 

professionals, I used the descriptive case study to account the narratives the participants 

and show the larger themes among the four cases of the study.  

To stay congruent with the methodology of the descriptive case study, I presented 

findings from the participants’ questionnaires and semi-structured interviews through 

description. The purpose of description in this case study was to recount the 

characteristics of the phenomenon. Atkinson (2002) wrote the four steps of writing 

descriptions in a descriptive case study were as follows:  

1. Describing data of participants relevant to the descriptive case study. 
 

2. Describing the following gathered collected gathered: semi-structured 
interviews and the Teacher Self-Efficacy Questionnaire (Tschannen-Moran 
and Hoy, 2001) and deciphering the case descriptions through within case 
analysis and cross-case thematic analysis.  
 

3. Describing the research questions and major themes found among the 
participants’ interviews and questionnaires. 
 

4. Describing the patterns, relationships, and themes. (p. 10) 
 
During the description of the data, I discovered that data saturation occurred due to the 

similar themes among the four participants. Furthermore, additional data collection was 

not necessary, as there was adequate evidence from the four next-career professionals to 

support findings.  

This descriptive case study supplemented the data analysis by applying an 

inductive approach to this qualitative study to discover large themes among the four cases 

of this study. After analyzing all the data and the cases, I applied a thematic analysis to 

discover themes to unify the data of next-career professionals. The thematic analysis for 
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this study allowed for me to generate themes that are useful and accurate among the cases 

of next-career professionals. I followed the thematic analysis for this descriptive case 

study by using the following steps: transcribing and familiarizing the data, coding–

categorizing the data, generating, and reviewing themes, defining and naming themes, 

and lastly, writing and reporting. Figure 3.4 provides a visual of the thematic analysis for 

this descriptive case study: 

 

 

Figure 3.4. Thematic analysis. 
 
 

By reducing the information into themes, I gained a comprehensive perspective of next-

career professionals through the data presented and themes generated through the 

application of the Self-Efficacy Theory and Experiential Learning Theory. 

Ethical Considerations 

Ethical considerations are an essential part of any qualitative study. Many of the 

ethical considerations for this descriptive case study began with the protocol for IRB 

approval from Baylor University. By obtaining IRB approval, I set clear expectations for 

how the study would work to protect participants. As the study began, another concern 

that I had was refraining from exerting pressure on participants to sign consent forms 

(Creswell & Poth, 2018). This ensured that I did not pressure any participants to take part 

of this study. Additionally, sensitivity to all participants during the COVID-19 pandemic 
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needed severe consideration as I had to follow all mandates from the parish and state 

level which was changing day to day. 

During data collection, storage, and analysis, privacy and the importance of 

anonymity as written previously supplied trustworthiness for participants in this research 

study. Creswell and Poth (2018) discussed trustworthiness as a critical component of any 

qualitative research study. Creswell and Poth (2018) go on to discuss trustworthiness by 

writing, “participants have rights to withdraw from the study at any time, benefits may 

accrue to participants, and signatures of participants as well as me are elements that 

require attention in the United States to conduct a qualitative study” (p. 155). 

Recognizing the importance of maintaining high ethical measures, I worked to treat 

participants unbiasedly and respectfully by keeping the participants’ names anonymous.  

Limitations and Delimitations 

The study’s delimitations narrow the study’s scope, which, in this case, occurred 

through the study’s focus on next-career professionals as opposed to just alternatively 

certified teachers. This narrow focus was necessary to provide clarity and rigor that 

supported specific variables. The study’s limitations included the following: my lack of 

personal experience as a next-career professional and finding enough participants. The 

COVID-19 pandemic limited the observations of participants and the willing participants 

to take part in the study. With social distancing, the school district had a strict protocol 

for entering schools. Furthermore, most teachers were teaching in an online format, 

mostly for the first time creating additional stress and work for them. I made sense of the 

panic among the teaching community through local and national news sources. 
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Additionally, another limitation of the study was that all four participants had 

more years teaching than the three years set as one of the criteria for next-career 

professionals. Correspondingly, in the literature review I noted that Yin and Partelow 

(2020) discovered that an average of 17% of teachers who enter the field of education 

through an alternative certification program leave within five years. The participants in 

this study stayed in education over five years, which in itself is a limitation. 

Conclusion  

This descriptive case study examined the following two research questions: How 

do next-career professionals experience self-efficacy? What do next-career professionals 

draw from their past professional experiences to bring real-world experiences in the 

classroom? The application of the Self-Efficacy Theory (Bandura, 1977) and Experiential 

Learning Theory (Kolb, 1983) offered me perspective to frame the study. The theoretical 

frameworks clarified how the Self-Efficacy Theory and Experiential Learning Theory 

supplied the lens to which research questions illustrated the position to which participants 

responded to both questionnaires and semi-structured interviews. My positionality 

offered readers a background of my career in education as an English teacher for 10 years 

and a higher education instructor for alternative certification teachers for three years. A 

descriptive case study was used to evoke rich insights into their current positions as 

educators while connecting and utilizing their past professional experiences. I utilized 

purposive criterion sampling to discover participants who fit the next-career professional 

criteria. The explanation of the selected site and participants provided the reader with an 

understanding of how the study took place and the challenges that COVID-19 presented 

during this study. Data collection and data analysis molded the investigation with the 
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acquired and examined information. All ethical considerations and the limitations and 

delimitations called for real-time factors that needed validation in the interest of all 

participants and stakeholders in the study. Chapter Four offers a presentation of the 

findings and significant results of this descriptive case study.  
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CHAPTER FOUR 
 

Results and Implications 
 

Introduction 

 The central purpose of this descriptive case study was to explore the experiences 

of next-career professionals and their perception of preparedness teaching in a secondary 

setting. Next-career professionals are teachers who have had professional career 

experience outside of education for at least five years, who also obtained their alternative 

certification, and then moved into teaching for a minimum of three years. In the previous 

chapter, I detailed the methodology, data collection, and the data analysis steps using 

Creswell and Poth’s (2018) data analysis spiral for this descriptive case study. Applying 

the methodology laid out in Chapter Three, in this chapter I present the results and 

implications of the study by providing a description of the four participants, including 

their narratives, perspectives on self-efficacy and experiential application, and themes 

related to the following primary research questions: How do next-career professionals 

experience self-efficacy? What do next-career professionals draw from their past 

professional experiences to bring real-world experiences in the classroom? 

The results and implications presented in this chapter come from the data 

collected through questionnaires, semi-structured interviews, and the long form of the 

Teacher Self-Efficacy Scale (Tschannen-Moran & Hoy, 2001). The presentation of the 

findings unfolds in four parts. First, I offer an introduction to the participants through 

short descriptive narratives. Next, following the tradition of a descriptive case study, I 

first detail each participant as a separate case. Each case profile begins with the narrative 
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of the participant’s previous professional career followed by a brief account of their 

transition into teaching. Following these profiles, I address the findings as they relate to 

the first research question looking both within the individual cases and next looking 

across the cases using the Self-Efficacy Theory framework (Bandura, 1977). Next, I 

repeat this process with the second research questions; however, I use a cross-case 

thematic analysis (See Figure 3.4) by intertwining the second theoretical framework, 

Kolb’s (1983) Experiential Learning Theory. By following the participants’ answers to 

the research questions, I was able to discover the themes and note the similarities and 

differences between participants. The following table, Table 4.1, provides the reader with 

a breakdown of the research questions, codes from the theoretical frameworks, and 

themes that emerged from the data. 

 
Table 4.1 

 
Themes from the Literature and Theoretical Perspectives 

 

Research Questions Theoretical 
Framework Initial Codes Emergent 

Themes 

How do next-career 
professionals 
experience self-
efficacy? 
 

Bandura’s (1977) 
Self-Efficacy 
Theory  
 
Tschannen-Moran 
and Hoy’s (2001) 
Teacher Self-
Efficacy Scale 

Efficacy in Student 
Engagement 
 
Efficacy in 
Instructional Strategies 
 
Efficacy in Classroom 
Management 

Feelings of 
Preparedness 
 
Effectiveness 

What do next-career 
professionals draw 
from their past 
professional 
experiences to bring 
real-world 
experiences in the 
classroom? 

Kolb’s (1984) 
Experiential 
Learning 
Theory 

Experience 
 
Reflection 
 
Thinking 
 
Acting 

Storytelling 
 
Past 
Experiences 
Applied to 
Teaching 
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I discovered the following emerging themes through Creswell and Poth’s (2018) 

data analysis spiral: feelings of preparedness, effectiveness, storytelling, and past 

experiences applied to teaching. After answering the research questions, I share 

additional notable findings of the collected data from the four next-career professionals. 

Finally, I discuss the implications of the study including my recommendations to 

stakeholders as well as future research for next-career professionals. In the section that 

follows, I offer the initial introductions of the participants before moving into the first 

research question. 

Introductions of Participants 

As described in the previous chapter, four individuals fit the criteria for 

participation in this study. Table 4.2 presents each participant’s demographics and serves 

as a review of information from Chapter Three. Keeping with the purposive criterion 

sampling technique chosen for defining next-career professionals, each of the four 

participants transferred into teaching with five or more years of professional experience. 

All four participants taught in the public school system in Terrebonne Parish in Houma, 

Louisiana and happen to be female, which was not intentional, but also expected as the 

teaching profession is majority women. Each participant completed an alternative 

certification program, were teaching from the perspective of their previous career, and 

had three or more years teaching in the classroom. During the data collection, each 

participant completed the criteria questionnaire, then responded to the long form of the 

Teacher Self-Efficacy Questionnaire (Tschannen-Moran & Hoy, 2001), and finally 

participated in a semi-structured interview. Because of the COVID-19 pandemic, state 
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and school policies did not permit observations of the four participants in their 

classrooms as I had planned. 

