ABSTRACT

Teenage Girls’ Self-Efficacy and Motivation: A Qualitative Study Exploring
the Positive Influence African American Fathers Have on Their Daughters

CleRenda Harris McGrady, Ed.D.

Mentor: Julia Collier Earl, Ph.D.

The literature on the dyad of African American (AA) fathers and daughters is
limited. Therefore, a need existed for research to highlight and affirm the life impacting
contributions of AA fathers on their daughters, especially when AA males are often
portrayed to as a threat, delinquent, and disposable. Revealing the influences that AA
fathers have on adolescent AA girls who experience meaningful connections with their
fathers adds knowledge to the literature that may alter negative perceptions of AA males.
The purpose of this study was to determine how AA fathers’ positive engagement
increases the likelihood of AA girls not only viewing themselves as capable and able but
also becoming equipped with the motivation and efficacy to act on and accomplish their
dreams.

This descriptive study explored the experiences of the AA father-daughter dyad
using a qualitative single case study design. A composite of two theories, self-efficacy
and self-determination, guided the development of research and interview questions as

well as the procedures for the study. Answers to the central research question, “What



positive influence do AA fathers have on their daughters?” and two secondary questions,
“How do AA fathers positively influence their daughters’ self-efficacy?” and “How do
AA fathers positively influence their daughters’ motivation?” resulted from one-on-one
electronic interviews through Zoom with 10 AA daughters from a high school mentoring
organization, PUSH Girls.

Three themes, the 3Cs of AA fathering, emerged as major findings: caring,
comforter, confidence builder. These themes defined how daughters viewed their fathers
and how they felt as a result of the father’s presence. Daughters experienced positive
effects to include happiness, love, pride, joy, fun, and peace; daughters felt more
empowered as they engaged in academic and social activities; and daughters felt
motivated to persist in their approach to handle challenging situations. The implications
of the findings include that the fathering role is significant for impacting daughters’ self-
efficacy and motivation and for equipping their daughters for success; the fathers’
presence is critical to how their daughters view themselves. The findings are important
for challenging and absolving preconceived notions about AA fathers.
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CHAPTER ONE

Background and Needs Assessment

Introduction

Several studies about African American (AA) males contain statistics that
negatively describe them (Coles, 2009; Cooper, 2009, 2015). These descriptions often
project images of AA males as irresponsible, unemployable, delinquents, and criminals
(Coley, 2001; Connor & White, 2011). The literature also describes AA fathers with the
terms “dead beat” or irresponsible and absent dads (Cooper, 2015). Studies that do not
include positive contributions and images of AA males promote stereotypes that inhibit
the advancement of AA males in many segments of society.

With this study, I sought to dispel such images through exploring positive
influences of AA fathers. An investigation of the AA daughter-father dyad that illustrates
how fathers positively influence their daughters’ self-efficacy and motivation reverses
some negative images of AA fathers. Positive knowledge about fathering among AA
males may begin to change the minds of individuals who view AA males as threats to
society and as deadbeat dads. The study is significant to society as it presents a dimension

of AA fathers that is basically void in the literature.

Statement of the Problem

A false assumption and stereotype exists in society that AA men often father
children, but often are not active fathers to those children (Coles, 2009). This stereotype

continues in an overwhelming amount of research focused on the impact of absentee and



uninvolved AA fathers (Coles, 2009; Coley, 2001; Connor & White, 2011; Cooper, 2009,
2015; Perry & Bright, 2012). The assumption also continues as a result of limited
research examining the positive impact of AA fathers on the development of their
children (Cooper, 2009). This gap in the literature has implications for the emotional,
social, and overall development of African Americans; society’s views of AA males; and
increased gender and racial inequalities toward both AA males and AA females (Center
on Poverty and Inequality, 2019; Crenshaw, 2015, 2017).

The incomplete description of fatherhood for AA males in the literature presents
unfavorable images. Descriptions often consistently undervalue and overlook the
influence of AA fathers in their children’s lives. For example, the omission of ways in
which AA males impact their daughters from adolescence through adulthood perpetuates
the stereotype that AA fathers are negligent and absent (Cooper, 2015). The void in the
literature regarding the contributions and positive influence of AA fathers in their
children’s lives may contribute to the “invisible syndrome” that some AA fathers
frequently feel (Franklin & Boyd-Franklin, 2000, p. 33).

AA fathers’ contributions are often overshadowed, not highlighted, and
negatively compared with fathers of other ethnicities. Historically, research studies
(Coley, 2001; Connor & White, 2011; Perry & Bright, 2012) include the perception of
AA fathers as non-existent in positive parenting and child development. Terms
supporting this perception or that label the AA father as uninvolved include negative
terms such as absent, missing, non-residential, deadbeat, unavailable, non-married,
irresponsible, and immature (Coley, 2001; Connor & White, 2011). Although AA men

are the largest group of fathers who may not reside in the home with their child



(McAdoo, 2002), absent from the home does not necessarily equate to absent from the
life of the child. As a matter of fact, the “plight” of AA fathers, may not be as much of a
plight as society and the media inflate it to be. According to a study sponsored by the
Centers for Disease Control and Prevention (Jones & Mosher, 2013), AA fathers,
whether they are physically in the home with their child or living apart, are just as present
and involved in their child’s life, and oftentimes, even more than all other races. Findings
from the Centers for Disease Control and Prevention (Jones & Mosher, 2013) suggest
there is much overlap and similarities of the presence and involvement of both AA
fathers and fathers of other ethnicities in the lives of their children.

Overall, literature highlighting the father-daughter dynamic is limited. More
specifically, literature that focuses on the dyad of AA fathers and daughters is even more
sparse having received less attention than the father-son relationship (Coles & Green,
2010; Coley, 2001; Cooper, 2009; Nielsen, 2007). Attention to the father-daughter
relationship includes studies comparing the impact of fathers and mothers on their
children. For example, Nielsen (2007) concluded fathers have just as much, if not more,
of an impact as mothers in certain areas of their daughters’ lives. Also, Hanson (2007)
found a strong correlation between present and active fathers and the academic
achievement and life goals of their daughters. There is a need for more research to
highlight and affirm the life impacting contributions of AA fathers on their daughters,
and thus society, especially when AA males are often portrayed to their children and
society as a threat, delinquent, and disposable (Bobo, 2016; Jones & Mosher, 2013;

Richardson, 2019). Revealing impacts such as adolescent AA girls who experience



meaningful connections with their fathers and have a high self-efficacy (Cooper, 2009)
would add knowledge that may alter negative perceptions of AA males.

Affording society with a more complete view of AA fathers offers several
advantages. Closing the gap in the one-sided literature that only presents the AA father as
not being present or having a negative influence may decrease the cycle of false
assumptions from one generation to the next. A more complete description of AA fathers
may alter stereotypical views that devalue the AA male. The closure may also help young
AA males and AA females who struggle with the influence of labeling on their identity.
Further, the positive addition to the literature may decrease the “invisible syndrome” for
some AA fathers purported from such stigma as “lesser; other; lacking the proper
structure” (Bobo, 2016, p. 1) as descriptions of AAs.

In essence, closing the gap in the literature may illustrate that AA fathers directly
and indirectly equip their daughters for success and, as present and engaged fathers, they
impact their daughters’ self-efficacy and motivation. A father’s presence, words, and
encouragement are critical to how their daughters view themselves. However, there are
many AA women who have not had the positive influence of a father, and yet still
overcome obstacles, exhibit high levels of motivation, and view themselves as capable to
be successful. With this study, I determined how AA fathers’ positive engagement
increases the likelihood of AA girls not only viewing themselves as capable and able, but
also becoming equipped with the motivation and efficacy to act on and accomplish their

dreams.



Literature Review

This section consists of a synthesis of research related to AA fathers and their
influence on their daughters’ self-esteem and motivation, the problem investigated in this
study. These topics provide a fundamental understanding of the role of fathers in their
children’s lives with specific attention to AA fathers and their daughters. To
contextualize the meanings of fatherhood, the review begins with a discussion of fathers
in general. Next the literature review presents stereotypes associated with AA males and
fatherhood as well as the relationship of AA fathers with their daughters. Finally, the
review of the literature related to motivation and self-esteem clarifies the role of AA

fathers and their influence on their daughters.

Fathers and Their Role

References to the meaning of fathers vary based on perspectives of their role.
From the perspective of genetics, fathers biologically create children. Fathers produce
children from a male-female relationship or through artificial insemination. The term
father commonly refers to the name of the male person an individual identifies as a
parent. A report of the U.S. Census Bureau indicated “more than a quarter of the 121
million men in the United States are biological fathers of at least one child under the age
of 18” (Monte, 2019, para. 3). Per Monte (2019), about seven million biological fathers
do not live with a minor child.

Another perspective of the term father attaches meaning beyond a biological
connection or the person recognized as the father parent. Gogineni and Fallon (2013)
recognized fathers as including biological, foster, or adoptive. The term father is

associated with actions, or the roles associated with parenting. Accordingly, Yogman et



al. (2016) recognized a “father as the male or males identified as most involved in
caregiving and committed to the well-being of the child, regardless of the living situation,
marital status, or biological relation” (p. €2). This definition recognizes that the absent
father does not mean being an absent caregiver or one not committed to the child’s well-
being. Statistics reveal the following about this description of fathers in the United States:
Four out of five fathers of minor children live with at least some of those children
(79.8%). Almost three-quarters (72.6%) live with all of their minor children.
Additionally, there are 1.8 million men who are “solo” fathers to a minor child
who live with that child and are not living with a spouse or partner. Less than
6.0% (about 2 million) of all fathers of minor children are “solo” dads. (Monte,
2019, para. 4-6)
These statistics illustrate that the vast number of fathers in the United States are active
parents to some or all of their minor children. That almost 80% of fathers live with some
of their minor children also suggests that fathers are engaged in their caregiving.
Perspectives that are held about fathers differ in terms of fathers simply producing
human beings versus them mentoring or rearing human beings. The term “fathering” or a
mentoring father refers to fathers who take an active and guiding role in their children’s
lives. The role of mentoring fathering also encompasses the level of their involvement.
Positive father involvement with their children, especially supported involvement, often
results in such positive outcomes as emotional wellbeing and academic success (Barker et
al., 2017; Henry et al., 2019; Keown et al., 2018). Social support, including that from the
child’s mother, enhances father involvement (Thornton, 2013). Also, adequate father
involvement relies on their skills and self-confidence. The meaning of fathers as positive
role models is the focus of this review.

Perspectives of fathering also focus on parenting styles and differences in the

influence of fathers and mothers on their children. Fathers are more likely to use an



authoritarian parenting style than other styles (Conrade & Ho, 2001). Also, fathers
influence their daughter’s emotional fulfillment more than mothers (Farzand et al., 2017).
However, mothers tend to demonstrate more responsive and accepting behavior toward
their children than fathers (Yaffe, 2020). The choice of whether parents use controlling
behaviors is related to their children’s skills and the environment (Harvey et al., 2016;
Robichaud et al., 2020; Wuyts et al., 2017).

The parenting style of fathers has implications for differences in the autonomous
behaviors of their children based on their gender. Perspectives on the differences in
fathers’ and mothers’ influence on the autonomy behavior of their children by gender are
mixed. Meta-analyses reveal parents focus on using more controlling behaviors with their
sons than their daughters while other studies reveal parents tend to support daughters in
their autonomous behaviors (Endendijk et al., 2016). Using self-determination theory
(SDT) as a framework in their meta-analysis, Endendijk et al. (2016) found the gender of
the child did not differ in the strategies that parents used in controlling or supporting
autonomy of their children. However, according to a systematic review of the literature
involving parents from 15 countries, children experience more autonomy from the mother
than the father (Yaffe, 2020). Implications of this finding may relate to the earlier
notation of fathers use of an authoritarian parenting style.

Societal changes to include economic conditions and the job market have
contributed to changing roles of fathering. The role of fathers became more apparent and
diverse due to challenges brought on by changes in the workforce and the economic
climate (Yogman et al., 2016). For example, increases of women in the workforce

promoted an expansion of the role of fathers beyond that of the provider to that as a



caregiver to children and a helper to the mother. The role of many fathers switched to the
typical role of the at home mother during the 2008 recession. Also, the work schedules of
parents often dictated that the father serves as the primary caregiver during the absence of
the working mother, including the military mother (Yogman et al., 2016). These are
among factors that influence the amount of time fathers spend with their children and the
roles they fulfill in parenting.

The diverse roles of fathers contribute to increased involvement, which in turn
benefits the development of their children. Researchers who promote workplace
flexibility and leave time for fathers illustrate the importance of the father-child
connectedness at birth and in the absence of the working mother (Bartel et al., 2018;
Rossin-Slater, 2017). Additionally, father presence serves as a support role to the
postpartum mental health of the mother (Persson & Rossin-Slater, 2019). As father
engagement increases, so do positive outcomes for their children (Barker et al., 2017).

Positive and negative influences of fathers on children appear in the body of
parenting literature. Positive father engagement in the care of their children results in
positive child outcomes related to cognitive, social, emotional, and physical development
(Henry et al., 2019; Pleck, 2010). However, research related to uninvolved fathers shows
several negative outcomes for their children. A linkage exists between absent fathers and
the likelihood of children living in poverty, dropping out of school, and engaging in
criminal behaviors (Lu et al., 2010; Pleck, 2010; Roberts et al., 2014). Wilson et al.’s
(2016) qualitative study revealed opposing views regarding outcomes of males and the
absent father. Additionally, a description of the mission of MenCare, a global fatherhood

campaign operating in five continents, recognized the benefits of father engagement in



promoting better health for children, mothers, and fathers (van der Gaag et al., 2019). The
results of their third State of World’s Fathers included the following:

Having involved fathers is good for gender equality ... women’s health. It leads to

better relationships within couples and can be linked with a reduction in rates of

men’s violence against women ... engaged fatherhood has a positive impact on
boys and girls—and the relationships they will have as adults. Girls are more
empowered, and boys are more likely to believe in gender equality ... on average,

85 percent of fathers in seven countries say they would be willing to do anything

to be very involved in the early weeks and months of caring for their newly born

or adopted child. (van der Gaag et al., 2019, p. 9)

The results illustrate the importance of fathers and the influence of their role on society in
many ways. The role of engaged fathers has implications for the positive attitudes and
behaviors of their children from their early to adult years.

Several factors such as lack of parenting skills, economic barriers, and father-
child relationships may limit opportunities for fathers to make meaningful contributions
to their children’s development. The father’s perceived or actual lack of skills, the
mother’s behavior, and the father’s lack of a social support system are among barriers
that inhibit the father-child relationship (Farzand et al., 2017; Thornton, 2013). In a
qualitative cross-sectional study, fathers identified barriers to fathering that included (a)

economic challenges, (b) having poor examples of fathering, (c) custody issues, and (d)

negative perceptions of the ability of fathers (Roberts et al., 2014).

African American Males and Fathers

Similarities exist in descriptions of fathers in general and those specific to AA
fathers. AA and European American (EA) fathers have more similarities than differences.
Both share similarities in spending quality time with their children (Jones & Mosher,
2013). However, similarities are often difficult to recognize because of the prevalence of

negative stereotypical views regarding AA males. Among stereotypes included in the



literature is that AA men often father children biologically, but they are not as often
fathers to those children in an emotional or supportive role (Coles, 2009). This
description carries such labels as “dead beat” and “absent” dads and are frequently
associated with the father’s failure to provide financial support (Johnson, 2010).

The media and reports that include partial and misrepresented statistics on AA
males play a large role in how Black fathers are perceived. For example, the message
often heard that 70% of Black children are born without a father (Richardson, 2019) is
misleading. However, what is accurate is that 70% of Black children are born into single-
parent households, according to the Centers for Disease Control and Prevention (Jones &
Mosher, 2013). Therefore, the stereotype and incomplete description of fatherhood for
AA males perpetuates the stereotype that AA fathers are negligent and absent (Cooper,

2015; Perry & Bright, 2012).

While statistics (Martin et al., 2019) do show that Black men are more likely than
other race and ethnic groups to have a child out of wedlock (69% Black versus 28%
White), statistics also show that absent from the home does not mean being absent from
the lives of their children. What the media does not highlight is how AA fathers are
involved, present, and engaged, whether they are residential or nonresidential. Studies
from the Centers for Disease Control and Prevention (Jones & Mosher, 2013), Pew
Research (Parenting in America, 2015), the U.S. Census Bureau (2021) and others show
that out of 4.2 million Black fathers, 2.5 live with their children and about 1.7 live apart
indicating that more Black fathers live with their children than live apart from them.

Additionally, according to this same research (Jones & Mosher, 2013), AA fathers

10



actually engage more frequently and are more involved with their children than other
ethnic and racial groups.

The usual stereotype perpetuates the thinking among some AA fathers described
as the “invisibility syndrome.” The invisibility syndrome originated from Ralph Ellison’s
classic novel Invisible Man in 1952, where the main character, an AA man, is on a quest
for his identity in a world that treats him as if he is invisible. This phenomenon, coined as
the invisibility syndrome, is symbolic of the lives of many AA men in today’s society and
the impact of being “invisible” on their racial identity. Referring to Ellison’s coinage of
invisibility syndrome, Franklin, defined invisibility as “an inner struggle with the feeling
that one’s talents, abilities, personality, and worth are not valued or even recognized
because of prejudice and racism” (Franklin, 1999, p. 761).

An early recognition of this syndrome translated the meaning that “I am invisible,
then, not because of some accident of biology, some genetic mishap, but because of a
peculiar disposition in the eyes of the people who look at me” (Ellison, 1952, p. 3).
Invisibility means the AA male recognizes people view him through a stereotyped lens as
being less than them. Because of this stereotyped lens where AA men are viewed as less
than, not valued, overlooked, and not seen, they feel invisible. Inequities in volumes of
pages in the literature that describe negative and irresponsible images of the AA male
fuel the invisibility syndrome (Ellison, 1952). These images contribute to a negative
impact on the wellbeing of AA males with implications to their mental health,
educational attainment, and fathering (Cooper et al., 2015; Cooper et al., 2014).

Thornton’s (2013) review of the literature illustrated the invisibility of AA fathers and
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that their contributions to their children may promote the father developing low self-
efficacy and a sense that he has not fulfilled his role as a father.

The influence of AA fathers’ level of preparedness for aspects of the parenting
role may also contribute to the invisibility syndrome (Ellison, 1952). For example, Peart
et al.’s (2006) results of a qualitative study revealed that AA young adult children
expected their biological fathers to be present, provide for them economically, and offer
them guidance, counsel, or control. However, most of the research addresses the AA
father-son relationship. Limited research on the AA father-daughter dyad shows fathers
are not comfortable with some of the developmental phases of the female and their
daughter’s interests (Schock & Gavazzi, 2005). Therefore, AA fathers may not feel they
have the skills to meet some of the expectations of their daughters.

Recent research on AA males and fathers disputes some of the negative
stereotypes that traditionally appear in the literature. Horowitz et al. (2019) and Jones and
Mosher (2013) provided results from studies to dispel the invisibility syndrome. The Pew
Institute and the Centers for Disease Control and Prevention facilitated these studies
respectively. In comparing the engagement of White and Black fathers with their
children, Jones and Mosher (2013) concluded that often Black fathers engaged with their
children more frequently than White fathers. Further, Jones and Mosher found that
among fathers who live with their children, Black fathers engage with their children more
than White fathers.

Economic and discrimination barriers that limit the participation of the presence
of AA fathers in their children’s lives are among challenges fathers face in fulfilling the

father’s role. Although AA fathers encounter some of the same barriers as fathers in
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general, the level and impact of some of these barriers differ. Economic barriers are
challenges that fathers of different races face, but economic barriers are experienced
among AA fathers at higher rates than men from other racial and socioeconomic
backgrounds (Leath, 2017). In addition to economic barriers, challenges in the form of
employment and the impact of slavery pose limits on the AA father. Lu et al. (2010)
explained that racism resulted from the AA’s experiences in slavery and classified the
impact of slavery as a barrier to AA fathers’ engagement related to culture and society.
Horowitz et al. (2019) reported more than 86% of Black and White Americans surveyed
believe barriers to the status of AAs exist because of discrimination based on their color,
an aftermath of slavery. Discrimination accounts for AAs being referred to as less smart
than other races of people, experiencing unfair treatment, inequity in quality of schools,
and limited access to high paying jobs (Horowitz et al., 2019).

Roberts et al. (2014) connected economic challenges as barriers imposed upon
fathers by society and public policy. In this regard, Leath’s (2017) review of the literature
traced the effects of public policies in the 1990s and early 2000s on father absence.
Public assistance through these policies excluded two-parent homes; therefore, the
necessary absence of one parent from the low-income family resulted. The practice of
providing public assistance to the female head of household suggested that attention was
not given to a home with a male present, although the male was not employed; therefore,
some males left home for their family’s economic benefit (Leath, 2017).

Economic barriers present challenges that influence the father’s role and his
health. Unemployment and low wage employment contribute to the inability of some

fathers to provide financial support for their children. This lack of financial support adds
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to society’s negative views including the need for agencies to pursue fathers to acquire
support for their children (Hatcher, 2012). Roberts et al. (2014) reported public policy
emphasizes identifying and penalizing fathers who fail to provide child support
payments, although stereotypes about AA males limit their accessibility to educational
and job opportunities. In addition to economic challenges influencing the ability of
fathers to provide financial support to their children, economic challenges have
implications for the health of AA fathers. These challenges influence the psychological
well-being of some AA fathers evidenced through their experiencing depression, a sense
of powerlessness, and low self-confidence (Leath, 2017).

