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In 2010, the U.S. Census Bureau reported that 37.6% of the persons in Texas were 

of Hispanic or Latino origin, up from 32.0% in 2000.  As demographic trends across 

Texas show growing Hispanic populations, universities face increasingly Hispanic 

classrooms.  For university-level Spanish programs, this increase demands a response to 

the fundamental learning differences between Spanish heritage speakers and foreign 

language learners.  While some universities have implemented Spanish for Heritage 

Speakers (SHS) Programs, there exists a continuing need for state-wide expansion.  This 

thesis argues for the development of SHS Programs in Texas by presenting various 

approaches to the teaching of SHS and by investigating the success of those already 

existing programs.  This study provides a basis for the development of such a program, 

using the ACTFL Position Statement on Language Learning for Heritage and Native 

Speakers.  Finally, the thesis proposes the development of these programs on a state-wide 

level.  
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CHAPTER ONE 
 

Introduction 
 
 

Quien habla dos lenguas vale por dos. 
 
The person who speaks two languages is worth two people.  This common 

Spanish saying calls attention to the value of speaking a second language, and is 

extremely relevant to the condition of the heritage speaker.  A heritage speaker is 

someone who speaks the target language at home but may or may not have formal 

education in the language or speak the language in the wider community.  Heritage 

speakers may appear to be fluent in the language, but upon further examination could 

have very limited language skills.  They bring their own sets of challenges and abilities, 

and their mere presence in our classroom demands our attention as educators and as 

policy-makers.  

According to the 2010 Census, 37.6% of the total population (or 9,460,921 

people) in Texas were Hispanic or Latino.  At that time, almost half a million of these 

Texas Hispanics were enrolled in colleges and universities across the state.  With such an 

increasingly large Hispanic population entering college, many of whom speak Spanish as 

heritage speakers, the need for a spotlight on Heritage Language Education is growing.   

While there is currently a surge of research being conducted in this area, most of 

the work being done focuses on specific issues, such as placement and methods.  

Meanwhile, there is an unmet need for suggestions for the practical development of  

Spanish for Heritage Speakers (SHS) programs at universities across the United States 
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and, more specifically, in Texas.  It is evident to nearly all Spanish instructors in Texas 

that the growing numbers of Spanish heritage students indicate an imminent reform in 

methods and teaching, however, the development of such reform is constantly under 

discussion.  This discussion must be regarded as an important political, social, and 

educational issue.  

 This thesis proposes the continued development of SHS programs among 

universities in Texas and provides parameters for the development of such a program.  

Through a study of seventy institutions of higher education in Texas, including major 

state, public, private, and liberal arts colleges, this thesis first of all determines which 

programs have implemented SHS programs and then goes on to discover the success of 

those programs according to the goals set out by the American Council for the Teaching 

of Foreign Languages (ACTFL) in their Position Statement on Language Learning for 

Heritage and Native Speakers.   

 The available syllabi from seventeen different institutions and thirty different 

courses are examined.  Each syllabus is judged based on five different criteria, taken from 

the ACTFL Position Statement mentioned above.  Finally, these findings are discussed 

and become the basis for a proposed program which can then be implemented at 

universities across the state.  Various resources are also provided in order to facilitate the 

development of such a program, such as a sample syllabus and a review of the three most 

common textbooks used in SHS courses.  

 The thesis begins with a review of relevant literature, in which the unique 

challenge of SHS is discussed, some approaches to SHS are offered, and placement, 

methods, and desired outcomes are presented.  The following chapter provides an 
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overview of census data, an introduction to Spanish programs at Texas colleges and 

universities, and a summary of the seventeen institutions that currently offer SHS 

courses.  Finally, the data from the third chapter is analyzed, the ideal SHS program is 

outlined, and resources are provided for the development and implementation of such a 

program.   

The goal of this project is to promote the continual expansion of SHS programs in 

Texas.  Through this methodical study of the current state of those programs that exist 

and a proposal for the further development of SHS programs in the state of Texas, this 

thesis will join the ongoing discussion of how to best serve this unique population.   
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CHAPTER TWO 
 

Literature Review 
 
 

The Challenge 
 

In the last thirty-five years, the issue of Heritage Language Education has risen to 

the attention of instructors and policy-makers alike.  Currently, much of the research on 

Spanish for Heritage Language Learners (HLL)1 focuses on specific issues, such as 

placement and methods.  However, suggestions for the practical development of a SHS 

Program are needed at universities across the United States and, more specifically, in 

Texas.  While the growing numbers of Spanish heritage speakers indicate that major 

reform in methods and teaching should be forthcoming (and such reform can be seen 

across the state in various institutions), the challenge of Spanish heritage language 

acquisition is still prevalent and should be analyzed in depth as a serious political, 

educational, and personal issue.  This chapter seeks to present some of the literature and 

research available in order to build a clearer understanding of how Spanish Heritage 

Program development should be approached.   

 
 

                                                           
1 The politics of the language surrounding heritage language learners was considered in this essay 

and the term Heritage Language Learners was chosen.  Davidzon agrees that “different terminology is used 
to describe Spanish speaking children who converse in one language at home and another when they are at 
school, with their friends or in the community.  They have been referred to as ‘native speakers, quasinative 
speakers, residual speakers, bilingual speakers, and home-background speakers’ ”  (12).  According to 
Kondo-Brown, “ the term heritage language learner encompasses a huge, heterogeneous population”  (564).   
Valdés defines a HLL as one who “ is raised in a home where a non-English language is spoken”  and who 
“speaks or at least understands the language and who is to some degree bilingual in that language and in 
English”  (Kondo-Brown 564).  Beaudrie suggests that the term HLL is embraced by HL professionals 
(Beaudrie 330). 
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Defining Heritage Speakers 
 

Carreira argues that it is important to understand and define the term, Heritage 

Language Learner, in order to meet the needs of this unique population (Carreira).  In that 

regards, the ACTFL Position Statement on Language Learning for Heritage and Native 

Speakers defines Heritage Speakers as “ those raised in an environment where the 

language was most likely spoken in the home”.  Carreira advances this short definition by 

suggesting that one must regard the learner’s place in the heritage language community 

and culture as well as the learner’s proficiency in the heritage language in order to 

classify someone as a HLL.  The key here is the personal connection to the heritage 

language and culture as part of the HLLs identity and upbringing.  However, as Wilma 

Feliciano so eloquently points out, it is also important to recognize the heritage speaker 

as one who exists “entre dos mundos, dos lenguas, y dos culturas2”  (68).  A heritage 

speaker is one who bridges the two cultures and the two languages, and so the challenge 

for the development of a Heritage Language Program is to meet the unique needs of this 

unique population.   

 
Understanding the Unique Competencies of the Heritage Speaker 
 

Daniela Davidzon approaches this challenge in her 2008 thesis.  To begin with, 

she explains that HLLs do not have the same linguistic capabilities as those of native 

speakers.  Davidzon points out that “ research shows that as a rule within two or three 

generations most non-English speaking immigrants lose, or almost lose, their heritage 

language” (21).  This has caused various problems, specifically a confusion as to the 

actual competency of a HLL who is able to discuss day-to-day events but may have 

                                                           
2 Between two worlds, two languages, and two cultures 
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difficulty with more complex topics or ideas.  In the classroom, other students may resent 

the HLL’s apparent fluency while in fact they themselves are struggling with the 

mechanics of writing, grammar, and syntax (Davidzon 21).   

The differences between Spanish HLLs and Foreign Language Learners (FLL) are 

dramatic.  Gignoux agrees that in order “ to serve heritage students’  needs, the 

professions’  areas of interest need to extend to include a population of students who are 

very unlike traditional foreign language learners at the beginning, intermediate, and even 

advanced levels”  (Gignoux 6).  Montrul and Lynch discuss the possibility that heritage 

language learning is quite a bit like second language learning, however, both conclude 

that courses must be designed to accommodate the specific needs of heritage speakers 

apart from those of traditional FLLs.  While the integration of heritage speakers in a 

traditional Spanish Foreign Language classroom can prove to be beneficial for both the 

HLL and FLL (Blake and Zyzik; Dunlap), it is more likely a source of frustration for both 

students and instructors.  Foreign language classes tend to  “ focus on teaching students 

language competencies that most HL learners have already mastered”  (Beaudrie 322), 

which makes for a difficult learning environment for both HLLs and FLLs.  Overall, the 

research suggests that instruction of grammar, conversation, composition, and culture is 

more effective for both groups when curricula and methods are targeted to either the 

needs of the HLL or the FLL.   

 
Developing Heritage Language Instruction 
 

Clearly, the HLL demographic cannot be compared nor grouped either with the 

native speakers or with the FLLs.  The prevalence of HLLs demands a certain type of 

Spanish instruction that varies from that given to either native speakers or FLLs.  The 
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good news is that Spanish Heritage Language (SHL) courses are being offered at many 

universities across the country.  Davidzon points out that, “although interest in heritage 

language instruction, sometimes referred to as Spanish for native speakers, began in the 

late 1970’s and early 1980’s particularly on the high school level, it is in the forefront of 

foreign language education today”  (22).   

Valdés et al. sampled 52 institutions in California communities of Latino 

populations at and below the state mean and found that 45.7% offered a first-year 

Spanish for heritage speakers course and 57.1% offered a second-year Spanish for 

heritage speakers course.  37.1% offered a composition for heritage speakers course, 

40.0% offered an advanced grammar for heritage speakers course and 20.0% offered an 

oral communication for heritage speakers course.  (Valdés et al. 8).  Of the colleges 

offering heritage programs, 80% responded that they were satisfied with the achievement 

of students in the programs, as measured by course examinations and/or by success in 

subsequent courses (Valdés et al. 16).  This survey of California institutions shows that 

various Spanish for HLL programs do exist, however, the differences between these 

programs can be vast.   

Differences in world language requirements across the country are striking, and 

while SHL programs continue to grow, there remains a need for continued development 

in areas where Spanish HLLs are more prevalent.  In her 2011 article, Spanish Heritage 

Language Programs: A Snapshot of Current Programs in the Southwestern United 

States, Beaudrie investigated the current situation in SHL instruction in the Southwestern 

states of Arizona, California, Colorado, New Mexico, Texas, Oklahoma, Nevada, and 

Utah.  She found that the percentage of SHL programs is rapidly growing and her 
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findings suggest a trend towards increasing SHL programs in the Southwest (332).  In the 

state of Texas specifically, she found that 32% (20 out of 63 total) of 4-Year Universities 

offered SHL courses.  In the Southwest in general, 38% of Spanish language departments 

offered SHL courses.  These numbers show “positive trends for the presence of SHL 

programs in the Southwest”  (Beaudrie 327).   

However, while there are factors supporting SHL programs, which Davidzon 

praises for: a) narrowing the Latino achievement gap; b) stimulating pride for heritage, 

culture and customs of an often maligned group; c) proficiency in foreign language is a 

skill very needed today because of national and local security and employment 

opportunities; and d) the practical purposes of student placement in foreign language 

class (22), there are also various impediments to the nationwide development of such 

programs, such as the lack of resources and motivation to do so.  An argument must be 

made in each individual institution, based on the numbers of HLLs and the possible 

success of such a program on their language acquisition.   

The challenge that must be faced, therefore, is the continued development of SHL 

programs that meet the needs of the HLL at every level.  The most significant research 

into the development of SHL programs has been done by Beaudrie, Valdés, and 

Davidzon.  The remainder of this chapter will explore the questions of curricula, 

methodology, and outcomes of the development of a SHL program for universities in 

Texas.   

 
Some Approaches 

 
When approaching the issue of how to place heritage speakers in the Spanish 

classroom, there are three main possibilities which prevail: 1) integration of HLLs and 
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FLLs, 2) separation of HLLs and FLLs with similar instruction, or 3) entirely different 

instruction for HLLs and FLLs.  Each approach has strengths and advantages for both the 

HLL and the FLL, but the drawbacks can also be serious.   

 
Total Integration 
 

Some linguists and educators argue for the total integration of HLLs and FLLs, 

for the mutually beneficial possibilities.  Dunlap suggests that utilizing heritage and 

native speakers as resources in the classroom not only can help FLLs improve 

pronunciation and vocabulary, it can also help the HLL “ realize the value of their 

Spanish-speaking abilities”  (25).  By arguing that instructors at all levels can use heritage 

speakers to benefit their own perceptions and attitudes as well as those of the non-native 

speakers, Dunlap supports the integration of HLLs and FLLs at all levels.  She goes on to 

provide an investigation into the perceptions of HLLs as well as the benefits that FLLs 

receive from such integration in certain phonetics courses, including but not limited to the 

awareness of dialectal variances and sociolinguistic distinctions across the Spanish-

speaking world.  She concludes that “ taking advantage of the language resources 

provided by the ever-increasing numbers of Spanish-speakers in the phonetics classes not 

only achieved the goals of the course, but also enhances the self-esteem of these Spanish-

speakers in regard to their language skills”  (Dunlap 28).   

Edstrom also provides ideas for the integration of HLLs and FLLs in her 2006 

article.  Using an activity that combined grammar with sociolinguistic issues, Edstrom 

proposed focusing on narratives to work through some of the non-standard issues 

students faced in speech and text.  She found that native, non-native and heritage 

speakers each had different issues, but also learned to work together to explore some 
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common linguistic matters, such as forms of address, language attrition, dialectal 

variation, prescriptivism, and code-switching.  In doing so, all learners were able to 

benefit from each other’s knowledge and insights.  Clearly, these kinds of approaches to 

the issue of HLLs in the classroom can be very effective.   

 
Separate Instruction 
 

However, not all scholars agree that HLLs should be integrated in the classroom.  

While it is true that learners may sometimes benefit from the abilities of others, it is also 

important to recognize the fundamental differences between HLLs and FLLs and how, 

when integrated, these differences may often cause difficulty for both instructors and 

students.  Castillo acknowledges that “educators have become more aware of the 

profound differences between teaching Spanish to non-native speakers and teaching it as 

a native language” (52).  Consequently, dual tracks for FLLs and HLLs are increasing.  

Beaudrie assesses the effects of these distinct approaches and concludes that HLLs in a 

SHL course outperform both traditional FLLs in the traditional Spanish course as well as 

HLLs in the traditional Spanish course.  Her findings suggest that the development of 

separate courses can be extremely beneficial for the HLL.   

Peyton et al. agree that HLLs need special courses which “offer Spanish-speaking 

students opportunities to study Spanish formally in an academic setting the same way  

that native-English-speaking students study English language arts”  (Peyton et al.).  

However, they acknowledge the variety of issues that face instructors of such courses.  

Many instructors are not trained to teach Spanish to Spanish speakers, and even if they 

were, the variety of levels of language proficiency among heritage speakers, dialectal and 
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cultural issues, and matters of identity and prestige demand that the SHL course be taught 

in an altogether different way than the traditional Spanish course.   

Correa agrees that “having different language tracks is not enough” (308).  In her 

2011 article, Correa advocates separate courses for HLLs which will empower them to 

acquire the adequate language competence while not betraying individual regional and 

dialectal varieties.  She points out that putting HLLs and FLLs together is threatening to 

both parties, since the FLL feels that the communicative level is too high while the HLL 

are not as grammatically competent as their traditionally-taught peers.  However, in an 

HLL-only course, a critical pedagogical teaching style can both encourage and instruct 

learners to use and improve their language effectively.   

Colombi also presents a method similar to Edstrom’s model previously discussed.  

She focuses on the use of systemic functional linguistics to increase literacy in HLL to 

show how understanding of the Spanish grammatical system and cultural differences can 

help HLL understand the semiotic choices they are making.  This sort of explicit 

instruction in meaning-making in a heritage language is only one of the many types of 

approaches that can benefit students in a separate SHL course.   

While most scholars agree that the activities and objectives of a SHL course are 

vastly different from those in a traditional Spanish course, the issues which remain to be 

resolved are many.  According to Davidzon, “Even if there is agreement that a program 

of this type is beneficial many challenges exist.  These can be separated into two broad 

groups, administration and content”  (Davidzon 25).  In the following sections, I will 

examine the topics of placement, methodology, and outcomes as discussed in the relevant 
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literature, in order to provide sufficient theoretical foundation to build on in the chapters 

which follow.   

 
Placement 

 
The topic of how to place HLLs of varying levels in a SHL course is one very 

commonly discussed in literature concerning Spanish HLLs, however, Valdés et al. point 

out that “only 31% of departments that offer heritage courses use a general placement 

examination to place heritage students in appropriate courses”  (9).  Other methods for 

placement may include those suggested by Said-Mohand, who discusses the history of 

language testing and current practices, such as the Oral Proficiency Interview (OPI) 

offered by the American Council on the Teaching of Foreign Languages (ACTFL), which 

consists of a face-to-face or telephonic interview in order to determine speaking 

proficiency, and claims that “a more accurate assessment would have to include a 

combination of direct and indirect measure such as language background questionnaires, 

self-rating scales, language samples, etc.”  (Said-Mohand 99).   