 
Table 4.2 

 
List of Participants 

 

Participant 
Previous 
Professional 
Career 

Professional 
Years 

Current 
Teaching 
Position 

Teaching 
Years 

Alternative 
Certification 

P1  Probation Officer 6 years Legal 
Studies 15 years Yes 

P2  

Mass 
communications 
and public 
relations for New 
Orleans’s Pelicans 
National 
Basketball Team  

5 years  English 5 years Yes 

P3 Hospital 
Administration 9 years 

Online 
Learning 
Facilitator 

10 years Yes 

P4  Cable News 
Network (CNN) 14 years 

Career 
Specialist 
and 
Certified 
Business 
Teacher 

18 years Yes 

 
 

The following section offers a description of each next-career professional participant. I 

recount the stories of the four participants, which were derived from questionnaires and 

semi-structured interviews. Following these profiles, I address the two primary research 

questions through the two theoretical frameworks. 

Participant 1 

Participant 1 (P1) has been teaching English, legal studies, and life skills for 15 

years in the public-school system in Terrebonne Parish in Houma, Louisiana. Before 

transitioning into education, P1 was a probation and parole law enforcement officer for 
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six years. P1 decided that the job she wanted for the long term was not to be a probation 

and parole officer. She explained that she loved her job as an officer, but the negative 

aspect of living in the same community with the people she had arrested prompted her to 

change careers. The negative aspect of her previous professional career was the reason 

she decided to pursue a career in education. When she was on bedrest prior to the birth of 

her son, she completed an online alternative certification program.  

P1 talked about the difficulties of being an alternative certification teacher placed 

in a classroom before receiving any pedagogical training. She discussed her mentors and 

instructional coaches that helped her to find her way as a first-year teacher. She said that 

through her previous professional career, she did not feel slighted in her ability to be a 

classroom teacher. P1 said what was crazy about transitioning from a probation and 

parole officer to teacher was that “some of these people that are on parole or probation 

are now my students.” P1 paused, and I could see sadness in her eyes before she said, 

“and probably some of those students will end up behind bars at some point.”  

Participant 1’s career moved from elementary to secondary education, where she 

has taught legal studies for 10 years. She commented how she loves having the 

opportunity to have a second chance to teach them. Although, she said “it is odd to have 

taught fourth grade students and then [be] teaching the same students again in high 

school.” P1 said she loves watching her students grow up, and she finds it funny to hear 

the memories of having the same students again. She often hears a student(s) say things 

such as “remember that….” She loved to hear the memories they had of being in her 

class. One poignant memory was of a student who told P1 that she decided to be a writer 

because of what she learned in fourth grade. The student said, “I want to be a writer 
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because of what I learned in your class.” P1 went on to say that “those are the 

moments…the ones where the student knows they took something, and it meant 

something to them.” When P1 told this story, she became very charismatic and excited. 

She said that she wanted her students to take the knowledge and a real-life perspective 

shared with them through her own previous professional experiences with them after they 

leave her class. When P1 said that she wanted her class to mean something to her 

students, she followed up with that she wanted her students to remember what they 

learned in her class, so they can take that knowledge with them after they leave. 

Participant 2 

The professional career Participant 2 (P2) had for five years was the director of 

public relations and marketing for the New Orleans’ Pelicans, a professional basketball 

team. She has taught English for five years at a high school in Houma, Louisiana. P2 

attributes many factors making her the teacher she is today. First, P2 was teacher of the 

year for Terrebonne Parish, which is a significant accomplishment as a next-career 

professional. Second, P2 talked about the expectations she has for her students, which 

stems from her own educational experiences. For example, she attended a private all-girls 

high school, which she gives credit to shaping the person she is today. Third, being in a 

managerial position gave her confidence as a classroom teacher. P2 said, “you have to 

have confidence within yourself in order to get student buy in.” She completed an online 

alternative certification and Master of Education program. Nevertheless, she exuded the 

“fake it until you make it” rule for herself when she entered the classroom with no 

pedagogical training.  
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P2 transitioned into education because she knew she wanted to work with people. 

In her role with the New Orleans’ Pelicans, she was not working as much with people as 

she did in beginning. Another factor for transitioning into education was that she coached 

travel volleyball in her spare time. Coupled with wanting to work with teenagers and 

coaching, P2 saw the difference she was making on the court and wanted to bring that 

same energy into the classroom. Thus, she decided to make the transition into teaching by 

enrolling in an alternative certification program and obtaining a job teaching English at 

the high school where she was coaching.  

Participant 3 

Participant 3 (P3) was a hospital administer and in medical sales for nine years. 

She discovered her calling in education by designing an online curriculum for the high 

school she has worked for the past 13 years. Even though P3 is not in a traditional 

classroom anymore (she was in the classroom over three years, which qualifies her for 

the study), she wears a variety of hats in her high school. She coordinates multiple 

credentialing programs, a digital learning resource platform, is a transcript auditor, and 

manages the virtual learning program, while working with “student interruptions every 

single minute.”  

P3 works directly with students every day by mentoring and coaching students on 

everything from using the online curriculum to personal matters. She explained very 

energetically that her door is always open. She assists students with issues such as 

working through in school and out-of-school issues ranging from applying to college or a 

technical school, finding a job, getting married, or even having a baby.  
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P3 received her alternative certification as a classroom teacher. She said she did 

not feel prepared to be a classroom teacher. However, because she worked at a school 

with an amazing support system, she had a wonderful experience as a first-year teacher, 

which made a huge impact in her moving forward in her educational career.  

One example of the energy that P3 exudes in relation to her career as an educator 

is that she has built trust with her students, especially the ones “teetering on the edge.” 

She said that she will do anything to help any student, but when she sees students “falling 

through the cracks,” she is especially proactive or reactive, depending on the situation. 

Her face lit up when she said that was the best part of her job was seeing her students 

come out on the other side of whatever they are going through. P3 concluded, “that is 

probably one of the best things [about my job].”  

Participant 4 

 Participant 4 (P4) had 14 years of professional experience outside of the 

classroom. She worked for Cable News Network (CNN) in Atlanta, Georgia and 

Washington, D.C before transitioning into education. She is a certified business teacher 

and works for the school board as a high school career specialist. She is also the sponsor 

of a nonprofit program called Jobs for America. She teaches high school students about 

life skills, personal resumes, helping students find jobs or applying to universities or 

vocational/technical colleges. She follows up with students in the program every month 

for a year after they graduate from high school. 

 P4 described herself as an energetic, authentic teacher who loves what she does. 

She tries to connect with each of her students on a personal level. For example, she 

recently attended a baby shower of a former high school student and the student’s 
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husband whom she also taught. She regularly gets invited to all kinds of events, and she 

attributes this to the connections she makes with her students. P4 said, “the connections I 

make are for life if the student chooses.” 

 P4 continued by genuinely saying that she treats her students the way she would 

want to be treated—with respect. P4 talked about her job as an educator by stating: 

Thus, at the end of the day despite all that we have to accomplish, I utilize tools  
from my former life as a journalist, as a human resource professional, and a yoga 
instructor, to really connect and be present with my students. I try to have a true 
heart of service when I am in the classroom and to have a true life, filled with 
self-care and activities I enjoy to refuel myself when I am outside of the 
classroom.  

 
The takeaway from P4’s interview is that she constantly tries to find ways to not only 

connect with her students but to influence their academic outcomes. 

Self-Efficacy Theory 

This section of the chapter describes the participants’ responses as they pertain to 

the first research question: How do next-career professionals experience self-efficacy? 

Bandura (1986) described self-efficacy as “people’s judgements of their capabilities to 

organize and execute courses of action required to attain designated types of 

performances” (p. 31). As noted previously, Bandura suggested that self-efficacy refers to 

one’s beliefs in their capabilities.  

With-in Case Analysis 

To analyze the experiences of the next career professionals, I categorized 

information, seeking evidence of patterns by participants. Furthermore, I coded all 

transcribed data line by line (Bergin, 2018), to familiarize myself with the data, while 

aligning the theoretical framework to discover how next-career professionals experience 
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self-efficacy. First, participants, across the board, described self-efficacy as maintaining a 

sense of mastery and planning lessons. Second, when teaching students, a repetitive 

theme between all four participants was using their previous professional careers as part 

of their curriculum which aided in how effective they were as educators. Last, research 

from the literature review and the data collected from the four participants points to the 

competence next-career professionals utilize in the secondary educational setting, but it 

also highlights the benefits these professionals offer student academic outcomes.  

 
 Participant 1.  P1 experiences self-efficacy in those “aha” moments she gets from 

students. When something is not clicking for a student, and when it finally clicks, she 

feels that she is at her best. This year brought new self-efficacy moments as she taught 

life skills for the first time. P1 said, “to know they are using what I have taught them to 

better themselves as people is an amazing feeling.” P1 said when she heard students 

using skills they learned or talked about in class, outside of the classroom, she feels that 

her teaching is valued and validated by the students. 

 
Participant 2.  P2 responded that her confidence within herself is what she needs 

in order to get student “buy in.” She went on to explain that she exuded confidence on the 

outside even if she did not feel the confidence on the inside because she was an 

alternative certification teacher and went into the classroom without any pedagogical 

training. She went on to talk about how students can “smell doubt and fear” within 

teachers and will take advantage of it. When she first began teaching, she said she was 

very nervous but walked into the classroom as if she had been teaching for years. P2 

continued to explain how this mindset carried her through her first few years of teaching. 
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P2 also said that when she hears her students say that they feel she has a “safe classroom” 

she feels that is creating a safe space for students which extends to her sense of self-

efficacy. 