Some challenges that influence the role of fathering among of AA fathers appear
in categories or levels. Lu et al. (2010) categorized these influences and other barriers by
levels: intrapersonal, interpersonal, neighborhoods and communities, cultural or societal,
policy, and life-course factors. Intrapersonal barriers included “beliefs about parenting”
(Lu etal., 2010, p. 49) while interpersonal barriers were relationships between the father
and the mother. Rates of unemployment and incarceration were neighborhood barriers;
racism and perceptions of AA “fathers as ... irresponsible” (p. 49) constituted cultural
barriers. Lu et al. (2010) attributed father absence to the influences of slavery and
employment decline. Also, similar to Hatcher (2012), Leath (2017), Roberts et al. (2014),
and Lu et al. (2010) linked welfare policies to the absence of AA fathers. Lu et al.
identified assistance programs and enforcement for child support in the policy category,
while “life-course factors [included] father involvement by the father’s father” (p. 49).
Related to the category of neighborhood barriers, Perry and Bright (2012) examined the

impact of previous incarceration on AA fathers’ involvement with their children. They
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found problems with locating employment contributed to fathers having limited
involvement with their children after release. Most fathers had been incarcerated prior to
the child reaching five years old.

This section of the review focused on describing fathers in general and AA fathers
specifically. The review identified the expected and desired role of fathers and challenges
encountered in fulfilling the role. The review illustrated that imbalanced images of AA
males malign their efforts to demonstrate more positive images through such barriers as
economics, employment, and stereotypical behaviors. Finally, the review established the
need for dispelling the negative views of AA fathers through adding research to the body
of literature about the real relationship among AA fathers and their daughters and the
resulting benefits to both daughters and fathers. The next section of the review presents
literature related to the AA father-daughter dyad and parenting related to promoting self-

efficacy and motivation.

Father-Daughter Dyad

This section of the review explores the relationship between AA fathers and their
daughters and influences on their relationship. The parenting literature is replete with
studies of the mother-daughter dyad and father-son dyad. However, studies exploring the
relationship between fathers and daughters are limited and not current. Most of these
studies appeared during the late 1900s through the early 2000s. The exploration of the
limited literature focuses on the father-daughter relationship with attention to positive
influences on their daughters’ self-esteem and motivation. This section begins with a
synthesis of research of the father-daughter dyad in general, and then a discussion of the

AA father-daughter relationship.
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The historical research shows investigations related to the contributions of fathers
to their daughters’ psychological, social, and biological wellbeing and academic
achievement. Early investigations revealed that father involvement contributes to the
overall wellbeing of daughters (Videon, 2005; Way & Gillman, 2000). The presence of
fathers results in positive outcomes for their daughters evidenced in part on research
indicating correlations between present and active fathers and academic achievement and
life goals of their daughters (Hanson, 2007). The results of a qualitative study (Johnson,
2010) showed that daughters who felt emotionally and financially independent attributed
this accomplishment to the influence of their father. In another qualitative study, Peart et
al. (2006) found that daughters expected their fathers to talk with them when they were
upset and show that they believed in their abilities. These findings confirmed that the
father’s role included providing emotional and academic support.

Communications between fathers and daughters have implications for the
influence of fathers in the relationship and the degree of father presence. For example, the
nature of conversations between daughters and fathers that focus on school and
daughters’ performance in mathematics promotes academic achievement (Radin, 1986;
Way & Gillman, 2000). Also, the interactional styles of fathers and their daughters’
expectations of their interactions contribute to the academic and emotional influence of
fathers on daughters (Conrade & Ho, 2001; Radin, 1986). The physical and activity-
oriented nature of the father’s interaction and authoritarian parenting style influence their
daughters’ emotional fulfillment (Conrade & Ho, 2001; Farzand et al., 2017: Radin,

1986).
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The time fathers spend with daughters influences the outcomes of the relationship.
Fathers frequently spend more time with their sons than with their daughters; however,
the time that fathers spend with their daughters leads to more positive outcomes than
when father involvement with daughters is absent or limited (Raley & Bianchi, 2006; Zia
et al., 2015). In a survey study involving 321 unmarried girls with resident fathers, Zia et
al. (2015) found a significant relationship between quality of father-daughter relationship,
self-esteem, and academic achievement. The findings supported the importance of father
involvement in the development of their daughters’ self-esteem and confidence (Zia et
al., 2015). This conclusion is consistent with observations reported in other studies
(Perkins, 2001; Videon, 2005). The opposite is true when there is not a positive father-
daughter relationship in which daughters are more likely to have low self-esteem and
aspirations (Radin, 1986).

Similarities and differences occur in the father-daughter relationship among AA
fathers and other ethnicities. Similarities in the relationships for all ethnicities included
fathers’ discomfort in discussing such topics as changes that occur with puberty and
showing interests in their extracurricular activities (Coles, 2009; Schock & Gavazzi,
2005). However, ethnicity differences in the father-daughter relationship most often
relate to parents’ culture, education, experiences, values, and expectations. Findings from
qualitative studies of AA fathers showed that some had difficulties nurturing their
daughters because of uncertainties in knowing how to nurture. Some fathers reflected on

nurturing relationships from their childhood as a guide for fathering, while others did not

have present fathers (Coakley, 2012, 2013; Coles, 2009).
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Various implications relate to the father-daughter relationship and outcomes for
AA daughters. According to Roberts et al. (2014), based on childhood experiences,
fathers in general either emulate or reject their own fathers’ parenting styles. Leath
(2017) expanded upon this point in a qualitative study of one AA father whose childhood
was absent of an involved father. Leath refuted a previous finding that males without a
father figure experience deleterious effects including becoming absentee fathers. Leath
reported the AA father remained actively involved regardless of challenges to include
unemployment; however, Leath also revealed poorer father-daughter relationships existed
among adolescent mothers where fathers were not present in the home. Deardorff et al.
(2011) investigated the association between father absence and girls’ early puberty in an
analysis of body mass index, ethnicity, and income. The results showed for higher-
income AA families, “father absence predicted earlier onset of breast development”
(Deardorff et al., 2011, p. 441). Poorer academic achievement, higher risk of teenage
pregnancy, delinquency, and sexual behaviors represented negative effects of the
daughter-father relationship due to father absence (Leath, 2017).

Father engagement is beneficial to their children’s overall health and wellbeing.
In general, father engagement with their children reduces chances of their children
engaging in drug use and other delinquent behaviors (Jones & Mosher, 2013). Father
involvement in the lives of their daughters results in their daughters demonstrating
enhanced academic performance and positive behavior (Thornton, 2013). Father
engagement also reduces the likelihood of their daughters becoming teen parents

(Thornton, 2013). These and other benefits are associated with the father’s influence on
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their daughters’ self-efficacy and motivation to achieve. The section to follow includes

parenting behaviors that encourage the development of self-efficacy and motivation.

Parenting for Self-Determination and Self-Efficacy

The theories of self-determination and self-efficacy provide directions for the
healthy development of children. Yugo and Davidson (2007) linked healthy development
with self-worth and emotional stress and suggested positive connectedness between the
parent and child is associated with high self-worth, less emotional distress, and better
overall health. The connectedness refers to support from parents that generate
developmental assets, namely such internal assets as social competency and positive self-
identity, which are needed for people to regulate their lives (Kessler et al., 2018).

Self-determination and the development of intrinsic motivation and self-efficacy
involve having aspirations for a goal based on the belief that it can be attained. The
connections through parent-child relationships can foster both aspirations and belief in
self. For example, extrinsic aspirations increased among young women motivated
extrinsically through perceiving that their fathers valued how they appeared to others
(Henderson-King & Brooks, 2009). The motivation for daughters to become appearance-
oriented resulted from observing this parental value in their relationship with their fathers
(Henderson-King & Brooks, 2009). From investigating the dynamics between fathers and
daughters, Zia et al. (2015) concluded the father’s life provides an example to guide the
daughter’s views. Further, the active and involved actions of fathers are important for
building their daughters’ positive self-esteem and self-image which can result in the

daughter’s confidence to meet and take challenges (Zia et al., 2015).
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The values of parents can have negative and positive influences on their children’s
intrinsic motivation. Studies have investigated the association of adolescents’ aspirations
with someone close to them, and the linkage of the mother’s and father’s intrinsic
aspirations to their children’s psychological needs (Nishimura et al., 2021; Soenens et al.,
2015). Results have shown a positive correlation between fathers’ and children’s own
aspirations (Nishimura et al., 2020) and the quality of the relationship predicted the
psychological wellbeing of children (Videon, 2005). Moulton et al. (2015) reported from
a sample of mostly mothers, that the parents’ values influenced their children. For
example, extrinsically-oriented children were associated with parents valuing popularity
(Moulton et al., 2015). Also, Roman et al. (2015) found a correlation between parenting
style and children’s extrinsic aspirations. These findings support the relevance of intrinsic
and extrinsic aspirations to the development of children and the importance of the
positive connectedness between the parent and child for fostering aspirations. These

studies then support the notion of the positive effects that fathers have on their daughters.

Conclusion

The literature review established the need for additional study of the relationship
between AA fathers and their children, especially their daughters. The need is illuminated
with the many responsibilities that fathers are expected to fulfill as more women enter the
workforce. Distinction between biological fathers and fathering dictate the father’s
responsibilities and expectations. This distinction encompasses the role of producing life
as opposed to nurturing life. The review shows AA fathers face challenges in fulfilling
their fathering role as a role model, nurturer, and supporter. Challenges include

stereotypical views of the society that characterize AA males in a negative light. Negative
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images suggest the AA male is not responsible, not capable, and not seen; in essence, he
is invisible. These images directly influence the father-child relationship and how sons
and daughters may not only view their father but have implications for how AA children
view themselves.

The literature is almost void of positive contributions of AA males and fathers.
Although existing research focuses heavily on the AA father-son relationship, studies are
sparse that investigate the AA father-daughter relationship. Contributions to the literature
that highlight the positive influences of AA fathering on their daughters provide society
with information that leads to changes in the overwhelming negative narrative of AA
fathers.

This descriptive qualitative case study explored the relationship between young
AA daughters and their fathers. The inquiry involved daughters whose fathers lived in the
home and those whose fathers were external to the home, but not designated as absent or
only biological fathers. The methodology chapter provides the procedures designed to
close the gap in the literature relative to examinations of positive influences of AA

fathers on their daughters’ self-efficacy and motivation to succeed.

Theoretical Framework

Two theories, self-efficacy (SET) and self-determination (SDT), served as the
lens for examining this study’s phenomena. First, Bandura’s (1997) SET refers to “beliefs
in one’s capabilities to organize and execute the courses of action required to produce
given attainments” (p. 3). Individuals with a strong sense of self-efficacy accept the
challenge of mastering a situation. Bandura purported that the theory’s major tenets are

needed in developing and growing the belief of one’s personal capabilities: mastery
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experiences, social modeling, verbal persuasion, and emotional and physiological states.

Figure 1 illustrates the sources of self-efficacy that characterize Bandura’s (1997) theory.

Verbal Persuasion

Receiving positive and
encouraging feedback from others
while attempting a task.

Vicarious Experiences
Observing other people similar to
oneself successfully perform

and accomplish tasks.

Mastery Experiences
(Performance Outcomes)

Physiological /
Emotional State

A person's mood can influence
their motivation and how they feel
about their capabilities.

The need to develop and maintain
meaningful & personal relationships.

Figure 1. Sources of self-efficacy.

Figure 1 shows the influences contributing to an individual achieving self-
efficacy. According to Bandura (1997), these influences can occur in various ways. For
example, verbal persuasion may include positive comments regarding performance that
results in confirmation of a successful effort. Physiological feedback may take the form
of an approving nod or smile suggesting the individual performed successfully.

Performance outcomes represent any task the individual perceives as successful
such as playing notes to a song correctly; whereas a vicarious experience occurs when the
person gets confirmation that the notes can be successfully played from viewing a video

of the task. Because SET examines the belief that a person’s actions are effective and
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make a difference, this framework supported this study through an investigation of the
influence that active AA fathers have on how their daughters view themselves.

While some women struggle with evaluating how their fathers’ absence relate to
their sense of self-worth (Thornton, 2013), adolescent AA girls who experience
meaningful connections with their fathers have a high degree of self-efficacy (Cooper,
2009). SET guided the construction of the study through an inspection of how these
daughters viewed their competency in their abilities to achieve academically and to
believe they could face challenges and succeed in life.

The second lens that guided the study is SDT (Deci & Ryan, 1985). SDT focuses
on three components: intrinsic motivation, autonomous extrinsic motivation, and
psychological wellness. According to Ryan and Deci (2020), the theory assumes humans
have inherent psychological needs to learn and connect with others. Deci and Ryan
(1985, 2002) identified autonomy, competence, and relatedness as fundamental needs
that result in initiative, mastery, and belonging respectively. Figure 2 shows the tenets of
Deci and Ryan’s (1985) SDT.

Figure 2 illustrates the basic psychological needs inherent in the SDT. Autonomy
refers to empowerment or being the owner of one’s behavior (Deci & Ryan, 2002).
Competence is the belief that one can master a task and relatedness refers to the
connections a person develops with others (Deci & Ryan, 2002). Motivation impacts self-
determination. People innately feel motivated to make necessary changes and take action
when they feel their action yields certain results. People are motivated when their
psychological needs of autonomy, competency, and relatedness are met. An inspection of

the illustration reveals influences that contribute to meeting these needs.
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The need to feel independent and
have control over choices.

Relutedness

The need to feel successful in performing

The need to develop and maintain ! 3
well in areas that are important.

meaningful & personal relationships.

Figure 2. Tenets of self-determination theory.

Figures 1 and 2 show that both theories incorporate self-efficacy and influences
on outcomes such as validation or recognition from others. Verbal persuasion represents
the influence of others in building self-esteem or self-worth as a factor in promoting self-
efficacy. The social connection or relatedness component featured in Figure 2 is the
equivalent to positive verbal persuasion and mastery experiences in Figure 1. As depicted
in Figure 2, motivation is central to performing activities related to aspects of self-
determination: competence, relatedness, autonomy. The type (intrinsic and extrinsic) and
reasons for motivation influence one’s actions. Home and school environments that
support intrinsic motivation can facilitate the needs for autonomy and competence.
Regarding extrinsic motivation, Ryan and Deci (2000) noted “supports for relatedness

and competence facilitate internalization ... support for autonomy additionally facilitates
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the integration of behavioral regulations” (p. 64). These supports result in one feeling
“competent and related, but also self-determined, as they carry out extrinsically valued
activities” (Ryan & Deci, 2000, p. 65).

SDT is a framework for understanding supportive and non-supportive factors
related to these components (Ryan & Deci, 2017, 2020). Tenets of self-efficacy are
interlinked with components of SDT as SDT holds that supporting mechanisms are
needed for the healthy development of psychological needs (Kasser et al., 2014).
Autonomous extrinsic motivation, in which competence or mastery results, is especially
related to the ways that self-efficacy can be encouraged. This component of SDT focuses
on the individual developing a feeling that one can succeed or master a given situation.
Both SDT and Bandura’s (1997) self-efficacy theory purport the need for providing
influential factors. These factors include experiences, exposure to success models, and
engagement in competence-building supportive environments to encourage growth.
Similarly, modeled attitudes that illustrate care and respect, encourage the development
of trust and a sense of belonging.

The theories facilitate understanding behaviors in diverse settings. Although
educators frequently apply the theories to focus on teacher-student relationships, the
percepts of both theories apply to understanding and fostering parent-child relationships.
The results of several studies (Henderson-King & Brooks, 2009; Kessler et al., 2018;
Yugo & Davidson, 2007; Zia et al., 2015) connecting parenting to the theories appear
throughout the literature reported in this review. Figure 3 shows matching interconnected
influential factors related to Deci and Ryan’s (1985) SDT and Bandura’s (1997) SET that

can lead to successful performance.
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Figure 3. The interconnected influential factors of SDT and SET.

Figure 3 illustrates the relationship of tenets of Bandura’s (1997) self-efficacy
theory represented as SET and Deci and Ryan’s (1985) self-determination theory
represented as SDT. Figure 3 also illuminates the influence of combined theories on
outcomes. Each step on the ladder represents an example of corresponding factors from
each theory that influences an individual’s self-efficacy and self-determination. The
influences of vicarious experiences, verbal persuasion, emotional arousal, and mastery
interact to promote self-efficacy that in turn assists in establishing expected outcomes and
enhancing the possibility of attaining goals that empower successful performance.

Likewise, intrinsic motivation, autonomous extrinsic motivation, competence, and

psychological wellness create a sense of self determination. Consistent with other
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research (Sweet et al., 2012), the diagram illustrates the integration of aspects of self-
efficacy and self-determination for fulfilling such needs as autonomy and connectedness
that factor in desired performance. Successful performance is a result of having
established connectedness with others, achieved autonomy, acquired confidence in the

capacity to achieve, and achieved mastery.

Conclusion: Purpose of the Study

Many AA fathers experience the invisibility syndrome (Franklin & Boyd-
Franklin, 2000; McAdoo, 2002) and their contribution to their children’s development is
often not highlighted. Therefore, the purpose of this single case study was to explore and
describe the positive experiences and influence that AA fathers have on their teen
daughters’ self-efficacy and motivation. Moving beyond the invisibility syndrome that
many AA fathers feel (Franklin & Boyd-Franklin, 2000; McAdoo, 2002), and going
beyond the deficit labels and negative narratives are important for understanding
fathering among A A males. Because of the scarce current research in the area of positive
father-daughter relationships among A As, the need existed to present a new narrative of
the positive power and influence of AA fathers from the perspective of their teenage
daughters. This new narrative can be applied to promote positive systemic change for
decreasing or eradicating false assumptions about AA fathers, which allows them to be
viewed with equality and equity. Therefore, to produce a community of competent,
confident, resilient, and ambitious AA women, the need to identify and understand the
positive father-daughter factors that protect, promote, and propel a strong sense of self-

efficacy among AA teenage girls is imperative.
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The method used to study the positive influences of the father-daughter
relationship appears in the chapter to follow. The descriptive single case study design
offered opportunities to examine various perspectives related to the research question in a
real-life context. The comments participants shared constituted their stories without the

influence of researcher bias.
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CHAPTER TWO

Methodology

Introduction: Research Questions

This descriptive study explored the experiences of the AA father-daughter dyad
using a qualitative case study design. The case study is a detailed inquiry over a period of
time that can involve one or more individuals (Creswell & Creswell, 2018; Yin, 2009).
As an inquiry approach, the case study facilitated acquiring information that identified
the positive influences of fathers on their daughters’ development.

Little research explores the lived experiences of the father-daughter dyad. Also,
the literature is limited that may reveal evidence negating the image of the deadbeat dad
and eliminating the invisibility syndrome. The central research question that guided this
study was, “What positive influence do AA fathers have on their daughters?” The two
secondary questions posed were, “How do AA fathers positively influence their
daughters’ self-efficacy?”” and “How do AA fathers positively influence their daughters’
motivation?” This study employed procedures of the single case research design.

The scarce positive contributions of AA fathers in the literature suggest AA
fathers are ignored as men capable of having a positive connection with their children.
The stigma of AA fathers as “deadbeat” or irresponsible dads in the U.S. society
contributes to some AA fathers experiencing the “invisibility syndrome” (Franklin &
Boyd-Franklin, 2000; McAdoo, 2002). Challenges or barriers to AA fathering promote
the invisibility of the AA male. Constraints of these barriers inhibit the AA father from

illustrating to society the importance of the family and his contributions. I recognized
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these constraints and the need to present aspects of the AA father that are not widely
known. Discovering and reporting positive images of the AA father has implications for

enhancing the self-efficacy of both fathers and their daughters.

Researcher Perspective and Positionality

This study followed the designs of qualitative research to promote understanding
of the interpretations of life’s experiences and their meanings (Patton, 2015). The
interpretation of others’ experiences in qualitative inquiry involves reflexivity. The
researcher discloses experiences and biases to ensure that they do not influence the
discovery, analysis, and reporting of the participants’ experiences (Creswell & Creswell,
2018; Mayer, 2015; Moustakas, 1994). Positionality is an element of reflexivity based on
the researcher’s perception of the social world which guides aspects of the research
process (Jacobson & Mustafa, 2019; Palaganas et al., 2017).

Personal experiences of daughters with their fathers provide full and rich
dimensions in the qualitative literature that promote an understanding of the father-
daughter dyad that is currently missing. For example, as an AA female who had a present
and involved father within my home, as an adult I am able to recognize, understand, and
appreciate the positive role of my father and the influence he has had in my life. As I
reflect on my high school and college days, there are decisions that I did not make
because of my father’s impact. My father positively contributed to how I valued and
esteemed myself and found my worth. In hindsight there are certainly decisions that I
made that are regrettable. Although far from perfect, the overall value and worth that I
placed on myself were based on the presence of my father and the values that he helped

instill. While I valued myself and had a healthy sense of esteem, what I lacked as a young
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adult was self-efficacy and motivation. Because my father believed in and encouraged the
limited and fixed mindset of “playing it safe” in life, he rarely promoted the idea and
growth mindset of setting challenging goals and taking risks. Therefore, I lacked a
healthy sense of confidence in my ability to be successful which also infringed on my
level of motivation. Hence, a father’s presence, words, and encouragement are critical in
how their daughters view themselves.