The complicating factor is, of course, that the term HLL applies to students with 

such a variety of language skills.  Valdés explains that bilingual students’  abilities in both 

languages falls somewhere along a continuum with monolingual language A at one end 

and monolingual language B at the other.  Between the two extremes lie many varieties 

of strengths and weaknesses in each language.  While incipient bilinguals may have only 

a small understanding of language B, which would be indicated by Valdés with a 

variation of the symbol Ab, as generations go by the second language may actually 

become more dominant as represented by Ba.   
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Additionally, educational levels of heritage speakers may vary.  Some may speak 

a more prestige level of the heritage language than others, while after a few generations, 

English acquisition may be quite dominant.  Even among recently arrived bilinguals, 

formal education in Spanish may be lacking, leaving them with limited language skills.   

Clearly, the unpredictable linguistic abilities of the many students who can be 

classified as HLLs create quite a challenge for placement techniques as well as teaching 

methods.  The reality is that “although a large number of foreign language programs have 

traditionally depended on standardized computer examinations to place incoming college 

students, most heritage language programs in American universities rely on 

questionnaires, self-placement, interviews, and/or locally designed paper-and-pencil 

examinations”  (Fairclough et al. 274).  Fairclough et al. explain the development of their 

electronic placement exam for heritage speakers, which seeks to meet the learning 

outcome objectives at five different levels in order to accurately place incoming students.  

The test ultimately included a simple biographical survey, lexical recognition, translation, 

dictation, grammar, verbs, interactive oral comprehension and speech production, and a 

reading-writing section.  Another unique tool is the Bilingual Language Profile (BLP) 

used by the University of Texas at Austin, which is an easy-to-use, open source, free 

questionnaire that can be administered to determine “a continuous dominance score and a 

general bilingual profile taking into account a variety of linguistic variables”  (Birdsong). 

However, there has been much criticism of electronic placement exams as well.  

Roff explains the testing materials used for the last 15 years at the University of New 

Mexico and outlines the strengths and weaknesses of the current testing process.  He also 

concludes that the testing must be improved in order to accurately serve the HLL as well 
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as the FLL.  Fairclough draws from student mistakes on placement exams to recommend 

ideas for both future testing as well as class design.  Her conclusions state that placement 

exams for HLLs should distinguish between spelling accuracy and language accuracy, 

should include compound tenses (which better indicate heritage learners’  proficiency), 

and should provide sufficient context for accurate response (Fairclough).   

These sources indicate the continued need for testing reform among SHL 

programs across the country.  In designing and developing a heritage program, placing 

incoming students correctly is imperative to the success of the program.  Students must 

first be in the appropriate class in order to receive excellent instruction that will further 

and enhance their linguistic skills.  The following sections will present literature which 

discusses methodology for heritage language instruction as well as desired outcomes.   

 
Methods 

 
According to one of the authorities on the subject of heritage language 

acquisition, Valdés, “Heritage language educators are concerned with such questions as 

the acquisition of a standard dialect, the expansion of bilingual range, the transfer of 

reading and writing abilities across languages, and the maintenance of immigrant and 

other heritage languages”  (Valdés 14–15).  Said-Mohand refers to three main factors in 

the instruction of heritage speakers: 1) The social identity of the bilingual speaker and the 

use of labels in academia; 2) the language proficiency levels of heritage speakers; 3) the 

“undeveloped”  academic register of U.S. HLLs.  Peyton et al. also use this model to 

understand the goals of SHL instruction, citing the importance of language maintenance, 

expansion of the bilingual range, acquisition of a prestige variety, and transfer of literacy 

skills.  In the following analyses, the goals are synthesized into language maintenance, 



15 
 

expansion of register, and literacy development, in order to summarize the arguments 

made by various instructors regarding the methodology of heritage language instruction.   

 
Language Maintenance 
 

Hispanic heritage speakers face many deep prejudices and challenges regarding 

their linguistic skills.  Carreira speaks to these issues and argues that the SHL Program is 

the best place to dismiss such preconceptions while also encouraging language 

maintenance and growth.  In her 2004 article, Validating and Promoting Spanish in the 

United States: Lessons from Linguistic Science, Carreira challenges instructors to 

encourage students to embrace the standard prestige variety of Spanish while not 

rejecting the vernacular.   

Potowski’s 2002 article explains why such an approach must be explicit.  

Potowski reports on the experiences of both the students and instructors and explains that 

most participants referred to their Spanish as “bad Spanish”  or “ghetto Spanish”  and 

recognized the disadvantages in not knowing grammar rules (Potowski 37–38).  Because 

of the underlying stigma surrounding the linguistic skills of the HLL, the first goal for a 

SHL instructor is to affirm and encourage maintenance of language traditions and 

practices.  To fulfill this goal, Ducar suggests activities that improve sociolinguistic 

awareness, such as ethno linguistic observations, linguistic autobiographies, or local 

surveys.  She proposes that students become aware of their own or their communities’  

linguistic usage through personal observation, for example, students could look at 

specific forms, like the second person singular preterit, and analyze the use among 

specific language communities.  Similarly, students could report on their own language 
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practices through a critical reflection of use and context.  Such activities focus on the 

active involvement of student investigation versus prescriptive instruction (Ducar).   

 
Expansion of Register 
 

While it is important to encourage language maintenance, most heritage language 

instructors recognize the necessity of explicitly teaching register in the SHL program.  

Said-Mohand discusses the undeveloped academic register of HLLs, based on the fact 

that their “Spanish language repertoire has been acquired mainly through interaction with 

family and friends”  (95), and then goes on to discuss the ideas of labeling and the social 

identity of the HLL.  Similarly, Valdés reports that heritage languages “ reflect the class 

origins of their first-generation speakers”  (10).  Since the heritage languages are spoken 

primarily in private, low-level situations, the full value of registers and styles may not 

carry over into future generations of heritage speakers.  Therefore, it is important for 

educators not only to focus on language maintenance, but also to encourage correct 

development of register and literacy in order for students to obtain a fully-developed 

prestige variety of Spanish.  For this reason Carreira claims that the challenge is 

“accepting the standard without rejecting the vernacular”  (340).   

However, Ducar does not necessarily agree.  In 2008, she investigated students’  

opinions on SHL practices.  She mentions that, “ though the bulk of research on language 

use in the Spanish heritage language context centers on the issue of academic language, 

only a small percentage (28%) mention acquisition of an academic variety as their goal”  

(425).  She advocates keeping students’  goals in mind when designing courses in order to 

aim towards common outcomes.   
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Literacy Development 
 

Along those lines, students are continually interested in grammar and 

conversation skills, and undoubtedly it is critical that educators understand the 

importance of continual literacy development for HLLs.  However, because of the 

various levels of Spanish literacy represented in a SHL classroom, doing so can be quite 

challenging.  Many suggestions for integrating literacy development in the SHL 

classroom have emerged over the past few years.  For example, in her 2008 dissertation, 

Cordero offers some insight into the integration of reading, writing, and speaking in the 

Spanish for Native Speakers classroom.  She offers the book club framework to provide 

opportunities for literacy development through the use of comprehension strategies and 

vocabulary enrichment as well as the connection of various literacy skills, claiming that  

The Book Club Framework provides opportunities to facilitate Spanish 
language acquisition through: (1) Activities that evolve around reading 
comprehensible and high interest texts. (2) Extensive contact with literary 
works to expose SNS students to models of rich Spanish in texts that vary 
in genre, vocabulary, and discourse. (3) Significant time to explore and 
experience literature in contrast to traditional emphases solely on grammar 
and formal text analysis (Cordero x-xi). 

 
In a unique approach to literacy development, Durán-Cerda focuses on the five 

goals and standards of second language teaching (from ACTFL’s Standards for Foreign 

Language Teaching): Communication, Culture, Connections, Comparisons and 

Communities and relates them to the three communicative modes: Interpersonal, 

Interpretive, and Presentation. The Interpersonal Mode involves direct spoken and written 

contact, while the Interpretive Mode focuses on reading, listening, and viewing.  In the 

Interpersonal Mode, students must perform conversations or written correspondence, 

while the Interpretive Mode involves more critical thinking skills.  Finally, the 
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Presentational Mode involves speaking, writing, or showing language skills to an 

audience.  She discusses possible activities to incorporate each of these into the SHL 

classroom, such as using “aspects of the oral tradition such as proverbs, tongue twisters, 

riddles, jokes, folktales, myths, legends and nursery rhymes” (Durán-Cerda 46) in order 

to engage the Interpersonal Mode; using critical thinking skills to analyze short stories or 

poetry in the target language and subsequently highlighting regional dialects to engage 

the Interpretive Mode; and finally presentations, debates, theatrical re-enactments, or 

role-playing to engage the Presentational Mode.   

Valdés et al. found that the two most highly rated objectives for university-level 

heritage programs is to “ identify and correct anglicisms, archaisms and other dialectal or 

non-standard forms in their writing”  and “ identify and correct anglicisms, archaisms and 

other dialectal or non-standard forms in their speaking”  (Valdés et al. 11) and that the 

most effective instructional practice for HLLs is the “drafting, writing and rewriting of 

compositions by students in order to correct errors”  (Valdés et al. 14).   

As part of the important task of literacy development, grammar instruction has 

received much attention, specifically the topics of mood and agreement.  It is important in 

a section discussing suggestions for methodology not to dismiss such concepts, and so 

what follows is a brief review of the issues at hand.   

 
Mood.  By and large the most prevalent grammatical topic discussed in articles 

regarding heritage speaker instruction is the issue of the Spanish subjunctive.  Generally 

speaking, mood simplification is taking place in the usage of U.S. Hispanics.  However, 

Hislope et al. analyze various aspects of this issue through the lens of the heritage 

speaker.  Mikulski compares HLLs and FLLs acquisition of the subjunctive in volitional 
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constructions.  She found that HLLs scored higher than FLLs on average when faced 

with both a grammaticality judgment task and an editing task.  This indicates that HLLs 

have some set of native-like intuitions when it comes to mood.  Similarly, Martínez Mira 

studied the retention of the subjunctive in concessive clauses and found a surprisingly 

high percentage of oral maintenance among New Mexico speakers.   

These examples seem to demonstrate that heritage speakers are maintaining 

subjunctive use; however, it is also clear that even heritage speakers need explicit 

instruction when it comes to the subjunctive.  Through a study of ten students of Mexican 

and Puerto Rican heritage, Hislope questioned the idea that implicit technique such as a 

Focus on Form style of input flooding could be beneficial for heritage speakers by 

increasing exposure to a certain grammatical constructions.  Under this style, instruction 

directs learners’  attention to notice grammatical items, thus allowing them to focus on the 

grammatical form and flooding their senses with examples of each grammatical feature.  

However, her study concluded that such techniques do not actually benefit the student 

and that explicit instruction remains necessary.   

 
Agreement.  Another grammatical topic that must be addressed in the teaching of 

heritage speakers is the issue of agreement.  Several important studies have shown that 

the abilities of HLLs regarding grammatical agreement significantly influence their 

language abilities in the classroom.  In his 2009 dissertation, Lew-Williams used eye 

movements to measure the response time of native and non-native Spanish speakers in 

processing article-noun sequences.  He then applied this same measure to elementary 

school HLLs and SLLs.  Lew-Williams goes on to suggest that grammatical gender  
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acquisition in L1 occurs at a very early stage, resulting in a quicker response time for the 

HLLs, suggesting a deeply learned grammatical gender.   

These abilities do not disappear as HLLs mature.  In her 2010 study, Martinez-

Gibson reports on the spoken gender errors in the Spanish of high-school aged first and 

second generation heritage speakers as well as in the Spanish of second language 

learners.  Her findings predictably show a drastic increase in gender agreement errors 

with both article/noun combinations and noun/adjective combinations in the speech of the 

SLLs with fewer errors in the speech of the second generation HLLs and even fewer in 

the speech of the first generation HLLs.  Clearly, HLLs have ingrained linguistic abilities 

that must be understood and built upon.   

In a similar study of “competence differences in the syntactic and semantic 

distribution of definite articles”  (Montrul and Ionin 450), which was based on a study of 

the interpretation of definite articles with plural noun phrases in both English and Spanish 

applied to heritage speakers.  The results showed above 90% accuracy in English for both 

English native speakers and Spanish heritage speakers.  However, in the Spanish portion 

of the test, Spanish heritage speakers scored significantly below Spanish native speakers, 

showing, as Montrul consistently argues, that “heritage speakers should be treated as 

cases of incomplete acquisition rather than adult attrition”(Montrul and Ionin 470).  Once 

again, the linguistic and cultural abilities of heritage speakers continue to necessitate 

appropriate curriculum.   

 
Conclusions.  It is clear that research shows the need for sensitivity in the 

development of a curriculum for SHL instruction.  Such curriculum should maintain and 

encourage correct use of Spanish, expand the students’  register in order to acquire a 
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prestige variety of Spanish, and develop literacy skills covering a broad range of 

grammatical and conversational topics.  It is important that the methodology of heritage 

language instruction is considered, and while the current research has been presented 

here, in the following chapter I will examine criteria and practices in order to suggest the 

best possible development of a SHL program.   

 
Outcomes 

 
Finally, the development of a SHL program must include an outline of desired 

outcomes, not the least of which is the ever-important linguistic abilities previously 

mentioned.  However, and perhaps even more importantly, every SHL instructor should 

expect the main outcomes of a SHL course to include the validation of the cultural and 

linguistic abilities of students, in addition to the general validation of the Hispanic culture 

and Spanish language in every sphere.  Many students enter the language classroom full 

of anxiety.  However, HLLs come with a unique set of issues.  While heritage learners 

have a “cultural literacy”  that beginning foreign language students do not have (Davidzon 

22), they also carry with them various linguistic and cultural prejudices, such as those 

outlined by Carreira in her 2000 article.  She supports the need to allay students’  anxieties 

and not criticize or reject students’  linguistic abilities.  As many linguists have pointed 

out, it is important to remember that “ learning cannot flourish in an educational 

environment that undermines the linguistic self-esteem of students”  (Carreira 337).  

Carreira goes on to provide explanations for sources of linguistic prejudice and reasoning 

to reject them in order to support the preservation of U.S.  Spanish and encourage U.S.  

Hispanics to overcome the social and psychological factors that stand in their way. 



22 
 

Similarly, Castillo argues that teachers must honor the dialect of their students, 

saying, “We must maintain and promote the native Spanish spoken in the United States 

as well as encourage bilingualism and biculturalism.  We must stop belittling dialect 

speakers in traditional foreign language classes.  We must expand the linguistic repertoire 

of students to include a formal register but not at the expense of their dialects”  (Castillo 

56).  A teacher must take into account the great variety of Spanish language and culture 

found in the United States as well as accept the informal varieties of Spanish which are so 

prevalent among heritage speakers.   

This acceptance goes beyond merely linguistic prejudice.  Frederick suggests that 

heritage language courses can teach much more than just language, in fact, she claims 

that they can contribute to the “semiosis of self”  or the “meaning making of themselves”  

which students so desperately need.  Wilma Feliciano discusses the need for conversation 

about culture and “ the experience of living entre dos mundos, dos lenguas, y dos 

culturas”  (68), and this experience must be taken into account in order to promote and 

encourage positive self-identity.   

Pereira also examines the issue of identity and language in the SHL classroom in 

her 2010 dissertation.  She analyzes the value placed on Spanish and English as well as 

on standard Spanish and dialectal variations, reporting that such values can be observed 

as well as constructed in the SHL classroom.  However, as Pedroarias argues in his 2011 

dissertation, it is imperative that teachers be prepared to handle the prevalent themes of 

language, culture, power, and identity which are often seen in the SHL classroom.   

 While there are many more outcomes which could be discussed and analyzed, the 

issue of identity is key to the development of a SHL program.  In addition to discussion 



23 
 

and promotion of the heritage language and culture, a vital factor to include in a heritage 

language program is the provision of opportunities for HLLs to become involved in their 

communities.  These methods and others will in time promote the final outcome of “not 

only to teach language acquisition to heritage learners but also to increase student self-

esteem which will prepare them to assume professional and political roles and gain the 

respect their families, culture, and community deserve”  (Durán-Cerda 49).   
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CHAPTER THREE 

 
Methodology 

 
 

The Situation in Texas 
 
 

Heritage Speakers in Texas 
 

Hispanic population in Texas.  Sharing a border with Mexico, Texas has long 

been a state filled with Hispanic heritage.  As a once Spanish colony and subsequent 

Mexican state, Texas history is filled with both the Spanish language and legacy.  In the 

past few decades, a notable increase in Latin American immigrants, especially those from 

the nearby Mexico, have continued to carry their language and culture across the border, 

passing it on to their children and to their children’s children (See tables 3.1 and 3.2).  