 
Participant 3.  P3 finds her self-efficacy in her belief system of giving 100% of 

herself to her job. She wears many hats in her high school, has no planning period, and no 

lunchbreak. However, she would not change a thing. She said if she did not have a strong 

sense of self-efficacy (a great deal of her self-efficacy comes from her previous 

professional career), all of her responsibilities, connections, and trust with her students 

would crumble. She concluded that it is nice to be trusted and valued by her 

administrators, colleagues, and students. 

 
Participant 4.  P4 explained that her self-efficacy was born from her previous 

professional career in broadcast journalism. She knows how to effectively handle the 

tasks, obligations, and challenges related to her profession as a teacher. She went on to 

talk about how she has worked on becoming an effective teacher for years and in a 

variety of ways in order to discover the best way to influence students. P4 identified her 

self-efficacy by saying: 

traditionally trained teachers who have never been in the corporate world, surely 
cannot communicate real-life lessons with the passion I have (since I have been 
through them or seen them through my co-workers) or give the real-life scenarios 
that I am able to impart on my students. 
 

She concluded by saying she applies her past professional skills as a former broadcast 

journalist and corporate executive to be an effective business teacher and mentor to her 

students. 
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Summary of within case analysis.  The with-in case analysis of this descriptive 

case study identifies codes and themes from the four participants as well as offers a deep 

exploration of understanding the participants’ self-efficacy. Likewise, Bandura’s (1977) 

Self-Efficacy Theory offers the study a conceptualization of how participants handle 

transitioning from a professional career to an educational career. All four participants 

agreed within their personal cases that their previous professional careers were an asset 

when transitioning into education. Across the board, every participant gained confidence 

and brought them a sense of connectiveness with their students, which they attribute to 

being a next-career professional. 

Cross-Case Analysis 

 To illuminate the uncharted research of next-career professionals, I examined the 

impact of self-efficacy of each participant by incorporating Bandura’s (1977) Self-

Efficacy Theory and Tschannen-Moran and Hoy’s (2001) Teacher Self-Efficacy Scale. 

The Self-Efficacy Theory (Bandura, 1977), described in the literature review, originally 

had four components related to self-efficacy: personal mastery, vicarious experiences, 

verbal persuasion, and emotional arousal. Influenced by Bandura and focusing on 

teachers specifically, Tschannen-Moran and Hoy (2001) created the long form of the 

Teacher Self-Efficacy Scale which categorized teachers’ views on their own efficacy in 

the classroom into three components: efficacy in student engagement, instructional 

strategies, and classroom management. For this descriptive case study, I used Tschannen-

Moran and Hoy’s (2001) components as codes because each participant completed the 

long form of the Teacher Self-Efficacy Scale. I built on this initial data using 

comparisons made using the data supplied by the participants’ semi-structured interviews 
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and questionnaires. Their responses allowed me to gain a better perspective of the issues 

and difficulties the four participants faced and their personal feelings of how they 

perform in the classroom from a cross-case thematic analysis viewpoint. The following 

sections explore the themes of student engagement, instructional strategies, classroom 

management, feelings of preparedness, and effectiveness. 

 
Student engagement.  According to Linnenbrink and Pintrich (2003), self-efficacy 

is an important factor in student engagement in the classroom. The teachers who have a 

higher sense of self-efficacy tend to display greater student engagements in terms of 

behavior, motivation, and cognition. P1 said that her previous career as a parole and 

probation officer gave her the confidence to handle students professionally, ethically, and 

empathetically. Engaging with students was a huge component in how she runs her 

classroom. One notable difference between P1 and P2 was that P2 felt her role as a high 

school volleyball coach and a track coach gave her a deep connection with her students. 

She said that student engagement established trust inside and outside the classroom. 

Similarly, P3 talked about all the hats she wears within her job as the online learning 

facilitator for her high school, and how she purposefully creates a trusting environment 

for students. P4 described herself as energetic and authentic with her students, and she 

makes a point to get to know her students on a personal level to build rapport and trust. 

All four participants’ goal for student engagement included creating a positive and 

engaging environment for students. 

 
Instructional strategies.  According to Guskey and Passaro (1994), teacher 

efficacy was described as a teacher’s ability to motivate and influence student learning 
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through instructional strategies by their ability to influence student learning. The Teacher 

Self-Efficacy Scale (Tschannen-Moran & Hoy, 2001), which every participant 

completed, highlighted how participants used instructional strategies in their classrooms. 

P1 used conversational methods in her legal studies and life skills classes. She believes it 

is a privilege to teach students and wanted to provide them with a classroom built on 

trust. All four participants credited their previous professional career for applying 

instructional strategies in the classroom. For example, P2 talked about her previous 

professional career, and how she related her real-world experiences with her students. 

She continued to say that her goal was for students to understand that what they are doing 

inside the classroom related to outside the classroom. Likewise, P3 attributed her 

previous professional career as her most valuable resource as an educator, especially in 

reference to her self-efficacy and instructional strategies in the classroom. P3 believed 

her most effective instructional strategy is conversing with students in relationship to her 

previous professional career as a hospital administrator and medical sales representative. 

Similar to P1, P4 also recognized and credited her previous professional career in 

broadcast journalism for the confidence to enter the classroom with no pedagogical 

training. She said, “If I had not had real-life experiences outside of education, I would not 

have excelled as an educator.”  

 
Classroom management.  Challenging tasks such as classroom management is 

associated with a positive sense of teacher self-efficacy. P1 appraised her classroom 

management skills as the easiest part of her job as an educator due to her previous 

professional career in law enforcement. I discovered that there was a trend between all 

participants and classroom management, which was that classroom management was not 
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the hardest part of their job as classroom educators. Across the cases, all four participants 

said paperwork was the toughest part of being an educator. P2 credited her previous 

professional career and real-world experiences of managing people, especially in a high-

performance organization like the New Orleans’ Pelicans Professional Basketball Team, 

for giving her the confidence in classroom management. P3 explained that working in the 

operating room with world class surgeons gave her a high tolerance for student behaviors 

in the classroom. P3 stated that she can handle the “pettiness” that comes with teaching 

high school students, and she believed it is what sets her apart from a traditional teacher. 

On a beautiful note, P4 explained that her self-efficacy in classroom management was 

based on a quote from Maya Angelou, “I’ve learned that people will forget what you 

said, people will forget what you did, but people will never forget how you made them 

feel” (Angelou, 2013, 1:03). All four participants declared their previous professional 

experiences as the catalyst which paved their way to becoming classroom educators.   

 
Summary of cross-case analysis.  The cross-case analysis of this descriptive case 

study allowed me to discover similarities and commonalities among the four next-career 

professionals. By exploring the themes of student engagement, instructional strategies, 

classroom management, feelings of preparedness, and effectiveness, it provided me with 

an extension of understanding the strengths and weaknesses of transitioning into 

education from a professional career. The cross-case analysis enabled me to delineate a 

variety of factors that contributed to the participants’ stories. Additionally, the cross-case 

analysis permitted me to identify participants’ to not only make sense of unique findings, 

but to discover other articulate concepts, hypotheses, or theories. 
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Other Emerging Themes 

After exploring the initial codes and the themes from the four participants, I 

uncovered additional themes across the four cases and within the Self-Efficacy Theory. I 

examined the similarities and differences between participants to discover larger themes 

that emerged from the data. When analyzing the semi-structured interviews and the 

results from the Teacher Self-Efficacy Scale (Tschannen-Moran & Hoy, 2001), I exposed 

the following emerging themes: feeling of preparedness and sense of effectiveness. Table 

4.3 illustrates themes present for each participant from the semi-structured interviews, 

questionnaires, and the long from of the Teacher Self-Efficacy Scale (Tschannen-Moran 

& Hoy, 2001): 

 
Table 4.3 

 
Other Emerging Themes from Bandura’s (1977) Self-Efficacy Theory and Tschannen-

Moran and Hoy’s (2001) Teacher Self-Efficacy Scale 
 

Participants Feelings of preparedness Effectiveness 
P1 
P2 
P3 
P4 

X 
X 
X 
X 

X 
X 
X 
X 

 
 

Feelings of preparedness.  All four participants talked about their feelings of 

preparedness but varied in what they considered contributing to those feelings. Thinking 

about preparedness with Bandura’s (1977) Self-Efficacy Theory, feelings of preparedness 

in teachers are the belief in how they judge their accomplishments within the classroom. 

Feelings of preparedness regarding this descriptive case study related to next-career 

professionals’ motivation, their feelings of preparedness being an alternative certification 

candidate, and their ability to perform tasks in the classroom (Housego, 1990).  
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There were commonalities in the participants’ feelings of preparedness regarding 

self-efficacy. The recurrent ideas from the four participants regarding feelings of 

preparedness were being able to think on their feet, being confident within their subject 

area, flexibility, and motivation to perform tasks. All four participants relayed a high 

sense of self-efficacy and based it on their prior professional careers. They also felt that 

having a prior professional career gave them an edge to classroom management and 

completing requirements based on their job expectations. Another commonality of the 

four participants was the frustration with the required paperwork of lesson plans, grading 

schoolwork, and testing. During the semi-structured interviews, I heard feelings of 

frustration with not feeling prepared to enter the classroom with no pedagogical training 

as alternative certification teachers. All four participants had access to mentors, master 

teachers, and instructional coaches as well as required observations from their alternative 

certification programs.  