Additionally, I am married to an AA man and have daughters. My husband, their
father, is present, engaged, and influences their self-efficacy and motivation. Factors that
shaped this researcher’s social world or worldview included experiences, ethnicity, race,
position in the family, and training. Given these experiences, my worldview is that AA
fathers have a strong role, value, and need in the raising of AA daughters. Further, my
positionality is that in a time where many people see AA men deficient, disposable, and
delinquent, it is important to illustrate how their role as involved, present, and engaged
fathers not only assists in increased self-efficacy, academic achievement, and motivation
in their daughters, but also in strengthening and sustaining communities.

Lived experiences and the influences of society contributed to forming my
positionality, which in turn, according to Berkovic et al. (2020), further classified my
positionality as an insider. This study was about the lived experiences of daughters of AA
males and the influences of their fathers on their motivation and self-efficacy. As an
insider, I was privy to some experiences that participants shared because of our
similarities—being an AA female and having an AA father.

I was also an insider from the perspective that participants were high school AA

girls who were part of an academy that I founded and directed. I established a personal
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relationship that included weekly interactions with these girls. I had a vested interest in
the wellbeing of the participants and only wanted to see them succeed in life. Therefore, I
engaged in continuous reflection to prevent the influence of personal biases in the
collection and analysis of data. This reflection, termed epoch, according to researchers
(Creswell & Creswell, 2018; Moustakas,1994), involved my refraining from judgment or
setting aside biases prior to and throughout data collection, analysis, and reporting.

My positionality that fathers contribute to their daughters’ self-efficacy is related
to the theoretical framework of the study. Bandura (1997), a leader on this subject as
illustrated through his theory of self-efficacy, suggested ways people develop self-
efficacy that consist of observing and modeling. I believe from experience that some AA
fathers model behaviors that their children emulate. These behaviors, for some children,
motivate them to strive to become the very best representation of themselves.
Observations of fathers also teach the lesson that what others think, and those who
purport there are limits to the intelligence of AAs, do not define the child. However, the
modeled practice requires that individuals determine whether to accept the modeled
behavior. However, Creswell and Poth (2018) noted one’s understandings and meanings
are “shaped by social interaction with others and from their own personal histories” (p.
36). Although these statements supported my worldview, practical applications of SET
illustrate the message of self-belief and success in educational settings throughout the

United States.

Theoretical Framework Application

A composite of two theories constituted the theoretical framework for the study:

self-efficacy and self-determination. Bandura’s (1997) SEF focuses on acquiring success
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based on the belief in one’s own competence to succeed. According to Bandura, self-
efficacy can result from accomplishments, vicarious experiences, verbal persuasion, and
emotional arousal. Deci and Ryan’s (1985) SDT focuses on intrinsic motivation,
autonomous extrinsic motivation, and psychological wellness as motives for learning and
building connections with others.

The theories provided guidance in understanding sources of self-efficacy and how
they interrelate with intrinsic and extrinsic motivation for goal accomplishment. The
connectedness of the tenets of both theories supported the appropriateness of their use to
discover answers to a central and two secondary research questions explored in this
study. The central question, “What positive influence do AA fathers have on their
daughters?”” and the secondary questions, “How do AA fathers positively influence their
daughters’ self-efficacy?”” and “How do AA fathers positively influence their daughters’
motivation, embedded assumptions of basic psychological needs?” These needs included
accomplishing success, connecting with others, and becoming self-empowered or
controlled. Motivation is central to both theories. Both theories also suggest basic
psychological needs are met through different experiences, attitudes, cognitive skills,
abilities, and other factors. Therefore, the combined framework shaped the research
questions which relied on experiences of the father-daughter dyad to provide answers to
the questions.

Tenets of the combined theories also informed the research approach for the study
and procedures for data collection and analysis. The nature of the study as qualitative
inquiry research facilitates a meaningful examination of SET and SDT. An examination

of individuals’ experiences promotes an understanding of influences on their self-efficacy
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and motivation. Qualitative researchers conclude the benefit of this type of research is in
understanding meanings that people ascribe to their social world (Mayer, 2015; Patton,
2015).

The specific aim of qualitative case study as an inquiry method is to identify the
why and how of participants’ experiences, typically through interviews, focus groups,
and observations (Creswell & Creswell, 2018; Saldafia & Omasta, 2018; Yin, 2009). The
case study of daughters and father influence on their self-efficacy and motivation,
dictates that interview questions inquire about how and why fathers influenced daughters’
confidence and motivation. Baxter and Jack (2008) referred to Yin in their rationale for
using a case-study design. The reasons that Baxter and Jack cited for using the case study
included its functions in clarifying the study’s boundaries in terms of the contextual
conditions of the phenomenon studied. Both SDT and SET identified contextual
conditions that influenced participants’ experiences supportive of building self-efficacy
and motivating daughters’ actions.

By conducting the study in the field, I engaged in the environment and also
facilitated understanding meanings of the experiences (Creswell & Creswell, 2018;
Patton, 2015; Yin, 2009). Further, the case study approach and the theoretical framework
informed procedures for content analysis as a continuous reflective process of the data
that led to answering the research questions (Creswell & Creswell, 2018; Moustakas,
1994; Yin, 2009). The process included coding experiences to identify contextual
conditions, intended outcomes, goals, and performance. These practices as informed

through the theoretical framework characterized this study. Figure 4 draws on research

methodology for connecting data to research questions and theoretical frameworks.
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Figure 4. Flow of data collection and analysis.

Figure 4 shows the flow of the data collection and analysis process and the
connection of elements of the theories to the research and example interview questions.
Interview data as informed through features of the theoretical framework (Ryan & Deci,
2017) reflected responses to questions that illustrated the role of fathers in promoting
their daughters’ feelings of autonomy, confidence, and relatedness. The first stage in
Figure 4 refers to data collected in the form of interview questions that were generated
from the research questions. The two theories that guided the research (SET and SDT)
formed the bases for the how and why interview questions. These questions captured the
contextual influences of participants’ experiences with their fathers. Therefore, the first
stage depicted in the figure connects the nature of the case study inquiry approach to the
theoretical framework.

The second stage begins the analysis process. It depicts the organization of the
data into meaningful units to identify the beliefs, behaviors, and attitudes that participants
exhibited towards their fathers. Color coding the data facilitated organizing participants’

answers according to appropriate tenets of the theoretical framework. This process
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permitted an examination of commonalities in the data and determined the beliefs,
behaviors, and attitudes that the contextual condition influenced. The third stage contains
the goals as a result of the second stage. The goals are that participants developed
confidence, experienced autonomy, mastered skills and performances, and felt a sense of
connection and belonging based on their fathers’ influence. The last stage represents the
pinnacle of performing effectively as examined through the theoretical framework. This
stage depicts the ultimate influence of fathers illustrated through motivated and confident
daughters who can accomplish something meaningful. The feeling of accomplishment
also suggested that daughters could reflect on their fathers’ overall influence on their
ability to perform effectively. In essence, the figure represents the connection of the case
study inquiry process to the theoretical framework that included coding experiences to
identify contextual conditions, intended outcomes, goals, and performance.

Table 1 shows how the theoretical framework informed the interview question posed
to participants in the data collection phase. In the data analysis component of the flow
chart, the following interview questions and responses also illustrate their relationship to
the framework:

1. Please describe a conversation with your father where you shared some goal and

how you felt. The response, “My father listened to what I decided about going to

college,” shows independence in making choices and demonstrates autonomy, a
feature of SDT.

2. Talk about one of your most challenging subjects and how your father influenced
your thinking about it. The response, “My father encouraged me to use study
guides and listen to recorded conversations and now I feel that I can handle the
German course without a tutor,” is an example of feeling competent as a result of
being motivated to develop self-efficacy which are facets of both SET and SDT.
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Table 1

Interview Questions Related to Theoretical Framework

Interview Question

Relationship to Conceptual Framework

How does your father motivate you?
How does he build your self-esteem, self-efficacy?

Describe your father: encourages to try new or difficult
things, or communicates that perhaps you can’t or
shouldn’t try something new or difficult

Share experiences where you may have not felt confident
in your ability to carry out a task or responsibility. Did
your father make you feel more or less confident in any of
these experiences? Describe how your father contributed
or did not contribute to your feeling of self-confidence.

Describe a conversation sharing some goal and your
feelings; his response. Does your father typically
encourage you to accomplish your goals?

Describe a most challenging subject, how your father
encouraged you, and your feelings about his input.

Name a time when you felt you couldn’t do something,
and your father encouraged you that you could; explain
what he said or did to encourage/not encourage you.

Describe times you spend with your father and how you
feel. When do you feel most loved by your father?

What drives/motivates you? How does your father play a
role in how motivated you are?

Describe how your father helped you or advised you
when you were going through a challenging time; how
did his advice make you feel?

Identify career aspirations, who shaped your thinking
about future plans, and how.

Cite three things your father does that makes you feel
loved; three things that he does that builds your self-
esteem and confidence.

Emerging Q: What is the role of your father in your faith
walk?

Self-determination theory
Self-efficacy theory

Self-determination (extrinsic motivation)

Self-efficacy (verbal persuasion;
physiological, emotional state)

Self-determination (motivation; autonomy;
relatedness; competence); Self-efficacy
(mastery)

Self-determination (autonomy; motivation);
Self-efficacy (mastery)

Self-determination (motivation); Self-
efficacy (mastery)

Self-determination (relatedness)

Self-determination (motivation)

Self-determination (motivation)

Self-efficacy (verbal persuasion)

Self-determination (autonomy; motivation;
relatedness); Self-efficacy (vicarious
experiences; verbal persuasion)

Self-determination (relatedness; motivation)
Self-efficacy (physiological, emotional

state)

Self-efficacy (physiological, emotional
state; emotional arousal verbal persuasion);
Self-determination (relatedness)
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3. Describe times that you spend with your father and how you feel. The response, “I
am closest to my father when he attends my piano recital,” describes the need for
developing and maintaining personal and meaningful relationships as in the
concept of SDT’s relatedness.

In addition to these questions incorporating tenets of both SDT and SET, they also reflect
elements of the case study inquiry approach. The questions resulted in responses that
addressed the boundaries of the study. These boundaries are identified in the discussion

of the case study research design and rationale.

Research Design and Rationale

The study followed a qualitative single case study design. The case study is a
detailed inquiry over a period of time that can involve one or more individuals (Creswell
& Creswell, 2018; Yin, 2009). Descriptions of the case study include that the inquiry is
bounded in a context, time, place, and activity (Creswell & Creswell, 2018; Yin, 2009).
This single case study permitted me to study how participating daughters constructed
meanings of their relationship with their fathers. The ages of participants ranged from 14
to 17 years; therefore, boundaries of the study included father engagement, the time of
engagement, and the nature of engagement.

I considered the opinions of other researchers in recognizing that the study
constituted stories of what participants perceived as well as the reality of the experiences
(Englander, 2016; Mertens, 2019; Patton, 2015; Saldafia & Omasta, 2017). However, |
also considered the real-life context of the investigation as recommended in the literature
(Patton, 2015; Yin, 2009). This case study involved clarifying the boundaries between the
context of experiences and the problem investigated through answers to how and why

questions (Yin, 2009).
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The procedures of this qualitative case study included various methods for the
collection and analysis of data. As the researcher, I served as the main instrument for
collecting data, a constant in qualitative case study (Patton, 2015). The objective of the
research was to acquire accounts of participants; therefore, I engaged in the natural
setting of the study and posed questions that resulted in stories captured in participants’
voices. Bracketing prohibited the injection of my views and the distortion of participants’
words and their meanings. I bracketed personal views during data collection and analysis
through journaling and making notes of presuppositions and personal opinions referred to
as memoing (Saldafia & Omasta, 2017).

Data collection for case study research typically includes interviews, focus
groups, observations, and open-ended surveys (Creswell & Creswell, 2018; Yin, 2009).
This study relied on individual interviews and observational notes. The interview
constituted a prominent form of data collection. As recommended in the methodology
literature, the researcher formed clear questions, guided the process using prompts to
elicit complete answers, and listened carefully (Saldafia & Omasta, 2017). Data analysis
in this study involved reflecting on the data, observing behaviors during interviews, and
following a series of steps to eventually report the how and why meanings of stories that
participants shared.

The selection of the case study design relied on recommendations in the literature
related to the focus of the study. A qualitative case study design was best suited for this
study as “general assumptions and [an] interpretive framework hold qualitative research
together” (Creswell & Poth, 2018, p. 41). Because the participants’ perceptions,

perspectives, and voices were important and necessary to understand the boundaries of
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the context of the problem, qualitative research and specifically the case study, was the
most appropriate avenue to capture these voices and emotions (Creswell & Creswell,
2018; Yin, 2009). Quantitative methods were not appropriate for seeking the how and
why of questions as numbers cannot explain these questions (Creswell & Creswell, 2018;
Patton, 2015). The selection of the approach was further based on the research objective
of wanting “to empower individuals to share their stories, hear their voices, and minimize
the power relationships that often exist between a researcher and the participants in a
study” (Creswell & Poth, 2018, p. 45). Additionally, the qualitative case study permitted
the collection of data to describe the commonalities of a situation that individuals shared
(Creswell & Poth, 2018; Yin, 2009).

Figure 5 illustrates the design steps or phases of the research process in my study.

Various actions occurred at each point in the design cycle.

~ Start

Meaning of .
Experience Identify
Problen
Analyze )
Data: Begin
How and Bracketing
Why
\ Collect /
and Code

Data

Figure 5. Cycle of this case study’s design steps.

The cycle began with the process of determining the problem to investigate. Reflection

on the researcher’s positionality enabled the conscious recognition of personal biases that
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I bracketed at the beginning and throughout the research process (Moustakas, 1994;
Saldafia & Omasta, 2017). Bracketing and epoch permitted me to shift from personal
views in order to view the experiences shared differently (Englander, 2016).

The narratives from in-depth, semi-structured interviews and observations
underwent a reiterative process of categorizing units of meanings where patterns of
significant words and expressions denoted the why and how of participants’ messages
(Creswell & Creswell, 2018; Yin, 2009). The final process involved capturing
participants’ expressions that reflected the ultimate meanings of their experiences. As this
part of the cycle suggested the need for further exploration, the repeated cycle determined

whether other dimensions emerged for further study.

Site Selection and Participant Sampling

This section of the study contains descriptions of the site and participants selected
for the study. The descriptions and rationale for selection illustrate their importance for
an inquiry of the father-daughter dyad. The type sampling used ensured the

appropriateness of data collected.

Site Selection

The city of Houston, Texas served as the site for conducting the study virtually.
The site represented the location for the organization from which the sample was drawn.
PUSH Girls Academy (2021), a mentoring and scholarship program for high school girls
that I founded, “supports, empowers, and develops young ladies to become (P)urpose-led,
(U)nStoppable, (S)uccess-bound, and (H)ope-filled so they can have the confidence to
compete, succeed and soar in an ever-progressing world” (para. 1). The organization

provides opportunities for AA girls who have just as much drive, aspirations and dreams
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as the next girl, but never receive an invitation to be a part of such an organization.
PUSH Girls is comprised of 45 girls from different high schools in Houston. The girls
receive an invitation to join and complete an application. Three of the program’s “core
pillars are providing ... 1-Exposure, 2-Experiences 3-Examples. It is through these three
pillars that these young ladies can see that possibility exists and can dream a new dream”
(PUSH Girls Academy, 2021, para. 3). The organization features a diverse curriculum for
empowering PUSH Girls that includes proper use of social media and etiquette training,
principles and practices for youth leaders, public speaking, mental health, financial
literacy for teens, and other topics addressed in monthly meetings. Additionally, etiquette
skills have been highlighted. One activity that demonstrated this was a daughter-father
ballroom dance consisting of an 8-week rehearsal. This was a formal cotillion-style dance
where the participants wore long white gowns and danced with either their father or a
special male figure to Louis Armstrong’s What a Wonderful World.

The rationale for choosing the site included that it represented a cadre of AA
daughters appropriate for participating in the study. Further the site was convenient for
conducting the study and cost effective. The locations of the interviews conducted over
Zoom (2021) varied as participants engaged in interviews from their residences. The
administration from my residence, office, or other safe and secured location ensured

privacy and protection of the participants’ confidentiality.

Participant Sampling
This study used purposeful sampling with 10 participants. Purposive sampling
was appropriate for this qualitative study as | had an interest in the most connected and

knowledgeable participants regarding the focus of the research (Elo et al., 2014). A case
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study involves a sample of one or more individuals. A small case sample may involve
five to 25 persons (Creswell & Poth, 2018). The sample size for this study was important
in order to generate a richer and in-depth understanding of the experiences through a
manageable number of interview participants versus a larger number where less detailed
information typically results (Creswell & Plano Clark, 2018). Smaller numbers were also
effective for this qualitative research for achieving saturation of the data (Mason, 2010).

The sample for the study consisted of 10 members of the mentoring group, PUSH
Girls Academy. The sample comprised AA high school teenagers from 14—17 years old.
These teenagers had active, supportive, and present fathers who were instrumental in
influencing their children’s self-efficacy, academic achievement, and motivation. All
fathers may not have lived in the same household, but to varying degrees, they were all
active. Characteristic of the sample, all participants represented the problem studied, and
thus shared in the experience story that the study captured.

Maximal variation sampling facilitated the enrollment of the teenagers based on
their age, grade, and if their father lived in the same home or was non-residential (see
Table 2). This strategy was most appropriate as it allowed for diversity within the sample;
therefore, for the reflection of different perspectives on the same central problem
investigated (Creswell & Plano Clark, 2018). The contents of Table 2 represent

demographic and other data characterizing the study’s sample.
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Table 2

Demographics of Study’s Sample

Participant Age Grade Father Status
Madison 17 12 Residential
Alysa 16 10 Nonresidential
Peyton 16 10 Nonresidential
Katherine 16 10 Residential
Leah 15 10 Residential
Morgan 14 9 Residential
Ashley 16 10 Residential
Bailey 14 9 Residential
Skye 14 9 Residential
Sarah 14 9 Residential

Data Collection Procedures

The researcher collected data over a 2-month period from May—June 2021. The
primary sources of data consisted of open ended, semi-structured one-on-one interviews
via Zoom (2021), observational notes, and e-mail correspondence. Data collection
involved using interview protocols that included the major open-ended questions and
space for recording information gathered during the interview and other essential field
notes (Creswell & Plano Clark, 2018). Procedures following the collection of data
involved the transcription of the recorded interview data and preparing the data for

analysis. Table 3 is an overview of the data collection steps.

Table 3

Data Collection Steps

Data Steps Type Data Data Source Date of Collection
Recruitment Letters PUSH Girls April 2021
Information session Zoom meeting PUSH Girls April 2021
Consent/Assent Form Parents/PUSH May 2021

Girls
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Data Steps Type Data Data Source Date of Collection

Screening E-mail PUSH Girls May 2021
Scheduled interviews E-mail PUSH Girls May 2021
Conduct interviews Zoom interviews  Interview protocol ~May—June 2021
Data log Observation notes Zoom recording May—June 2021
Follow up Member checking Sub sample PUSH  June 2021

Note. PUSH Girls = AA girls enrolled at PUSH Girls Academy.

The plan for collecting data in Table 3 identified the procedures that began after
Baylor’s Institutional Review Board (IRB) approval (see Appendix A). The procedures
began with recruiting participants through an emailed welcome letter (see Appendix B)
announcing and explaining the study to members of the PUSH Girls Academy. The letter
contained directions for interested members to reply. PUSH Girls who expressed interest
were invited (see Appendix B) to participate in a Zoom (2021) meeting through a closed-
or open-camera option. All participants elected the open camera option. I remained
visible in delivering detailed information about the study to include explaining
participants’ rights and the consent form and providing attendees the opportunity to ask
questions.

Upon receipt of the consent and assent forms through the email address provided,
I sent participants a screening protocol (see Appendix C). After completion of the
screening, | scheduled an interview with each participant by email and gave each one a
link to her individual interview. Participants chose to participate from a computer at their
residence that they determined as private and convenient. I began the interview (see
Interview Protocol in Appendix D) through Zoom (2021) with reviewing the purpose of

the study, participants’ rights that included they could refuse to answer any question that
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made them uncomfortable, and the procedures for the interview (Patton, 2015). I
encouraged participants to ask questions to ensure they understood their role prior to
beginning the interview.

I established rapport through asking questions about the participant’s interests.
Conducting the interview in a conversational and relaxed mode and beginning the
interview with easy questions, as Rubin and Rubin (2012) suggested, established a non-
threatening and comfortable setting. Also as recommended, the interview proceeded with
less invasive questions first and continued with major questions incorporated in the
interview protocol (Saldafia & Omasta, 2017). A more invasive question centered on the
type of relationship that the daughter experienced with her father. To ensure as complete
answers to the questions as possible, I used probes such as “would you give me an
example of what you mean?”” and “You said that you and your father have a close
relationship. Please describe what you mean about being close.” As participants
responded, I made notes of participants’ body language, voice quality, emotions
demonstrated, and any other observations that added to the richness of the study’s
findings. Simultaneously, I wrote memos of any personal position or bias that could
distort the real words and meanings in participants’ stories.

At the close of interviews, I expressed appreciation for the participant sharing her
experiences and asked whether she wished to add other comments or ask questions.
Consistent with the process for member checking described in the literature (Patton,
2015), I then summarized key points for each question and confirmed with the participant

the accuracy of the points in accordance with the participant’s intended meaning.
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Additionally, a Zoom (2021) follow-up interview with select participants provided
further clarity through member checking.

Throughout data collection, I created a log to identify information collected from
a specific source such as observations. Creswell and Creswell (2018) suggested this
procedure for ensuring the researcher keeps track of primary and secondary sources of
information as well as to mark the degree of importance of the data useful in determining
the weight of the data during the analysis stage. Data collection ended with a thank you

letter and gift card mailed to each participant.