These generations of Hispanics and Latinos are those who are now entering colleges and 

universities across the state, armed with a varied amount of language ability and a rich 

cultural heritage.   

 
Table 3.1 Hispanic or Latino population growth in Texas from 2000-2010. 
 

Year Total Population Hispanic or Latino 
(of any race) 

Percentage of total 

2000 20,851,820 6,669,666 32.0 
2010 25,145,561 9,460,921 37.6 
Source: “Profile of General Demographic Characteristics: 2000 Census 2000 Summary 
File 1 (SF 1) 100-Percent Data.” American FactFinder. 2012. Bureau of the Census. 
Web. 4 August 2012. 
Source: “Profile of General Population and Housing Characteristics: 2010 Demographic 
Profile Data.” American FactFinder. 2012. Bureau of the Census. Web. 4 August 2012. 
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Table 3.2 2010 Hispanic population in Texas by heritage country 
 
Demographic Population  Percentage of total population 
Total population 25,145,561 100.0 
Hispanic or Latino (of any race) 9,460,921 37.6 
Mexican 7,951,193 31.6 
Puerto Rican 130,576 0.5 
Cuban 46,541 0.2 
Other Hispanic or Latino [5] 1,332,611 5.3 
Source: “Profile of General Population and Housing Characteristics: 2010: 2010 
Demographic Profile Data – Texas.” American FactFinder. 2012. Bureau of the Census. 
Web. 27 August 2012. 

 
 
Since 2000, the total number of Hispanics or Latinos in Texas has increased from 

almost seven million to almost nine and a half million, a 42% increase in only ten years.  

Of the total Texas population, 37.6% are Hispanic and 31.6% are specifically Mexican.   

 
 Spanish-speaking ability of Hispanic populations in Texas.  Clearly, the Hispanic 

population in Texas is impressive.  However, it is also important to recognize the 

linguistic abilities of this heterogeneous group.  According to the 2010 Census, 29.6% of 

Texans five years and over speak Spanish at home, compared to the national average of 

12.8% (See tables 3.3-3.6).   

 
Table 3.3 2010 Language spoken at home for the United States 

 
 

Demographic Total 
Speak English  
“very well”  

Speak English less than 
“very well” 

Population 5 years and over 289,215,746 91.3% 8.7% 
Speak only English 79.4%   
Speak a language other than English 20.6% 57.6% 42.4% 
Speak Spanish 12.8% 55.3% 44.7% 
Source: “Language Spoken at Home.” American FactFinder. 2012. Bureau of the Census. Web. 
27 August 2012. 
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Table 3.4 2010 Language spoken at home in Texas 
 

Demographic Total 
Speak English 
“very well”  

Speak English less 
than “very well” 

Population 5 years and over 23,327,776 85.6% 14.4% 
Speak only English 65.2%   

Speak a language other than English 34.8% 58.6% 41.4% 
Speak Spanish 29.6% 57.6% 42.4% 

Source: “Language Spoken at Home.” American FactFinder. 2012. Bureau of the Census. Web. 
27 August 2012. 
 
 
Table 3.5 2000 Language spoken at home by age for the population 5 years and over in 

Texas (Hispanic or Latino) 
 
Demographic Total (Hispanic or Latino) Speak English only  Speak other languages 

Total 5,963,049 1,102,517 4,860,532 
5 to 17 years 1,675,605 489,743 1,185,862 
18 to 64 years 3,945,711 580,197 3,365,514 
Over 65 years 341,733 32,577 309,156 
Source: “Age by Language Spoken at Home by Ability to Speak English for the Population 5 
years and over (Hispanic or Latino).” American FactFinder. 2012. Bureau of the Census. Web. 
27 August 2012. 
 
 

Table 3.6 2010 Language spoken at home for the population 5 years and over in Texas  
(Hispanic or Latino) 

 
Demographic Total (Hispanic or Latino) Percent of total   
Population 5 years and over 8,554,386 100.0% 
Speak only English 1,935,066 22.6% 
Speak Spanish 6,604,052 77.2% 
Speak other language 15,268 0.2% 
Source: “Language Spoken at Home by Ability to Speak English for the Population 5 years and 
over (Hispanic or Latino).” American FactFinder. 2012. Bureau of the Census. Web. 27 August 
2012. 
 
 

In 2000, of the almost six million Hispanics over the age of five in Texas, only 

18.5% spoke English only.  By 2010, this number had increased to 22.6%, but of the 

77.4% who spoke other languages at home, 99.7% (or 77.2% of the total) spoke Spanish 

at home.  Most of these speak English to some degree.  Of those who speak Spanish at 
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home, only 42% speak English less than “very well”1.  Among Hispanics in Texas, more 

than three quarters speak Spanish at home, and over half of those also speak English 

“very well” .  Clearly, the status of Spanish as a heritage language in Texas is quite 

strong.   

 
University-age Hispanic population in Texas.  But in order to establish the need 

for SHL Programs in Texas, it is also important to  quantify the numbers of Hispanics 

who speak Spanish as a heritage language that are entering our colleges and universities 

currently and in the next few years (See tables 3.7-3.10).  Of the 3,132,880 Hispanics 

currently enrolled in school in 2010, 673,623 were enrolled in grades 9-12.  These almost 

seven hundred thousand students are those who are entering college in the next few years.  

In 2010, 492,544 Hispanics were already enrolled in college, and these are the students 

who will be imminently graduating.  Over the next ten years, 1,514,348 of those Hispanic 

or Latinos who were first through eighth graders in 2010 will become college-aged and a 

large number of those will arrive on our college campuses.  It is therefore imperative that 

Spanish departments across the state prepare for them now by developing the SHL 

Programs that are so desperately needed.   

 
University-Level SFL Programs 

 
The state of the Spanish Programs in Texas is overall encouraging.  To determine 

the existence of Spanish programs among universities in Texas, thirty public universities, 

thirty-two private universities, and eight liberal arts colleges were surveyed.  Medical, 

 

                                                           
1
 “Selected Social Characteristics in the United States - Texas.”  American FactFinder. 2012. 

Bureau of the Census. Web. 27 August 2012. 
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Table 3.7 University age population by sex in Texas (Hispanic or Latino) 
 

Demographic Total Hispanic Percent of total Male Female 
Total population 9,533,880 100.00 4,799,968 4,733,912 
15 to 17 years 508,856 5.34 263,763 245,093 
18 to 19 years 341,669 3.58 177,334 164,365 
20 to 24 years 786,545 8.25 413,925 372,620 
Source: “Sex by Age (Hispanic or Latino).” American FactFinder. 2012. Bureau of the Census. 
Web. 27 August 2012. 

 
 

Table 3.8 2010 Enrollment estimates for the population 3 years and over in Texas 
 

Demographic Total population White alone Hispanic or Latino 
Total 24,123,776 11,054,812 8,961,527 
Enrolled in school 7,197,800 2,653,113 3,132,880 
Enrolled in grades 9-12 1,478,141 530,452 673,623 
Enrolled in college 1,477,123 646,025 492,544 
Enrolled in graduate or 
professional school 

286,325 144,758 56,987 

Source: “School Enrollment by Level of School for the population 3 years and over.” 
American FactFinder. 2012. Bureau of the Census. Web. 1 September 2012. 
Source: “School Enrollment by Level of School for the population 3 years and over (White 
Alone, Not Hispanic or Latino).” American FactFinder. 2012. Bureau of the Census. Web. 27 
August 2012. 
Source: “School Enrollment by Level of School for the population 3 years and over (Hispanic or 
Latino).” American FactFinder. 2012. Bureau of the Census. Web. 27 August 2012. 
 
 

Table 3.9 2010 Educational Attainment by language spoken at home for population 25 
years and over in Texas 

 
Demographic Total population Speak only English Speak Spanish at home 
Total 15,772,122 10,403,163 4,,452,712 
Less than high school graduate 19.3% 9.6% 43.4% 
High school graduate (equivalency) 25.6% 26.6% 25.0% 
Some college or associate’s degree 29.2% 33.6% 20.4% 
Bachelor’s degree or higher 25.9% 30.1% 11.3% 
Source: “Characteristics of People by Language Spoken at Home.” American FactFinder. 
2012. Bureau of the Census. Web. 27 August 2012. 
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Table 3.10 2010 Educational Attainment and Employment Status by language spoken at 
home for population 25 years and over in Texas 

 
Demographic Total Speak only English Speak Spanish 

 15,772,122   
Less than high school graduate 3,048,321   
    In labor force 1,580,424 396,760 1,127,175 
    Not in labor force 1,467,897 603,950 800,734 
High school graduate 4,033,241   
    In labor force 2,527,256 1,648,646 1,119,981 
    Not in labor force 1,505,985 784,255 328,999 
Some college or associate’s degree 4,598,790   
    In labor force 3,312,358 2,469,959 704,108 
    Not in labor force 1,286,432 1,027,339 204,511 
Bachelor’s degree or higher 4,091,770   
    In labor force 3,186,764 2,422,395 (76%) 408,402 (12.8%) 
    Not in labor force 905,006 714,133 (78.9%) 94,528 (10.4%) 
Source: “Educational Attainment and Employment Status by Language Spoken at Home 
for the Population 25 years and over.”  American FactFinder. 2012. Bureau of the 
Census. Web. 27 August 2012. 
 
 
theological, technical, and law schools were not included.  Community and junior 

colleges were also not included.  Through an analysis of the catalogs available online, 

table 3.11 was constructed indicating the existence of a Spanish program.   

Of those surveyed, only seven did not appear to have any sort of Spanish 

program.  Six more offered a minor, certificate, or concentration of some sort in Spanish, 

or offered Spanish as a supporting program for another degree, such as Education or 

Business.  However, of the seventy total public, private, and liberal arts universities 

surveyed, 81% provide a Spanish as a Foreign Language program.   

 These numbers reflect the pervasive need for Spanish education evident across the 

United States, and, especially, in Texas.  Nevertheless, the need for Spanish Heritage 

Programs is also ever-present and ever-growing.  Therefore, the next step of this study 

was to further examine the existence of university-level SHL Programs.   
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University-Level SHL Programs 
 

Those same seventy institutions were surveyed to determine the existence of 

Spanish for Heritage Speaker classes offered (See table 3.12).  This study was done in the 

spring of 2012, and reflects the information provided on online college catalogs.  Of the 

universities surveyed, fifteen public universities, two private universities, and zero liberal 

arts colleges offered Spanish for Heritage Speaker classes in the spring of 2012.  Only 

two universities, TAMU-Kingsville and Howard Payne University, offered beginner-

level SHL classes.  Eleven of the seventeen offered intermediate-level classes, and five 

offered advanced classes.   

Of the seventeen institutions, five were in the University of Texas system, six 

came from the University of Texas A&M system, and six were independent.  Most relied 

on the Texas Common Course Numbering System in assigning course numbers, with the 

designation of 2313 for Spanish for Native/Heritage Speakers I and 2315 for Spanish for 

Native/Heritage Speakers II(“Common Course Matrix” ).  Thirteen of the universities 

offered more than one course in Spanish for Heritage Speakers, with the exception of the 

University of North Texas, TAMU, TAMU-Kingsville, and TAMU-Corpus Christi.   
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Table 3.11 Colleges and Universities in Texas Surveyed 
 
Public Universities Private Universities Liberal Arts Colleges 
University of Houston Abilene Christian University Austin College 
University of North Texas Baylor University Dallas Baptist University 
University of Texas at Arlington Concordia University Texas* University of Dallas 
University of Texas at Austin Dallas Christian College*  McMurray University 
University of Texas at Brownsville East Texas Baptist University Paul Quinn College*  
University of Texas at Dallas Hardin-Simmons University Schreiner College† 
University of Texas at El Paso Houston Baptist University Southwestern University 
University of Texas Pan-American Howard Payne University Texas Lutheran University 
University of Texas of the Permian 
Basin 

Huston-Tillotson University  

University of Texas at San Antonio Jarvis Christian College*   
University of Texas at Tyler LeTourneau University†  
Texas A&M Lubbock Christian University†  
Prairie View A&M North American College*   
Tarleton State University Northwood University*   
West Texas A&M University Our Lady of the Lake University  
TAMU-Kingsville Rice University  
TAMU-Corpus Christi St. Edwards University  
TAMU-International St. Mary’s University  
TAMU-Texarkana SMU  
TAMU-San Antonio Southwestern Adventist 

University 
 

TAMU-Commerce Southwestern Assemblies of 
God University*  

 

Lamar University Southwestern Christian College†  
Sam Houston State University TCU  
Sul Ross State University Texas College†  
Texas State University Texas Wesleyan University  
Angelo State University Trinity University  
Texas Tech University University of  Mary-Hardin 

Baylor 
 

Texas Southern University University of St. Thomas  
Stephen F. Austin State University University of the Incarnate Word  
Texas Women’s University Wayland Baptist University  
 Western Texas College†  
 Wiley College  
*  College or University does not appear to have a Spanish program 
† College or University does not offer a degree in Spanish, but may have Spanish minor, certificate, or 
similar supporting program 
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Table 3.12 University Level SHL Programs 
 
 
PUBLIC UNIVERSITIES 15/30 Beginner Intermediate Advanced 

University of Houston  2307, 2308  
University of North Texas   3080 
University of Texas at Arlington   3304, 3305 
University of Texas at Austin   327G, 327W,  

610D, 611D 
University of Texas at Brownsville  2313, 2315  
University of Texas at El Paso  2303, 2304, 2603  
University of Texas Pan-American  2307, 2308  
Texas A&M University  203  
West Texas A&M University  2313, 2315  
TAMU-Kingsville 1373   
TAMU-Corpus Christi  2313  
TAMU-International  2313, 2315  
TAMU-Commerce   333, 334 
Texas Tech University  2303, 2304  
Texas Women’s University   3183, 3193 

 
PRIVATE UNIVERSITIES 2/32 Beginner Intermediate Advanced 

Howard Payne University† 1413 2413  
University of St.  Thomas  2333, 2334  

 
LIBERAL ARTS COLLEGES 0/8    

 
*  MEDICAL, THEOLOGICAL, TECHNICAL AND LAW SCHOOLS NOT INCLUDED 
* COMMUNITY AND JUNIOR COLLEGES ALSO NOT INCLUDED 
†Upon email communication it was discovered that the SHS Program at Howard Payne University has 
been discontinued as of September 2012 

 
 

Of course, each university-level SHL program is different.  The course numbers, course 

descriptions, and course objectives vary from institution to institution.  The following 

study will analyze the success of those programs that already exist in an effort to outline 

the practices and ideals that would inform the development of such a program 

at universities across Texas.  Following is a chart outlining the course descriptions found 

in the online catalogs available for each institution as gathered in the spring of 2012.   
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University of Texas System 
 
University of Texas Arlington 

SPAN 3304 SPANISH FOR HERITAGE SPEAKERS I (3-0) This course is 

designed for heritage speakers of Spanish who demonstrate an ability to 

comprehend and produce Spanish but who may lack previous formal 

instruction in the language.  Capitalizes upon students' existing 

language skills, expands their knowledge base, and develops their 

ability to read, write, and communicate more effectively in the 

language.  Special attention is given to regional and dialectal 

differences.  Prerequisite: Equivalent of SPAN 2314, or consent of the 

department(Fairclough).   

SPAN 3305 SPANISH FOR HERITAGE SPEAKERS II (3-0) A continuation of 

SPAN 3304, consisting of a detailed study of advanced Spanish 

grammar with an emphasis on written expression.  Exclusively for 

heritage speakers of Spanish.  Prerequisite: SPAN 3304 with a grade of 

C or better. 

 

University of Texas Austin 

SPAN 610D Heritage/Bilingual is the first course in the bilingual track in the 

Spanish language program geared towards native and/or heritage 

speakers.  The course focuses on developing speaking, listening, 

reading, and writing skills in Spanish while building vocabulary, 

learning basic rules and terminology of Spanish grammar, and gaining 

a basic understanding of Hispanic cultures in order to communicate in 
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an accurate, effective, and informed manner within a variety of 

sociocultural situations. 

SPAN 611D Heritage/Bilingual is the second course in the bilingual track in the 

Spanish language program geared towards native and/or heritage 

speakers.  The course focuses on further developing speaking, 

listening, reading, and writing skills in Spanish while building 

vocabulary, learning advanced grammatical rules and terminology of 

Spanish grammar, and gaining a deeper understanding of Hispanic 

cultures in order to communicate in an accurate, effective, and 

informed manner within a variety of sociocultural situations. 