Examples of feelings of preparedness from participants include P1’s feelings 

about transitioning from her professional career as a parole and probation officer to an 

educational career. On the one hand, she felt she was equipped to handle classroom 

management due to her training as a probation and parole officer. P1 said she worked her 

way through her first year of teaching through “trial by fire.” She also felt if something 

she did worked one time, she would try it again. She said that her previous professional 

career taught her how to make quick decisions. For example, as a probation and parole 

officer, she had to think on her feet “because God knows what you are walking into at 

any given time. [My previous career] has been immensely beneficial in that respect.” On 

the other hand, P2 discussed that her confidence in feeling prepared as a teacher comes 
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from her confidence that she developed during her previous professional career as a 

public relations and marketing director for the New Orleans’ Pelicans National 

Basketball team. She explained that even if she did not necessarily feel confident about a 

situation, she exuded the confidence anyway as this made her a stronger teacher.  

P3 gained her feelings of preparedness at first through her previous professional 

career as a hospital administrator and a medical salesperson. She explained that her 

experiences in the operating room with world class surgeons taught her how to wear 

many different hats in her educational career. She continued to describe her feelings of 

preparedness through her relationships with her students. She felt that when she had 

students’ trust, she felt confident in her feelings of preparedness. P4 had similar 

experiences connecting her previous professional career to her feelings of preparedness in 

her current educational career. She said that her self-efficacy in preparedness as an 

educator comes from effectively handling tasks, obligations, and challenges related to her 

professional activity as a teacher. She continued to discuss how she influences her 

students’ academic outcomes by providing a pleasant working and learning environment 

to keep students motivated. 

 
Effectiveness.  According to Bandura’s (1977) Self-Efficacy Theory, self-efficacy 

relates to a person’s belief in his or her efficacy or ability to accomplish a task. For 

teachers, self-efficacy influences their effectiveness in the classroom according to 

Tschannen-Moran and Hoy’s (2001) Teacher Self-Efficacy Scale. The theme of 

effectiveness emerged from Bandura’s (1977) Self-Efficacy Theory and was evident in 

the participants’ responses in the semi-structured interviews and questionnaires. All four 

participants connected their previous professional careers with their curricular 
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effectiveness. They addressed that their effectiveness did not necessarily come from the 

content they were teaching but from the safe environment in which they provided their 

students. Additionally, the participants also talked about effectiveness in terms of how 

students perceive the and how students seek them out for personal assistance. For 

example, students seek the next-career professionals out in terms of applying to college, 

getting a job, getting married, or even having a baby.  

Additionally, a common subject matter between all four participants was wanting 

students to take away something positive from their classes. The participants wanted the 

scope of their lessons to stick with the students after they moved on from their class. 

Another commonality between participants was that they wanted students to feel 

comfortable in their classroom. One participant discovered that the reason why her 

classroom was a “safe place” was because she discussed her own life, real-world 

professional experiences, and her failures when she was a student. P3 talked about 

effectiveness as not being based on her worth on generic subjective evaluations, and she 

concluded by saying, “I know I am effective from the way students both past and present 

seek me out.” Similarly, P4 discussed how she is an effective teacher by saying she is 

energetic, authentic, and her effectiveness comes from the fact that she loves her job. Just 

as the other participants stated, P4 felt that effectiveness as an educator comes from 

connecting with each of her students on a personal level. The difference that P4 

recognized about her own effectiveness was that she utilizes tools such as allowing her 

students to feel that they are heard. She explained that permitting students to have a voice 

and concentrating on listening is imperative to being an effective teacher. Each of the 
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teachers noted their experiences in their previous careers contributed to their feelings of 

preparedness and confidence in the classroom.  

 In the next section, I reveal the findings of the second research question of this 

descriptive case study by applying a cross-case thematic analysis within the second 

research question as well as Kolb’s (1984) Experiential Learning Theory. The result of 

this section is to present initial and emerging themes. Semi-structured interviews and 

questionnaires reveal the findings of the second primary research question of this study. 

Experiential Learning Theory 

Kolb’s (1984) primary investigation of the Experiential Learning Theory cycle 

presented learning as an interconnected process in which each stage is mutually 

supportive; successful learning only happens when a learner implements the model in all 

four stages. The four stages of the Experiential Learning Theory cycle discussed in this 

study are the following: experience, reflection, thinking, and acting. For the purpose of 

this study, the learner is the student, and they may enter the cycle at any stage and follow 

it through its logical sequence. Building on Kolb’s (1984) earlier work, Kolb and Kolb 

(2017) updated the original four stages of the Experiential Learning. Therefore, for 

effective learning to occur, the phases cannot happen in isolation. 

Cross-Case Thematic Analysis 

 The reason I decided to focus on Kolb’s (1984) Experiential Learning Theory as a 

cross-case thematic analysis is because it acknowledged the real-world learning 

experiences of each participant and answers the second primary research question, which 

is the following: What do next-career professionals draw from their past professional 

experiences to bring real-world experiences in the classroom? By focusing on the cross-
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case thematic analysis, it enabled me to discover the similarities and differences between 

each participant while not only focusing on the second primary research question, but it 

established how each participant highlighted the four stages of the Experiential Learning 

Cycle (Kolb & Kolb, 2017).  

 
Experience.  In the first stage of the cycle, the learner experiences a new 

encounter, the learner being the student (Kolb & Kolb, 2017). All four participants taught 

students from the perspective of their past professional experiences. For example, P1 felt 

equipped to be a classroom teacher due to her previous professional career. Her real-life 

experiences as a parole and probation officer provided me insight into how she 

transitioned into the educator she is today, and how her previous career over-flowed into 

her classroom. For example, she used real-life situations to personalize a lesson such as 

explaining why an officer must read a person the Miranda Rights before an arrest is 

made. She felt that her experiences she applied to teach her legal studies classes is why 

students excel in her class and do not excel in other classes.  

In the same way, P2 used her previous professional experiences when teaching 

English. She said that she translated her experiences of speaking in front of groups and 

speech writing into a lesson where students write and present a speech on a topic students 

feel passionate about. Another example of incorporating P2’s past experiences with her 

current profession in education was answering questions on “the fly,” which she felt was 

a huge asset when transitioning into education. Another key factor of experience within 

the Experiential Learning Cycle was given by P3. 

 P3 said she uses her past professional experiences with her students is through 

connection with her past to present. This example is another key fact to remember. All 
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four participants talked about their connections and experiences that transferred from 

their previous career to the present. Not only did P4 connect her previous professional 

experiences to her students, but she also talked about the variety of ways her previous 

career influences the way she teaches and her students’ academic outcomes. She went on 

to say that teaching through experience provided an active learning environment, which 

she attributed to keeping students motivated.  

 
Reflection.  Second in the cycle, the learner uses reflective observation between 

knowledge and understanding (Kolb & Kolb, 2017). Again, the learner is the student. The 

synthesis between all four participants’ reflective observation between knowledge and 

understanding comes from the perspective of their past professional experiences but also 

using student experiences in correlation to a lesson. For example, on the one hand, P2 

consistently talked about relating whatever she was teaching to her students’ lives. One of 

her student’s family are shrimpers, and the student did not understand why learning to 

write a paper was important. She explained to the student that shrimpers still needed to 

read and interpret contracts. After the explanation and relating it to the student’s personal 

life, the student felt more connected to the assignment. On the other hand, P1 used her 

real-life experiences to “crawfish” her way out of any classroom situation or discussion. 

The way she used reflective observation in her classroom between knowledge and 

understanding was her extensive knowledge of understanding the law. Her legal studies 

class is known as the “stay out of jail” class where students openly share their own 

personal experiences with the law.  

Keeping the Experiential Learning Cycle (Kolb & Kolb, 2017) and the second 

primary research question in mind, P3 said that she believes that because she has not been 
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a classroom teacher her whole adult career, she is able to deal with situations that might 

rattle a traditional classroom teacher. P3 went on to say, “that makes me really great at 

what I do.” P4’s reflective behavior from a personal perspective was that she is present 

every day for her students, no matter what is going on in her personal life. As a means for 

her students to gain knowledge in this stage of the learning cycle, she purposefully 

created a peaceful and personal environment for her students.  

 
Thinking.  Third in the cycle, for further investigation, the learner (student) uses 

thinking rather than feelings (Kolb & Kolb, 2017). Kolb (1984) described this stage as 

uncovering solutions to problems. This stage allows learners to find practical ways to 

solve workable problems. P1 uses this stage of the learning cycle especially in her life 

skills class where students learn to cook, sew, or balance a check. She said she is 

constantly coming up with ways for students to practically demonstrate their applied 

learning.  

P2 conceptualizes her decisions when planning lessons for her students based on 

the given situation. Being an athletic coach gives her a deeper connection with her 

students because of the trust that comes with coaching. Remaining consistent with the 

other participants, P3 discussed students’ backgrounds, and the way her previous 

professional career gave her the experience to personally deal with varying personalities 

when delivering lessons. She described this as a gift when transitioning into education. 

P3 offers students workable solutions in a problem-solving atmosphere such as 

technology issues. P4 explained that by intentionally creating an environment of trust, 

and framing her lessons around her own successes and failures, she believes that her 

students naturally discover workable solutions. 
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Acting.  Last in the cycle, acting, tests to confirm student’s beliefs in the material 

learned (Kolb & Kolb, 2017). The final stage is the testing stage of the cycle. After 

analyzing the collected data from the semi-structured interviews and questionnaires, I 

found a trend that the four next-career professionals talked about higher student academic 

achievement, which they believed comes from their personal relationships and 

connections with students. By actively engaging with students, the four participants noted 

that keeping an open communication policy with students allowed for learning to occur. 