Data Analysis Procedures

Data analysis for the study consisted of procedures for content analysis. The
procedures relied heavily on the processes Creswell and Creswell (2018) advocated. In
general, the analysis involved multiple readings of the transcribed data, coding the data,
categorizing the data in large chunks, deleting, reducing, and creating new categories;
identifying significant statements; identifying emerging themes; and reporting the how
and why of participants’ meanings represented in the themes.

The analysis component of the design cycle of the study focused on observing the
how and why of experiences as informed by the data collected. The spiral approach, as
Creswell and Creswell (2018) advocated, facilitated this objective. The spiral approach is
a continuous, logical, and reflective sequence of steps that extend from the data collected

to writing the report of findings as depicted in Figure 6.
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Collecting Data

Organizing Transcribed Data in Categories

Reiterative Process: Reading and Examining Data

Coding, Adding/Reducing Categories, Connecting Meanings for Initial Themes

Identifying and Matching Patterns (RQs, Framework, Purpose);
Identifying Emerging Themes

Report Structural and Textual
Description and Essence of Meaning

Figure 6. Sequence of data analysis steps.

The initial step in the analysis process required the organization of data to include
summaries of marginal and field notes. I used letters, numbers, and symbols as preset
codes to discover specific information in the transcribed interview data, and marginal and
field notes. The preset codes identified information related to the theoretical framework,
research question, and purpose of the study. Examples of preset codes included #1?? for
the research question, PST for purpose statement, and S-E-T for the theoretical
framework. Additional coding schemes evolved throughout the analysis.

I read the transcribed interviews, then matched the summarized marginal and field
notes with initial ideas represented in the preset coded data. Additional codes created
identified similar responses to each interview question matched with responses from
different participants. The analysis then involved categorizing similar coded data into

meaningful units. This began the process of reducing the categories, categorizing and
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noting emergent ideas, reducing the data into themes, and summarizing the themes to tell
a story of the meaning of the lived experiences. The process also included generating
visual representations of the data via figures and tables as appropriate.

The components of the Flow of Data Collection and Analysis illustrated in Figure
4 (Theoretical Framework Application section) show data collection in the first box and
analysis in the second box. The process for data analysis represented a combination of the
steps based on the views of Creswell and Creswell (2018), Moustakas (1994), and Yin
(2009). Explanations of the sequential steps for data analysis follow.

The first step included preparing data for analysis through transcribing narratives.
This step entailed organizing the transcribed data in categories that logically fit the
study’s purpose. Therefore, data grouped according to interview questions permitted
identifying responses related to such concepts as motivation, self-efficacy, and love.

In the second step, I read the data to identify general meaning, tone, and unique
expressions. | also engaged in epoch processes to bracket researcher bias and to view data
with new meanings. This step involved repetitively reading transcribed interviews and
field notes and reviewing the preset codes. The preset codes were markers established
prior to the analysis for identifying data representing the theoretical framework, research
questions, and the purpose of the study. The pre-established codes were S-E-T (self-
efficacy theory), SDT (self-determination theory), #1?? (research question), and PST
(purpose statement). These readings aided understanding the initial grouped data and
determining the frequency of similar words and expressions participants used associated

with those groupings.
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The third step encompassed coding the data to identify meaningful chunks of
data. This step continued as a reiterative process of reading and examining data to code
the data, reduce and add categories based on codes, and to identify meaningful
connections to the study’s theoretical framework, research questions, and purpose. This
step also included developing additional codes through employing alphabets and color
coding of responses for permitting an easy identification of information. For example,
gray colored R1FISE denoted father’s positive influence on self-efficacy, red coded
R2FIM illustrated father’s positive influence on motivation, and yellow coloring of
BSEC identified the concept of builds self-esteem and confidence. Additional codes
identified behavior demonstrating daughters’ mastery with aqua coloring of BHM; the
rose color of BHR denoted behavior demonstrating relatedness; and the blue color for
Enc+/Enc- illustrated instances when daughters felt encouraged or not encouraged.
Identifying similar words and expressions was key to seeing patterns in responses. These
words and expressions resulted in meanings as major and minor themes. The objective of
this step was to begin connecting the categories to identify initial themes that described
the case and its context.

In the fourth step I referred to codes to describe the setting, identify categories of
meanings and initial patterns and themes. I then reduced categories and identified
emerging themes. The fourth step also included identifying patterns that emerged from
the data that resulted in final themes. The process involved the initial matching of
patterns in the data from similar and different responses that described the experiences

including the settings, conditions, and the type influence of the experiences. Through a
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reflective analysis of categories, this step resulted in a meaningful reduction of categories
and a comprehensive set of themes that emerged from the analysis.

The fifth step involved matching patterns to research questions and the theoretical
framework and then organizing themes with significant statements to illustrate themes as
a story of participants’ experiences. This step required synthesizing patterns and initial
themes from the fourth step and matching patterns to research questions, the theoretical
framework, and purpose of the study. Additionally, the matching included linking
corresponding themes from interview questions with research questions supported with
significant statements to illustrate themes as a story of participants’ experiences.

The final step, step six, focused on interpreting the themes. The interpretation
permitted reporting a synthesis of what the participant experienced, the context of the
experience (the structural and textual description), and the essence of its meaning for the
participant. The report represented participants’ stories organized in themes and
subthemes. Participants stories were accompanied with select comments that represented

the positive influence on fathers on their daughters’ self-efficacy and motivation.

Ethical Considerations

An initial ethical consideration in conducting the research was the receipt of
approval from Baylor’s IRB. The approval process entailed communicating with IRB
personnel to receive a status report regarding the possibility of the Problem of Practice
(POP) receiving an exempt status. The results of the contact and the description |
provided suggested the likely need for IRB approval. Therefore, I acquired the
appropriate forms and steps, which included filling out the IRB application, the Protocol

Template, Assent Form, and Parent Permission Form. The process also required the
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submission of all recruitment materials and instruments for data collection. I followed all
procedures required for IRB approval prior to beginning the recruitment of subjects and
data collection.

Permissions obtained to conduct the study consisted of approval of parents of the
minor teenage girls, as well as assent from the participating teenage girls. Another ethical
consideration normally requires acquiring permission from the site of the study. This
study consisted of 10 high school AA girls who participated in the mentoring group,
PUSH Girls Academy that I founded. Participants engaged in interviews via Zoom
(2021) in their own homes; therefore, site permission did not apply to this study. The
sample consisted of AA high school teenagers from 14—17 years of age who had active,
supportive, and present fathers, some of whom were residential and nonresidential.
Parents signed permission slips and the participating girls granted assent.

I was committed to following ethical guidelines for conducting research with
human subjects. Following directives of the Belmont Report (National Commission for
the Protection of Human Subject of Biomedical and Behavioral Research, 1979), these
guidelines protected the rights of participants, protected them in the event they
experienced hazards to their physical and mental health, and protected compromising
research participants. Procedures for protecting the confidentiality and anonymity
included using pseudonyms to identify participants, maintaining the raw data in a
password protected file, and destroying raw data after completing the study. Observation
of ethical principles was not only important to the welfare of the participant, but also for

the trustworthiness of the research, and implications for the reputation of conducting
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educational research. Therefore, I remained objective through reflecting on personal
biases including the prior personal relationships developed with the participants.

The study acquired the lived experiences of AA daughters whose fathers were
instrumental in their developing self-efficacy and demonstrating motivation to reach
objectives and goals. Procedures for ensuring reliability and trustworthiness of the
findings considered the need for checking how I interpreted participants’ comments.
Member checking and reflective analysis confirmed that I did not inject personal
experiences or biases that influenced participants’ stories. Further, the inclusionary
criteria for selecting the sample assured that participants represented those most

knowledgeable for providing answers to the research questions.

Limitations and Delimitations

The limitations of this study related to the methodology, the study’s sample, and
generalizability of the study. As a subjective inquiry methodology, the results of the
study do not necessarily apply to daughters in other settings or populations. The
individual experiences of participants formed the results of the study; therefore, any
perceived transferability would be the decision of the reader (Saldafia & Omasta, 2017).
Further, the purposive sample and the nature of their response posed limits on the study’s
results. The responses may not have represented the true experience shared; therefore, the
results may not have had the level of trustworthiness for assuring the credibility of the
study. A final limitation resulted from COVID-19 conditions that prohibited in-person
data collection that permits a more vivid, robust, and deep description of the setting and

participants.
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Delimitations of the study are researcher controlled. My criteria for selecting the
sample and reasons for selecting the research methodology represented some
delimitations of the study. I designed the study to acquire positive contributions of fathers
to their daughters’ self-efficacy and motivation. Therefore, the study was not intended to
inquire of any negative or stereotypical views of AA fathers. Instead, the study focused
on identifying results that would raise awareness of the positive contributions that AA
fathers make to the well-being of their children. The scope of the study and the research
question were additional delimitations. The study only targeted teenage daughters as this
age range represented a time when parental guidance is especially needed for the
complexities teenagers encounter in dealing with their self-perceptions, social, and other
skills. The study was further delimitated according to participants’ race, gender,
daughter-father dyad, and resident and nonresident fathers. These delimitations addressed
the limited literature that includes these factors and the lack of awareness of the influence
of residential and nonresidential AA fathers on their daughters. The research was
delimited to participants in a large urban city as opposed to a rural setting in recognition
of various cultural, community-based, and other opportunities that are available in an
urban city for the positive engagement of fathers in their children’s lives. These
delimitations considered the limited research about the relationship between AA fathers
and daughters. The purpose of the study and the review of the literature illustrated the

appropriateness of the delimitations.

Conclusion
This Problem of Practice contained the procedures used in conducting this

qualitative study. The study explored the experiences and meanings of the experiences of
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the daughter-father dyad through seeking answers to a central and two sub-research
questions related to the daughters’ self-efficacy and motivation. The theories of SEF and
SDR formed the theoretical foundation of the study.

The single case study approach was appropriate for an investigation of the
experiences of the daughter-father dyad for AA daughters and AA fathers. The case study
permitted an in-depth study of positive attributes of AA fathers, a dimension that is
basically void in the literature. Therefore, the case study added information significant to
society for understanding the influence of AA fathers. Positive knowledge about
fathering among A A males may begin to change the minds of individuals who view AA

males as threats to society and as deadbeat dads.
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CHAPTER THREE

Results and Implications

Introduction

The data collected and analyzed for this qualitative case study facilitated an
understanding of the positive influences of AA fathers on their daughters with specific
attention to their self-efficacy and motivation. Primarily, teenage daughters’ responses to
one-on-one interviews provided answers to the central research question, “What positive
influence do AA fathers have on their daughters?”” and two secondary questions, “How
do AA fathers positively influence their self-efficacy?” and “How do AA fathers
positively influence their motivation?”

This chapter presents evidence to argue against the false assumption and
stereotype that AA men often do not perform the role typically expected of a supportive
father (Coles, 2009). The argument is founded on the study’s results that show fathers’
positive effects on their daughters through ways of impacting their self-efficacy and
motivation. These findings are categorized in the following major themes: caring,
comforter, confidence builder. Each theme is described with key words, minor themes,
and the overall meaning of major themes supported with sample participants’ comments.

This chapter provides the context of the findings through summarizing important
features of the participants and results from steps in the analysis process within
discussions of the two topics, Case Description and Thematic Analysis. The chapter
includes a discussion of the findings that illustrates their connection to the theoretical

framework, the research questions, and the literature. Implications for practice and future
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research are presented based on the findings. The chapter concludes with a short
summary of the study’s problem explored and the need for the study, a summary of the
methodology and findings, and an identification of target entities appropriate for
facilitating a positive impact on segments of society based on the results. This summary
and conclusion also contain the researcher’s reflections on the study’s procedures,
findings, and implications for identifying specific practices to include those of the PUSH

Girls and similar organizations.

Case Description

This case description contains features of participants important to the context of
the study. The participants ranged in age and grade as well as how outgoing or reserved
they were. Some were more talkative than others, answering the questions in detail and
even providing more information, while others tended to give shorter answers. They were
all very polite and well mannered. They all were easy to talk to and smiled during the
interview. However, what was apparent was how everyone of them smiled even greater
with much more expression in their face whenever they talked about their fathers. The
names of the participants are fictitious, but the following descriptions of the participants
provide more insight into their responses.

Madison, affectionately known as “Maddi” by her peers is the oldest of the 10
participants. She is 17 and a senior in high school. She is in the National Honor Society
and makes good grades. Maddi wants to attend college on the West coast and goes back
and forth about pursuing a performing arts or business degree. Maddi is very social, well
mannered, and is sure to say “yes ma’am” and ‘“no ma’am” throughout our interview. She

has been involved in teen pageants for two years and has won runner up and first runner
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up each time. She smiles throughout our interview, flashing her beautiful teeth and warm
eyes. Her skin is a warm beautiful mocha color. For most of her life, her skin color has
been an area of insecurity for her. She has four other sisters who are all a much lighter
complexion than she, leaving her to often answer the daunting question from others of,
“are you adopted or something? Why are your sisters so much lighter?” However, Maddi
tells how her father who lives with her, is her same complexion, and he has been a
comfort to her and helped her move beyond her skin tone insecurities.

Alysa is 16 years old and in the 10th grade. Her father does not reside with her,
but she sees him every Wednesday and on the weekends. She smiled the entire session
and asked clarifying questions. She has been a cheerleader her entire life, but recently has
ventured into competitive cheer. She wants to attend a college somewhere in Texas and
become a nurse.

Peyton is 16 and in the 10th grade. She wore thin glasses and had braces with
colorful bands. One of the first things I noticed about her was her smile and how well-
mannered she was. She used “Yes ma’am, no ma’am, and excuse me” throughout our
interview. I jokingly asked her, “who taught you those good manners?” She sings in her
school and church choirs, is very active in church, and plays basketball. She stated that
she wants to be a cosmetologist or obstetrician. When our interview was over, I ended
our time together by telling her, “I love your beautiful smile,” to which she beamed with
an even brighter grin.

Katherine is 16 and in the 10th grade. She had a shy demeanor and shifted her
eyes up and down throughout the interview. She kept a slight smile on her face, which

broadened anytime we discussed how her father makes her laugh or the time she started
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at the bottom of the ranks in softball but rose to number two. She plays softball for her
school, but she stated how she missed quite a bit of softball because she had to go to a
mental health facility because of some mental health issues she faced. She stated that she
realizes she is passive and lacks a certain level of confidence, something that she says she
is grateful that her father is helping her work through those areas. Katherine is a skilled
writer and wants to pursue broadcasting or journalism after she graduates from high
school.

Leah is 15 years old and is homeschooled in the 10th grade. She reminded me of
the Energizer Bunny because she was full of energy, life, and lots of laughter throughout
our interview. She talked with lots of enthusiasm, dynamic facial expressions,
exaggerated hand movements, and flashed her smile that seemed to show more of her
blue laced braces than her teeth. Although she spoke with such mature wisdom and
insight, she also displayed an immature bubbly and playful side. Leah is very active in
her church and became even more lively whenever she spoke of her faith. She loves to
draw, sing, play instruments, and spend time with her family. She enjoyed our interview
and learning more about my research efforts. She ended our time together by telling me
she enjoyed the interview and that she had fun.

Morgan is 14 and in the ninth grade, although she appears to be a little older. She
has an “old school” energy about her and was very forthcoming and talkative. She said
that she realizes her resting face expression appears to be mean and unwelcoming, so she
is making a conscious effort to work on how she presents herself. She talked about

becoming a lawyer when she is older and how she wants to live a “luxury lifestyle.” She
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talked about having big dreams and loved the fact that her father never thinks that her
dreams are “stupid or dumb.”

Ashley is 16 and in the 11th grade. She is very confident, talkative, and firm in
who she is. She is an A and B student and on the Student Council. She is very polite and
well mannered. She is very social and appears to have strong friendships. She loves
softball and spends most of her time in practice or at games. She says she wants to pursue
something in the medical field, and she is thinking about dermatology or obstetrics and
gynecology.

Bailey is 14 years old, in the ninth grade and a straight A student attending a
school for performing arts. After the interview, I jokingly told her that [ was going to call
her “Bubbly Bailey” because from the moment she logged onto our Zoom (2021) call
until the moment we said goodbye, she had the biggest and brightest smile, was very
upbeat, and gave girly giggles throughout. Even when sharing about a time that she was
bullied for her warm brown skin tone, she still kept a smile. Her shining charisma leads
me to believe that it is probably easy for her to make friends wherever she goes.
Although Bailey was one of the youngest participants, she spoke with the most authority,
wisdom, and bold confidence of all the girls. Bailey enjoys singing, acting, playing
instruments, and performing in plays. She spoke boldly about her faith and values, and
her faith is what directs her decision making and keeps her grounded.

Skye is 14 years old and in the ninth grade. Skye was quiet, soft spoken, and
smiled with a shy undertone throughout our interview. Skye plays sports for her school
and just recently got into basketball through the encouragement of her father. Because of

Skye’s quiet demeanor, she did not give any more information other than what was asked
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of her. She said although she makes good grades, she knows that she can probably make
better ones. She stated that she wants to be an entrepreneur and maybe venture into real
estate when she is older.

Sarah is 14 years old and in the ninth grade. She is quiet, reserved, but kept a
slight smile on her face the entire interview. She was much more talkative and livelier
outside of our interview than during our time together. She is an all-A’s student who is
strong in math and science. She stated she wants to be an OBGYN
(obstetrician/gynecologist) when she is older. She is strong in her faith and partakes in

family devotions. She is very athletic and is becoming quite the volleyball star.

Thematic Analysis

This analysis includes an overview of salient steps associated with the analysis
process and explanations of the emerging major and subthemes. Participants responded to
12 interview questions in individual face-to-face interviews through the Zoom (2021)
platform. I began the interview with sharing the purpose of the interview and something
about myself and interests when I was the age of the participants. I then asked them to
share how they were spending time away from school. This approach established an
informal and relaxed discussion mode where participants freely shared experiences about
their father in various contexts. The nature of the interview questions elicited responses to
their feelings regarding their father’s influence on their motivation and self-efficacy.
These interview questions tied directly to the secondary research questions. Several
reiterations of interview questions, along with probes, focused on these two aspects of
their experiences. Questions also generated expanded stories of how they experienced a

father’s love, support, and guidance.
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Following these initial interviews, I color coded responses to identify similar
words and expressions from the 10 participants, as well as differences in their
experiences. The coding and categorization of responses facilitated identifying themes
that depicted the major meaning from stories shared. As a result, three words or
expressions, the 3Cs, captured the major meaning of the stories that described the girls’
fathers: caring; comforter. confidence builder. Subthemes also emerged for these major

themes as shown in Table 4.

Table 4

Emerging Themes and Subthemes

The 3Cs Subthemes and Key Points

Caring Guider: Teaches, advises, models
One-on-one time: Makes small things special

Sacrifices: Gives of self to provide

Comforter Faith Influencer: Restores faith in self and God

Validation: Assures daughters of their capabilities

Confidence builder Supporter: Assists daughters in many ways

Cheerleader: Cheers for their daughters

The major themes represented how participants described their fathers overall as
influencing their motivation and self-efficacy. The subthemes emerged to identify
specific ways fathers influenced their daughters. This section presents a discussion of
each theme followed with explanations of the subthemes. The narratives presented
include an analysis of the emerged themes and are a result of participants’ demographic

data, experience stories, and observed behaviors during interviews. These behaviors
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include participants’ body language and voice tone, attitude, and emotions observable
through the Zoom (2021) video and audio features—the electronic platform used to
conduct the interview. The narratives correspond to the major and minor themes that
emerged from their messages. Pseudonyms corresponding to observed expressions
identify participants in this study. Bailey stated it best. Within this short description of
her father, she touches on all themes that emerged from the study. Bailey illustrates the
positive influence of her AA father on her self-efficacy and motivation:
He is big on telling me that he loves me and he’s big on telling me how proud he
is of me. And I feel like that just brings me so much joy and so much confidence.
Because you know, I feel like no matter what I do, my dad will always be there to
like catch me and he’ll always love me because he always says that he loves me.

And he always sacrifices for me so, he helps build up my self-esteem, makes me
feel like I’'m the biggest person or the top dog of the whole entire world.

Messages in participants’ stories often overlapped in different themes. Explanations of
the three major themes are presented first with sample participants’ messages. Subthemes

are also explained and supported with sample responses.

Theme 1: Caring

The theme caring emerged as a motivating father in terms of being dedicated to
satisfying the needs of his family. A caring father is one who is a hard worker and sets a
good example for the daughter to follow. Explanations of this theme by the participants
noted that a motivating father illustrates traits such as giving, dedication, serving,
listening, and supporting. Further, a father who listens and makes daughters feel special
illustrated the theme of caring. The caring theme also encompassed fathers connecting
and bonding with their daughters, providing them with feelings of safety and security,

happiness, fun, and just knowing that their fathers would always be there for them.
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Most participants expressed caring from their fathers’ words and actions that
assured daughters of their capabilities which increased their self-esteem and efficacy.