SPAN 327G Heritage/Bilingual is designed to help students master grammar points 

and perfect grammar skills of particular concern to native and heritage 

Spanish speakers.  Students will also develop and apply composition 

skills, critical thinking skills, and reading strategies.  The course uses 

a guide inductive approach to focus students on the critical analysis of 

grammar.  Through selected samples students will discover and 

analyze patterns of oral and written discourse, formulate hypotheses 

about communicative and linguistic functions, and increase their 

understanding and appreciation of Hispanic culture.  This course 

prepares students to communicate in an accurate, effective, and 

informed manner within a variety of registers and sociocultural 

situations.  The course is conducted in Spanish. 
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SPAN 327W Bilingual/Bicultural is designed to build the students; awareness of 

academic discourse, consolidate and broaden their understanding of 

the topics under study, develop thinking, researching, and writing 

skills, and perfect their grammar skills in order to write scholarly 

papers in Spanish on language, literature, or culture, for a United 

States audience.  Students complete both informal and formal writing 

tasks to meet those goals that may include summaries of texts, critical 

analyses, essays that develop a theme or answer a question, and a 

short research paper.  Students will understand how writing is 

integrated with reading, listening, and discussion about the core 

content; develop strategies for collecting, synthesizing, and 

interpreting new information from external sources; analyze and 

practice a variety of rhetorical and reader-based organizational 

patterns; apply appropriate schemata to content studied in course-

related readings; and evaluate and revise content to make it clear, 

relevant, substantive, and informed. 

 

University of Texas Brownsville 

SPAN 2313 Basic Spanish for Bilinguals I - An introductory course for students 

who possess a spoken knowledge of Southwestern U.S.  Spanish and 

who wish to develop competency in reading and writing standard 

Spanish.  Lec 3, Cr 3.   
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SPAN 2315 Basic Spanish for Bilinguals II - This course is a continuation of SPAN 

2313.  It is not for Spanish and Bilingual Education majors of minors.  

Lec 3, Cr 3. 

 

University of Texas at El Paso 

SPAN 2303 Spanish for Spanish Speakers One (3-0) A first course for bilingual 

students who have acquired listening and speaking skills in Spanish 

because it is spoken in their home or social environment.  Development 

of reading and writing skills, with attention to spelling and use of the 

written accent.  Entrance into SPAN 2303 is by examination only; 

completion of this course with a grade of "C" or better entitles a 

student to eight hours of credit by examination for SPAN 1401 and 

SPAN 1402.  Prerequisite: Department placement exam.  Course fee 

required. 

SPAN 2304 Spanish for Spanish Speakers Two (3-0) A continuation of Spanish 

2303, with additional opportunities for reading and composition, a 

review of the written accent, and an introduction to the systematic 

study of Spanish grammar.  Prerequisite: SPAN 2303 or department 

placement exam.  Course fee required. 

SPAN 2306 Intensive Spanish for Spanish Speakers (5-3) This is an intensive course 

to be given in the summer for 4 weeks.  The course is equivalent to 

Spanish 2303 & 2304.  The course has been carefully reconfigured and 

adapted to an accelerated format, with a significant WEBCT  

component.  Instructors undergo training to adapt to the intensive format.
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University of Texas Pan-American  

SPAN 2307 Intermediate Spanish for Native Speakers [3-0] A comprehensive 

review of Spanish grammar with special emphasis on writing.  

Prerequisite: SPAN 1304.   

SPAN 2308 Intermediate Spanish for Native Speakers [3-0] A continuation of 

SPAN 2307.  Prerequisite: SPAN 2307. 

 

 
Texas A&M University System 
 
Texas A&M University 

SPAN 203 Intermediate Spanish for Heritage Speakers.  (3-0).  Credit 3.  Study of 

grammar and continued development of the four skills (writing, 

reading, speaking, listening) with an emphasis on literacy in a dynamic 

cultural context centered on Hispanics in the U.S.  Conducted in 

Spanish.  Prerequisites: SPAN 201 with a grade of C or better; students 

with prior knowledge of Spanish are required to take the Spanish 

Placement Test before enrolling for the first time in a college Spanish 

course. 

 

TAMU Commerce 

SPAN 333 Spanish for Heritage Speakers I (3) This course is designed for heritage 

speakers of Spanish who demonstrate, by taking the Spanish Placement 

Exam, the CLEP exam or special permission from a Spanish faculty 

member (or a combination thereof), an ability to comprehend and 

produce Spanish but who lack previous formal instruction in the 
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language.  Capitalizes upon students’  existing language skills, expands 

their knowledge base, and develops their ability to read, write and 

communicate more effectively in the language.  Special attention is 

given to building vocabulary and strengthening composition skills in 

Spanish.  Taught exclusively in Spanish and for heritage or native 

speakers only.  Prerequisite Spa 232 or equivalent by exam.  Note For 

students majoring or minoring in Spanish or bilingual education, this 

course replaces the Spa 331 requirement.   

SPAN 334 Spanish for Heritage Speakers II (3) A continuation of Spa 333, 

consisting of a detailed study of advanced Spanish grammar with 

emphasis on written expression.  Capitalizes upon students’  existing 

language skills, expands their knowledge base, and develops their 

ability to read, write and communicate more effectively in the 

language.  Prerequisite Spa 333 or permission of instructor.  Note 

Exclusively for heritage or native speakers Spanish heritage or native 

speakers majoring or minoring in Spanish or bilingual education, this 

course replaces Spa 332. 

 

TAMU Corpus Christi 

SPAN 2313 Spanish for Native Speakers An introductory course designed for 

bilingual students who wish to enhance their linguistic skills (speaking,  

listening, reading and writing).  This course will focus on the cultural 

and historical aspects related to the native Spanish speaker. 
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TAMU International 

SPAN 2313 Spanish for Heritage Language Spanish Speakers I (3) Conducted in 

Spanish.  A course for students from an English-Spanish dual language 

environment who have been exposed to spoken Spanish, but have little 

or no formal study of the language.  A systematic presentation of oral 

and written conventions in Spanish will be presented along with 

identification of regional varieties of usage.  This is the first part of a 

two-part introduction to Spanish for Spanish speakers.  Prerequisite: 

Departmental Placement exam. 

SPAN 2315 Spanish for Heritage Language Spanish Speakers II (3) Conducted in 

Spanish.  This is the second half of a course designed for students from 

a Hispanic environment who have been exposed to spoken Spanish, but 

have little or no formal study of the language.  A systematic 

presentation of oral and written conventions in Spanish will be 

presented along with identification of regional varieties of usage, 

providing opportunities for expanding proficiency in Spanish for 

personal and professional use.  Prerequisite: SPAN 2313 or 

departmental placement exam. 

 

TAMU Kingsville 

SPAN 1373 

 

Spanish for Heritage Speakers.  3(3-1) Introductory course designed 

for students whose greatest exposure to Spanish has been in the home 

or community rather than the classroom.  Building on the linguistic 

knowledge that heritage speakers already bring to the classroom, the  
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course stresses reading and writing skills.  Language laboratory 

required.  Prerequisite: departmental approval. 

 

TAMU International 

SPAN 2313 Spanish for Heritage Language Spanish Speakers I (3) Conducted in 

Spanish.  A course for students from an English-Spanish dual language 

environment who have been exposed to spoken Spanish, but have little 

or no formal study of the language.  A systematic presentation of oral 

and written conventions in Spanish will be presented along with 

identification of regional varieties of usage.  This is the first part of a 

two-part introduction to Spanish for Spanish speakers.  Prerequisite: 

Departmental Placement exam. 

SPAN 2315 Spanish for Heritage Language Spanish Speakers II (3) Conducted in 

Spanish.  This is the second half of a course designed for students from 

a Hispanic environment who have been exposed to spoken Spanish, but 

have little or no formal study of the language.  A systematic 

presentation of oral and written conventions in Spanish will be 

presented along with identification of regional varieties of usage, 

providing opportunities for expanding proficiency in Spanish for 

personal and professional use.  Prerequisite: SPAN 2313 or 

departmental placement exam. 

 

West Texas A&M University 

SPAN 2313 Spanish for Heritage Speakers I Prerequisite: heritage speaker, consent 

of instructor.  Heritage Spanish-speaking students will study Spanish 
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formally in an academic setting in the same way English-speaking 

students study English.  Because the course requires oral competency, 

it will hone reading and writing skills for heritage speakers.  This 

course will prepare students to take upper-division Spanish courses.   

SPAN 2315 Spanish for Heritage Speakers II Prerequisite: SPAN 2313 and consent 

of instructor.  Continuation of SPAN 2313.  Formal study of Spanish 

language in the academic setting in the same way English-speaking 

students study English.  Focuses on verbal conjugations, irregular 

verbs, reading, and academic writing.  Course requires oral 

competency and will prepare students for upper-division Spanish 

courses.   

 

 
Other Systems 
 
University of Houston 

SPAN 2307 Spanish for Hispanic Heritage Learners I Prerequisite: placement by 

exam or by Director of Basic Language Program.  Credit for both 

SPAN 2307 and SPAN 2301 may not apply to a degree.  Designed for 

Hispanic students and other students from a Spanish-speaking 

background.  Basic skills in reading, spelling, and composition. 

SPAN 2308 Spanish for Hispanic Heritage Learners II Prerequisite: completion 

of SPAN 2307 with a minimum of C- or placement exam.  Credit for 

both SPAN 2308 and SPAN 2302 may not apply to degree.  Continued 

development of reading and writing skills, and control of formal 

Spanish. 
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University of North Texas 

SPAN 3080 Advanced Spanish Composition and Oral Practice for Bilinguals (3 

hours) Principles of academic writing, spelling, and grammar in 

Spanish, directed specifically towards bilinguals (Spanish heritage and 

native speakers).  Taught in Spanish.  Prerequisite(s): Demonstrate 

native or near-native language ability as defined by results of 

departmental proficiency exam and/or consent of department. 

 

Texas Tech University 

SPAN 2303 Intermediate Spanish for Hispanic Students I (3) A second-year course 

designed for Hispanic students who have been educated in the United 

States and have had exposure to Spanish at home but have had limited 

formal training in Spanish. 

SPAN 2304 Intermediate Spanish for Hispanic Students II (3) A second-year course 

designed for Hispanic students who have been educated in the United 

States and have had exposure to Spanish at home but have had limited 

formal training in Spanish. 

 

Texas Women’s University 

SPAN 3183 Spanish for Heritage Speakers I (SPAN 2313) Emphasis is on aspects 

of Spanish grammar, reading and writing strategies, and vocabulary 

building. 

SPAN 3193 Spanish for Heritage Speakers II (SPAN 2315) Emphasis is on aspects 

of Spanish grammar, reading and writing strategies, and vocabulary 

building. 
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University of St. Thomas 

SPAN 2333 Intermediate Spanish I for the Heritage Speakers Review of the basic 

elements of language; builds vocabulary and comprehension, and 

develops both oral and written expression, all in cultural context.  

Designed for heritage speakers. 

SPAN 2334 Intermediate Spanish II for the Heritage Speakers Review of the basic 

elements of language; builds vocabulary and comprehension, and 

develops both oral and written expression, all in cultural context.  

Designed for heritage speakers. 

 

 
Investigating What Works 

 
 
Providing a Framework 
 

It is imperative that, when evaluating the success of a program, such as the SHL 

programs which will be evaluated in this study, one first outlines the objectives of such 

evaluation.  In order to provide a framework for the development of a SHL program, this 

study will first propose five parameters for evaluating a successful program, then use 

those parameters as a lens for assessing the success of existing SHL programs through a 

study of available syllabi from each institution, and finally, a structure for the ideal SHL 

program will be suggested. 

To begin, it is important to expound upon the most basic educational agenda for 

those institutions surveyed.  Among colleges and universities surveyed, all those who 

offer SHL programs received their accreditation from the Southern Association of 

Colleges and Schools (hereafter SACS), which is the regional accreditation body for 
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schools in the southern states, including Alabama, Florida, Georgia, Kentucky, Louisiana, 

Mississippi, North Carolina, South Carolina, Tennessee, Texas, Virginia, as well as 

approved international sites.  According to the SACS website,  

Accreditation by SACS Commission on Colleges signifies that the institution (1) has a mission 
appropriate to higher education, (2) has resources, programs, and services sufficient to accomplish 
and sustain that mission, and (3) maintains clearly specified educational objectives that are 
consistent with its mission and appropriate to the degrees it offers, and that indicate whether it is 
successful in achieving its stated objectives.2 
 

These guidelines are broad, but clearly indicate the need for programs that will 

accomplish and sustain the mission of higher education and specific educational 

objectives that are consistent with such a mission.  As stated in the previous portion of 

this thesis, the lack of SHL programs among universities in Texas is evident and the need 

for continued development of such programs is apparent.  The following study will 

outline the success of existing programs in order to provide a basic framework for the 

development of such a program.   

 In May of 2010, the American Council on the Teaching of Foreign Languages 

(hereafter ACTFL) published a Position Statement on Language Learning for Heritage 

and Native Speakers.   

 
Position Statement on Language Learning for Heritage and Native Speakers 

The American Council on the Teaching of Foreign Languages (ACTFL) and its 

members encourage learning environments that support heritage and native speakers of 

languages other than English.  It is critical that these students be able to continue to 

develop their heritage linguistic and cultural skills in order to become fully bilingual and 

biliterate in today’s global environment.  By doing so, they will be well-positioned to 

                                                           
2
 “The Principles of Accreditation: Foundations for Quality Enhancement.”  Southern Association 

of Colleges and Schools Commission on Colleges. Revised 2011. 
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live and work in an increasingly multilingual environment in the U.S.  Native speakers 

(those raised in an environment using mainly a language other than English) and 

heritage speakers (those raised in an environment where the language was most likely 

spoken in the home) benefit from instruction that draws on and enhances their native or 

heritage language skills and cultural knowledge.  In addition, research has shown that 

continuing to learn their native and heritage language benefits them in their acquisition 

of English language proficiency. 

In keeping with the goal of an educated citizenry that reflects the rich 

multicultural and multilingual nature of U.S.  society, ACTFL encourages the active 

recruitment, training, and retention of heritage and native speakers as teachers.  ACTFL 

further supports pre-service training and ongoing professional development for all 

language teachers to help them address the unique learning needs of heritage and native 

speakers.   

Successful language programs ensure the academic success of heritage and native 

speakers by providing: 

• curriculum design that reflects the fact that the needs of native speakers and 

heritage students are often significantly different from non-native and non-

heritage speakers; 

• challenging curriculum that builds upon the existing linguistic skills and the 

cultural heritage and knowledge of the students; 

• assessments that integrate language, culture and literature for all students Pre-K 

through 16; 
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• opportunities for heritage and native speakers to become involved in their 

language communities beyond the classroom; and 

• systems to award credit or appropriate placement for oral and written proficiency 

and prior learning for native and heritage speakers. 

Approved by the ACTL Board May 22, 2010 

 
This position statement provides certain criterion for successful heritage language 

programs.  The following points will be the basis of a systematic evaluation of the syllabi 

which were available from surveyed institutions.  The ACTFL Position Statement on 

Language Learning for Heritage and Native Speakers states that successful SHL 

programs should: 

1. Reflect the different needs of native speakers and heritage students  

2. Build upon existing linguistic skills and cultural heritage and knowledge  

3. Integrate language, culture, and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom 

5. Award appropriate placement for oral and written proficiency 

To conduct this study, information was gathered from each SHL program in the 

form of available syllabi.  The syllabi were then evaluated to determine the success of 

each course in reaching each goal.  Subsequently, that data was analyzed in order to 

understand the situation of SHL programs in Texas.  That information will be used in 

chapter four of this thesis to suggest the most successful development of a SHL program.   
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Available Data 

The following chart provides an overview of each program and available syllabi, 

reflecting the success of reaching each goal listed above: (*  indicates lack of data yet)  

 
Table 3.13 Texas SHL Program Syllabi Success Rates 

 
University Syllabus 1 2 3 4 5 
University of Houston 2307 + + - + + 
University of North Texas 3080 + + - - + 
University of Texas at Arlington 3304/3305 - Prieto + + - - - 
 3304/3305 – Ruiz-

Perez 
+ + + - - 

University of Texas at Austin 367K  + + + - - 
University of Texas at Brownsville 2313 – Peña-Oliva + + - - + 
 2313 - Castañeda + + - - + 
 2315 – Garza + + - - + 
 2315 – López García + + - - + 
University of Texas at El Paso 2303 + + + - + 
 2304 - + + - + 
University of Texas Pan-American 2307 - + + - - 
Texas A&M University 203 + + - + + 
 304 + + + + + 
West Texas A&M University 2313 - + + - - 
 2315 + + - - - 
TAMU-Kingsville 1373 + + + - - 
 2301 + + + - + 
TAMU-Corpus Christi  *  *  *  *  *  
TAMU-International 2630 + + + + + 
TAMU-Commerce 334 + + + - - 
Texas Tech University  *  *  *  *  *  
Texas Women’s University  *  *  *  *  *  
University of St. Thomas 2333A - - - + - 
*  Syllabus not available 
 
 
 
University of Houston – 2307 (Fairclough) Fall 2012 
 
1. Reflect the different needs of native speakers and heritage students: 

Course Objective: The course is designed to teach principles of academic writing, 

spelling and grammar in Spanish for Spanish heritage and native speakers.  The objective 
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of this course is to improve the linguistic abilities of bilingual students at the advanced 

level through intensive oral and written practice.  “Action learning”  will be used daily in 

order to achieve language growth, fluency and cultural competency.  All four skills will 

be stressed, with special emphasis on reading comprehension, writing, vocabulary skills 

and grammatical competence. 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Spanish 2307 is the second semester of the Spanish for Heritage Language Learners track 

(which includes 1507, 2307, 2308, 3307, and 3308).  The main goal of the SHL Program 

at the University of Houston is to build upon the language knowledge that students bring 

to the classroom, reactivate the Spanish they have learned previously and develop it 

further.  At the same time, students learn more about their language and cultural heritage, 

and develop Spanish literacy and academic skills in the language. 