P1 noted that her students often ask her “what if” questions about the law. P4’s supports 

students’ interests after graduation by assisting their goals for the future. All in all, each 

participant followed the learning cycle even though they were unaware. With this in 

mind, I discovered that through their previous professional careers, next-career 

professionals provided students with an active, engaging classrooms built on trust and 

relatable connections with students.  

Other Emerging Themes 

While interpreting the results of the data collection from the second research 

question and the corresponding theoretical framework, additional themes emerged. The 

additional themes were the following: storytelling and the next-career professional’s past 

experiences applied to teaching. Table 4.4 presents the two emerging themes from the 

cross-case thematic analysis of Kolb’s (1984) Experiential Learning Theory from each 

participant. 

Kolb and Kolb (2017) discussed how the Experiential Learning Theory was a 

“powerful foundational approach to all forms of learning, development, and change. 

Experiential learning describes the ideal process of learning, invites you to understand 
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yourself as a learner, and empowers you to take charge of your own learning and 

development” (Kolb & Kolb, 2017, para. 1). Learning continues throughout our entire 

lives and applying real-life experiences to enhance long-term learning proves very 

effective according to Kolb’s (1984) Experiential Learning Theory. Storytelling is one 

way to engage learners in Kolb and Kolb’s (2017) Experiential Learning Cycle.  

 
Table 4.4 

Other Emerging Themes from of Kolb’s (1984) Experiential Learning Theory 
 

Participants Storytelling Past Experiences Applied to 
Teaching 

P1 
P2 
P3 
P4 

X 
X 
X 
X 

X 
X 
X 
X 

 
 

Storytelling.  Storytelling was a consistent theme across all four participants. They 

each used storytelling to connect their previous professional experiences to their current 

role as educators. For example, P1 talked about exposing students with her stories from 

being a probation and parole law enforcement officer, especially in her law studies class, 

which she refers to as “how to stay out of jail class.” In her class, nothing was off limits 

because of the trust her students have for her. P1 said she believes one reason her 

students talked openly to her because she was willing to share with them that she was not 

perfect. She created a safe space for students to divulge their own individual experiences 

like being arrested for possession of marijuana. P1 attributed these confessions in her 

class to her willingness to share with them that she was not perfect either. Additionally, 

she shared events that happened to her, her friends, and her family. An example of this 

was when she shared with her students that when she was in ninth grade, she told her 
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mom she wanted to commit suicide. She said, “in a weird way it connected my students 

to me because they felt it was safe to share” because she told her students something very 

personal about herself. 

P2 discussed that storytelling was the catalyst to getting students to not only trust 

her but to take away relevant knowledge from her classes by using real-world, authentic 

experiences. She talked about connecting her professional career to her classroom 

discussions. She explained that she used storytelling to bring the standards she is teaching 

by using relatable experiences. Another example of P2 applying her previous professional 

career within her current career in education was having her students find a topic they 

connected with and use it in a speech. She described how relating this part of her 

previous professional career to her curriculum allowed students to focus on a topic they 

were passionate about, write a speech about it, and then learn to give the speech in front 

of the class. She encouraged her students to talk about something they felt strongly about, 

and she used storytelling to connect with students by describing her experiences speaking 

in front of people at press conferences.  

 P3 used storytelling, as well, to relate to her students. She applied everything from 

her former professional career as a hospital administrator and medical salesperson to 

make sure she remained relatable and accessible to students. She explained that using 

storytelling of her own personal life and experiences helped to communicate real-life 

lessons with passion. Continuing with storytelling as a theme seen across all four 

participants, P4 used storytelling in every facet of her educational career. She brought 

real-life experiences into the classroom and used those experiences to make relevant 

connections to classroom discussions and the material being presented. An example of 
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P4’s storytelling, is how she recounts stories from her days at CNN. All of the 

participants used storytelling as a base for their instruction in the classroom. For these 

teachers, storytelling was an integral part of how a next-career professional made 

connections with students. 

 
Past experiences applied to teaching.  Past experiences applied to teaching is a 

theme emerged from the Experiential Learning Theory. It involved using past 

experiences and applying it to students in the classroom. Additionally, it engages learners 

in actively participating in their learning by applying skills through active 

experimentation. The takeaway is that next-career professionals apply their previous 

career knowledge to students through the Experiential Learning Theory.  

 P1 uses her past experiences applied to teaching by applying examples from her 

professional career as a parole and probation officer. She covers anything that students 

want to know about, and if she does not know the answer, she will find it for her students. 

One example of P1’s experience of applying past experiences to teaching is that she can 

make quick decisions on her feet due to her previous professional career. She finds it 

extremely beneficial to use her previous professional career with her students, especially 

when they open about their personal struggles with the law. P2 uses her previous career 

in public relations and marketing to apply her skills in these professional areas with her 

students in her English class. She applies her skills in speech writing, speaking in front of 

an audience, and writing releases for the New Orleans’ Pelicans Professional Basketball 

Team. She described that it is imperative for her to discover what her students are into, to 

identify the best way to relate her past experiences and apply it to her teaching. 
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 P3 applies her past professional experiences to teaching students every day. She 

explained exuberantly how much she valued her previous professional career because she 

would not have the real-world knowledge to share with her students. Another participant 

who worked with P3 described her as an awesome educator because of her connection 

with her students. P3 said she never sugar-coats real life and finds any opportunity to 

apply her previous professional skills with her students. She said being a next-career 

professional made her a better teacher than if she had gone straight into teaching after 

college. P4 felt very blessed that she had a fulfilling corporate professional career, and 

she applied everything from her past professional life to make sure she was an effective 

business teacher. She said that students loved to apply what she brought (whether it be in 

form of stories or artifacts) to the classroom from her professional career. However, she 

used real-life scenarios that she applied to her curriculum to be able to impart her 

knowledge from the outside world into the classroom.  

 In the next section, I present the findings of the study in relationship to the 

literature review and the two theoretical frameworks. Additionally, I provide the 

implications and give recommendations to help stakeholders understand the benefits that 

next-career professionals offer secondary education students. Finally, I conclude the 

chapter with future research in next-career professionals. 

Discussion of the Findings 

The purpose of this descriptive case study was to understand next-career 

professionals, which was a new area of exploration in alternative certification research, 

and to explore their perception of preparedness and how they applied their past 

professional experiences in a secondary classroom setting. I use the transcripts of the 
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semi-structured interviews and questionnaires to interpret codes (axial coding) into 

themes and develop interpretations of next-career professionals through the topic, 

categories, and patterns. After coding the participants’ interviews, questionnaires, and the 

Teacher Self-Efficacy Scale (Tschannen-Moran & Hoy, 2001), the following emerging 

themes were revealed (see Table 4.5): feelings of preparedness, effectiveness, 

storytelling, and past experiences applied to teaching. 

 
Table 4.5 

Emerging Themes from the Research Questions and Literature Review 

Research Questions Emergent Themes from the Research 
Questions 

How do next-career professionals 
experience self-efficacy? 

Feelings of Preparedness 
Effectiveness 

What do next-career professionals draw 
from their past professional experiences to 
bring real-world experiences in the 
classroom? 

Storytelling 
Past Experiences Applied to Teaching 

 

Kolb (1984) described the Experiential Learning Theory as “a particular form of 

learning from life experience, often with lecture and classroom learning” (p. 138). The 

literature review offered an insight into Kolb’s theory. The literature review additionally 

revealed how next-career professionals can change their pedagogical success by 

connecting their current role as an educator to their previous professional experiences.  

One overarching implication of this multiple descriptive case study was that next-

career professionals are an asset to schools. All four participants have higher self-

efficacy, which I attribute to having professional experience outside the classroom, 

especially when coupled with professional positions where they experienced managing or 

directing individuals or a team. Even though each participant experienced very different 
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previous professional careers, they all said that classroom management was their least 

challenge when transitioning into education. However, all four participants agreed they 

did not feel prepared when entering the classroom without pedagogical experience and 

training. This revelation could help alternative certification course designers tailor 

recruitment and curriculum for educators with previous professional career experience. 

Studying next-career professionals’ sense of self-efficacy from the literature 

perspective, proved across all four participants that each one experienced a high sense of 

self-efficacy in the classroom, which they attributed to having a previous professional 

career. The literature review discussed the importance of teacher self-efficacy, and how a 

teacher’s belief in oneself affects the outcome of student achievement. Tschannen-Moran 

and Hoy (2001) described that teacher self-efficacy was a motivational construct. By 

unpacking this description from the literature review results in the explanation that 

teachers who have low self-efficacy are less likely to put forth effort during classroom 

instruction. Thus, the outcome of teachers with low self-efficacy shows lower levels of 

consistent learning. Tschannen-Moran et al. (1998) concluded in their study that teacher 

self-efficacy was not an “all or nothing” construct. In fact, depending on the different 

levels of efficacy between the teacher and their content area determined the educator’s 

effectiveness. Additionally, the literature review examined how teacher self-efficacy and 

incorporating next-career professionals’ past experiences in the classroom influenced 

student learning and academic success. 

Vadahi and Lesha (2015) proved that positive teacher self-efficacy improved 

pedagogical thinking, skills, and student outcomes. Additionally, the literature review 

explored how next-career professionals are finding parallels to Kolb’s (1984) 
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Experiential Learning Theory, which is the closest studied applied theory to next-career 

professionals in the classroom. The literature proved that applying next-career 

professionals’ experiences within their instruction, it increases student learning and 

achievement. The literature, additionally, provided academic professionals’ panoramic 

view to how next-career professionals awaken students to new and different possibilities 

through next-career professionals’ real-life experiences outside the classroom. 