99 6

Assurance came through such expressions as “it’s going to be alright,” “you know this,”
and “I see the potential in you.” Additionally, caring was exhibited through fathers
helping daughters to accept and overcome challenges and encouraging them to strive for
success. Madison shared how she enjoys spending time dancing with her father and how
it makes her feel cared for:
I feel like how we really connect in a way. Like a song will be on and we’ll just
start dancing. So, it’s just like all those, like those fun things that makes me so
like happy that he’s in my life and just, you know, that he cares for me, [I feel]
just very like joyful and just happy that he’s there. Like he cares.
With a big smile, Leah expressed that she feels cared for when her father “always gives
me words of encouragement when I really need it the most.” She continued to explain:
He’ll sit there and let me ramble and listens to me. He doesn’t really get tired of
me, and he just sits there and listens. He talks to me and has really good
conversations about what I eventually want to do.
The stability Leah feels from her father demonstrates his care for her. “He always gives
me hugs. He is always there ... physically and emotionally; he’s just there like a rock.”
Alysa described a time where she was having a challenge with a geometry assignment.
Her father approached her and asked if she needed help, jokingly reassuring Alysa that “I
aced geometry-A plus!” With a thunderous laugh, Alysa stated that she responded to her
dad, “Really dad? Did you really? I’'m pretty sure if I asked you for a question you would
not even know the answer to anything.” With a warm smile she said, “If anything, [he]
probably would have been asking Google!” However, what she appreciated most was his

willingness to help her and his effort—even if he really did not know how to come up

with the answers.
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The caring theme is more fully described according to participants’ experiences
that demonstrated the key words associated with the theme. Such words as giving,
dedication, serving, listening, and supporting constituted the makeup of a caring father.

The guider subtheme stresses a listening and supportive father.

Subtheme: Guider. Participants especially described how they received guidance
from their fathers. Most commonly, they described their fathers as paying attention to
them through listening and supporting them. Participants expressed the sentiment that
daughters can rely on fathers to provide guidance, encourage patience, and remind them
who they are by focusing on God and family. Their experience stories revealed that their
fathers were “a shoulder to cry on” and provided advice and “wisdom” in their “talks and
conversations.”

Madison shared a story where she was stressed and frustrated with a challenging
school assignment. Her father saw the distress on her and inquired what was wrong. She
shared with her father that she had a project due on the Harlem Renaissance and that she
was lost with where she needed to begin. She chuckled and told how her father quickly
reassured her, sat down at the kitchen table, and jokingly told her, “Have no fear, your
dad is here.” With an infectious warm smile, Madison said it is always the “little things”
that her father does to show that he cares.

It’s always encouraging, always good to see, you know, like the first man you

love just helping you through things and telling you like, “It’s going to be okay.

Take a breath.” Like, “You got this.” And even things like school, or homework,

or papers, or like it all matters. It all counts. And it’s always like, you know. And

I wouldn’t even consider that like a little thing. Like that was like a big thing. But

like the little things like do matter, you know. So, it’s like a breath of fresh air to
see someone do that for you.
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Throughout our interview, Madison continuously praised how her father shows he
cared for her when he listens to her. “The thing I like about him, he listens to listen, not
just to respond ... taking the time to, you know, help me, listen to me. But he listens.”
When asked how her father makes her feel loved, Madison continued by reiterating that
he “Listens, [he’s] there for me—takes time and never makes me feel like he gets
annoyed with me.” Madison also noted that she feels most loved and cared for by her
father when

We’re just like having like our deep talks and him just really listening like how I

said earlier not listening to respond, but to listen to listen. And then, kind of say

what he has to say, giving those life lessons. But not like in a lecturing way, but in

a like, “I care for you,” you know. But lectures are caring too. Like I get a lot of
lectures, so. But almost like a nurturing way.

Just as the guider subtheme for caring focused heavily on ways fathers supported
and listened to their daughters, the one-on-one time subtheme frequently addressed the
giving and dedication nature of fathers. In this subtheme, quality time fathers spent with

their daughters was often referred to as small things that mattered.

Subtheme: One-on-one time. This subtheme described the special feelings
daughters experienced from spending time with their fathers. Participants found it
comforting just to spend time with their fathers. Time spent was special as it provided for
moments that only the father and daughter shared, their special bonding time. One-on-one
time spent with fathers also was reserved for fathers’ desire to just talk to their daughters.
Daughters felt that some of the time with fathers might be considered a small thing such
as just sitting and listening to music together. However, each time they spent together had

a significant meaning.
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Katherine shared a special one-on-one moment, a small thing, where her father
demonstrated his care by supporting her desire to become a better softball player. With a
melancholy tone, head slightly dropped, and looking down, she began recounting her
experience of being at “the very bottom” in terms of her softball ranking:

For softball it was a big thing where in the batting lineup I wanted to be in a

higher position because I was at the bottom of the batting lineup. And I wanted to

be at least third or something like somewhere in at least first, second, or third.

And I didn’t really think I was going to be able to do it because I’m starting from

the very bottom. So, I don’t know if I'm going to, how am I going to get to the

top? And so, I told him about it, and he told me basically, “oh, well, if you need
anything we can obviously go outside and practice at any time. Any time you
want to like in the morning, very early morning, I don’t care. And I know that
you’ll be able to do it because I see the potential in you.” And so that really
motivated me, not that I don’t hear that a lot; it’s just something I didn’t really see

in myself. So, when he told me, it really woke me up and made me realize I do
have potential, I can do this.

With excitement in her voice, sparkling wide eyes, and a bright smile, Katherine
continued, “And so like within at least two weeks I was at second in the batting lineup
and was like, I was so happy and I told my dad and we celebrated!” Additionally, she
noted how “just like the small things” make such a big difference.

Katherine reminisced about how the special one-on-one time that she shares with
her father is in their garage, under the hood of his truck. With a somber expression, she
stated that she does not see her father much because he works a lot during the week.
However, her eyes displayed a spark of elation when she stated that she looks forward to
Wednesdays, where her father is at home more and works on his truck throughout the
evening time. It does not matter to Katherine that she does not know anything about
trucks; she enjoys handing him his tools while they use the time to bond and have shared
meaningful conversations. She noted,

So, I go out in the garage with him, and I help him out. I don’t really know a lot
about trucks, but he’ll show me where to put something and I’ll just put it there

67



and we’ll talk about life in general, or like if even guys, he’ll talk about them to
me.

In keeping with the idea of small things, participants described when they felt most loved
by their father. That one-on-one time spent seemed like a small thing, but it was during
that time when most participants described how their fathers showed their love.
Consistent with the overall meaning of the caring theme, participants’ expressions for
fathers showing love included caring, encouraging, understanding, and believing in them.
The one-on-one special moments provided more opportunities for daughters to have their
fathers’ full attention and to experience talks, one of the small things. In essence, the
meaning emerging from the love shown during those special times was that daughters
feel loved when fathers tell them they are loved, show expressions of love by believing in
them, encouraging them, building their level of confidence, and spending time with them.
Katherine was asked when she feels most loved by her father. She lit up with the
biggest smile, eyes widened, chuckled, and replied,
Oh my gosh there’s so many moments. I don’t even know. When he, I know it
sounds dumb, but when he laughs with me. Like, if I, I don’t know because I'm
not exactly the funniest person out there, but I’'m really corny. Me [sic]land my
mom are so similar in that kind of way. If he laughs at something because I’m just
being dumb or I just start playing blasting music and start singing around him,
and he starts laughing, it just makes me so happy because I’'m just like, oh my
gosh I don’t know why it makes me so happy. Just seeing him, letting me be
myself around here, is just a wonderful feeling because not a lot of time I feel like

I can be myself around a lot of people and he helps me with that; knowing that I
can be myself in my own house, I can be myself anywhere.

Echoing a similar sentiment with a grin from ear-to-ear and her voice inflection
mimicking that of a teenager meeting her favorite celebrity, Peyton explained how it feels
when she spends time with her father who does not reside with her.

It makes me excited and happy cause every time I get to see him I, my face just

like lights up, like it’s lighting up now. And even if it’s something that is so little,
like I’'m going to still enjoy it cause, like, that’s my dad.
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Morgan enjoys the small moments as well. Coyly, she stated times that she enjoys
most with her father are when they, “just drive around doing errands while my mom is
gone and it’s enjoyable. Like I like those little car rides with him. They might be short
but I like them.” Once again, it appears that the small things matter and are noticed. In
addition to Peyton, Katherine, and Morgan, Madison expressed a common thought, “the

little things like do matter.”

Subtheme: Sacrifices. Fathers made sacrifices for their daughters as a way to
demonstrate their love and care. Daughters perceived sacrifices as including some of the
special times fathers spent with them, taking time from their busy schedules to support
them in various ways, and doing whatever is necessary to ensure their families’ welfare
and happiness. Although sacrifices involved money on many occasions, the idea that
fathers would commit to serving as a coach, counselor, helper, or in another role just for
them was the most accurate description of sacrifice. For example, Morgan described how
her father spent Father’s Day taking care of everyone through cooking a meal rather than
receiving attention on his special day.

Some participants described how their fathers made financial sacrifices to ensure
their confidence and success in an activity. Alysa was full of life and smiles when she
shared how one year she was really sad about the possibility of not being able to
participate in the sport of competitive cheer that she had been a part of since childhood.
Alysa explained how competitive cheer is “really expensive,” how “money is a little
low,” and how her mom told her she would not be able to cheer that particular year.

However, her father, who does not reside with her, reassured her, and told her that even
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though they could not afford it that year, “If you want to do it—you do it. We will find a
way for you to do it.”

Bailey also shared how her father sacrificed when he supported her in her dream
of attending a prestigious performing arts school that was quite a distance into the city
from where they lived. Bailey said,

I’ve always dreamed of going there. And I told my parents I wanted to go there.

When I was explaining I wanted to go to [XX], it was just like this outlandish

thing because we lived in [X] and [XX] is downtown, right? So, they did not even

like question my ability if I even could get in. But they just supported me and
trusted everything in me and in my future. And my dad, he really supported me.

... We got an apartment downtown. So, they moved their whole entire earth for

me ... they committed their money, their emotional support, their financial

support; they did everything that they could to get me into the school. And I got in

and yeah, ... I’'m really happy with it and I’m really happy with the goal that I
accomplished. I could not have accomplished it without my father, you know?

Theme 2: Comforter

Daughters expressed feelings of being loved and spending time with their fathers
as comforting. Words such as attention, caring, counseling, his expressions, talks, and
beliefs in me described the meaning of comforter. Similar to the connection of one-on-
one talks for the value of the special times in which daughters felt most loved by their
fathers, comforting to daughters was to feel loved when fathers showed expressions of
love, believed in them, encouraged them, and built their level of confidence. Comforting
was when fathers explained situations in the context of having faith, being strong, and
modeling for daughters to know who they are. Participants shared how their fathers make
them feel with words such as safe, secure, comfortable, joyful, and loved which
constituted the meaning of comforter as a theme for this study.

Additionally, participants discussed things their fathers do in their time of need

that provide safety and comfort for them. With an innocent smile, Morgan reflected on
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how her father makes her feel when “he checks up on me at night when I’m sleeping ...
just to make sure I’'m safe ... he thinks I don’t notice him ... He ... comes in the hallway
and just looks in my room just to check on me.” To Morgan, her father’s checking on her
showed him to be a comforter.

Leah enjoys the warm embrace of her father and the feeling that it brings to her—
feelings of comfort. She noted, “One of my favorite things to do is watch TV with my
dad. He holds me a lot. When I’'m sitting down watching TV, he holds me. I feel secure
and loved.” Feeling stable and secure is important and Leah stated,

So, I guess I could add one thing. It’s like how important your father is for feeling

stable. Because my mom gives me a sense of comfort, but my dad is where my

stability comes from. I don’t know. I feel that’s really, really important just in
general.

Several girls shared accounts of dejected times in their lives where they
experienced being in depressive states and suicidal. Insecurities centered around their
body image and skin color, and how the consoling words of their fathers allowed them to

99 ¢6y

move from a depressive state to a place where they were able to feel “pretty,” “joyful,”
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“comfortable,” “get better slowly,” and “have so much to live for.”

The ways fathers encouraged determination were also comforting for their
daughters. Not only did fathers challenging daughters to try difficult tasks, but through
supporting their efforts as a father/daughter team provided the comfort they needed to try
new things. Examples of challenges attempted with the comfort of a father as they
accompanied their daughters included building confidence and validating daughter’s

abilities in such areas as music, basketball, reading, and public speaking or in overcoming

fears of amusement park rides.
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The next subtheme was faith influencer. In this subtheme the participants shared
some of the lengthiest stories. Participants’ stories on their fathers as a faith influencer

represented crucial phases in their lives.

Subtheme: Faith influencer. The comforts fathers provided varied. Restoring
daughters’ faith in themselves and in God was an important positive influence on
daughters. Because of the many stories of how the participants’ fathers made an impact
on their lives by teaching, encouraging, and challenging them spiritually within their
faith, another subtheme emerged—faith influencer. Sarah spoke highly of her father’s
faith and because of his influence, she shared how it has encouraged her to be more like
her father. Sarah explained,

I know that he’s pretty close to God, and he encourages me to read my Bible, so |

really started doing it on my own. He’s been encouraging me since I was little,

and we do family devotion and stuff, and he just...was mainly the person that

encouraged me to start being serious about my relationship with God, and I kind
of just want to be on the level that he’s on.

Bailey boldly proclaimed that her faith has been impacted by her father’s example and

credits her father for how grounded she is as a person. She said,
Yes, it’s because of my father’s influence. And just praying and worshipping has
gotten me through so many tough times. And to know that I have a father in God
and I have an Earth father, my dad, like it’s just really, really comforting. Because
like I can pray for wisdom and I can talk to my dad for wisdom; so, I have those
two sources of strength and power. So, it’s just like a support system. So, I know
that if I did not have him to give me those tools, I don’t know, maybe like, but I
would not be like, as strong or as rounded at my age if it wasn’t for my father.

Similarly, because of the influence of Madison’s father, she desired to be more like him
and to have a stronger faith that resembled the faith of her father. She reflected on a time
when she was excited about starting a Bible study at her home with her peers, and how

her father, just as excited, supported her and helped her start her Bible Study.
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And he was like, “You know, that sounds like amazing.” And we would take time
like out of the week before like that Wednesday came. And we’d sit down
together. We’d read the Bible. We’d pray, you know, like, God help us find
something to talk about. And we’d find like cool or available stuff that kids
wouldn’t get, you know, like bored of. But I thought it was like really, really fun,
really cool. My dad always had amazing things to say. We both got the equal time
to speak. I’d let him speak a little more because I was like, [ know what I’'m
talking about, but like you know what you’re talking about more. And he would
just, you know, put so much time and energy in it. And I saw how, you know, the
Lord was moving through him. And I was like, I want Him to move through me
that way. And just it was all just like a beautiful experience. Just the Bible study is
so much fun.

Madison’s story reflects the sentiment of many participants who were encouraged by
their fathers’ comforting nature. In addition to participants wanting to become more like
their fathers, they wanted to make their fathers proud of them. Ultimately, this was a
show of love for their father.
Katherine gives her father credit for her growth in her spirituality and speaks how
her father is the person she goes to for any questions regarding God. Katherine explained,
If I have any problems or if I have any questions about what God would want out
of my life or want for me to do in certain situations, he’s [father] the one I can go

to for that. My dad, I mean he’s glad that I’ve gotten closer to God; he’s the main
reason why.

Ashley spoke candidly about her strong Christian values and how her father has been
there to guide her throughout her journey.

Growing up we always went to church, always. Church is a very big thing. You
always went to church every Sunday. He’s really helped me with my bond with
God. He’s taught me how to pray; he’s helped me be able to talk to God. He’s
taught me to read my Bible. Christianity is a very strong belief I have, and he’s
helped mold that by growing me up into that and surrounding me by that growing

up.

When asked about the role her father plays in her life, Leah got really excited about the

question and responded with,
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My dad is a crucial part of my faith ... like he’s already built the foundation
when [ was a baby. So, without my dad, I probably wouldn’t even be a Christian
without my dad, honestly. That’s the best question yet!

Although participants appreciated their fathers’ comfort in their spiritual journey,
important was assurance that all was well with them. The subtheme of validation carries

this story.

Subtheme: Validation. Validation for participants meant they were assured
through their fathers’ confirmation of their capabilities. These capabilities included
meeting challenges and their fathers” words encouraged a change in the daughters’ self-
perception from negative to positive which resulted in success. Participants’ stories
revealed their need for validation in various aspects of their lives.

Because of the ways these fathers were able to “speak life” into their daughters,
remind them of their beauty and strength, and create a shift to where they became proud
of the skin they are in, validation emerged as one of the subthemes. Fathers validated
their daughters with strong messaging about their value and worth, allowing their
daughters to love and embrace themselves.

Morgan opened up about a time in her life where she felt depressed and suicidal.
Her parents did not realize how she was feeling. However, her father, unknowingly,
“saved” her by his small consistent acts of love and comfort. Because of him Morgan
realized she had something to live for. She reflected,

He probably doesn’t notice it, but it was a time where I was really, like really sad

and depressed. I was helpless. And he doesn’t notice it. He probably doesn’t

realize it. I should probably tell him this. But he gave me a hug every single
morning, like every morning he gave me a hug. He gave me a kiss on the
forehead, and it was just like, it just helped me get better slowly. Yeah, he’s like

good morning, I’m like good morning, gives me a hug; he just does it every
morning.
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Just like the previous participants, another participant’s father not only comforted her, but
his validation of her worth also saved her. He saved her from taking her own life and
reminded her that she has a lot to live for. With a slight tear shed and a downcast
disposition, the participant told an emotional story that credits her father for “still being
here.”

For me, I struggle with my mental health a lot. And I went through a rough
period, pretty much this year. I’m meaning to say last year. But when I had to go
to the hospital and things like that, a mental health facility, things like that, I
really didn’t want to be here. I don’t know what else to say. It was a lot because |
didn’t know how to tell my parents, but [ mean I had to because there’s no other
way I couldn’t not told them. My dad, he told me a lot of things about God. And I
believe in God already, but and that’s not a difference, but certain things he
elaborated on. How leaving could impact everyone around me and how it would
impact him. And that kind of stuck home for me because these are, both of my
parents have been there for me through everything. So, if I were to just not be
here anymore, I’m sure it would impact them a lot. And it would impact me
because they’ve always been there for me; nobody else would love me as much as
they love me.

Daughters constantly illustrated the comfort they experienced through their fathers and
how their caring nature influenced their lives. When asked if her father played a role in
deciding to gain control of her life, the participant stated,
Oh my gosh, it literally changed my life. It switched things around drastically.
Because from not wanting to be here to being happy. As happy as I am now like
it’s a big difference. All because of the influence of my parents and my dad. It
flips a switch in your mind, making you realize that we have so much to live for.
When asked about a challenging time that she experienced and how her father advised
her, Leah shared a moment where her father provided comfort and hope during a difficult
season of life. With tightly pursed lips and a pensive downward stare, Leah recounted,
So, when I was probably around 11-ish, maybe 12, I don’t know—I was having a
lot of body issues, like seeing myself in a pretty way. And it’s like my dad would
always, always, always tell me, God made me this way. I’'m beautiful. I’'m

gorgeous. Like he would always, always, always make me feel pretty. And it’s
like even though I was consistently struggling with that for like two years, he was
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always in my corner making me feel beautiful. It’s just, I don’t know, without
that, I don’t know what I would do.

Bailey, who was typically upbeat, spunky, and full of energy throughout the interview,
began her story with a little less vibrancy when drawing on a time when she experienced
a challenging situation and how her father helped her during those times.

I was getting like a little bullied about the color of my skin. And my father, he
talked to me about it, and he was just telling me how there’s nothing wrong with
my skin or anything and how people are going to always like hate people; people
are always going to like spew hatred and evil onto you, but you have to know who
you are in Christ, and you have to know who God called you to be. And that will
give you—Ilike that will help you and center you so that no matter what people
say that you cannot be shaken, that you cannot be rattled by anything anyone else
says because you are centered in Christ. That’s what [my father] advised me to
do. ... I still use that advice and I probably will use that advice whenever I’'m an
adult or growing up.

Madison shared a similar heartfelt story about her own challenges of embracing
her skin color. Although she began her story with a slumped disposition and low
speaking tone, by the end of her story, she lit up, sat up straight, and finished telling her
story with pride and excitement. Madison said,

Since I was a little girl I’ve been in, you know, predominantly White schools my

whole life. Like all of my sisters are lighter than me and people would ask me,

“Oh, do you have the same parents?” Like, “Yes, we do,” you know. It’s just that

I guess that’s just how genes/DNA work. I was a little like insecure of you know,

my skin color. And me [sic] and my dad are almost the same [complexion]. So, in

a way, it kind of gave us like a bond and, you know. He’s like, “Always be proud

of who you are. Like, you’re beautiful, you know.” ... He just like, hypes you up.

... I just love that, you know. Like he always tells me Black is beautiful no matter
the shade ... always be proud!

The role of comforter has been a key theme in the lives of the participants. Perhaps
Morgan sums it up when she noted, “It’s just that it’s like you know, like a little giddy
feeling, like I’'m with my dad!” All participants expressed so many positive emotions that
they experience when being with their fathers whether in the role of validating their

capabilities or in influencing their faith in themselves and in God.
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Theme 3: Confidence Builder

Confidence is a key factor in this study. Confidence is based on an assurance of
the participants’ abilities, how capable they are, and how they view themselves. In
essence, this theme’s meaning is the father conveys confidence and assurance that he will
always encourage and support his daughter. Fathers were confidence builders as they
encouraged daughters to reach for their goals while assuring them of the potential they
saw in their daughters. The connection of the supporting subthemes, supporter and
cheerleader, were threaded throughout participants’ stories of how fathers influenced
their confidence. Participants recalled their fathers using affirming words that boosted
them and encouraged them. Leah noted,

My dad, he definitely tells me on a consistent basis “I believe you can do anything

you put your mind to. You are beautiful. You are loved.” He’s constantly

encouraging me with so many different types of things. So, if ’'m ever doubting

myself, he will be the person to build me up and tell me, you are beautiful. You’re
amazing. You can do that.