3. Integrate language, culture, and literature in assessments:  

Students who successfully complete this course will:  

• Continue developing listening and speaking skills in the heritage language  

• Increase and reinforce their knowledge of Spanish grammar.   

• Increase the range and usage of Spanish vocabulary.   

• Demonstrate knowledge of reading and writing competence in Spanish at the 

beginning intermediate level, through reading activities and compositions assignments 

that will require analytical and critical skills.   

• Develop greater familiarity with Hispanic culture.   

• Understand and apply the concept of “ language registers” .   

• Improve orthography with emphasis on the use of the written accent.   
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It is apparent from the syllabus that language and culture are integrated well in 

assessments but literature is lacking. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Students will select an aspect of Latino culture, identity, community, language, etc. in 

Houston, will conduct some research, and will prepare questions about the topic to 

conduct two or three videotaped interviews in Spanish to members of the Hispanic 

community.  The interviews should add up to at least 10 minutes [5% of the grade].  As a 

final product, they will share their findings with the class in a formal presentation that 

will include a visual component [5-8 minutes; 5% of the final grade] at the end of the 

semester.  They will write a short paper explaining the main findings of the interview 

(typed, doubled spaced, 12 pt font, using Spanish characters: á, é, í, ó, ú, ñ, ¡!, ¿?) [2 to 3 

pages, 5% of the grade].  Please check the class schedule for due dates. 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: SPAN 1507 or placement through the Heritage Speakers Placement/Credit 

Exam (if you have not taken the placement exam you should urgently talk to your 

instructor or you will be dropped from the course). 

 
University of North Texas – 3080 (Martínez) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Course Objective: The course is designed to teach principles of academic writing, 

spelling and grammar in Spanish for Spanish heritage and native speakers.  The objective 

of this course is to improve the linguistic abilities of bilingual students at the advanced 

level through intensive oral and written practice.  “Action learning”  will be used daily in 



50 
 

order to achieve language growth, fluency and cultural competency.  All four skills will 

be stressed, with special emphasis on reading comprehension, writing, vocabulary skills 

and grammatical competence. 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Pre-requisites: Students should know basic grammatical concepts (e.g. verbal tenses: 

present, preterit, imperfect, future, conditional, perfect tenses, subjunctive mood, etc.  – 

object pronouns, etc.) in order to take this course. 

3. Integrate language, culture, and literature in assessments:  

Assessments: 2 long compositions, in class guided assignments, oral cultural 

presentation, 4 quizzes, 2 essay style exams, homework/class participation 

It is apparent from the syllabus that language and culture are integrated well in 

assessments but literature is lacking. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: Students should demonstrate native or near-native linguistic ability as 

defined by results of Departmental Proficiency Exam or consent of the department.  

Students should know basic grammatical concepts (e.g. verbal tenses: present, preterit, 

imperfect, future, conditional, perfect tenses, subjunctive mood, etc.  – object pronouns, 

etc.) in order to take this course. 
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University of Texas Arlington – 3304/3305 (Prieto) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Course Objective: This course is designed for heritage speakers of Spanish who 

demonstrate an ability to comprehend and produce Spanish but who may lack previous 

formal instruction in the language.   

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Course Objective: Capitalizes upon students' existing language skills, expands their 

knowledge base, and develops their ability to read, write, and communicate more 

effectively in the language.  Special attention is given to regional and dialectal 

differences. 

3. Integrate language, culture, and literature in assessments:  

Assessments: homework, quizzes, essays, textual analysis, exams 

It is apparent from the syllabus that language is emphasized well, but culture and 

literature are lacking. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

 
University of Texas Arlington – 3304/3305 (Ruiz-Pérez) Spring 2011 
 
1. Reflect the different needs of native speakers and heritage students: Course 

Objective: Este curso está diseñado para proporcionar instrucción formal en lengua 

española al alumno hispano. 
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2. Build upon existing linguistic skills and cultural heritage and knowledge: Course 

Objective: La clase toma como punto de partida las habilidades lingüísticas previas del 

estudiante, profundiza en su conocimiento de la lengua y desarrolla su competencia oral 

y escrita en español.  El curso incluye, además, una selección de cuentos y dos películas.  

A partir de la lectura, el análisis y el comentario de los textos y los videos se buscará 

generar la producción escrita y, al mismo tiempo, propiciar un acercamiento a las 

manifestaciones culturales y/o al diario acontecer del mundo hispánico.  En síntesis, este 

curso se concentra en: 1) el análisis morfosintáctico del discurso; 2) los signos de 

puntuación y los acentos; 3) las diferencias regionales y dialectales del español; y 4) el 

desarrollo de la competencia argumentativa oral y escrita del/de la estudiante. 

3. Integrate language, culture, and literature in assessments:  

3304 Assessments: essay, homework, literary response, 2 exams 

It is apparent from the syllabus that language and literature are integrated well in 

assessments but culture is lacking. 

3305 Assessments: homework, literary response, presentation, final exam 

It is apparent from the syllabus that language, culture, and literature are integrated well in 

assessments. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 
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University of Texas Austin – 367K (Cabello C. de Martínez) Spring 2011 
 
1. Reflect the different needs of native speakers and heritage students:  

Course Description: This course is an intensive writing course designed to develop 

critical thinking skills and academic writing proficiency.  The course is primarily 

intended for Heritage and Native speakers with a strong command of oral communication 

skills but inexperienced in the writing of academic essays, research papers or original 

prose in the Spanish language.   

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Course Description: An insight to the cultural perspectives of Latin America and its surge 

in the continental United States enables the student to approach the scholarly discipline of 

writing from a distinct perspective, especially as a bilingual, thus a series of unabridged 

texts from Latin America, Spain and the United States will be read and studied: themes, 

thesis, discourse, tone, register, delivery.  The student will do a considerable amount of 

reading and analysis then will formulate and reflect on his/her understanding and 

reception of the genre in question… The prime objective of the course is to achieve 

formality in style and expression in writing and oral expression as well as become 

familiar with the protocols of Spanish especially as it becomes an indispensable skill in 

the professional workforce in the United States.   

3. Integrate language, culture, and literature in assessments:  

Assessments: homework, 4 short compositions, 1 major composition (10-12 pp.), 

portfolio, 3 exams 

It is apparent from the syllabus that language, culture, and literature are integrated well in 

assessments. 
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4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

 
University of Texas Brownsville – 2313 (Yurazy Castañeda) Fall 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Course Description: Designed for individuals with oral proficiency in Spanish, these 

courses are considered equivalent to SPAN 2311 & 2312.   

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Course Description: Review and application of skills in reading and writing.  Emphasizes 

vocabulary acquisition, reading, composition, and culture.   

3. Integrate language, culture, and literature in assessments:  

Course Objectives: Through exposure to good models of standard Spanish, guided 

practice together with good personal study habits, effort and regular class participation, 

the student will…. 

• develop a critical approach to all language related academic tasks.   

• gain mastery of the Spanish orthographic code. 

• gain in appreciation of the diversity of Hispanic cultures. 

• develop a linguistic perspective on the place of the regional Mexican-

American dialect of Spanish within the context of the worldwide Hispanic 

community.  
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• develop knowledge and understanding of the interrelationships of disciplines, 

particularly the arts, geography, history, and literature as they relate to the study 

of the Spanish language and cultures. 

General Education Course Intellectual Competencies: Students should demonstrate the 

competencies listed below, but this course will provide them with ample opportunity to 

refine their existing skills in the following six areas: 

1. Reading: Reading at the college level means the ability to analyze and 

interpret a variety of printed materials. 

2. Writing: Competency in writing is the ability to produce clear, correct, and 

coherent prose adapted to purpose, occasion and audience. 

3. Speaking: Competence in speaking is the ability to communicate orally in 

clear, coherent, and persuasive language appropriate to purpose, occasion, 

and audience. 

4. Listening: Listening at the college level means the ability to analyze and 

interpret various forms of spoken communication. 

5. Critical Thinking: Critical thinking embraces methods for applying both 

qualitative and quantitative skills analytically and creatively to subject 

matter in order to evaluate arguments and to construct alternative 

strategies. 

6. Computer Literacy: Computer literacy at the college level means the 

ability to use computer-based technology in communicating, solving 

problems and acquiring information. 
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Grading: 30% Exams, 15% Quizzes, 20% Homework, 10% Compositions, 25% Final 

Comprehensive Exam 

Lacking emphasis on culture and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisite: Native or near-native fluency in Spanish.  No formal study of Spanish 

expected.   

 
University of Texas Brownsville – 2315 (L. Garza) (López García) Fall 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Course Description: Designed for individuals with oral proficiency in Spanish, these 

courses (Spanish 2313 & 2315)  are considered equivalent to SPAN 2311 & 2312. 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Course Description: A continuation of Spanish 2313, Spanish for Native/ Heritage 

Speakers I.  Review and application of skills in reading and writing.  Emphasizes 

vocabulary acquisition, reading, composition, and culture. 

3. Integrate language, culture, and literature in assessments:  

Course Objectives: Through exposure to good models of standard Spanish, guided 

practice together with good personal study habits, effort and regular class participation, 

the student will…. 

• develop a critical approach to all language related academic tasks.   

• gain mastery of the Spanish orthographic code. 
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• gain in appreciation of the diversity of Hispanic cultures. 

• develop a linguistic perspective on the place of the regional Mexican-

American dialect of Spanish within the context of the worldwide Hispanic 

community.  

• develop knowledge and understanding of the interrelationships of disciplines, 

particularly the arts, geography, history, and literature as they relate to the study 

of the Spanish language and cultures. 

General Education Course Intellectual Competencies: Students should demonstrate the 

competencies listed below, but this course will provide them with ample opportunity to 

refine their existing skills in the following six areas: 

1. Reading: Reading at the college level means the ability to analyze and 

interpret a variety of printed materials. 

2. Writing: Competency in writing is the ability to produce clear, correct, and 

coherent prose adapted to purpose, occasion and audience. 

3. Speaking: Competence in speaking is the ability to communicate orally in 

clear, coherent, and persuasive language appropriate to purpose, occasion, 

and audience. 

4. Listening: Listening at the college level means the ability to analyze and 

interpret various forms of spoken communication. 

5. Critical Thinking: Critical thinking embraces methods for applying both 

qualitative and quantitative skills analytically and creatively to subject 

matter in order to evaluate arguments and to construct alternative 

strategies. 
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6. Computer Literacy: Computer literacy at the college level means the 

ability to use computer-based technology in communicating, solving 

problems and acquiring information. 

Grading: 30% Exams, 15% Quizzes, 20% Homework, 10% Compositions, 25% Final 

Comprehensive Exam 

Lacking emphasis on culture and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisite: Native or near-native fluency in Spanish.  No formal study of Spanish 

expected.   

 
University of Texas El Paso – 2303 2009 
 
1. Reflect the different needs of native speakers and heritage students:  

Description: Spanish for Spanish Speakers One is a beginning-level course for students—

typically north-of-the-border bilinguals—who speak Spanish at home and/or in the 

community but who have never seriously studied it and who are therefore not fluent 

readers or writers of it.  SPAN 2303 is not designed for students who have been raised 

and (largely) educated in countries where Spanish is an official language; it is also not 

designed for north-of-the-border bilinguals who already read and write Spanish 

proficiently thanks to high-school coursework, K-8 dual-language programs, and the like. 
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2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Online Resources: My Spanish Lab is a new, nationally hosted online learning and 

assessment system for elementary Spanish courses.  This convenient, easily navigable 

site offers a wide array of language-learning tools and resources, including powerful 

voice tools, a flexible grade book, an interactive version of the Español Escrito Student 

Activities Manual.  In My Spanish Lab, students are recognized as individuals with 

individual learning needs.  For example: 

• Readiness Checks: At the beginning of each chapter, students may answer questions 

covering several grammar concept necessary for understanding the grammar in that 

chapter.  If the Readiness Check indicates they need help on a specific topic, they are 

referred to appropriate grammar tutorials for the instruction they need. 

3. Integrate language, culture, and literature in assessments:  

Assessment: 6 Compositions, Online Homework, 3 Exams, Final Exam.  It is apparent 

from the syllabus that language, culture and literature are integrated well in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: If you belong to either of these specified categories before, you must take 

the Spanish Placement Test, which will probably place you into a higher course, thereby 

saving you money and time.  Also note that SPAN 2303 is the first course in a two-course 

sequence (2303, 2304).  If you have already taken 2304, you cannot sign up for 2303 to 

receive credit.  If you took the placement test and placed into 2303, you enroll in 2303; if 
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you placed into 2304, you enroll in 2304 (unless you show your instructor written 

permission from the Placement Director to drop back to 2303).  The Department of 

Languages and Linguistics reserves the right to rectify errors in placement caused by a 

student’s failure to observe these guidelines, including the option to drop a student 

enrolled in an inappropriate course. 

 
University of Texas El Paso – 2304 2009 
 
1. Reflect the different needs of native speakers and heritage students:  

Not Specified 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

My Spanish Lab is a new, nationally hosted online learning and assessment system for 

elementary Spanish courses.  This convenient, easily navigable site offers a wide array of 

language-learning tools and resources, including powerful voice tools, a flexible grade 

book, an interactive version of the ¡Arriba! Student Activities Manual, an interactive 

version of the ¡Arriba! student text, and all materials from the ¡Arriba! audio and video 

programs.  In MySpanishLab, students are recognized as individuals with individual 

learning needs.  For example: 

• Readiness Checks: At the beginning of each chapter, students may answer questions 

covering several grammar concepts necessary for understanding the grammar in that 

chapter.  If the Readiness Check indicates they need help on a specific topic, they are 

referred to appropriate grammar tutorials for the instruction they need. 

3. Integrate language, culture, and literature in assessments:  



61 
 

Grading based on 6 Compositions, Online Homework, 3 Exams, Final Exam.  It is 

apparent from the syllabus that language, culture and literature are integrated well in 

assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: Spanish for Spanish Speakers Two is the second semester of the two-

semester Spanish for Spanish Speakers sequence.  To qualify for SPAN 2304 you must 

have done one of the following two things: (1) passed SPAN 2303 at UTEP or its 

equivalent elsewhere (which must have been transferred to your UTEP records), or (2) 

passed into SPAN 2304 by virtue of having gotten the appropriate score on the UTEP 

Spanish Placement Test.  The Department of Languages and Linguistics reserves the 

right to rectify errors in placement caused by a student’s failure to observe these 

guidelines, including the option to drop a student enrolled in an inappropriate course. 

 
University of Texas Pan American – 2307 (Martínez) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Not Specified 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Objectives:  

1) Enriquecimiento del vocabulario en español  

2) Mayor fluidez y corrección en el español hablado  

3) Lectura comprensiva de textos de español en diferentes niveles  
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4) Consolidación de los conocimientos de gramática  

5) Soltura y corrección en el español escrito. 

3. Integrate language, culture, and literature in assessments:  

Objectives:  

SPAN 2307 es un curso del programa de Licenciatura en Español (Spanish BA degree).  

Este curso se inscribe dentro de los objetivos generales de todo el programa, que son los 

que debe cumplir todo estudiante que se licencie, y que son los siguientes:  

1) demostrar un avanzado dominio del español en los niveles hablado y escrito.   

2) demostrar comprensión y dominio avanzado de la gramática del idioma español.   

3) demostrar un conocimiento suficiente del desarrollo histórico y de la lingüística 

propia del idioma español.   

4) demostrar una familiaridad general con la cultura y la literatura de los países 

hispanohablantes.   