According to Tschannen-Moran and Hoy (2001), the attributes of teacher self-

efficacy was linked to meaningful educational outcomes such as instructional behavior, 

commitment, enthusiasm, and persistence. Connecting the findings to the literature 

review, Tschannen-Moran and Hoy (2001) discovered that teachers who were credited 

with high self-efficacy were more agreeable to accept the responsibilities for meeting the 

needs of students. 

Engaging the Results with the Theoretical Frameworks 

Bandura (1977) is the father of the Self-Efficacy Theory, and this theoretical 

framework proved that previous professional careers contributed to next-career 

professionals’ feelings of preparedness. Next-career professionals validated their 

effectiveness as educators. The validation of effectiveness arose from having a previous 

professional career. Confidence was a huge factor in all four participants in transitioning 

from a professional career to a career in education. 

The four next-career professionals identified storytelling from the perspective of 

the Experiential Learning Theory, which Kolb (1984) described as “a particular form of 

learning from life experience, often with lecture and classroom learning” (p. 138). This 

theory offered insight into how next-career professionals can change their pedagogical 
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success by connecting their current role as teacher to their previous work experiences. 

The findings from this theoretical perspective were that storytelling was a method that all 

four participants used as a form of an instructional strategy used in their classrooms with 

great success. The four participants said that they each used storytelling as the essence of 

any lesson where their previous professional career connected to student learning. 

Furthermore, next-career professionals applied their past professional experiences with 

their students in the form of personal stories, experiences from their previous career, and 

developing trust with students through open discussion. Table 4.6 outlines the findings by 

the emergent themes, illustrated through the discoveries from the research questions, 

literature review, and both theoretical frameworks. 

 
Table 4.6 

 
The Findings Aligning with the Literature and Theoretical Perspective 

 

Findings Literature Perspective Theoretical Perspective 

 Self-Efficacy Theory 

Alternative certification 
programs did not 
contribute to self-efficacy 
in next-career 
professionals. 
 

The importance of self-
efficacy is that lower 
teacher efficacy led to 
lower student achievement 
and thusly, lower academic 
achievement. 
 

Previous professional 
career contributed to next-
career professionals’ 
feelings of preparedness. 
 

Mentors were essential to 
finding effectiveness as a 
teacher. 
 

Next-career professionals 
can incorporate learning as 
a way of gaining 
knowledge as it influences 
past experiences. 
 
 

Effectiveness as an 
educator arose from 
having a previous 
professional career. 
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Findings Literature Perspective Theoretical Perspective 

 Experiential Learning 
Theory 

Story Telling is an 
essential forum to 
applying next-career 
professionals’ previous 
career to teaching in the 
classroom. 
 

Experiential Learning 
Theory is the closest 
studied theory to  
understand how 
current next-career 
professionals  
can awaken students to 
new and different 
possibilities. 
 

Storytelling was a method 
that all four participants 
used as a form of an 
instructional strategy used 
their classrooms. 
 

Previous professional 
career applied 
experiences to next-
career professionals’ 
educational career with 
successful student 
outcomes. 

 

 Next-career professionals 
applied their previous 
professional experiences 
in their classroom through 
various means. 

 
 
 In the next section of Chapter Four, I discuss the implications and my 

recommendations for stakeholders in this descriptive case study. Additionally, I apply the 

literature review with the findings of the study. I include data-informed solutions, 

practices, and organizational changes from the collected data.  

Implications and Recommendations 

 The results of this study highlighted the implications for next-career 

professionals, administrators, and for the students of the next-career professionals. 

Following the discussion of the implications of this study, I provide recommendations for 

education policymakers, alternative certification preparation programs, and 

administrators. The implications allow the reader to understand the significance of this 
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study, and why it is important for the need for future research as this is a new genre of 

alternative certification research.  

Next-career professionals applied their previous learning experiences to their 

current roles as high school educators. Previous professional experiences supported next-

career professionals’ feelings of preparedness in the classroom, which strengthens the 

learning process for students which validated Bandura’s (1977) Self-Efficacy Theory. 

Moreover, next-career professionals were motivated to execute students’ goals in the 

classroom through their own feelings of preparedness and effectiveness, which was 

revealed through Tschannen-Moran and Hoy’s (2001) long form of the Teacher Self-

Efficacy Scale. Kolb’s (1984) Experiential Learning Theory affirmed next-career 

professionals’ application of past experiences in the classroom as well as storytelling 

which supported student relationships.  

The evidence from this study provided implications for the stakeholders to 

support the needs of next-career professionals. Additionally, I offer my own 

recommendations as the researcher of this study. The stakeholders in this study who have 

an investment in next-career professionals are the following: education policymakers, 

alternative certification programs, and administrators.  

Implications for Education Policymakers 

The themes that emerged from the data analysis of this study present three 

implications for education policymakers. The first implication for this study is that the 

participants in this descriptive case study are a new genre of educators called next-career 

professionals. There is no research on this genre of educators as I coined the term as well 

as the definition and criteria. Nevertheless, after seeking out educators that met the 
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criteria for this study, I found four participants. Even though there is a lack of research, 

the themes of feelings of preparedness and effectiveness emphasized the need for 

policymakers to promote next-career professionals as a category in alternative 

certification. A second implication for policymakers is that because this is a new genre of 

alternative certification research, policy initiatives regarding alternative certification 

preparation programs, teacher turnover and retention, as documented in Chapter Two, do 

not include next-career professionals in any of the studies cited.  

The second implication for policymakers is the problem of attrition rates which 

plague alternative certification programs. The importance of attrition to policymakers 

revealed in the literature review included Sutcher et al.’s study (2016) that “a teacher 

shortage has profound consequences, and a lack of qualified teachers threatens students’ 

ability to learn” (pp. 2–3). The third implication, building on this study, is Sutcher et al. 

(2019) who later examined the magnitude of teacher shortages and the repercussions it 

creates. The takeaway for policymakers is that next-career professionals could offer a 

solution to teacher shortages.  

Recommendations for Education Policymakers 

This present case study addresses the necessity for policymakers to make 

connections with next-career professionals in order to understand their feelings of 

preparedness and effectiveness as well as how they apply their previous professional 

experiences within their current roles as educators. Moreover, policymakers connecting 

with next-career professionals would give them the opportunity to understand the 

relationships and connections made with students, which, according to this study, 

increased student academic outcomes. The ultimate goal of next-career professionals is to 
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produce effective teachers who bring their past professional experiences into classroom 

learning. Policymakers can identify and examine the best practices to incorporating next-

career professionals’ leaning on their confidence and competence.  

Another recommendation for policymakers is to allow incentives given to next-

career professionals in the form of testing out of required courses. Incentives offer an 

attraction to quality next-career professionals looking to transition into education. 

Additionally, providing support for next-career professionals in an alternative 

certification program during the induction period, during, and after next-career 

professionals complete the program. I also recommend that next-career professionals 

receive consistent observations and mentorships from instructional coaches and master 

teachers. The outcome for my recommendations to policymakers is to provide support for 

next-career professionals in order to avoid attrition.  

Implications for Alternative Certification Preparation Programs  

An implication for alternative certification preparation programs is that all four 

next-career professionals agreed that their alternative certification program did not meet 

their needs as they all entered the classroom before entering their chosen program. 

Alternative certification attrition is well supported in the literature review, and it is a vital 

factor in retaining educators, especially within the first year. According to Redding and 

Smith (2016), alternative certification teachers bring diversity and quality to the 

classroom, yet they are more likely to leave within the first year than their traditional 

counterparts. The literature explained the argument against alternative certification 

programs, especially when relating to next-career professionals, because it shortchanges 

both teacher candidates and their students as the programs inadequately prepare 
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candidates, particularly when candidates enter the classroom before sufficient training 

has occurred (Darling-Hammond, 2006).  

Recommendations for Alternative Certification Preparation Programs 

Chapter Two discussed alternative certification programs and attrition rates in 

Louisiana. Additionally, the research proved that most curriculum designs of alternative 

certification programs tailor to a one size fits all program. My recommendation for 

curriculum designers of alternative certification preparation programs is for an alternative 

track for next-career professionals using their professional careers as part of a specialized 

course design. Their real-life experiences and professional careers need to be taken into 

consideration when designing alternative certification curriculum for this genre of 

educators.  

Another recommendation for this study is for curriculum designers for alternative 

certification preparation programs to connect with next-career professionals to highlight 

their experiences when transitioning from a professional career outside of education. My 

recommendation is to create an organization for next-career professionals, so alternative 

certification preparation programs recognize this group of educators and the assets they 

bring to schools. According to Paige (2004): 

As reflected in the No Child Left Behind requirement that all teachers of the 
academic subjects be highly qualified, new teachers must be equipped with the 
knowledge, skills, and dispositions to teach to high standards and to be effective 
with the increasingly diverse array of students in today’s classrooms. (p. 1)  
 

Next-career professionals offer students higher qualifications, knowledge, and skill from 

their previous professional careers. It is the pedagogical training that is imperative for not 

only alternative certification teachers but for next-career professionals. Paige (2004) went 

on to write: 
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Instead of drawing primarily from the traditional pool of teacher preparation 
candidates that consists mainly of college students and recent graduates, 
alternative route programs cast a broader net, making efforts to attract older, non- 
traditional candidates who come to the program already well-versed in the content 
they want to teach. (p. 1) 
 

Paige reinforced the need for next-career professionals and the need for their own sub-

category of alternative certification candidates. Furthermore, Paige acknowledging that 

the traditional pool of candidates was not that best way to attract highly qualified and 

effective teachers, supports this new genre of educators that offer real-world experiences 

to students.  