Katherine explained, “And so just like the small things, like if I feel bad about something
I do, he tells me that I’'m worth it. He shows me my worth basically.” Katherine shared
how her father not only builds her confidence, but her overall capabilities as well. She
explained,
It makes me feel motivated and happy because I know I have somebody there for
me. Even if things don’t go exactly as planned, I still became a better person and
learned how to do something different rather than staying the exact same way I
was or being worse. And it just helps me build more confidence in myself to
know that hey, I was able to do that, so if I was able to do that, I’'m able to do a
bunch of other things too.
Additionally, Katherine stated that her confidence has been an area of challenge, but her
father’s reassurance reminds her that she is capable.
If I’'m like, if there’s anything that I feel like I can’t really do, like whether it’s

softball or a test or a speech that I have to make, it’s like I’'m nervous about it but
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he’ll say I don’t think you realize. When he says I don’t think you realize how
much potential you have in yourself, it makes me feel good because I know that |
don’t really have the best; I didn’t have the best confidence and so whenever he
does help reassure me that I’m able to do something or he sees the potential . . . it
helps a lot.

The lack of confidence was an issue with most participants, especially in their athletic
and creative pursuits. Bailey was given a lead role in a musical, which in her school was
not typical for a freshman. Although she was excited and happy about the opportunity,
she stated that she was very nervous and full of doubt. Her self-doubt almost got the best
of her, as she questioned if she was capable of being successful with her role. The

subtheme of supporter reveals how fathers helped to build confidence in various ways.

Subtheme: Supporter. A supportive father meant that he assisted his daughter to
face challenges. Some of these challenges were academic in nature while others involved
daughters’ beliefs that they could not succeed or handle a situation. Examples of support
included the father studying or practicing with their daughters where the father also gave
them assignments. Bailey told the story of how her father helped her to overcome her
fear, built her confidence, and embraced her gift.

He actually told me, these were his exact words—he said, “they would not have

given you the part if they did not believe that you could accomplish it and do what

you needed to do. They would not have entrusted you with such a big role if they
did not see what I see.” And I was like, “Oh, my gosh, thank you.”

When asked what contributes to such high confidence that she currently demonstrates,
Bailey stated that her father “tells me to always hold myself in a certain way and to
always put myself on a pedestal and reminds me I am God’s chosen one.”

Alysa stated her father also reminds her that she, too, is set on a pedestal. Her

confidence is built because her father “likes to call me his queen.” She explained,
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That is his nickname for me. He wants me to know that I am set on a high
pedestal more important than anybody else in his life. That is one thing. He
always wants me to know, do not let anyone treat you less than I deserve. He is
being very over-protective like dads are. That is one thing that I like. My dad
always tells me that [ am a queen no matter what. I am special and important to
other people.

Similarly, Sarah shared that her confidence comes from her father who she said,

Always told me that I should think highly of myself and not to doubt myself, and
always think that I am the best, and not be intimidated by other people. He always
tells me that I’'m the best, but not in a cocky way, but I should just always believe
that I’m the best.

Peyton expressed how she struggled in chemistry and how the help from her father
boosted her confidence and her grade. She explained,

I was stuck on chemistry um, but he actually sat down, looked at the paper, helped
me understand, tutored me, and you know eventually I understood what it was—
like I understood the concept of this stuff that I was learning, and yeah, and I’1l
wind up making A’s in that class. I went from a 75 to a 98.

Peyton shared many big dreams that she has for herself. Her father supports her ideas and
encourages her dreams, which in turn boosts her confidence and her ability to keep
dreaming big. She noted,

[My father] doesn’t belittle me and just dismiss my ideas or something or dismiss
anything I say. Because I remember I had wanted to live in Japan like for at least
a year and he was like okay how are you going to get there and stuff like that just
to make me think about how I’m going to do that. He just makes me feel like none
of my ideas are stupid, or everything is accomplishable if you work hard enough
at it. I can really do anything if [ wanted to.

The final subtheme emerged as ways fathers motivated their daughters through cheering
them to success. This form of confidence building occurred during talks, teaching, and

during the actual performance of daughters in different types of events.

Subtheme: Cheerleader. Fathers have shown up in ways that encourage, cheer,
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and support their daughters with messages such as, “I believe in you,” “you can do this,”
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“you’re born for this,” and “you got this.” Therefore, cheerleader appropriately became
one of the subthemes. When fathers cheer their daughters on, specifically when their
daughters are doubtful, this is a form of building their confidence. From sports, to singing
performances, pageants, and cheer competitions, fathers have been the voice of reason
and the voice that reminded the participants what they could do. Perhaps one participant
best stated what cheerleading looks like: “He would keep encouraging me even though I
felt like I couldn’t do it.”

Although Leah had been singing in performances since a toddler, she shared an
emotionally charged experience of having difficulty learning her part for a Christmas
church performance. She was so frustrated that she nearly walked away from singing.
However, it was the encouragement and belief that her father demonstrated towards her,
which she credits as being the reason she continued with her talent. Leah shared,

I was so frustrated with it to the point where I was going to quit singing

altogether. I was going to stop; I was so mad at it. ... I was on the verge of tears.

And my dad took me by my face like this. And he was just like, I believe in you.

You can do this. We’re going to work together. You can do it. I just started crying

because I needed that. And without that day right there, I probably would have

stopped singing. Like I wouldn’t sing now.
Peyton shared a similar experience. She excitedly recounted a time when she had a solo
singing part in her school choir. She went from feeling like “I can’t sing,” feeling “scared
and shaky,” to “nailing it” with a thunderous crowd applause, because of the direction of
her father. She explained,

I was scared to do it, cause I was like, oh, I can’t sing. And so, I had to do the solo

and like I was really shaky; I was scared ... and he [father] came, and he calmed

me down. He was like you can do this; I got this; you’re my daughter, like I’'m

going to be behind you, like just take a deep breath and I’'m going to be right
there. And it really helped me. I got a standing ovation!
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Madison shared a time when she first got into the world of pageants and how
“intimidating” it was and how she was “skeptical” and second guessed if she belonged
there. However, she recognized that it was the push from her father that not only changed
her mind about entering, but that helped her in placing second runner up in a major teen
pageant. Madison’s story included the following account:

I just feel like him [father] giving me; it was almost kind of like a push, you
know. I feel like dads are kind of like the ones who are like, you know, “Just try
it,” you know. “Just go ahead in.” He’d always be like, “You know you’re born
for this, right? I really feel like this is your calling.” Like, ‘This is what you want
to do,” you know. “It’s almost like you grew into it.” And I was like, “Okay.”
Like, “That makes sense.” And just, you know, instilling that like, self-confidence
in me at a young age and it like, building me up.

Skye shared a time where she did everything she could to convince her father (and

herself) that she was not good at basketball and could not do it because it was difficult for

her. However, because of her father cheering her on, not only did she end up doing very

well in basketball, but she also learned a bigger life lesson about her abilities.
It was the first time he was training me to play basketball and we were just doing
so much. And I was just like, “I really don’t want to do this anymore.” I was like,
“I can’t do this” because I think it was like ball handling and stuff. And I was like,
“I really can’t do this. I don’t know how to do this.” And he was just like, “You
can do it. You can do it. Just keep trying. Just focus.” And I was just like, “Okay”
and I did. And I was just happy that I did it. I was just focusing on how to do it
because I was just like, “I really don’t want to do this. I can’t do it.” And it was
just hard. But then he was like helping me. He was just like showing me that I
could do it and I did it. It really just taught me that I can just do anything if I set
my mind to it.

Katherine also questioned her abilities on the sports teams that she played. She stated

how she would “get upset, really sad about it, or angry at myself” and “be so down on

myself” when she would make mistakes. However, her father would “always pick me up

and tell me like hey, you can still do it. You got on this team for a reason, you’re here for

81



a reason. It’s not like you don’t belong here.” Her father’s encouragement gave her the
“pick me up” needed to get back in the game.

Ashley highlighted how her father’s motivation and encouraging words took her
from crying on the sidelines to “getting back in the game” with a new confidence and
tenacity. She explained,

Sometimes I get really down in softball because there’s always someone who’s

better than you; there’s always somebody who has more experience than you. He

[father] always picks me up. After the game I sat and cried and cried for a while.

And he was there to motivate me and pick me up and he told me he’s like

everyone starts at square one; you have to put in effort; you have tried, but

everyone makes mistakes; everyone does things wrong. But as long as you know
that you’re putting forth effort, then you’re going to be great. And that really

motivated me. Like yesterday, I feel like I had the best practice I’ve ever had in a
while because of his words.

Competitive cheer was new to Alysa. It was the morning of her first competition and with
butterflies and a stomach tangled in knots, being “really nervous” was an understatement
of how she felt. With bright eyes that lit up, a massive smile, and hand gestures that
brought out the cheerleader in her, she proclaimed,

My dad was like, you are going to go out there and you are going to kill it. With

everything, go out with the biggest smile on your face. I am just like, you know
what? He is right. I went out there and did great!

While the foregoing participants shared moments of how the motivating and affirming
words of their fathers encouraged them, giving them the confidence to drive forward with
the task at hand, Bailey described how it is what her father did not say to her, that drives
her:

He has never ever told me that I could not do something. My dad has never told

me my dreams are too big or anything, never told me to dumb down anything.
He’s always just supported me. And I just couldn’t ask for more.

These narratives provided a deep and rich description of the participants and how

they described and assessed their fathers’ positive influence on their self-efficacy and
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motivation. The narratives described the emotions participants displayed as they talked
about their fathers. Their stories resulted from their thoughtful, and most often,
spontaneous reflection on the time they spent with fathers. All participants responded as
if they were happy to have the opportunity to talk about their fathers. The following
section is a discussion of the findings that shows how the major themes and subthemes

align with the theoretical framework, research questions, and the literature.

Discussion

This descriptive case study explored the experiences of the AA father-daughter
dyad to facilitate an understanding of the positive influences of African American fathers
on their daughters with specific attention to their self-efficacy and motivation. The study
sought to dispel the negative stereotyping of AA fathers that label them as deadbeat dads
who are biological fathers, but do not perform responsibilities of a father. Although many
studies explore the father-son dyad, there are few studies that examine the father-
daughter dyad and focus on the positive influence fathers have on their daughters’ self-
efficacy and motivation. This study helps to fill that void in the literature.

Through employing a qualitative case study design, data collected and analyzed
from 10 AA daughters aged 14—17 and enrolled in grades 9—12 resulted in answers to a
central and two supporting research questions. These answers consisted of three major
themes referred to as the 3Cs of AA fathering. Additionally, seven subthemes emerged as
expanded meanings of the major themes. This section is a discussion of these themes as
the results of the study. The discussion includes the alignment of the themes with the
theoretical framework, research questions, and the literature. The discussion also fuses

findings from previous research that confirm, oppose, or expand on this study’s findings.
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Alignment of Themes With the Theoretical Framework

This section of the discussion illustrates how the emerging themes align with the
study’s theoretical framework. Two theories, SET and SDT, served as the lens for
guiding this study. Bandura (1997) suggested ways that people develop self-efficacy that
include observing and modeling. Regarding self-determination, Deci and Ryan (1985)
and Ryan and Deci (2020) assumed humans have inherent psychological needs to learn
and connect with others and identified autonomy, competence, and relatedness as
fundamental needs that result in initiative, mastery, and belonging respectively. This
study specifically focused on the influence of fathers in the motivation and self-efficacy
of their daughters.

The major themes, caring, comforter, and confidence builder described how
fathers facilitated daughters’ belief that they could succeed, encouraged them to meet
challenges, and provided tools to support them. Participants shared bonding experiences
with their fathers, a component of SDT that focuses on relatedness, and a component of
self-efficacy theory that focuses on connectedness. The processes employed ensured the
alignment of the theoretical framework with the themes. These processes included
reflective readings of the transcribed data, coding the data, identifying and matching
patterns in responses applicable to the framework, organizing these matches according to
each theory and frequency of occurrence per participant for visual inspection, and then
interpreting these patterns in the context of the study. Key words and expressions from
the analysis resulted in meanings as major and minor themes.

The three major themes aligned with tenets of both self-determination and self-

efficacy. The themes described how fathers facilitated daughters’ beliefs that they could
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succeed, provided tools to support them, and encouraged them to meet challenges.
Motivation, intrinsic and extrinsic, is the core of the SDT for developing autonomy—the
need to feel independent and have control over choices; competence—the need to feel
successful in performing well in areas that are important; and relatedness—the need to
develop and maintain meaningful and personal relationships. Self-efficacy is influenced
through the interactions of vicarious experiences, verbal persuasion, emotional arousal,
and mastery, which in turn, assists in establishing expected outcomes and enhancing the
possibility of attaining goals that empower successful performance.

Evidence from participants’ interviews showed that related to the caring theme,
the fathers’ influences led to intrinsic and extrinsic motivation, competence, and
confidence. Caring addressed tenets of SDT. In the comforter theme, participants shared
bonding experiences with their fathers, also a component of SDT that focuses on
relatedness, and a component of SET that focuses on connectedness. This bonding
occurred through one-on-one time that daughters spent with their fathers. The confidence
builder theme was especially relevant to enhancing self-efficacy. A consistent point
throughout all interviews was that fathers believed in their daughters and their potential.
According to the theoretical framework, as fathers conveyed this point in discussions
with daughters, they were using a form of verbal persuasion, a technique that influences
the development of self-efficacy. Similarly, as daughters internalized their fathers’
messages, they were motivated to believe in themselves and motivated to action where
ultimately, they demonstrated competence in mastering a challenging activity. The

following excerpts from interviews are examples of theories, their tenets, and
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corresponding theme. Although the examples may fit one or both theories and tenets,

they are used to describe the theory where they appear.

Self-determination: Caring. The following statements are examples of caring as
or relates to the SDT in this study. The theory influences one’s intrinsic and extrinsic
motivation, competence, and confidence. The following statement from Katherine shows
the father’s influence in motivating her confidence in whatever she attempts. Katherine
explained,

Because he told me he got me. When he says I got you, it’s like that’s when |

know that he’s ... going to be able to help me with this no matter what. And I’ll

be able to do it no matter what. And I know that while I was up on that stage I
was just like even if I do mess up, I know that he’s got me ... because he told me.

Morgan’s experience is aligned with SDT through her father’s influence on intrinsic
motivation. Through his messages Morgan was able to reflect on her attitude and
determine the need for making a change. She said,
He told me yesterday. It was my attitude and outlook on things. It was like you
might want to like, the way you look, people are going to perceive that another
way, so you might want to change your perception of things. And I was trying to
be like, no, I’m not me, bugging you . . . but he was like that’s how people are
going to get that first impression of you, and he left me with that. So, I think about

that and I was like, yeah, I don’t want people’s first impression to be like I’'m
mean or something like that.

Madison received guidance from her father that provided extrinsic motivation because of
his encouraging modeling. She concluded, “It’s always encouraging, always good to see,
you know, like the first man you love just helping you through things and telling you like,

“It’s going to be okay. Take a deep breath. You got this.”

Self-efficacy: Comforter. The following statements are examples of the comforter

theme that represent verbal persuasion, emotional arousal, and mastery for influencing
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self-efficacy and self-esteem. Leah’s comments are examples of the use of verbal
persuasion: “Tells me not to give up. He always tells me I’m awesome. He gives me a
Bible verse to always build me up.” Katherine shows the influence of emotional arousal
to overcome her reluctant behavior: “I’m not exactly the most assertive person. So, he
shows me how to ask for the things that [ want in a manner that’s not like reserved.”

Ashley also revealed how her father’s influence appeals to her needs for
enhancing how she feels about herself as an example of verbal persuasion and emotional
arousal. She shared,

Growing up and even to this day, he always calls me beautiful, calls me pretty. He

always does that. He calls me beautiful or pretty, things of that sort, that make me

feel good. Because if no one’s telling you you’re pretty, sometimes that can lower
your self-esteem. But he’ll call me beautiful or pretty.

Peyton depended on her father to provide comfort and encourage her ability to master
tasks through showing he believed in her. She said,
Listening to my problems ... it actually showed that he cares about my feelings.

And that he actually wanted to help me. [He] brings out the good in me, ... and
he’s just always there when I need him.

Self-determination: Confidence builder. As a confidence builder, fathers
motivated daughters to accept and complete tasks through encouraging words,
demonstrating belief in daughters’ capabilities, providing them opportunities for practice,
and supporting them in various ways. The following statements are examples of
confidence building as an influence leading to intrinsic and extrinsic motivation,
competence, confidence, autonomy, and relatedness.

Sarah needed confidence in her ability to earn better grades. Her father
demonstrated beliefs in her capabilities that encouraged her to master academic content.

Not included in this account is that Sarah developed a feeling of autonomy as she indeed
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began to take charge of her studies and earned A and B grades. She shared, “He
motivates me to get good grades, try new things-mostly sports, and to have a better
relationship with God.”

Bailey provided explanations of SDT through being motivated intrinsically to
achieve mastery due to her father’s investment in her. She noted, “Because he constantly
invests in me so, like I always feel like this drive or like this motivation. Like I have to
achieve greatness because they always just supported me and invested in me.” Ashley
described problems with speaking publicly and acknowledged that her father’s
confidence building techniques helped her to overcome that fear. The relationship with
her father offered her the needed support that influenced her motivation to achieve. She
shared this account:

I’m not really a public speaker ... I get really nervous when talking to people. So,

me doing student council and running in ninth grade (...) really scared me. But he

motivated me to keep doing it and I won; so I was really proud of myself. It’s still

something new for me, having to talk to people, talk to everyone around the
school, things like that. But I really enjoy it.

Alysa’s father engaged her in practicing essay writing to build her confidence in
preparing for a future career. Alysa said,
Recently, he asked me to write an essay about what I wanted to do after college.
He told me the reason he wanted me to do that was to make sure I have a plan and
to make sure I try to follow up on the plan. ... He said he wants me to make sure
that I am not all over the place and I am not trying to start a career at the age of
like 40.

Table 5 further illustrates the alignment of the theoretical framework, major themes, and

tenets with participants’ experiences.
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Alignment of Themes with Research Questions

The central research question, “What positive influence do AA fathers have on
their daughters?”” and two secondary questions, “How do AA fathers positively influence
their self-efficacy?” and “How do AA fathers positively influence their motivation?”
resulted in the themes of the 3Cs of AA fathering and seven subthemes. The major theme
caring emerged with three supporting themes: guider, one-on-one time, and sacrifices.
The second theme of the 3Cs, comforter, emerged with two supporting themes: faith
influencer and validation. The final major theme, confidence builder, included two

supporting themes: supporter and cheerleader.

Table 5

Alignment of Themes and Theoretical Framework

Theory Major Theme Tenet Select Participants Influenced
Self- Caring Autonomy Madison, Peyton, Skye
Determination

Confidence Competence Katherine, Leah, Madison
Builder
Relatedness Ashley, Bailey, Leah, Peyton,
Sarah, Skye
Motivation Ashley, Alysa, Bailey,
Katherine
Self-Efficacy  Confidence Mastery Bailey, Leah, Peyton, Sarah
Builder Experiences
Vicarious Bailey, Katherine, Morgan,
Experiences Peyton
Verbal Alysa, Bailey, Katherine,
Persuasion Leah, Madison
Comforter Physiological Katherine, Leah, Peyton,
States Sarah

Some responses to all interview questions may have been applicable to all
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interview items that focused overall on the purpose of the study. Responses provided
support for the overall positive influences of AA fathers on their daughters. These
interview items included Questions 1, 2, 3, 4. 7,9, and 11 (see Appendix D). Interview
questions in response to RQ1 provided explanations of the positive influence of fathers
on their daughters’ self-efficacy. Answers to RQ1 basically resulted from Interview Items
2,4,5,10, and 12 (see Appendix D). The second research question inquired of the
positive influence of fathers on their daughter’s motivation. Responses directly
addressing this question consisted of Interview Questions 1, 3, 5,7, 9, 10, and 12 (see
Appendix D).

Responses to interview questions aligned with the central research question
revealed that daughters experienced many positive influences because of their fathers.
The caring nature of fathers was the major driver of positive influences visible in the
many and varied opportunities that fathers encouraged their daughters. The fathers’
positive influences resulted in daughters persisting to engage in and complete school,
community, and personal interest activities. Daughters associated feelings of happiness,
love, pride, joy, fun, and peace with the one-on-one time they spent with their fathers.
Fathers were influential in changing daughters’ perceptions about challenging situations,
relationships, and of themselves. As a result of fathers spending quality time, guiding,
sacrificing, supporting, cheering, validating, and influencing their daughters’ faith,
daughters learned to embrace challenges with enhanced faith in God and in themselves.
Fathers exhibited traits that engendered their daughters’ respect, and because of this,
daughters desired to make their fathers proud. Bailey aptly described the positive

influence of her AA father that all daughters shared in different ways: “And I feel like he
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just leads such a good example ... So, I feel like he has taught me and like passed on
those traits to me.” In essence, the positive effects of AA fathers enabled their daughters
to experience their teen years as happy, adjusted, secure, and prepared individuals from
the modeling and engagement of their fathers.