El curso SPAN 2307 contribuye a la consecución de los objetivos generales del 

programa de Licenciatura en Español (Spanish BA degree) mediante sus objetivos 

particulares, que son los siguientes:  

1) Enriquecimiento del vocabulario en español  

2) Mayor fluidez y corrección en el español hablado  

3) Lectura comprensiva de textos de español en diferentes niveles  

4) Consolidación de los conocimientos de gramática  

5) Soltura y corrección en el español escrito. 

It is apparent from the syllabus that language, culture and literature are integrated well in 

assessments 
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4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

 
Texas A&M University – 203 (Moyna) Fall 2011 
 
1. Reflect the different needs of native speakers and heritage students:  

Description: SPAN 203.  Intermediate Spanish for Heritage Speakers.  (3-0).  Credit 3.  

Study of grammar and continued development of the four skills (writing, reading, 

speaking, listening) with an emphasis on literacy in a dynamic cultural context centered 

on Hispanics in the U.S.  Conducted in Spanish. 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Objectives: 

Al finalizar el curso los estudiantes serán capaces de:  

• Expresarse por escrito con confianza, organizando el texto con coherencia y 

empleando estructuras gramaticales y vocabulario estándar.   

• Corregir su propio trabajo escrito con autonomía, ajustándose a la 

ortografía, acentuación y puntuación estándar.   

• Distinguir entre diferentes registros de la lengua (formales e informales) y 

emplear cada uno en su contexto social apropiado.   

• Comunicar sus ideas mediante blogs y multimedia (cuentos digitales)  

• Emplear sus habilidades lingüísticas en español para el beneficio de la 

comunidad  
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3. Integrate language, culture, and literature in assessments:  

Assessment: 2 Exams, 8 Blog Entries, 2 Personal Stories, Final Presentation, Daily 

Homework, Participation.  It is apparent from the syllabus that language and culture are 

integrated well in assessments but literature is lacking. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Course Format: Esta clase tiene un componente importante de aprendizaje basado en la 

comunidad (community-based learning).  En otras palabras, usted deberá realizar 

trabajo voluntario en el que utilizará el español de manera regular.  Se le brindará la 

opción de trabajar en varias organizaciones diferentes, según sus intereses.  Usted 

deberá reflexionar sobre este trabajo como parte de sus tareas de clase.  Debido a que el 

trabajo voluntario lleva tiempo, cada dos viernes los estudiantes no tendrán clase en el 

salón.  En vez de eso, la profesora verá a un pequeño grupo de alumnos individualmente 

en su oficina.  Los detalles se darán oportunamente. 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites:  

 SPAN 201 o su equivalente con calificación de C o superior; los estudiantes con 

conocimientos previos de español deben tomar el examen de colocación antes de 

inscribirse en cursos de español por primera vez.  Este curso está diseñado para 

estudiantes que se criaron en un ambiente hispanohablante. 
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Texas A&M University – 304 (Moyna) Spring 2011 
 
1. Reflect the different needs of native speakers and heritage students:  

Description:  Advanced Grammar for Heritage Speakers (3-0).  Credit: 3.  A continuation 

of Spanish 203.  Study of grammar and further development of the four skills (writing, 

reading, speaking, listening) with emphasis on literacy on a dynamic cultural context 

centered on Hispanics in the U.S.  Conducted in Spanish.   

Course Mission: En general, los hablantes de herencia tienen una relación ambivalente 

hacia el español.  Por un lado, es la lengua que hablaron y todavía hablan con sus 

padres y abuelos, la lengua de la familia y los lazos afectivos más fuertes.  Por otro lado, 

a veces se sienten inseguros porque les parece que no manejan con competencia el 

código escrito o incluso, porque creen (o les han hecho creer) que el español que hablan 

no es ‘correcto.’  Si esta es tu situación, leer y escribir en español te puede parecer como 

tratar de encontrar el camino a oscuras por un lugar que conoces muy bien.  Todo lo que 

es familiar puede traicionarte y hacerte trastabillar, y tal vez te sientas tonto por no 

saber algo que te parece que deberías saber.  El objetivo principal de esta clase es 

hacerte ganar confianza y fortalecer tu identidad y competencia lingüística en español 

para que llegues a sentirte tan seguro con la palabra escrita como con la oral. 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Objectives: Al finalizar el curso serás capaz de:  

• Expresarte por escrito con confianza, organizando el texto con coherencia y 

empleando estructuras gramaticales, vocabulario y ortografía estándar.   

• Leer textos auténticos en español, tanto de ficción como de no ficción, para 

obtener información general y detallada, y como actividad recreativa.   
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• Distinguir entre diferentes registros de la lengua (formales e informales) y 

emplear cada uno en su contexto social apropiado.   

• Obtener información a través de entrevistas etnográficas a hablantes nativos, 

analizarlas, sintetizarlas y presentarlas en forma oral y escrita  

• Emplear los nuevos medios (blogs, multimedia) para expresar e intercambiar 

ideas con compañeros y con la comunidad virtual  

3. Integrate language, culture, and literature in assessments:  

Assessment: 2 Exams, 2 Compositions, 10 Blog Entries, Interview, Final Presentation, 

Final Poster, Daily Homework, Participation.  It is apparent from the syllabus that 

language, culture, and literature are integrated well in assessments. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Course Format: Esta clase tiene un componente importante de investigación etnográfica.  

En otras palabras, deberás trabajar en grupos fuera de clase para obtener información 

de la comunidad hispanoparlante de Bryan/College Station.  En base a esa información, 

realizarán un trabajo científico que presentarán oralmente en clase y también en un 

póster al final del semestre.  Debido a que el trabajo de investigación requiere atención 

personalizada por parte de la profesora, en varias fechas designadas en el semestre no 

tendrás clase en el salón (mira el calendario).  En vez de eso, la profesora verá a un 

pequeño grupo de alumnos en su oficina.  Los detalles se darán oportunamente.   

Evaluation: A lo largo del semestre, trabajarás en un pequeño grupo (de 3 o 4 

estudiantes) para investigar un aspecto de tu interés de la comunidad hispanohablante de 

Bryan/College Station.  Para esta tarea, contarán con la ayuda de un mentor que será un 
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alumno graduado de HISP 671 (Bilingüismo en el mundo hispánico).  Primero elegirán a 

un grupo con características comunes (por ejemplo, maestros bilingües, profesores 

universitarios de Texas A&M, músicos folklóricos) y entre todos, prepararán preguntas 

para entrevistarlos.  Cada uno será responsable de realizar y grabar entrevistas a tres 

personas diferentes y en base a ellas, escribirás un informe de entrevistas. 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: SPAN 203 o su equivalente con calificación de C o superior.  Este curso 

está diseñado para estudiantes que se criaron en un ambiente hispanohablante. 

 
West Texas A&M University - 2313 (Reynolds) Fall 2009 
 
1. Reflect the different needs of native speakers and heritage students:  

Not Specified 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Objectives: This course will enhance your Spanish language skills by providing you with 

new and important contexts for the use of Spanish.  It is not designed to “ reform” your 

language abilities, but to add to them specific proficiencies directly related to 

professional activities, community interaction, and cultural awareness.  Additionally, this 

course will develop your bilingual range through weekly reading, writing, and oral 

presentation assignments.  This course will also introduce you to several important social 

and cultural themes that have helped shape the Hispanic world in the past century.  You 

will also be able to gain further insight to the complex cultural dynamic of Spanish 

speakers in the U.S.  Through various forms of media such as literature, non-fiction, 

journalism, television programs, and film you will be able to address questions about 
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bilingualism, immigration, national and cultural borders, oral history, and globalization 

that will simultaneously expand your language proficiency.   

3. Integrate language, culture, and literature in assessments:  

It is apparent from the syllabus that language, culture, and literature are integrated well in 

assessments. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Prerequisites: This course requires approval from me or Prof. Héctor Garza 

 
West Texas A&M University – 2315 (H. N. Garza) Fall 2011 
 
1. Reflect the different needs of native speakers and heritage students:  

Objectives: These classes have been designed to meet the needs of students who are 

heritage / native Spanish speakers who live in the United States.  At the end of the 

semester, students will be able to identify the structure of the Spanish sentence and its 

various parts; subject and predicate, nouns, verbs, pronouns, etc.  They will learn how to 

write compositions using standard, academic Spanish, and will boost their oral skills by 

participating in discussions on specific topics. 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Objectives: Spanish for Heritage Speakers II is the logical continuation of Spanish for 

Heritage Speakers I. 

3. Integrate language, culture, and literature in assessments:  

Participation, Compositions, Cuaderno de Actividades, Midterm, Final  
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It is apparent from the syllabus that language is emphasized while culture and literature 

are lacking in assessments. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

 
Texas A&M University Kingsville - 1373 (Iñiguez-Alba) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Description: This class is an introductory course for students who possess a passive or 

spoken knowledge of Spanish and who wish to develop greater competency in Spanish. 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Description: Spanish for Heritage Speakers is a course constructed to meet the language 

development needs of students who already possess a passive or spoken knowledge of the 

language.  The course will cover various chapters of the textbook.  This course is an 

intensive introduction to Latino/Hispanic culture, history and language.  Through 

analytical reading, writing, conversation exercises and general exposure to multimedia 

presentations the student will develop Spanish language proficiency and cultural 

awareness.  This course reviews and advances grammar knowledge and practice.  Oral 

exchanges and class performances will be key aspects of the course.  Furthermore, the 

course will be conducted in Spanish utilizing communicative strategies to develop the 

student’s language proficiency and comprehensive accuracy.  Students will be expected 

to converse completely in the target language. 
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3. Integrate language, culture, and literature in assessments:  

Student Learner Outcomes and Assessment Measures:  

1.  The student will demonstrate grammar and vocabulary development in the 

target language.  These objectives will be assessed by quizzes, homework writing 

assignments, chapter exams and a cumulative final exam.   

2.  The student will demonstrate a basic target language oral proficiency.  This 

objective will be measured by in-class oral exercises, assigned presentations, and 

a final group presentation/performance.   

3.  The student will demonstrate knowledge, an understanding and appreciation of 

cultures other than their own.  This objective will be assessed by quizzes on 

cultural readings and visual presentations.   

4.  The student will demonstrate comprehension of basic Spanish and demonstrate 

an ability to respond critically with informed personal reactions to works in the 

humanities.  This objective will be assessed through classroom dialogues and 

listening exercises, quizzes and chapter exams  

5.  The student will demonstrate a linguistic and cultural comprehensive skill 

level commensurate with Elementary College Spanish and thus be prepared to 

continue to intermediate Spanish coursework.  This objective will be assessed 

through classroom dialogues and listening exercises, quizzes, chapter exams and 

other graded assignments.   

It is apparent from the syllabus that language and culture are emphasized while 

literature is lacking in assessments. 
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4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

 
Texas A&M University Kingsville – 2301 (Iñiguez-Alba) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Description: Intermediate Spanish I is a course constructed to meet the language 

development needs of native Spanish speakers.   

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Description: Intermediate Spanish I is a course constructed to meet the language 

development needs of native Spanish speakers.  The course will cover the first five 

chapters of the textbook.  This course is an intensive introduction to Latino/Hispanic 

culture, history and language.  Through analytical reading, writing, conversation 

exercises and general exposure to multimedia presentations the student will develop 

language proficiency and cultural awareness.  This course reviews and advances grammar 

knowledge and practice.  Students must be familiar with the previous grammar covered in 

the first year (1301 and 1302 or 1373).  Oral exchanges and class performances will be 

key aspects of the course.  Furthermore, to reiterate, the course will be conducted in 

Spanish utilizing communicative strategies to develop the student’s language proficiency 

and accuracy.  Students will be expected to converse completely in the target language.   

3. Integrate language, culture, and literature in assessments:  

Student Learner Outcomes and Assessment Measures:  
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1.  The student will demonstrate grammar, vocabulary and other standard 

communicative structures development.  These objectives will be assessed by 

quizzes, homework writing assignments, chapter exams and a cumulative final 

exam.   

2.  The student will demonstrate an intermediate target language oral proficiency.  

This objective will be measured by in-class oral exercises, assigned presentations, 

and a final group presentation/performance.   

3.  The student will demonstrate comprehension of basic Spanish and demonstrate 

an ability to respond critically with informed personal reactions to works in the 

humanities.  This objective will be assessed through classroom dialogues and 

listening exercises, quizzes and chapter evaluations 4.  The student will 

demonstrate knowledge, an understanding and appreciation of cultures other than 

their own.  This objective will be assessed by quizzes and writing assignments on 

cultural readings and visual presentations.   

5.  The student will demonstrate a linguistic and cultural comprehensive skill 

level commensurate with intermediate college Spanish and thus be prepared to 

advance to the second year (2302) of Spanish coursework.  This objective will be 

assessed through classroom dialogues and listening exercises, quizzes, and other 

graded assignments.   

It is apparent from the syllabus that language, culture, and literature are integrated 

well in assessments. 
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4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Intermediate Spanish I is open only to students continuing from SPAN 1302, SPAN 1373 

or equivalent based on departmental approval.  Prerequisite: SPAN 1302 or SPAN 1373. 

 
Texas A&M International University – 2630 (Harris) Fall 2012 
 
1. Reflect the different needs of native speakers and heritage students: 

Description: A course for students from an English-Spanish dual language environment 

who have been exposed to spoken Spanish, but have little or no formal study of the 

language.   

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Description: Intermediate Spanish I is a course constructed to meet the language 

development needs of native Spanish speakers.  The course will cover the first five 

chapters of the textbook.  This course is an intensive introduction to Latino/Hispanic 

culture, history and language.  Through analytical reading, writing, conversation 

exercises and general exposure to multimedia presentations the student will develop 

language proficiency and cultural awareness.  This course reviews and advances grammar 

knowledge and practice.  Students must be familiar with the previous grammar covered in 

the first year (1301 and 1302 or 1373).  Oral exchanges and class performances will be 

key aspects of the course.  Furthermore, to reiterate, the course will be conducted in 

Spanish utilizing communicative strategies to develop the student’s language proficiency 

and accuracy.  Students will be expected to converse completely in the target language.   
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3. Integrate language, culture, and literature in assessments:  

Learning Outcomes: Upon completion of this course, students will…  

1.  Explore diverse aspects of the Hispanic culture.   

2.  Read and comment several short texts in Spanish.   

3.  Increase their Spanish vocabulary through selected readings and specific 

exercises.   

4.  Study specific Spanish grammar topics.   

5.  Apply acute accent mark rules.   

6.  Present in front of the class specific topics on Hispanic culture.   

7.  Approach to Hispanic heritage through ethnographic interview.   

8.  Produce a video clip.   

Evaluation: Class participation, Assignments, Mid Term Exam, Presentation in Spanish, 

Entrevista etnográfica, Video Clip, Final Exam 

It is apparent from the syllabus that language, culture, and literature are integrated well in 

assessments. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Evaluation: Entrevista etnográfica - Trabajo en equipo de dos estudiantes.  Se 

entrevistarán personas de la tercera edad originarios de Laredo, TX o Nuevo Laredo, 

Tam., México.  Las entrevistas etnográficas tendrán una hora aproximada de duración y 

serán grabadas digitalmente y guardadas en formato digital.   

5. Award appropriate placement for oral and written proficiency: 

Description:  Prerequisite: Departmental placement exam. 
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Texas A&M University Commerce – 334 (Hervás) Spring 2012 
 
1. Reflect the different needs of native speakers and heritage students:  

Description: Curso diseñado para satisfacer las necesidades del estudiante 

hispanohablante bilingüe ofreciendo la base del español normativo (precisión gramatical 

y ortográfica) y reforzando así sus habilidades en la escritura.  Se complementará 

además, con una visión general de la cultura hispana en sus diferentes países. 

2. Build upon existing linguistic skills and cultural heritage and knowledge: 

Description: Curso diseñado para satisfacer las necesidades del estudiante 

hispanohablante bilingüe ofreciendo la base del español normativo (precisión gramatical 

y ortográfica) y reforzando así sus habilidades en la escritura.  Se complementará 

además, con una visión general de la cultura hispana en sus diferentes países. 

3. Integrate language, culture, and literature in assessments:  

Learning Outcomes: Al final del semestre, el estudiante va a ser capaz de: 

1) Identificar las reglas gramaticales y sus usos en la base del español adquirido 

informalmente. 

2) Mejorar las habilidades de la escritura en español y su léxico. 

3) Reconocer las variaciones regionales en cuanto al léxico y las estructuras 

gramaticales entre los diferentes dialectos del español. 

4) Analizar la experiencia bicultural individual y colectivamente de los 

hispanohablantes en los EEUU y su herencia lingüística. 

5) Mejorar y refinar la escritura a través de composiciones. 