Implications for Administrators  

One of the most important implications for this study are that the participants all 

agreed that support from administrators, mentors, and instructional coaches were 

necessary in becoming effective teachers after transitioning from a professional career. 

Hoy and Spero (2005) discussed that teachers’ self-beliefs in themselves promote student 

learning. Moreover, they discovered that there is a direct connection between teacher 

beliefs and student success.  

All four participants described the support they received after their transition into 

the classroom. However, they all indicated they did not feel pedagogically prepared due 

to simultaneously attending an alternative certification program. Darling-Hammond 

(2006) asserted that providing support in the form of mentors and instructional coaches to 

alternative certification teachers and, for this study’s purpose, next-career professionals, 

played an important role in providing a working environment that creates an atmosphere 

for a strong teacher preparation atmosphere and positive working environment. 
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Recommendations for Administrators 

My recommendations for administrators from the perspective of this study is not 

only to support next-career professionals with mentors and instructional coaches but with 

opportunities for observations of experienced teachers who demonstrate knowledge of 

content and pedagogy, demonstrate knowledge for students, and demonstrate knowledge 

of resources and coherent curriculum design as well as assessing student learning (Paige, 

2004).  

As stated above, my recommendation for administrators to provide observations 

for next-career professionals include field experiences. Field experiences are one of the 

most important aspects of a traditional teacher preparation program. Therefore, field 

experiences for next-career professionals offer an opportunity to gain, apply, and reflect 

knowledge from these opportunities. Likewise, field experiences also allow next-career 

professionals to enhance, apply, and relate their knowledge, pedagogical skills, and 

demonstrate their application of applying their past professional experiences into their 

current roles as educators.  

My last recommendation for administrators is to provide next-career professionals 

with professional development opportunities in-school and out of school, such as 

conferences. Although funding is always a concerning matter when recommending 

professional development for educators; nevertheless, the benefits that professional 

development offer next-career professionals outweigh the risks. Professional 

development expands knowledge, boosts confidence, and provides up to date information 

on current trends in next-career professionals’ expertise. 



 

 
 

98 

Recommendations for Future Research 

Future research studies in next-career professionals can build upon this current 

study for not only policymakers but alternative certification preparation programs as well 

as administrators to understand the assets these educators bring to students. The areas 

where future research benefit next-career professionals are alternative certification 

preparation programs and alternative certification course design options. Additionally, 

researchers need to discover trends as to why people with a professional career choose to 

transition into a career in education. 

Future Research on Alternative Certification Preparation Programs 

To expand the research on this current descriptive case study, the literature and 

the data analysis from this study highlight the importance that policymakers and 

curriculum designers of alternative certification preparation programs need to take next-

career professionals as a new subcategory of alternative certification candidates. 

Providing incentives to recruit quality candidates is an expansion of alternative 

certification preparation programs for next-career professionals. One trend that I 

observed was retirees entering back into the workforce. My recommendation for future 

research is for candidate recruitment of next-career professionals to focus on retired 

professionals who can offer secondary education students with their real-world 

experiences outside the classroom.  

Future investigation regarding this current study of next-career professionals and 

the two theoretical frameworks, Bandura’s (1977) Self-Efficacy Theory and Kolb’s 

(1984) Experiential Learning Theory, could potentially discover additional themes. 

According to the literature, researchers heavily document these two theoretical 
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frameworks. Moreover, perspective next-career professionals could capture a unique 

viewpoint and discover new themes from these two theoretical frameworks, especially 

when coupled with Tschannen-Moran and Hoy’s (2001) Teacher Self-Efficacy Scale. 

Additionally, since COVID-19 did not allow for me to observe next-career professionals, 

future investigations should include observing participants in the classroom setting. 

Expanding Current Study 

Finding additional next-career professionals to participate and expand this study 

would offer new perspectives, experiences, and emerging themes. It would allow a 

deeper study into the transitional experiences of next-career professionals as well as how 

their alternative certification program prepared them in the form of pedagogical skills, 

instructional strategies, and classroom management. Additionally, expanding the current 

study would provide education policymakers, alternative certification preparation 

programs, and administrators with the trends as to why professionals choose to transition 

into a career in education. Furthermore, expanding this study from a qualitative 

methodology to a mixed-methods study would capture a different perspective on next-

career professionals, especially incorporating Tschannen-Moran and Hoy’s (2001) 

Teacher Self-Efficacy Scale.  

Conclusion and Summary 

The purpose of this multiple descriptive case study was to provide insight into the 

issue of the teacher shortages plaguing school districts across the country and the 

demonstrably low results when placing non-certified teachers directly into the classroom 

without any pedagogical training. Therefore, I examined a new genre of educators called 

“next-career professionals.” Next-career professionals are teachers who have had a 
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professional career outside of education for at least five years, obtained their alternative 

certification, and moved into teaching from their perspective profession for a minimum 

of three years. The need for this study was to explore the experiences of next-career 

professionals and their perception of preparedness teaching in a secondary setting 

through the following two theoretical frameworks: Bandura’s (1977) Self-Efficacy 

Theory and Kolb’s (1984) Experiential Learning Theory. Therefore, this study set out to 

answer the following two research questions: How do next-career professionals 

experience self-efficacy? What do next-career professionals draw from their past 

professional experiences to bring real-world experiences in the classroom? To answer 

these research questions, four purposely selected teachers who fit the criteria of a next-

career professional participated in questionnaires, semi-structured interviews, and 

completed the long form of the Teacher Self-Efficacy Scale (Tschannen-Moran & Hoy, 

2001). 

The findings of this study offer significant solutions for next-career professionals 

to alleviate attrition rates as the four participants of this descriptive case study were 

highly qualified teachers with unique expertise in their respective disciplines. The four 

identified themes from this study influenced by the two previously mentioned theoretical 

frameworks, were the following: feelings of preparedness, effectiveness, storytelling, and 

past experiences applied to teaching. From my perspective, the four participants were all 

extremely passionate and exemplified a bond between them and their students. The 

connections next-career professionals made with students was one of the most surprising 

and significant revelations of this study. By learning how next-career professionals drew 

on past professional experiences to enrich students’ learning process, alternative 
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certification programs could better tailor their training programs to prepare next-career 

professionals to translate past professional experiences into effective, meaningful 

teaching. 

The participants of this study had a real passion and commitment to their careers 

in education. In this study, I proposed that stakeholders such as education policymakers, 

alternative certification preparation programs, and administrators evaluate and implement 

the needs of this new genre of educators. This study brings stakeholders face-to-face to a 

new area of alternative certification research, and the implications suggest discovering 

trends in next-career professionals by extending the study to widen the net for 

discovering additional participants. Furthermore, the implications for this study also 

suggest that incentives to recruit next-career professionals become a part of a new branch 

of alternative certification preparation programs. Finally, the four next-career 

professionals brought a fresh and unique perspective to alternative certification teachers. 

Furthermore, this study allowed me to not only discover more about next-career 

professionals but to understand how these educators do their jobs with passion and 

resilience while applying a broader range of outside professional experiences to the 

foundation of their curriculum.  
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CHAPTER FIVE 
 

Distribution of Findings 
 

Executive Summary 

Next-career professionals, individuals who worked in a non-education 

professional career prior to beginning a career in education, offer a unique solution to the 

current teacher shortage crisis. Though coming to education through non-traditional 

routes, these educators utilize unique skills garnered through their previous professional 

experiences to enrich learning once they transition into the classroom. However, there 

was little known about next-career professionals at the time of this study. Specifically, 

little was known about how and why next-career professionals transition from their 

previous careers, and how next-career professionals employ their professional skills 

within the classroom setting. 

Next-career professionals, in this study, are teachers who have had a professional 

career experience outside of education for at least five years, obtained their alternative 

certification, and moved into teaching for a minimum of three years. While many 

individuals begin careers in education through alternative-certification routes, not all 

have the experience of coming to education from a previous professional career. Thus, 

the genre of next-career professionals offered a new area of exploration in alternative 

certification research. This descriptive case study explored the experiences of next-career 

professionals and their perceptions of preparedness teaching in a secondary setting. 

Additionally, this study answered the following research questions: How do next-career 

professionals experience self-efficacy? What do next-career professionals draw from 
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their past professional experiences to bring real-world experiences in the classroom? To 

answer these research questions, I purposely selected four teachers who fit the criteria of 

a next-career professional for participation in the study.  

Learning more about next-career professionals and their experiences in education 

became increasingly necessary because of current teacher shortages. According to Garćia 

and Weiss (2019), by 2025, the estimated teacher shortage could reach 200,000 up from 

110,000 in 2018. Therefore, this descriptive case study was significant in providing 

educational leaders and stakeholders with useful information on how to best prepare a 

genre of individuals that could decrease the teacher shortage. The purpose of this study 

was to discover next-career professionals’ feelings of preparedness, and how they used 

their previous professional career in the classroom instruction. From the review of 

literature, a need clearly exists for research on this genre of educators to determine how 

they use their expertise, knowledge, and skills from their previous professional career and 

transfer it into the classroom. 

Overview of Data Collection and Analysis Procedures 

With the lack of research on next-career professionals, a multiple descriptive case 

study supplied the best research design because it allowed me to describe the experiences 

of next-career professionals’ feelings of preparedness and how they transfer past 

professional experiences to the classroom. Because the descriptive case study tells a 

“story about real world situations facing people or groups and how they addressed it” 

(Yin, 2009, p. 8), this design was the best choice for this study. 