Responses to interview questions aligned with the first research question that
examined how fathers positively influence their daughters’ self-efficacy, illustrated that
fathers were instrumental in helping daughters develop confidence in their abilities to
perform in school subjects, in athletics, in the fine arts, and in different situations in
general. Supportive of building self-efficacy, fathers were also instrumental in daughters’
developing positive feelings about themselves and self-respect. One participant
acknowledged that her father “shows me to carry myself as a lady” which helped to
improve her self-efficacy.

In the role of comforter, fathers engaged daughters in faith building through Bible
study, accompanying daughters to church, and engaging in many talks and discussions
where daughters acquired understandings about life, and specifically about their lives.
Further, fathers validated daughters’ abilities and their self-identities through talks and
engaging in practices with daughters to build their knowledge base such as in studying
and training sessions.

Fathers often reassured daughters of their potential, belief in their daughters’
capabilities, and feelings of being proud of them. Along with providing these comforting
observations, fathers’ presence at events and the many ways fathers expressed love for
their daughters enhanced their daughters’ confidence. Fathers reassured daughters of their

capabilities in response to daughters who perceived that they were not good enough to
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perform because other individuals performed better, such as in cheerleading. Some
daughters needed reassurance about their appearance as they had issues about their skin
color and felt the skin color of other persons was more appealing. Other daughters needed
reassurance of their capabilities to perform since they were nervous or scared. Efforts to
address both self-efficacy and self-esteem included fathers having daughters to reflect on
their family tree and the strengths upon which the family was founded. Fathers also
referred to their daughters as beautiful, pretty, and queens. These fathers conducted many
pep talks. Evidence of fathers’ influence on daughters’ self-determination, self-efficacy,
and self-esteem included improved grades, successful vocal performances, and positive
changes in daughters’ attitudes and behaviors. As a result of their fathers investing in
their overall welfare, daughters wanted to show their appreciation by making their fathers
proud of them.

The most obvious positive influence of fathers on their daughters’ motivation
occurred through actions associated with the theme confidence builder that included the
supporting themes of cheerleader and supporter. Key terms in participants’ stories of this
theme included pushes, helps, shows, shares, encourages, and challenges. In essence,
fathers encouraged determination through challenging daughters to try difficult tasks
while supporting their efforts as a father-daughter team. Examples included building
confidence in daughter’s abilities in such areas as music, basketball, reading, and public
speaking, or in overcoming fears of amusement park rides.

Fathers inspired daughters to work toward a chosen career, try new things, and to
improve themselves overall. Through such strategies as assigning daughters to write an

essay, read books, and practice interviewing skills, fathers built their confidence for
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becoming successful. Participants felt confident and assured through their fathers’
encouragement and support. Bailey expressed this sentiment in her story where she said,
“I feel like no matter what I do, my dad will always be there to like catch me.”
Participants were motivated to achieve through fathers cheering for them. Fathers’ cheers

29 <c

included such expressions as “you can do it,” “you’ve got this,” “It’s hard but stay

focused,” and “I’m proud of you.” These types of affirmations encouraged a change in
their daughters’ motivation and confidence from negative to positive which resulted in
driving them to want to accomplish success. Participants conveyed that as a confidence

builder, cheerleader, and supporter, fathers were a shoulder to cry on, encouraged

patience, and imparted wisdom.

Alignment of Themes with the Literature

Procedures for aligning and triangulating elements of the study assist in
establishing its credibility. The alignment of the study's themes with the literature
illustrates the consistency or inconsistency of results with previous studies. The themes
show their connection to the theoretical framework and other studies about fathering

including perceptions of Black fathers.

Theme 1: Caring. Most participants expressed caring from their fathers’ words
and actions that assured daughters of their capabilities which increased their self-esteem
and self-efficacy. Assurance came through such expressions as “it’s going to be alright,”
“you know this,” and “I see the potential in you.” Caring was exhibited through fathers

helping daughters to accept and overcome challenges and encouraging them to strive for

SucCcCeEss.
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The concepts of guider, sacrifices, and one-on-one time as subthemes supported
caring as a major theme. Participants expressed the sentiment that daughters can rely on
fathers to provide guidance, encourage patience, and remind them who they are by
focusing on God and family. Their views are similar to reports in the literature about a
mentoring father or one who takes an active and guiding role in their children’s lives and
the resulting positive outcomes from that involvement (Henry et al., 2019; Keown et al.,
2018). Daughters’ experience stories revealed fathers were “a shoulder to cry on” and
provided advice and “wisdom” in their “talks and conversations,” indicating positive
outcomes of fathers’ active guidance and involvement. This result is also consistent with
the literature that indicates fathers influence their daughters’ emotional fulfillment
(Farzand et al., 2017).

Evidence of a father’s caring behavior revealed sacrifices that the father made.
For example, Morgan shared how her father spent Father’s Day taking care of everyone
through cooking a meal rather than receiving attention on his special day. Some
participants described how their fathers made financial sacrifices to ensure their
confidence and success in an activity. The examples of financial support in participants’
narratives run contrary to claims in the literature that AA fathers are not financially
supportive and are pursued by agencies to provide financial support for their children
(Hatcher, 2012).

The sacrifices are also examples of the one-on-one time fathers and daughters
spend together. Participants found it comforting just to spend time with their fathers.
Time spent was special as it provided for moments that only the father and daughter

shared, their special bonding time. One-on-one time spent with fathers also was reserved
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for fathers’ desire to just talk to their daughters. The outcomes of talks between fathers
and their daughters notably influenced their self-esteem and academic achievement which
supported prior research findings of a significant relationship between quality of father-
daughter relationship, self-esteem, and academic achievement (Zia et al., 2015). One-on-
one time spent was also special for daughters to be able to express themselves, feel the
love of a father, feel secure, and to just have fun. The value daughters attributed to their
special talking time with fathers is consistent with results of studies that report daughters’
expectations of interactions with their fathers contribute to the academic and emotional
influence of fathers on daughters (Conrade & Ho, 2001; Radin,1986).

A number of findings from prior fathering research are consistent with this
study’s results. For example, prior research reveals the importance of father engagement
to positive outcomes for their children (Barker et al., 2017). The time participants spent
with their fathers and experiencing a caring father who made them feel secure and loved,
and that increased their self-efficacy, support a previous finding that father involvement
contributes to the overall wellbeing of daughters and their positive outcomes to include
academic achievement (Hanson, 2007; Videon, 2005; Way & Gillman, 2000). Also
consistent with limited studies of the father-daughter dyad (Radin, 1986; Way & Gillman,
2000), daughters in this Problem of Practice study conveyed that conversations with their
fathers included their performance in school which resulted in their learning the

multiplication table and promoted their academic achievement.

Theme 2: Comforter. Daughters expressed feelings of being loved and spending
time with their fathers as comforting. Words and phrases such as attention, caring,

counseling, his expressions, talks, and beliefs in me described the meaning of comforter.
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Daughters feel loved when fathers show expressions of love, believe in them, encourage
them, build their level of confidence, and spend time with them. Spending time with
daughters suggests a positive father-daughter relationship. The problem of AA fathers
experiencing difficulties in nurturing their daughters that Coakley (2012, 2013) reported
was not evident in the stories participants shared in this POP study. According to
Coakley, AA fathers not knowledgeable about developing a nurturing relationship with
daughters depended on their childhood experiences. The father-daughter relationships
that participants described involved spiritual guidance. Comforting to participants was
when fathers explained situations in the context of having faith, being strong, and
modeling for daughters to know who they are and represent. This type comfort is
consistent with the literature concluding that religiosity is a central feature of the
sociocultural makeup of AA families and the dependence on their faith to confront issues
of racial inequality (Halgunseth et al., 2016; Mohamed et al., 2021).

Faith influencer and validation emerged as subthemes of the comforter theme as
each participant described their father’s influence in helping them cope with different
situations. Similar to survey results of over 8,600 U.S. Black individuals aged 18 and
above (Mohamed et al., 2021), daughters in this Problem of Practice expressed their
belief in God, the importance of their faith and engagement in religious activities with
their families. These daughters viewed their participation in Bible study and in attending
church as comforting, often initiated through their fathers. Fathers were instrumental in
daughters restoring their faith and daughters valued their continued presence. These
views are supported in findings of Halgunseth et al.’s (2016) study that included AA

females, mid 14 years old in two-parent homes. Fathers’ religious practices, more so than
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mothers, influenced daughters’ religious practices. Participants found it comforting when
their fathers validated their feelings, including that their fathers loved, respected, and had
faith in them. Fathers consistently affirmed their daughters abilities to be able to do
whatever they chose. Also, fathers reminded daughters who they were and qualities
associated with their name as a way of validating their capabilities.

Consistent with the study’s theoretical framework, the father-daughter
relationships that participants described suggested a positive connectedness that enabled
fathers’ affirmations of their daughters’ capabilities to assist in their daughters
developing self-efficacy and self-esteem and recognizing their own identity. According to
Kessler et al. (2018), these accomplishments are needed for people to regulate their lives.
Most participants spoke about how their lives were better because of their fathers. Fathers
encouraged determination through challenging daughters to try difficult tasks and
supporting their efforts as a father-daughter team. Examples included building confidence
and validating daughter’s abilities in such areas as music, basketball, reading, and public

speaking, as well as in overcoming fears of amusement park rides and driving.

Theme 3: Confidence builder. All participants spent time with their fathers to
varying degrees. Fathers’ expressions indicated that they were confident in their
daughters’ abilities and cheered them on to success. Words and expressions frequently
found in participants’ stories to describe their father as a confidence builder include
Skye’s phrase, “picking me up when [I am] down” and those of other participants: “He
does help reassure me that I’m able to do something” (Katherine); “He’s a very good
words of affirmation person” (Madison); and “He’ll always like give me like this big

motivational speech” (Peyton).
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Some fathers demonstrated attributes of the theme through not only recognizing
that their daughters lacked confidence, but also by pointing out to daughters when they
lacked confidence, and why having confidence is important. That fathers recognized the
importance of their active involvement for building their daughters’ confidence supports
researchers’ conclusions that daughters’ confidence results from fathers’ involvement in
building their daughters’ positive self-esteem and self-image (Perkins, 2001; Videon,
2005; Zia et al., 2015). In essence, fathers served as cheerleaders in efforts to build
confidence and self-efficacy. The description of fathers’ efforts as a cheering confidence
builder included such terms and phrases as beautiful, special, love, perfect, you can do it,
you got this, and it’s hard but stay focused. Other participants told how their fathers
affirmed and reassured them of their capabilities. Their assuring words provided them the
confidence and motivation to try new things.

Fathers demonstrated an investment in their daughters and supported their
chances for success through studying with them, practicing music and athletic skills with
them, and cheering them on as they attended their performances. Skye’s experience
showed that fathers’ words encouraged a change in daughters’ self-perception from
negative to positive which resulted in success. Also, fathers modeling persistence and
behaviors for daughters to follow included belief in self, spiritual guidance, and goal
setting led to their success. Daughters experienced success in building friendships;
understanding that teachers’ behaviors were aimed at helping, not hurting them; and in
learning to read, compute, and perform in their chosen sports.

These experiences revealed fathers modeled the behaviors and traits that

participants described in the major and minor themes. That participants desired to
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emulate images of their fathers is consistent with conclusions in the literature that fathers
guide their daughters’ views and influence their emotional fulfillment (Conrade & Ho,
2001; Farzand et al., 2017: Radin, 1986). Fathers encouraged daughters whereby they
wanted to make their fathers proud of them.

Participants commonly used words and phrases to convey the meaning of
supporter that included pushes, helps, shows, shares, encourages, and challenges. As a
supporter, a father conveys confidence and assurance that he will always encourage and
support his daughters. They provided support through challenging daughters to try
difficult tasks and supporting their efforts as a father-daughter team. Examples included
building confidence in daughter’s abilities in such areas as music, basketball, reading,
and public speaking or in their overcoming fears of engaging in some social events.

Fathers also supported daughters’ decisions for engaging in academic and other
activities. This support was visible through fathers encouraging their daughters to plan
early for a career through researching their career interests, taking courses to prepare, and
following the preparation plan. Daughters demonstrated that they depended upon a
supporting father, similar to findings of another qualitative study where daughters
expressed that they expected their fathers to talk with them when they were upset and
show that they believed in their abilities (Morgan et al., 2003). The expectation that the
father’s role included providing emotional and academic support was also demonstrated
in this study’s results of a father serving as a confidence builder. In sum, these results
show that the engagement of fathers with their daughters had positive influences on their
daughters. Participants’ stories revealed the connectedness of the dyad and ways fathers

helped daughters to become more confident young girls. Such positive outcomes relating
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to the cognitive, social, and emotional development of these daughters because of fathers
spending time with their daughters is an expected result, according to researchers (Henry
et al., 2019; Pleck, 2010). The results also illustrate that fathers have positive influences
on their daughters’ self-efficacy and motivation. This finding is supportive of other
research that revealed a significant relationship between the quality of father-daughter
relationships, self-esteem, and academic achievement which suggests the importance of
father involvement in the development of their daughters’ self-esteem and confidence
(Zia et al., 2015).

Testimonies of their fathers’ presence and in modeling and guiding daughters
showed that fathers were instrumental in instilling positive traits in their daughters.
Daughters spoke of their desire to emulate the example fathers set. In an investigation of
the dynamics between fathers and daughters, Zia et al. (2015) concluded the father’s life
provides an example to guide the daughter’s views. All experience stories supported that
among fathers’ actions was encouraging them to be in charge of themselves and to make
informed decisions by taking responsibility and planning for those responsibilities.

As suggested in tenets of SDT, fathers’ actions encouraged the autonomy of their
daughters. Although some findings show that children experience more autonomy from
mothers (Yaffe, 2020), participants credited fathers as encouraging autonomy.
Accordingly, fathers in this Problem of Practice study were actively involved in their
daughters’ lives contributing to building their daughters’ positive self-efficacy, self-
esteem, self-image, confidence, and motivation to meet and take challenges. A summary
of findings for each research question concludes this section. These findings are

summarized with the most appropriate theme for answering the research questions.
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Research Questions: Summary of Findings

A central and two secondary questions guided this study. The central research
question was, “What positive influence do AA fathers have on their daughters?” The
major finding for this question emerged in the theme caring. Support for this finding
included the various ways that fathers modeled caring for their daughters. Fathers’
expression of care resulted in daughters experiencing positive effects to include
happiness, love, pride, joy, fun, and peace.

The caring theme was especially aligned with SDT that focused on influencing
one’s intrinsic and extrinsic motivation, competence, and confidence. Fathers were
influential in changing daughters’ perceptions about challenging situations, relationships,
and of themselves. Daughters embraced their fathers’ traits, thus, became more willing
and confident to accepting challenges of new endeavors.

The first secondary research question was, “How do AA fathers positively
influence their self-efficacy?” The themes comforter and confidence builder appeared
equally supportive of this research question. The themes reflected concepts related to
SET, particularly in terms of daughters feeling empowered and self-confident. Fathers
had a positive influence on their daughters’ self-efficacy whereby daughters felt more
empowered as they engaged in academic and social activities. Fathers influenced their
daughters’ belief in their capabilities through supporting them, encouraging them,
pushing them to take on challenges, cheering their efforts, and helping them to
experience success.

Fathers’ reassuring messages, actions that demonstrated their beliefs in their

daughters’ capabilities, and comforting words to include expressing love for their
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daughters were typical ways that fathers influenced their daughters’ self-efficacy. As a
comforter, fathers engaged daughters in Bible study, pep talks, and other ways designed
to build understanding and faith in self and God. In essence, fathers served to reassure
and validate their daughters’ untapped potential that inspired them to believe in their
capabilities.

The second secondary research question was, “How do AA fathers positively
influence their daughters’ motivation?”” Finding for this question centered on motivation
with the theme confidence builder. Fathers had a positive influence on their daughters’
motivation to become persistent in their approach to handling challenging situations.
Fathers encouraged daughters to use their talents, practice to refine them, and to
overcome their fears by improving themselves. Fathers frequently expressed the message
that “you can do it” and told their daughters that he loved them and was very proud of
them.

The influence on daughters’ confidence was key in addressing this research
question. Fathers were confidence builders as they encouraged daughters to reach for
their goals using affirming words that boosted them and cheered their efforts as they
engaged in different activities. Daughters also developed confidence through just having
their fathers present, spending time with them. The implications of these findings reflect

results from previous studies as noted in the section to follow.

Implications

This Problem of Practice study has implications for practitioners and researchers.
Much of the prior research on AA fathers do not provide information that accurately

describes the vast population of AA fathers (Bobo, 2016; Jones & Mosher, 2013;

102



Richardson, 2019). The findings of this study offer an account of the engagement of 10
teenage girls with both residential and nonresidential fathers. Their stories run contrary to
descriptions of AA fathers in much of the literature. Therefore, an important implication
drawn from the findings is the need to expand readers’ access to a more comprehensive
account of AA fathers in the United States. The expansion through more qualitative
studies that examine AA fathering from the perspectives of daughters and sons, as well as
those of the father is implicit based on the study.

The findings oppose the stereotypical view that AA fathers are deadbeat dads,
absent from their children, and do not provide a positive image to support their children’s
healthy development (Cooper, 2015; Johnson, 2010; Perry & Bright, 2012). Agreement
can be seen between this study’s findings and the results of survey research that revealed
often AA fathers engaged with their children more frequently that White fathers (Jones &
Mosher, 2013). Although this Problem of Practice was not designed to compare fathering
based on ethnicity, the results show high levels of daughter-father engagement and in
different contexts. Given that findings provide a different image of AA fathering, a
reasonable argument is that providing these experience stories and results in diverse
platforms can help to dispel the stereotypes and inaccuracies about AA fathers.

Some daughters participating in the study recognized the stereotyped labeling of
AA fathers but noted that this can change. Madison expressed the following:

It’s sad to say, but African American men aren’t really seen as like nurturing at

all. So, having that is like it kind of changes like all the preconceived notions and

all that. And I’'m like, “Wow,” you know. You don’t really know people until you
get to know them, you know.

Her statement supports the need for the general public to know that AA fathers are

nurturing in order to dispel this preconceived notion. Additionally, her statement has
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implications for AA fathers who experience the indivisible syndrome of being less than
and less smart than other race fathers because of stereotyping (Horowitz et al., 2019).
Additionally, daughters’ experience stories suggest the need to provide this
understanding to AA females who may not have a present father. Ashley recognized the
value of having a father for her positive development. She said,
I think growing up he’s helped me become the person I am today. I feel like
fathers aren’t as appreciated as they should because I see my friend in fourth
grade; her father died. So, she didn’t really have someone to go to father daughter

dances with. So, it really helps me appreciate him because I can see the toll that it
takes on certain people.

This study has implications for incorporating absent information on the positive
influences of AA fathers through school projects, father mentoring programs, and in

activities of organizations such as PUSH Girls.

Summary and Conclusion

Limited literature exists that highlights and affirms the life impacting
contributions of AA fathers on their daughters, and thus society. AA males are often
portrayed to their children and society as a threat, delinquent, and disposable (Bobo,
2016; Jones & Mosher, 2013; Richardson, 2019). Revealing outcomes of adolescent AA
girls who experience meaningful connections with their fathers and have a high self-
efficacy (Cooper, 2009) would add knowledge that may alter negative perceptions of AA
males. This case study explored the positive influences of AA fathers on their daughters
and focused specifically on their daughters’ self-efficacy and motivation. The continued
incomplete description of fatherhood for AA males in the literature perpetuates the

stereotype that AA fathers are negligent and absent (Cooper, 2015), contributes to the
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struggle of young AA males and females to cope with the influence of labeling on their
identity, and limits an understanding of the dyad of AA fathers and daughters.

Bandura’s (1997) SET and Deci and Ryan’s (1985) SDT provided guidance in
developing the study’s research and interview questions. The case study involved
individual interviews through the Zoom (2021) platform with 10 teenage AA daughters
that resulted in experience narratives detailing father/daughter engagement and fathers’
actions that positively influenced many aspects of their lives. The analysis of data using a
spiral approach for the qualitative study resulted in three major themes and seven
subthemes that illustrated the positive influence of fathers on their daughters’ self-
efficacy and motivation. The theme caring with its supporting themes guider, one-on-one
time, and sacrifices provided an overall understanding of the positive influences of
fathers on their daughter’s welfare, motivation to succeed, and self-efficacy. Two themes,
comforter and confidence builder illustrated how fathers positively influenced daughters’
self-efficacy. Faith influencer and validation emerged as supporting themes of comforter.
The theme confidence builder with the supporting themes cheerleader and supporter
provided answers to how fathers positively influenced daughters’ motivation. The
findings revealed positive influences of fathers included that they encouraged daughters’
faith in themselves, protected them, helped to prepare them to succeed, and cheered them
on to complete academic, social, creative, and athletic activities.