Evaluation: Quizzes, Diary, Presentation, 2 Exams, Final Exam, Participation 
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It is apparent from the syllabus that language and culture are integrated well in 

assessments while literature is lacking. 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

Not Specified 

5. Award appropriate placement for oral and written proficiency:  

Syllabus references that the Departmental Placement Exam exists, although the syllabus 

does not specify it or any other prerequisites for this particular course 

 
University of St. Thomas3 – 2333A (Coscio) Fall 2003 

 
1. Reflect the different needs of native speakers and heritage students:  

Not Specified 

2. Build upon existing linguistic skills and cultural heritage and knowledge:  

Not Specified 

3. Integrate language, culture, and literature in assessments:  

Not Specified 

4. Provide opportunities to become involved in language communities beyond the 

classroom:  

You are required at least one outside class language learning experience.  You will write 

a short composition in Spanish about the experience and its relation to a particular 

reading or news item, answering who, what, why, where, when and how. 

5. Award appropriate placement for oral and written proficiency:  

Not Specified 

                                                           
3 The syllabus provided for this course was simply a schedule and a description of the enrichment 

activity, therefore, this data should be considered unreliable  
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Discussion 
 
 Overall, the condition of SHL programs in Texas is encouraging.  The data 

collected from available syllabi indicates that programs are working towards fulfilling the 

five goals outlined by ACTFL.  With the exception of the University of St. Thomas, 

every syllabus indicated in some way that the program built upon existing linguistics 

skills and cultural heritage and knowledge (Goal 2).  Goal 1 was also met very 

consistently, and although it may not have been explicitly stated in the syllabus, the idea 

that a SHL course would reflect the different needs of native speakers and heritage 

students should be expected and accepted provided the existence of a SHL program.  It 

appears that Goals 1 and 2 can be considered somewhat standard for SHL programs. 

However, more variation was seen in regards to Goals 3-5.  Only eleven out of 

twenty-four courses surveyed specified integration of language, culture, and literature in 

assessments.  The majority of those who did not meet the standards on this goal were 

lacking in integration of literature.  While this may be admissible at a lower level, at the 

intermediate and advanced levels, literary involvement should be required.  The ACTFL 

Position Statement on Language Learning for Heritage and Native Speakers calls for 

“assessments that integrate language, culture and literature for all students Pre-K through 

16” .   

The element most commonly lacking from the courses surveyed was the 

community involvement component (Goal 4).  Only five of the twenty-four courses 

included community involvement in their course requirements and assessment.  The 

methods used to encourage community participation will be discussed in detail in the 
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following chapter and suggestions will be made for programs to develop such 

requirement.   

Finally, it is clear that placement methods must be examined and institutionalized 

in order for programs to offer fair and appropriate credit to students who already possess 

some degree of knowledge of Spanish or previous instruction.  This too will be discussed 

in the following chapter.   

 This study can reveal important facts about the state of SHL programs in Texas.  

What follows is a proposed development of a SHL program and further expansion for 

current programs through a deeper discussion of the results of this study and the goals 

and ideals provided by ACTFL and other relevant resources on the teaching of heritage 

languages.  
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CHAPTER FOUR 
 

Discussion 
 
 

The Ideal Spanish for Heritage Speakers Program 
 
 

ACTFL Position Statement on Language Learning for Heritage and Native Speakers 
 
  As discussed in Chapter Three, the Position Statement on Langauge Learning for 

Heritage and Native Speakers published by ACTFL in 2010 should be a formative 

document in the development of Spanish for Heritage Speakers programs.  This position 

statement reinforces the linguistic needs of native and heritage speakers and the 

importance of the existence of programs to provide instruction that “draws on and 

enhances their native or heritage language skills and cultural knowledge.”   In this fourth 

chapter, I will discuss the development of such a program following the ideals of the 

ACTFL Position Statement on Language Learning for Heritage and Native Speakers.   

  The criteria provided by ACTFL for a successful heritage language program, used 

in the previous chapter to evaluate current programs, also serve as the outline to the 

development of a SHS program that follows.  These goals are: 

1. Reflect the different needs of native speakers and heritage students  

2. Build upon existing linguistic skills and cultural heritage and knowledge  

3. Integrate language, culture, and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom 

5. Award appropriate placement for oral and written proficiency 
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Goal 1. Reflect the Different Needs of Native Speakers and Heritage Speakers 
 
  It can be assumed from the very existence of a SHS program that the majority of 

syllabi surveyed accept and reflect the different needs of native speakers and heritage 

speakers.  However, for those schools that have not yet developed such a program, this 

first point must not be overlooked.  Colleges and universities throughout Texas need to 

recognize that native and heritage speakers have very different needs from those of the 

traditional FLL.   

  The ideal SHS program is first of all one that exists. According to data, 33% of 

the population currently enrolled in college in Texas is Hispanic or Latino.  However, of 

the seventy universities surveyed, only sixteen currently provide a SHS program.  These 

numbers do not seem to make sense.  While one in three university students are of 

Hispanic or Latino origin, Spanish for Heritage Speakers is not offered at 78% of the 

colleges and universities in Texas.  The first and most important step in the development 

of a SHS program, then, is to propose its development.  Only when colleges and 

universities are persuaded to cultivate such an important program can instructors and 

professors truly meet the needs of this unique population.  

  As outlined in the literature review, the needs of the HLL are very different from 

the needs of the native speaker.  Heritage speakers are “ those raised in an environment 

where the language was most likely spoken in the home”(ACTFL), whereas native 

speakers are “ those raised in an environment using mainly a language other than 

English”(ACTFL).  Heritage speakers have special competencies apart from those of the 

native speaker and those of the FLL.  Most heritage speakers may be able to speak 

comfortably about day to day situations or topics, however, they may be unable to 



81 
 

articulate more complex ideas or produce grammatically-correct written work.  Because 

of their experience with the language, a traditional foreign language classroom may not 

be entirely helpful, and they may feel out of place among their peers.  In contrast, the 

native speaker can usually discuss quite complex subjects and topics, as well as day-to-

day matters.  Native speakers may or may not have formal education in the language, 

which means that although native speakers will have excellent speaking skills, they may 

have very limited language knowledge in either English or Spanish.  This causes a 

separate tension in the classroom.  Although native speakers will not be discussed in this 

thesis, it is important to understand the separate competencies of both the HLL and the 

native speakers, as native speakers will generally have had some formal education in the 

target language. 

  Clearly, Texas university-level Spanish programs must evaluate the needs of their 

students and come to understand that the development of a SHS program is necessary.  

The first step in the development of such a program is to recognize the differences and 

similarities between HLLs and FLLs and so begin to accommodate for their varying 

needs.   

 
Goal 2. Build Upon Existing Linguistic Skills and Cultural Heritage and Knowledge 
 
  In regards to this criterion, the data collected reflects that almost every syllabus 

indicated in some way that the program builds upon linguistic skills and cultural heritage 

and knowledge.  In order to achieve this point, it is important first of all that programs 

recognize and measure the linguistic skills of their heritage students.  Students should, of 

course, be placed in appropriate-level classes (Goal 5), and these classes should 

adequately meet their grammatical and cultural needs.  It is important that programs 
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recognize the strengths and weaknesses of the heritage student and maximize their 

potential in regards to these.  

  It is said that we should teach Spanish grammar to heritage speakers of Spanish in 

the same way that we teach English grammar to native English speakers.  This may be 

somewhat true; however, it is also important to recognize that heritage speakers of 

Spanish differ from native speakers of any language in that they speak not only one 

language, but two.  This should not be thought of as a weakness but rather as a strength.  

When approaching the teaching of grammar to heritage speakers, one should always keep 

in mind that, culturally and linguistically, these are students of dos mundos.  As Feliciano 

indicates, a heritage speaker is one who bridges two cultures as well as two languages.   

  Grammar instruction should be explicit and precise.  The importance of register 

and dialectal differences should be emphasized.  Students should be able to recognize and 

distinguish standard academic Spanish from familiar everyday speech and be able to 

correctly use both varieties appropriately.  Finally, common problematic constructions 

should be addressed, such as the Spanish subjunctive and agreement between subjects, 

verbs, adjectives, etc.  By being sensitive to the grammatical needs of students, 

instructors should strive to structure their classes into havens of language growth.  In this 

way, heritage language classrooms can continue to promote proper language 

maintenance, expansion of register, and literacy development.   

  At the same time, the SHS classroom should promote cultural maintenance and 

appreciation.  Students should recognize the varied cultures of Hispanic peoples and be 

able to define their own unique cultural heritage.  For many students, this experience can 

result in a type of self-actualization.  Many HLLs are anxious when entering a SHS 
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classroom and feel ashamed of their own linguistic and cultural skills.  The ideal SHS 

program should affirm and validate the culture and language of these heritage speakers, 

while encouraging them to affirm their own cultural understanding.   

  Almost every syllabus was scored favorably in this respect.  Clearly, this goal is 

easily understood and easily stated on syllabi.  However, it may be more complicated to 

achieve in each individual class.  Therefore, instructors should treat students with respect 

and kindness and recognize that each student is different, with a different set of linguistic 

and cultural strengths and weaknesses.  In order to best serve the students, instructors 

must evaluate each class and provide resources and instruction that meets them where 

they are.  

 
Goal 3. Integrate Language, Culture, and Literature in Assessments.   
 
  Of the syllabi surveyed, only eleven out of twenty-four courses appeared to 

integrate language, culture, and literature in assessments.  Of those lacking in one of 

these areas, the majority did not provide sufficient literature.  Literature is an important 

element of foreign language education, especially for heritage speakers.  In this section I 

will argue the need for instruction in each of these sections and offer suggestions for 

textbooks which are commonly used in SHS classes in Texas.  

 According to available syllabi, there are three textbooks frequently used in SHS 

classes.  These three are La lengua que heredamos by Sarah Marqués, Mundo 21 by 

Fabián Samaniego and Francisco Rodríguez, and Español escrito: Curso para 

hispanohablantes bilingües by Guadalupe Valdés, Richard V. Teschner, and Héctor M. 

Enríquez.  Table 4.1 portrays the required textbooks for each syllabus available for 

Heritage Programs in Texas.  
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Table 4.1 Texas SHL Program Syllabi Specified Textbooks 
 
School Syllabus Textbook 
University of Houston 2307 Cuaderno para Hispanohablantes 
University of North Texas 3080 La lengua que heredamos 
University of Texas at Arlington 3304/3305  La lengua que heredamos 
 3304/3305 La lengua que heredamos 
University of Texas at Austin 367K Manual de Redacción,  

El espejo enterrado 
University of Texas at Brownsville 2313 MANUAL GRAMATICA& 

ORTOGRAFIA& DICC 
LAROUSSE 

 2313 MANUAL GRAMATICA& 
ORTOGRAFIA& DICC 

LAROUSSE 
 2315 MANUAL GRAMATICA& 

ORTOGRAFIA& DICC 
LAROUSSE 

 2315 MANUAL GRAMATICA& 
ORTOGRAFIA& DICC 

LAROUSSE 
University of Texas at El Paso 2303 Español escrito 
 2304 Español escrito 
University of Texas Pan-American 2307 Sintaxis y morfología de la 

lengua española, Gramática 
descriptiva de la Lengua 

Española 
Texas A&M University 203 Rumbos 
 304 El mundo 21 hispano 
West Texas A&M University 2313 Español escrito 
 2315 Español escrito 
TAMU-Kingsville 1373 Nuevos Mundos 
 2301 Mundo 21 Hispano 
TAMU-Corpus Christi  *  
TAMU-International 2630 Mundo 21, Español para el siglo 

21, Curso intermedio 
TAMU-Commerce 334 La lengua que heredamos 
Texas Tech University  *  
Texas Women’s University  *  
University of St.  Thomas 2333A - 
*  Data not available 
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  La lengua que heredamos: curso de español para bilingües1.  This 432 page 

textbook has 22 short chapters.  Each chapter focuses on a Spanish-speaking country and 

offers data and a map at the beginning of the lesson.  What follows is a short one to two 

page reading on some linguistic or cultural topic followed by various activities for 

discussion and practice. Activities include questions on the reading, vocabulary practice, 

modismos, or idiomatic expressions, and composition and conversation topics.  Grammar 

lessons and orthographic practice are also provided in the textbook, improving students’  

language skills and encouraging advanced literacy and mastery of linguistic analysis.  

However, the textbook is lacking a literature component.  Readings available in the text 

are helpful but do not include primary literary sources, and there is no explicit instruction 

of literary topics or strategies.   

  This textbook is used at the University of Texas at Arlington and the University of 

North Texas.  Of the three syllabi reviewed from these two institutions, only the UTA 

Spanish 3304-3305 syllabus for Prof. Ignacio Ruiz-Pérez’s class successfully met Goal 3 

of integrating language, culture, and literature in assessments.  The same class was 

reviewed for Prof. Gloria Prieto and it was determined from the syllabus that that class 

lacked both culture and literature, whereas Prof. Connie Martínez from UNT’s class 

appeared to lack an emphasis in literature.  

  With regards to the successful course, it is evident that the professor provides 

supplementary material online in order to make up for the lack of literary material in the 

textbook.  Authors studied include Jorge Luis Borges, Francisco Tario, Rosa Montero, 

                                                           
1 Marqués, Sarah. La lengua que heredamos: curso de español para bilingües. New York: J. 

Wiley & Sons, 1996. Print. 
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and Rosario Ferré. The class also included a film component with Abre los ojos from 

Alejandro Amenábar and El laberinto del fauno from Guillermo del Toro.   

  The other two courses adhered strictly to the textbook and focused on 

composition and grammar.  Therefore, it is clear that without supplementary materials 

this textbook does not satisfactorily meet the recommendation by ACTFL to integrate 

language, culture, and literature in assessments.  

 
  Mundo 21.2  This 492 page magazine-style textbook is divided into 10 chapters, 

or lessons, each of which focuses on two or three of the twenty-one Spanish-speaking 

countries of the world.  The title of each chapter reflects some thematic or cultural 

element of the countries represented, with intriguing names such as: “Los cimentos de la 

paz: Guatemala y El Salvador”  (Foundations of Peace: Guatemala and El Salvador) or 

“Potencias del Cono Sur: Chile y Argentina”  (Powers of the Southern Cone: Chile and 

Argentina).  Following the title page of each chapter, students encounter historical and 

geographic information which provides a background for the approach to each group of 

countries and then consequently an in-depth study of each country is begun.   

  Vocabulary lessons, videos, pieces of literature, grammar instruction, and 

introductions to famous characters from each country are incorporated in the various 

sections provided for each individual country.  The titles of these sections include: “Si 

viajas a nuestro país”  (If you travel to our country), “Mejoremos la comunicación”  (Let’s 

improve communication), “Ayer ya es hoy”  (Yesterday is now today), “Los nuestros”  

(Our own), “ ¡Luces! ¡Cámara! ¡Acción!”  (Lights! Camera! Action!), “Escribamos ahora”  

(Let’s write now!), “Y ahora ¡a leer!”  (And now, let’s read!), and “Gramática”  

                                                           
2 Samaniego, Fabián A et al. Mundo 21. Boston, Mass.; Andover: Houghton Mifflin ; Cengage 

Learning [distributor], 2011. Print. 
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(Grammar).  Each lesson includes three or four grammar points ranging from nouns and 

articles to the sequence of tenses.  Vocabulary words covered include relevant topics such 

as music, art, clothing, and celebrations.  The online content can be used in hybrid or 

fully online classes, and optional internet activities are provided in each lesson to expand 

the possible opportunities to catch students’  interests.  The abundance of material 

provides vast opportunities for student engagement and learning with an emphasis on 

culture and geography. 

  Overall, the cultural approach of this textbook integrates listening, speaking, 

reading, writing and viewing in the content used to depict each country individually.  

This focus on culture can be extremely useful in both the heritage classroom as well as 

the SFL course.  While this textbook does not appear to be specifically designed for 

heritage students, many of its facets would easily function within the heritage context.  

The emphasis on culture is excellent; the focus on literature is clear; the provided 

materials are abundant.   

  However, the most concerning aspect of this textbook as regards heritage 

language instruction is the progression of language and grammar which is seen 

throughout the book.  It does not appear to specifically target grammatical issues that 

would affect heritage speakers, but instead moves steadily through the expected grammar 

topics for a second-year course.   

  The specific strengths of this textbook include the incredible abundance and 

accessibility of materials as well as the eye-catching presentation of the magazine-like 

format.  In short, it fulfills each of the three criteria specified: language, culture, and 

literature, and does it all in an interactive, engaging way. 
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Español escrito: Curso para hispanohablantes bilingües.3  This textbook consists 

of 376 pages containing 20 different chapters.  Each chapter is further divided into three 

or four thematic sections.  The first section of each chapter is titled Tema y expresión 

(Theme and Expression) which is the base for class conversations and writing responses.  

Themes include topics relevant to students’  everyday lives and issues of identity 

commonly faced by Hispanic heritage students.  Chapters commonly include a short 3-4 

page thematic reading followed by comprehension and expansion questions.   