Upon identifying suitable participants using a purposive sampling technique, I 

provided the four next-career professionals who met the criteria for the study (the criteria 
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being five years of professional career experience outside of education, alternatively 

certified, and have at least three years of teaching in the classroom) with a questionnaire 

and then engaged them in a semi-structured interview. To capture the essence of the four 

next-career professionals’ experiences, I utilized two theoretical frameworks. First, I 

examined how next-career professionals experience self-efficacy through Bandura’s 

(1977) Self-Efficacy Theory. Then I applied Kolb’s (1984) Experiential Learning Theory 

to examine how the next-career professionals’ experiences contributed to the experiential 

learning of the students. Experiential learning leverages the benefit of experience to 

strengthen the learning process in the classroom.  

I conducted the data analysis using Creswell and Poth’s (2018) data analysis 

spiral to provide supporting evidence for the research questions. Creswell and Poth’s data 

analysis spiral provided the following five steps for data collection: Step one was to 

manage and organize the data for analysis. Step two was to read and memo emergent 

ideas, and step three was to describe and classify codes into themes. Step four was to 

develop and assess interpretations of the data. Last, step five was to represent and 

visualize the data. During the data analysis procedure, I reviewed and identified themes 

through questionnaires, semi-structured interviews, and Tschannen-Moran and Hoy’s 

(2001) Teacher Self-Efficacy Scale.  

Summary of Key Findings 

As I worked through the data to answer the two primary research questions by 

analyzing the participants’ experiences, two themes surfaced for each of the primary 

research questions aligning with the two corresponding theoretical frameworks. The 

findings from the first primary research question intertwined with the Self-Efficacy 
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Theoretical Framework proved that previous professional career experience contributed 

to next-career professionals’ feelings of preparedness, the first theme which emerged 

from the study. Across the board, all four participants agreed that their previous 

professional career gave them the confidence and feelings of preparedness when 

transitioning into education as an alternative certification teacher. Likewise, the second 

theme, effectiveness, materialized from the participants’ answers to the first primary 

research question. All four participants attributed their feelings as effective educators to 

their previous professional careers. 

The second primary research question coupled with the Experiential Learning 

Theoretical Framework materialized two inceptive themes: storytelling and past 

experiences applied to teaching. Storytelling from their past professional experiences was 

a method that all four participants used as an instructional strategy in their classrooms 

helping them show real world connections to the content of their instruction. A second 

theme demonstrating how next-career professionals applying their past experiences into 

their classroom instruction, also emerged from the Experiential Learning Theory and the 

second primary research question. Next-career professionals can incorporate learning as a 

way of gaining knowledge as it influences past experiences. Next-career professionals 

applied their previous professional experiences in their classroom through various means, 

but perhaps most significantly, through the connections next-career professionals made 

with their students. By learning how next-career professionals draw on past professional 

experiences to enrich students’ learning process, alternative certification programs could 

better tailor their training programs to prepare next-career professionals to translate past 

professional experiences into effective, meaningful teaching. 
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Informed Recommendations 

The participants of this study had a passion and commitment to their careers in 

education. Through the findings of this study, I proposed educational policymakers, 

alternative certification preparation programs, and administrators should evaluate and 

implement the skills of this new genre of educators. Specifically, I offered the following 

three key recommendations for stakeholders:  

• Educational policymakers: recognizing how more appropriate alternative 
certification programs for next-career professionals would provide accessibility 
and opportunities. 
 

• Alternative certification preparation programs: offering additional incentives for 
professionals who meet the criteria to enter an alternative certification program 
and meet the criteria of a next-career professional.  
 

• District and school administrators: making a concerted effort to recruit next-career 
professionals because of the value they bring to the profession.   
 

To extend the research of this descriptive case study, the literature and the data analysis 

highlight the importance that policymakers, alternative certification curriculum designers, 

and administrators have in the efforts to create opportunities for additional research and 

to widen the net for discovering additional participants. Likewise, the implications for 

this study also suggest that incentives to recruit next-career professionals become a new 

branch of alternative certification preparation programs.  

Finally, the four next-career professionals brought a fresh and unique perspective 

to alternative certification teachers. This study allowed me to not only discover next-

career professionals as a category of educators, but to understand how they do their jobs 

with passion and resilience while applying a broader range of outside professional 

experiences to the foundation of their pedagogy. Of particular importance, one trend that 

I observed was retirees entering back into the workforce. My recommendation for future 



 

 
 

107 

research is to study candidate recruitment of next-career professionals and focus on 

retired professionals who can offer secondary education students with their real-world 

experiences outside the classroom.  

Findings Distribution Proposal 

This research of next-career professionals was a new field of study which not only 

increased the awareness of next-career professionals, but it also brought attention to the 

impact next-career professionals have in the classroom. Thus, this case study shed light 

on the process of moving from a professional career to an educational career. In order to 

best utilize the skills that next-career professionals bring, this research needs to be shared 

with key stakeholders previously discussed such as state educational policymakers, 

administrators, and alternative certification program designers.  

Target Audience  

 The target audience for this descriptive case study include the following groups: 

education policymakers, alternative certification preparation programs, and 

administrators. Because I coined the term next-career professionals and set the criteria 

defining this genre of educators for this study, the knowledge about this group is in its 

infancy. However, opportunities exist for continued research about next-career 

professional as well as and opportunities for sharing of knowledge about the experiences 

of next-career professionals examined through this study. 

Additionally, one of the key target audiences should be those current 

professionals who may be ready for a career change and have an interest in education. 

There are the individuals who could be recruited to become next-career professionals, 

such as the physician I wrote about in Chapter Three who wants to become an educator 
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after he retires. Finally, a need exists for each of these target audiences to promote next-

career professionals. Moreover, the findings of this study promote and identify the 

strengths and weaknesses of next-career professionals to audiences who can promote and 

recruit change in school districts as well as alternative certification programs of study. 

Proposed Distribution Method and Venue 

In order to distribute the findings of this study, I plan to use the following 

methods. First, the findings of this study will be submitted to the following journals to 

introduce next-career professionals to educational researchers, departments of education, 

and policymakers: Journal of Teacher Education, Teacher and Teacher Education, 

Review of Educational Research, American Journal of Education, and Teaching in 

Higher Education. Other venues that I am seeking to distribute this study to is the 

Professional and Organizational Network (POD), of which I am a member. The POD 

Network is the advancing research and practice of educational development in higher 

education. The POD organization offers resources for leaders in higher education to 

publish and attend conferences. It also offers members opportunities to not only publish 

but to network with other colleagues in the same realm.  

Distribution Materials 

In order to distribute the materials for this descriptive case study, I created a 

PowerPoint to introduce next-career professionals to researchers, departments of 

educations, and policymakers. I presented this study to the Southeastern Universities 

Graduate Research Symposium at the University of Alabama. Additionally, I am 

applying to the following conferences to present the findings of this case study: the 

International Conference on Educational Design and Technology, the International 
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Research Conference, and the Association for the Study of Higher Education. By 

reaching out to educational journals and conferences, I am able to provide educators, 

researchers, and policymakers with not only recommendations for alternative certification 

candidates but to introduce next-career professionals to departments of education in order 

to manage recruitment and discover relationships that allow researchers to better 

understand how to provide training and assistance to this new genre of educators. 

Conclusion 

Next-career professionals offer a unique solution to the current teacher shortage. 

This study proved that by discovering the personal insights of next-career professionals, 

it allows for a multifaceted understanding of these teachers’ effectiveness in the 

classroom. Additionally, by documenting these experiences, alternative certification 

programs can provide a unique instructional design which merge past professional 

experiences with pedagogical training. Ultimately, this descriptive case study 

documented the gifts next-career professionals deliver to 21st-century students.
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APPENDIX A 
 

Next-Career Professional Criteria Questionnaire 
 
 

1. Have you worked outside of education in a professional setting for at least five 
years? 
 

2. Have you taught in a secondary education setting for at three years incorporating 
your learned professional experiences in the classroom to enrich learning? 

 
3. Are you alternatively certified? 
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APPENDIX B 
 

Teachers’ Sense of Efficacy Scale 
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APPENDIX C 
 

Semi-Structured Interview Script 
 

Briefing: Thank you, ____________________, for your willingness to take part in this 

interview for my problem of practice. Do I have your permission to record this interview?  

 

I need to reiterate that I am doctoral student at Baylor University. Agreeing to take 

part in this study in no way affects your current teaching role.  

 

Before we begin the interview, I would like to tell you about my study. I am studying 

next-career professionals. Next-career professionals are teachers who had a previous 

professional career for at least five years and have been teaching in the classroom for at 

least three years. I am studying teacher self-efficacy which is a teacher’s belief in his/her 

ability to impact student learning and achievement. I am also studying experiential 

learning which is the process in which someone transfers earlier experiences to current 

experiences. In this case, I am studying how someone uses their earlier professional 

experiences and transfers those experiences into their current teaching practices. 

Do you have any questions before we begin? 

1. Describe what it means to be an effective teacher? 
2.  To be an effective teacher, what supports do you need? 
3. What aspects of your previous professional experiences have helped you to be an 

effective teacher thus far? 
a. Probe: administration 
b. Probe: mentors in the form of mentors, professors, other teachers, etc. 

4. What areas do you feel have positively impacted your students’ achievement? 
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5. Has anything from your previous profession transferred into your role as a 
teacher? 

6. I am going to name several areas that are challenges for new teachers according to 
researchers: classroom management, paperwork, ability to motivate students, 
instructional strategies, support. Would you please rank these in order of 
challenge? One being the biggest challenge, two, three, etc. (Probe for feelings in 
each area) 

7. Anything else you would like to talk about before the interview is ended? 
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