An implication from these findings is that father engagement is important for their
daughters’ developing self-efficacy and motivation to try new challenges and to see
themselves as capable of becoming independent individuals. Second, the time fathers

spend with their daughters is irreplaceable, special, and valued differently from the time
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daughters spend with their mothers. Third, daughters respect, depend upon, and see their
father as a wise and comforting person in their lives, whether they live in the same home
or not. Fourth, as fathers express pride in their daughters, the daughters increasingly
desire to make their fathers proud. Finally, daughters have a need to hear fathers say
words such as “I love you,” “I’ve got you,” and other reassuring and confirming
expressions that help daughters recognize who they are and that they matter. These
implications are relevant to key stakeholders in PUSH Girls and similar organizations,
schools, and other agencies in implementing practices that bring awareness of the
positive contributions of AA fathers. Well publicized showcasing events featuring both
single and married AA male parents with their daughters and sons will contribute to
decreasing the stereotyped views of AA fathers and provide mentoring models for young

AA males.
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CHAPTER FOUR

Distribution of Findings

Executive Summary

A false assumption and stereotype exist in society that AA men often father
children, but yet they are not as often active fathers to those children (Coles et al. 2009).
This stereotype continues in an overwhelming amount of research focused on the impact
of absentee and uninvolved AA fathers (Coles et al. 2009; Cooper, 2009, 2015). A lack of
literature exists that highlights and affirms the positive contributions of AA fathers on
their daughters and thus, society. AA males are often portrayed to their children and
society as a threat, delinquent, and disposable (Bobo, 2016; Jones & Mosher, 2013;
Richardson, 2019). Revealing positive outcomes of adolescent AA girls who experience
meaningful connections with their fathers and have a high self-efficacy (Cooper, 2009)
would add knowledge that may alter negative perceptions of AA males. This case study
explored the positive influences of AA fathers on their daughters and focused specifically
on their self-efficacy and motivation. The continued incomplete description of fatherhood
for AA males in the literature perpetuates the stereotype that AA fathers are negligent and
absent (Cooper, 2015), contributes to the struggle of young AA males and females to
cope with the influence of labeling on their identity and limits an understanding of the
dyad of AA fathers and daughters. The removal of such biases allows for building better
and deeper relationships enabling AA fathers to motivate, inspire, and engage with
others; thereby promoting individuals to view each person as valuable and who has

something to contribute.
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Overview of Data Collection and Analysis Procedures

This descriptive study explored the experiences of the AA father-daughter dyad
using a qualitative case study design. The case study is a detailed inquiry over a period of
time that can involve one or more individuals (Creswell & Creswell, 2018; Yin, 2009).
As an inquiry approach, the case study facilitated acquiring information that identified
the positive influences of fathers on their daughters’ development.

Individual face-to-face semi-structured interviews were conducted with10 African
American females who ranged in age from 14 to 17 years. Participants were purposively
selected from a high school girls’ mentoring program (PUSH Girls Academy) designed to
support the development of young AA girls. Established ethical procedures for research
with human subjects were followed throughout all phases of the study. Boundaries of the
study included father engagement, the time of engagement, and the nature of
engagement.

Bandura’s (1997) SET and Deci and Ryan’s (1985) SDT provided guidance in
choosing the research methodology and design, and in developing the study’s research
and interview questions. A central and two secondary research questions guided the data
collection. Data were collected using Zoom (2021), an electronic visual and audio
communication platform. Interviews resulted in experience narratives detailing father-
daughter engagement and fathers’ actions that positively influenced many aspects of their
lives.

Data analysis relied on procedures for content analysis using a spiral approach in

a six-step reiterative process of reading, coding, and examining data. Reducing categories
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of data led to identifying patterns and emerging themes. The data analysis steps were

based on the views of Creswell and Creswell (2018), Moustakas (1994), and Yin (2009).

Summary of Key Findings

The results consisted of the 3Cs of AA fathering: caring, comforter, confident
builder. These major themes included seven subthemes. A central and two secondary
questions guided this study. The central research question was, “What positive influence
do AA fathers have on their daughters?” The major finding for this question emerged in
the theme “caring.” Support for this finding included the various ways that fathers
modeled caring for their daughters. Fathers’ expression of care resulted in daughters
experiencing positive effects to include happiness, love, pride, joy, fun, and peace.

The caring theme was especially aligned with SDT that focused on influencing
one’s intrinsic and extrinsic motivation, competence, and confidence. Fathers were
influential in changing daughters’ perceptions about challenging situations, relationships,
and of themselves. Daughters embraced their fathers’ traits and, thus, became more
willing and confident to accepting challenges of new endeavors.

The first secondary research question was, “How do AA fathers positively
influence their self-efficacy?” The themes comforter and confidence answered this
research question. The themes reflected concepts related to SET, particularly in terms of
daughters feeling empowered and self-confident. Fathers had a positive influence on their
daughters’ self-efficacy whereby daughters felt more empowered as they engaged in
academic and social activities. Fathers influenced their daughters’ belief in their
capabilities through supporting them, encouraging them, pushing them to take on

challenges, cheering their efforts, and helping them to experience success.

109



Fathers’ reassuring messages, actions that demonstrated their beliefs in their
daughters’ capabilities, and comforting words to include expressing love for their
daughters were typical ways that fathers influenced their daughters’ self-efficacy. As a
comforter, fathers engaged daughters in Bible study, pep talks, and other ways designed
to build understanding and faith in self and God. In essence, fathers served to reassure
and validate their daughters’ untapped potential that inspired them to believe in their
capabilities.

The second secondary research question was, “How do AA fathers positively
influence their daughters’ motivation?” Finding for this question centered on motivation
with the theme confidence builder. Fathers had a positive influence on their daughters’
motivation to become persistent in their approach to handling challenging situations.
Fathers encouraged daughters to use their talents, practice to refine them, and to
overcome their fears by improving themselves. Fathers frequently expressed the message
that “you can do it” and told their daughters that he loved them and was very proud of
them.

The influence on daughters’ confidence was key in addressing this research
question. Fathers were confidence builders as they encouraged daughters to reach for
their goals using affirming words that boosted them and cheered their efforts as they
engaged in different activities. Daughters also developed confidence through just having
fathers present, spending time with them, and watching their fathers cheer their efforts in

different activities. Table 6 is a summary of key takeaways from the study.
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Table 6

Key Findings from Study
Sample References Key Points
Participants Fathers are defined as 3Cs of AA fathering: caring,

comforter, confidence builder.

Findings add to the limited research on positive
parenting of the AA father.

Horowitz et al. (2019) Offers support that AA fathers are just as involved,
active, engaged, and available as fathers of other
races/backgrounds.

Jones & Mosher (2013) Findings align with other research on positive fathering.

Conrade & Ho (2001) Outcomes included academic and social success,

Radin (1986) emqtioqal wellbeing, confidence, autonomy,
motivation, personal fulfillment.

Raley & Bianchi (2006) Time spent with fathers provided nurturing, impactful,

Zia et al. (2015) and enjoyable experiences.

Participants Participants’ voices and lived experiences negated the

stereotype that AA fathers are absent, deadbeat,
irresponsible, negligent.

Brought awareness of the roles and importance of AA
fathers in lives of daughters, from daughters
perspective.

The “small things” that fathers do have the most impact
on daughters sense of motivation, confidence, and
feeling loved.

Informed Recommendations

One finding from this study is that father engagement is important for their
daughters’ developing self-efficacy and motivation to try new challenges and to see
themselves as capable of becoming independent, competent, and successful individuals.

To further explore this finding and to expand access to a more comprehensive account of
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the positive contributions of AA fathers, additional qualitative studies that examine AA
fathering from the perspectives of fathers themselves is recommended. Additionally, such
studies involving fathers, daughters, and sons from different geographical regions of the
United States may yield different perspectives of the positive contributions of the AA
father.

The results show that time fathers spend with their daughters is irreplaceable,
special, valued, and impacts them differently from the time daughters spend with their
mothers. Time spent with fathers promotes daughters’ emotional and overall well-being;
although the research identifies AA fathers as deadbeat dads, indicating they are
irresponsible in caring for their children (Coles, 2009; Johnson, 2010; Perry & Bright,
2012). Thus, to alter this stereotyping a plan to build awareness of opposing views to the
literature involving schools and community organizations is recommended. The plan
created with the input of academic, business, church, and civic leaders with the intent of
raising awareness of positive attributes of AA fathers would include conducting
community meetings, providing academic scholarships, and developing mentoring
programs. Further, daughters respect, depend on, and see their fathers as a wise and
comforting person in their lives, but they also have a need for fathers’ reassuring and
confirming expressions to include “I love You.” Implementing well-publicized
showcasing events featuring both single and married AA male parents with their
daughters and sons is relevant to efforts of key stakeholders in PUSH Girls and similar
organizations, schools, and other agencies to convey positive images of AA fathers. Such
efforts will contribute to decreasing the stereotyped views of AA fathers and provide

mentoring models for young AA males.
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Findings Distribution Proposal

The section of the Executive Summary is a description of proposed actions related
to raising awareness regarding the findings of the study. The information is intended to
provide guidance in the implementation of awareness activities. The section identifies the
audience targeted for receiving informing, the materials designed for distribution, and the

venue for distributing them.

Target Audience

The target audience for this study is anyone who wants to understand and learn
more about AA fathers and how they positively influence their daughters. This study is
ideal for individuals who desire to hear directly from the primary source, the AA
daughters themselves, how they have been positively influenced and shaped by their
fathers. The voices of AA daughters provide an authentic account of AA fathering as
opposed to relying on the views and opinions from third party sources, reviews, and
literature. This study is particularly informative to those who have formed a false
perception that AA men abandon their paternal responsibilities and are not loving, caring,
and engaged fathers. The present research will serve as an educational piece and
enlighten those with limited perceptions of the AA father experience.

The target audience is also for AA men. This research is a source that will educate
and empower AA men so they will recognize their influence, power, and the potential
they have in the life of their daughters. This research will educate AA fathers from the
words and perspective of daughters who look just like their own daughters, regarding the
“small things” that make a daughter feel loved, cared for, and validated. AA fathers will

be empowered to know that their influence is valuable, needed, and shapes the life of
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their daughters, particularly in the areas of their motivation and their confidence. This
study illustrates the importance of the target audience listening to the new voices in the

literature of positive attributes of AA fathers for changing their stereotyped view.

Proposed Distribution Method and Venue

Findings reported in themes and associated recommendations suggest a need for
ways to change the negative stigma and label of AA fathers for the future. This preferred
future can take place in published research reports, informational and educational social
media platforms, mentoring projects, informative TED Talk-style discussions and
workshop platforms. To meet the needs of a global and mobile world, some of these
platforms will be executed virtually, as well as in person. These forums would give AA
fathers space to “tell their story.” Their story is a way to connect and create empathy,
allowing others who may hold an implicit bias to see that AA fathers are “just like me.”
These fathers can lead in a way that inspires change and builds communities globally.
Again, these forums will bridge gaps, center on deeper levels of communication, and
create empathy.

Additionally, these platforms create an educational venue for AA fathers who are
present, engaged, and active in their children’s lives to share what they know about
parenting to other fathers who may not be confident or struggling because of perceived or
actual lack of skills. These fathers may be fathers who do not have strong relationships
with their children, fathers who want to strengthen their bonds, and new fathers who want
to learn. Again, because of mobilization and being in a global society, these fathers can

impact men from all over the world.
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Distribution Materials

The development of materials for distribution will appropriately relate to the
proposed distribution method and venue. Publications of research reports will be
contingent on the chosen journals, their publishing timelines, and content focus. The
reports will be drawn from the problem identified in the POP, data collected, and results.
The journals will be selected based on the intent to attract the targeted audience
identified. The TED-Talk style discussions will include key questions aimed at raising
awareness of positive AA fathers. The discussions will occur in a panel presentation of
participants who have an interest in the AA fathering literature. The presentations will
occur in community agencies and within the PUSH Girls organization.

Workshop presentations will follow a pattern similar to the TED-Talk style
discussions. These workshops are intended to take place in professional and personal
development platforms, in P-K schools, and in forums within the PUSH Girls
organization. Workshop presentations will be facilitated in the form of poster sessions
and round table discussions. The use of social media is critical in quickly disseminating
local and global information. Therefore, platforms such as Instagram, YouTube, and
Facebook will be utilized for sharing and engaging in research-based information, and

education about the positive influences of AA fathers on their daughters.

Conclusion
This case study explored the positive influences of AA fathers on their daughters
and focused specifically on their daughters’ self-efficacy and motivation. Findings from
experience stories of 10 daughters who ranged in ages from 14 to 17 years revealed

positive influences on their self-efficacy and motivation that resulted from behaviors their
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fathers exhibited. As caring, comforting, and self-confident builders, fathers guided,
taught, corrected, supported, and served a most important role in their daughters’
development and wellbeing. The results of the study negated the stereotyped views of AA
fathers as deadbeat (Coles, 2009; Perry & Bright, 2012) and showed them as instrumental
to daughters’ developing positive views about themselves.

According to the insightful and accurate words of American poet, Maya Angelou,
“I’ve learned that people will forget what you said, people will forget what you did, but
people will never forget how you made them feel” (Rodenhizer, 2017, para. 1). The aim
of this study and its intended influence on the targeted audience are effectively stated in
the voices of its participants as they shared their thoughts and how their fathers made
them feel. AA daughters say that when the world tells them their skin is ugly and they are
bullied because of their dark complexion, their fathers tell them, “God made you just the
way you are and he doesn’t make mistakes. Your skin is beautiful, be proud of it.” When
the pressures of the world make these daughters question their value, it is the fathers who
remind them of their worth: “Because of the influence of my dad, it flipped a switch and
made me realize I do have something to live for.”

The incomplete literature may contain the statement that AA fathers are not
present and engaged (Coles, 2009: Johnson, 2010; Perry & Bright, 2012). However, AA
daughters stated: “My dad is constantly encouraging me; he reminds me there is nothing
that I can’t do.” “He always tells me I’'m awesome and not to give up.” “He gives me
Bible verses to build me up.” “He made me realize I have potential and I can do this.”
The literature also contains discussions of the “Invisible Syndrome” (Horowitz et al.,

2019) that many AA men experience. However, their presence was far from invisible to
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their daughters. Their presence, whether they were residential or nonresidential, made
their daughters feel in ways such as “I feel a little giddy feeling when I’m with my dad.”
“I feel loved, secure, safe, and happy.” “He brings me so much joy; it feels like I’'m
floating on air.” The statements of these participants convey that when events of the
world are not just right, as in the words of their cotillion dance performance, they still
experience a “wonderful world” with their fathers.

Exploring these daughters’ narratives has been an enlightening, confirming, and
pleasing experience. This research is important for challenging and absolving
preconceived notions about AA fathers. Most importantly, the results illustrate the
message that AA fathers will be known as the impactful and influential fathers that these
10 participants know and proudly call their father who helped them to experience a

wonderful world.

117



APPENDICES

118



APPENDIX A

IRB Approval Letter

Baylor University
INSTITUTIONAL REVIEW BOARD — PROTECTION OF HUMAN SUBIECTS IN RESEARCH

NOTICE OF EXPEDITED APPROVAL — INITIAL REVIEW

Principal Investigator: CleRenda McGrady

Study Title: Teenage Girls Self-Efficacy and Motivation: A Qualitative
Study Exploring the Positive Influence African American
Fathers Have on their Daughters

IRB Reference #: 1701528

Date of Conditional Approval: February 03, 2021
Date Response Accepted: February 09, 2021
Status Report Due: February 03, 2022
Expedited Category: 7

The above referenced human subjects research project has been approved by the Baylor

University Institutional Review Board (IRB). Specifically, the IRE reviewad and approved the
following documents:

* |RE Application, submitted on 02/05/2021

* Response to Required Modifications, submitted on 02/08/2021
* Protocol, dated 12/29/2020

* Assent Form, dated 02/05/2021

* Parental Permission Form, dated 02/08/2021

s |RB Materials, submitted on 01/10/2021

This approval is limited to the activities described in the approved protocol and application.
The IRB has made the following determinations for the conduct of this research study:
* Minors aged 14 to 17 are allowed under 45 CFR 46.404 with the permission of one
parent/guardian.

Any change to the approved research must receive prior IRE approval.

For questions concerning this approval, contact the office at 254-710-3708 or |IRE@Baylor.edu

OFFICE OF THE VICE PROVOST FOR RESEARCH | RESEARCH COMPLIANCE
One Baar Place #37310 - Waco, TX TETS8-T310 - (254) T10-3708
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Sincerely,
Deborah L. Holland, JO, MPH, CHRC, CHPC
Assistant Vice Provost for Research, Research Compliance
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APPENDIX B

Welcome Letter and Invitation Letter

April 8, 2021
Dear PUSH members and parents,

I am conducting research as part of my requirements for completing a doctoral degree at
Baylor University. I am inviting your daughter to participate in the study entitled
“Teenage Girls Self-Efficacy and Motivation: A Qualitative Study Exploring the Positive
Influence Fathers Have on their Daughters.” The study is about the relationship between
fathers and their daughters. The study specifically explores the influence of fathers on
their teen daughters’ self-confidence and motivation.

I will be sending the actual invite that includes all of the information in a separate email.
However, [ wanted to give you an overview first so that you can be on the lookout for
that email on Monday, coming from my Baylor University email. After you have had a
chance to review the information, I will be holding an information session on Monday,
April 19™ at 7:00 pm, inviting all interested persons to attend a Zoom meeting. I will
explain the study and answer any questions you may have. If you aren’t able to attend
that meeting, I will be happy to schedule a separate time with you.

After the meeting, if you decide to participate, all eligible persons will receive a consent
form that will be returned to me. From there, I will email your daughter a quick 5
question survey to determine eligibility to participate. I will then schedule a time to do a
private one-on-one interview with your daughter that will be conducted through Zoom
that will take no longer than 45 minutes. This will conclude your daughters’ participation.
Participation is voluntary and confidential. I am hoping to have 10 participants for this
study.

I look forward to your participation. If you have any questions, please feel free to contact
me at 713-xxx-xxxx or clerenda_mcgradyl@baylor.edu.

Sincerely,
CleRenda McGrady

Doctoral Candidate Researcher
Baylor University
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Dear PUSH Girls,

I am conducting research as part of my requirements for completing a doctoral degree at
Baylor University. I am inviting you to participate in the study entitled “Teenage Girls
Self-Efficacy and Motivation: A Qualitative Study Exploring the Positive Influence
African American Fathers Have on Their Daughters.” The study is about the relationship
between fathers and their daughters. The study specifically explores the influence of
fathers on their daughters’ self-confidence and motivation.

You will be asked to participate in a one-on-one interview with me. If you agree to
participate, I will ask you up to 12 questions about whether and how your relationship
with your father encourages your confidence and motivation to succeed. The interview
will be conducted through Zoom and will take no longer than 45 minutes. Your
participation is voluntary and confidential. I am inviting all interested persons to attend a
Zoom meeting where you may elect to participate through the closed-camera option. I
will explain the study and answer any questions you may have. The meeting will be held
through Zoomat  p.m.on ___ 2021. You may access the meeting through the link
provided at the end of this letter.

If you are interested, please reply to this email. After the information meeting, I will
email five questions to interested persons to determine each person’s eligibility to
participate. All eligible persons will receive a consent form that will be returned to me
and I will then schedule the individual interview.

Thank you for considering participating in the study.

Sincerely,
CleRenda McGrady

Link to Zoom Information Meeting:
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APPENDIX C

Screening Tool

Hello Prospective Participant,

Thank you for your interest in participating in my research study about father-daughter
relationships. The title of the study is “Teenage Girls Self-Efficacy and Motivation: A
Qualitative Study Exploring the Positive Influence African American Fathers Have on
Their Daughters.” This communication is designed to determine your eligibility for
participation in accordance with the criteria established for the study. Please answer the
following questions and return your responses to the email on this correspondence within
five days. Your cooperation is appreciated.

Thank you again for your time,

CleRenda McGrady
Researcher

Screening Questions:

1. What is your age and grade level?
2. Is your father actively involved in your life?

3. Does your father encourage you to be better and build your self-esteem? If so,
how?

4. Does your father live in the same household with you?

How often do you see your father? (For persons who indicate the father does not
live in the same home)
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APPENDIX D

Interview Questions/Protocol

Directions to Participant:

Thank you for agreeing to participate in this study. I will ask you to share some of your
experiences based on your interactions with your father. There are no right or wrong
answers to the questions that I ask. Your response will help me to understand more about
the father and daughter relationship and whether or not that relationship influences
feelings of confidence in a daughter’s abilities and motivates daughters to set goals and
work towards reaching them. First, [ want to be sure that you understand the form you
signed saying you wanted to participate. So, let’s review the form. I want you to ask any
questions about the directions on the form.

During the interview I will ask several questions. As indicated on the form that we just
reviewed, please be reminded that if you are uncomfortable in responding to any question
just say, “let’s go on to the next question.” I will take notes during the interview that will
indicate to me whether I need to ask you to explain what you said so that I will be sure to
understand your meaning.

Also, please be aware that at any point, if you change your mind and you do not want to
be a part of the study and decide you don’t want to answer the questions, you have that

right. Do you have any questions before we begin?
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Questions

Q. Please describe a conversation with your father where you shared some goal and how
you felt. What was his response? Does your father typically encourage you to
accomplish your goals?

Q. Talk about one of your most challenging subjects and how your father encouraged
you. How did his input make you feel?

Q. Describe how your father helped you or advised you when you were going through a
challenging time. How did his advice make you feel?

Q. Would you describe your father as someone who encourages you to try new or
difficult things, or does he communicate that perhaps you can’t or shouldn’t try
something new or difficult?

Q. Describe times that you spend with your father and how you feel. When do you feel
most loved by your father?

Q. What drives/motivates you? How does your father play a role in how motivated you
are?

Q. Has there ever been a time when you felt you couldn’t do something, and your father
encouraged you that you could? Please explain what your father may say or do to make
you feel encouraged or not encouraged.

Q. Please share experiences where you may have not felt confident in your ability to
carry out a task or responsibility. Did your father make you feel more confident or less
confident in any of these experiences? Please describe how your father contributed or did

not contribute to your feeling of self-confidence.
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Q. What do you want to do as a career? Please explain who has shaped your thinking
about your plans for the future and how that person shaped your thinking? (If father is not

referenced, ask thoughts about the role the father has played).
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