 The next section, Léxico y expansión (Lexicon and Expansion) is found only in 

the first ten chapters and deals with orthography and vocabulary.  In the first three 

chapters, orthographical topics include: the alphabet, word attack skills, and accent rules. 

Chapters four through ten deal with commonly problematic phonemes and frequent 

spelling errors.  Chapters eleven through twenty contain a section called Forma y función 

(Form and Function), which addresses grammatical issues ranging from sentence 

formation to the active and passive voice.  All grammatical topics have been chosen 

specifically to help heritage and native speakers of Spanish, so that themes which would 

be of little or no interest to them have been left out, while placing emphasis on issues that 

commonly trouble this particular population. 

 Each of the twenty chapters also contains a section called Texto y comprensión 

(Text and Comprehension).  The purpose of this section is to engage students in a text 

and to provide opportunity for reading and writing practice at the same time.  Eighteen of 

these contain short pieces of literature, while only those in chapters two and three deal 

with the nonfictional short history of the Spanish language.  Finally, the last section of 

                                                           
3 Valdés, Guadalupe, Richard V Teschner, and Héctor Enríquez. Español escrito : curso para 

hispanohablantes bilingües. Upper Saddle River, NJ: Pearson Education, 2007. Print. 
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each chapter (with the exception of Chapter 1) contains a short one-half page reading 

about a specific Spanish-speaking country or culture.  Chapter 1 deals with the origin of 

the Spanish language.  This section is appropriately titled, Cultura (Culture).  In all, each 

chapter is approximately fifteen pages long.  

 This textbook appears to meet the lexical, orthographic, and grammatical needs of 

the student while also providing literary and cultural material and integrating issues of 

identity into the themes of the text.  This book should be considered an excellent 

enhancement to instruction and, together with the supplementary Cuaderno de 

actividades (Activity Notebook), can be used for maximum pedagogical impact. 

  
Conclusions.  Regardless of which textbook is used in the class, it is important 

that instructors take care to integrate all three topics of language, culture, and literature in 

assessments in order to meet this goal.  As can be seen in the previous study, textbooks 

and assessments generally include language skills by default.  However, this emphasis 

should be combined with a focus on culture and literature especially in a SHS class 

because of the importance of identity in the classroom, which will be discussed more in 

depth later.  However, in recognizing the  needs of heritage and native speakers (Goal 1) 

and building upon their linguistic and cultural skills (Goal 2), instructors should then 

move towards assessments that emphasize language, literature, and culture, in order to 

continually better develop heritage students’  abilities.  

Additionally, assessments should follow departmental guidelines and provide 

regular feedback to students.  Based on the syllabi evaluated, it was evident that 

homework, quizzes, tests, compositions, oral presentations, textual analyses, portfolios, 

blogs, diary/personal stories, and posters/projects all contributed to student engagement 
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and class assessment for the classes evaluated.  In developing a SHS program, it is 

necessary to not only detail the kinds of evaluation that should be used and the topics and 

emphases to be studied, but also to provide several concrete, reachable objectives in order 

to communicate to students what is expected of them in the class.  Many of the syllabi 

studied included excellent examples of these objectives, and some ideas for developing 

such objectives will be provided in the sample syllabus found at the end of this chapter.  

Overall, it is important that the development of a SHS program includes deliberate 

integration of language, literature, and culture in assessments, objectives, and required 

texts.  In this way, students can experience a holistic understanding of the Spanish 

language and their unique relationship to it.  

 
Goal 4. Provide Opportunities to Become Involved in Language Communities Beyond the 
Classroom.  
 
 As was explained previously in Chapter Three, the element most commonly 

missing from syllabi was the community involvement component.  Of the twenty-four 

courses surveyed, only five included this goal in their class activities.  Of these five, 

methods of integrating the community in the class varied greatly.  At the University of 

Houston, for example, students must conduct research on some aspect of Latino culture 

or identity and interview several members of Houston’s Hispanic community in Spanish 

on the topic they have selected.  Similarly, at Texas A&M International University in 

Laredo, students must conduct an hour long interview of elderly residents of Laredo or 

Nuevo Laredo in order to connect with the Hispanic community there. 

At Texas A&M University, students in Professor María Irene Moyna’s Spanish 

203 class are required to volunteer in some way that uses their Spanish in the 
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Bryan/College Station community, and then they must reflect upon these volunteer 

opportunities in class.  In a more advanced form, in Professor Moyna’s Spanish 304 class 

at the same institution, students must carry out some sort of ethnographic research in the 

Hispanic community there.  This scientific study would culminate in an oral presentation 

to the class and a poster project at the end of the semester. Finally, at the University of St. 

Thomas, students must complete at least one extracurricular language learning activity 

and write a short composition on the experience.   

These examples are only some of the ways students could reach out to and 

connect with Hispanic populations in the communities around each university.  This kind 

of experience is invaluable to students not only because it places them in situations of 

authentic language use, but also because it connects them with real-life people and 

situations that help them see their place as part of life’s continuum.  Connections with the 

Hispanic community may also inspire students to take more pride in their own heritage 

and to continue to advance their language and cultural skills. 

It is crucial, then, in the development of a SHS program, to consider the 

possibilities for this community component.  A successful program will provide flexible 

and attainable options that are helpful to students and enhance their learning process.  

These research projects or practicums should involve personal connections and should 

eventually conclude in a measurable outcome, such as a presentation or project notebook 

which can then be shared with others in order to extend the production of knowledge and 

experience.  Clearly, those programs which already involve a community component 

serve as great examples to all the other SHS programs already in existence as well as 

those that are in development currently or in the future.  This kind of activity can truly 
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enrich the learning process, not only for heritage students, but also for traditional FLLs.  

Each program must consider the possibilities for and implications of the development of 

such requirements in a thoughtful and organized manner.   

 
Goal 5. Award Appropriate Placement for Oral and Written Proficiency.  
 
 Finally, all language programs, and especially heritage language programs should 

take care to place students in classes appropriate to their proficiency levels.  Placement 

for HLLs can be somewhat problematic, especially at schools where there is no SHS 

program.  Because of their unique competencies, especially in oral production, it is 

difficult to properly place them in traditional foreign language classes.  On the one hand, 

this may be an important argument for the initial development of an SHS program, but 

once the development of such a program is underway, it is mandatory to address the issue 

of HLL and FLL placement in the appropriate classes.   

 Of schools surveyed, twelve offer placement exams.  Others may allow students 

to register for classes based on the instructor’s discretion or some other placement 

method.  The Oral Proficiency Interview (OPI) offered by ACTFL is not entirely 

sufficient for placement, since it only focuses on oral proficiency, which, as has been 

discussed, is a commonly disproportionate skill among heritage speakers.  At the 

University of Houston, Fairclough et al. have developed an electronic placement exam 

specifically for heritage speakers.  This tests uses five different levels to accurately place 

students, including a sample biographical survey, lexical recognition, translation, 

dictation, grammar, verbs, interactive oral comprehension and speech production, and a 

reading-writing section.  This placement exam appears to be extremely successful in the 

program in which it is used, and for those who do not wish to develop their own unique 
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placement exam, the article by Fairclough et al. is recommended for development of such 

a model.  In conclusion, it is essential to develop an accurate placement exam to test 

students’  skills in oral and written Spanish in order to move ahead in the advancement of 

a successful SHS program.   

 
Sample Syllabus 

University Name       Professor Name 
Spanish Department       Professor Email 
Semester & Year       Professor Phone 

 
SPAN #### Spanish for Heritage Speakers 

• Course description:  Spanish for Heritage Speakers is a course for students raised 

in an environment where Spanish was most likely spoken in the home, and who 

have little or no formal study of the language.  Through an emphasis on grammar 

and literacy, this course will continue to develop the four skills (reading, writing, 

speaking, and listening) while also presenting academic standards for oral and 

written Spanish.  Cultural and dialectal differences will be identified and students 

will examine the dynamic cultural context of Hispanics in the U.S.  Prerequisite: 

Departmental placement exam or instructor’s approval. 

• Course goals:  Students will acquire fluency in an academic register and 

appreciate and understand their cultural identity as heritage speakers of Spanish. 

• Course objectives:  

By the end of this course, you will: 
1. Improve your Spanish vocabulary 

2. Apply orthographic rules correctly 

3. Speak and write in Spanish with academic fluency 
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4. Read and respond to short texts in Spanish 

5. Conduct an ethnographic research project of some aspect of Hispanic 

culture 

6. Make a formal presentation to the class in Spanish 

7. Understand cultural and regional differences in Spanish use 

• Textbook:  Instructor should choose the appropriate textbook for the level of the 

class and desired course activities.  

• Evaluation/Assessment:   

1. Class Participation (10%)  Students are expected to attend class daily and 

participate actively in Spanish. 

2. Daily Homework (10%)  Daily homework from textbook and/or online 

materials will encourage constant use and application of topics studied. 

3. Cultural Presentations (10%)  Students will make two fifteen-minute 

formal oral presentations to the class on a cultural topic of their choosing. 

4. Ethnographic Project (15%)  Students will conduct ethnographic research 

by interviewing members of the Hispanic community on an issue of 

Hispanic identity.  Findings will be presented to the class and possibly to 

the Spanish department at large. 

5. Written Essay (15%)  Students will produce a three page written essay 

analyzing a literary work studied.  

6. Exams (40%)  Exams will evaluate written abilities and should show 

progression in students’  grammatical and orthographic skills. 
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  This sample syllabus seeks to provide a framework for the development of a 

Spanish for Heritage Speakers class by fulfilling each of the criteria previously studied 

through an outline of a possible Course Description, Course Goals and Objectives, and 

Evaluation/Assessment.  The instructor should mold this sample syllabus to meet the 

needs of his/her class level and specific class activities.  However, he or she must always 

keep in mind the following standards.  The SHS course should: 

1. Reflect the different needs of native speakers and heritage students  

2. Build upon existing linguistic skills and cultural heritage and knowledge  

3. Integrate language, culture, and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom 

5. Award appropriate placement for oral and written proficiency 

 
Issues of Identity 

  Finally, it is imperative that SHS programs address issues of identity for HLLs.  

While not included in the ACTFL criteria for a successful heritage language program, a 

sensitivity to the language and culture of HLLs is absolutely mandatory for the 

realization of such a program.  In reality, issues of identity impact every single one of 

these criteria, and should be analyzed carefully before implementing the development of 

a SHS program.   

  In reflecting the different needs of native and heritage speakers, one must 

recognize not only the linguistic needs of heritage students, but also the cultural and 

personal needs relating to their own personal identity and self-awareness as a Spanish 

speaker.  The matter of heritage language use in the United States is a very sensitive 
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cultural and legal issue.  For those who speak Spanish as a native or heritage speaker, the 

marginalization, stigmatization, and ostracism they may experience can be extremely 

hurtful and difficult to comprehend.  In the United States, and especially in Texas, 

Spanish is not considered a “prestige language”, even more so for those who, in their own 

words, “speak bad or ghetto Spanish” .  As is common around the world, parents 

encourage their children to speak the lingua franca, in this case English, while allowing 

the heritage language to fall to the wayside.  This endemic downgrading of Spanish can 

commonly lead heritage speakers to feel confusion and shame in their linguistic identity.   

  It is imperative, therefore, that instructors not only build upon students’  linguistic 

and cultural competencies, but also enhance students’  understanding of their identity as a 

heritage speaker of Spanish.  One way to do this is to improve their Spanish abilities in 

order to give them confidence in their own skills.  Another important task for the 

instructor is to emphasize the cultural and regional differences of Spanish in an accepting 

and realistic manner.  If students can move from the understanding of their vernacular 

TexMex as an unacceptable ghetto speech into the realization that it is in reality a long-

standing regional variety with true linguistic value, they might begin to accept themselves 

as a product of this unique cultural blend as well.  This realization may happen in the 

classroom or may come as a result of contact with the Hispanic community.  In whatever 

form, it is vital that students begin to view themselves as a validated speaker of Spanish. 

  Finally, instructors must promote the advancement of academic study of Spanish 

among this specific population through presentation of various literary and cultural 

themes.  Instructors must both accept students’  previous knowledge while also 

challenging them to recognize the variety of works of literature available in Spanish.  
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This experience will be eye-opening for many students who, having been schooled 

entirely in the United States, never imagined that such literary production existed in their 

own language.   

  Once again, these issues must be critically analyzed by instructors in each 

particular class in order to meet the specific needs of each student.  As any instructor will 

soon realize, there is a great variety in the levels of heritage speakers, in both linguistic 

ability as well as how they approach and challenge their own personal identity.  It is the 

responsibility of the instructor to provide appropriate support and encouragement in each 

of these areas and to continue to engage students’  abilities at each level of the linguistic 

climb. 
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CHAPTER FIVE 
 

Conclusion 
 
 

Quien habla dos lenguas vale por dos. 
 

The person who speaks two languages is worth two people.  For heritage 

speakers, this phrase is not only a reflection on the value of their two languages and two 

cultures, it is a call to educate themselves in the heritage language because of the 

incredible value the ability to speak and use a second language will have for their lives, 

their careers, and their own identity.  

This thesis has demonstrated the incredible need for the teaching of Spanish as a 

heritage language among Texas colleges and university through a presentation of census 

information regarding the numbers of heritage speakers enrolled in university-level 

classes.  It has reviewed the success of current programs through a study of available 

syllabi.  Finally, it has proposed the development of such programs across the state and 

provided a framework for such development.  

  It is evident that the growing numbers of heritage speakers in classes necessitate a 

reform in the methods, format, and organization of Spanish programs across the country.  

In Texas, the saturation of heritage speakers in college-level Spanish classes is among the 

highest in the country.  Almost 500,000 Texas Hispanics were enrolled in college in 

2010, and trends indicate that this number will continue growing throughout the 21st 

century.  For policymakers, this continual growth in Spanish heritage speakers will 

continue to demand a need for SHS courses.   
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  The development of such a course has been deliberated in this thesis, and current 

programs have been reviewed through a study of available syllabi.  Criteria for judgement 

of said syllabi were based on the ACFTL Position Statement on Language Learning for 

Heritage and Native Speakers.  From this position statement the following goals for a 

SHS course were drawn: 

1. Reflect the different needs of native speakers and heritage students  

2. Build upon existing linguistic skills and cultural heritage and knowledge  

3. Integrate language, culture, and literature in assessments 

4. Provide opportunities to become involved in language communities beyond the 

classroom 

5. Award appropriate placement for oral and written proficiency 

  It was discovered that the majority of programs meet most of the five criteria.  

The goal most commonly missing from the SHS course syllabi was number four: provide 

opportunities to become involved in language communities beyond the classroom.  

Suggestions were made to facilitate the development of a program that met each of these 

goals and reviews of the three textbooks most commonly used in Texas SHS courses 

were also provided.  Finally, the issue of personal identity was considered, as language is 

a very personal issue and it is important to be sensitive to political, social, and ideological 

assumptions related to the learning of heritage languages.  

 
Ideas for Further Study 

 
  Although this thesis has reviewed the SHS programs in Texas, it has neglected the 

remaining 49 states of the United States.  An expansion of this project could include other 

states or be extended to the entire country.  Also, this study has focused on college-level 
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courses, which was necessary for purposes of brevity, but the development of SHS 

programs at other levels could also prove interesting in the future.  

  Certain topics were not discussed in this thesis, including the impact of heritage 

language acquisition on the overall academic development of a student.  A case could be 

made that, as second language acquisition enhances and improves cognitive function in 

both the first language as well as in other areas of study, so too could heritage language 

acquisition promote learning in every other subject matter and continued development in 

the lingua franca, in this case English.  A study measuring the effectiveness of a SHS 

program on the academic success of heritage speakers in other areas of study would be 

quite fascinating and would provide important data in favor of heritage language 

education.  

  Finally, it is important to recognize that this project captures only a moment in the 

progress of heritage language education in this country.  Follow-up studies should be 

conducted in order to measure the success of this proposal and to provide insight into the 

current state of SHS in Texas.  It is the hope of the author that the information contained 

in this thesis can aid in the promotion of heritage language education and provide helpful 

insight into the development of SHS programs in Texas and around the country.  Further 

research of the state of heritage language education every few years to show the steady 

growth of heritage language education will also be able to measure the success of this 

thesis and encourage further development of SHS programs.  

 In conclusion, this thesis reveals the current state of SHS programs in Texas and 

provides suggestions for the constant expansion of those programs already in existence 

and for the continued establishment of new programs at colleges and universities where 
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there exists a clear need.  Although the methods and measures may vary, the outcome of 

these programs is always the same: increasing the value of the skills and knowledge of 

heritage speakers through educating them in their own language.  After all, “quien habla 

dos lenguas vale por dos” . 
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